THE QUIET MAN SUITE
Impact and Legacy of The Quiet Man Suite: a Boys Dancing Project

boys
dancing

Methodology
This publication draws on an independent evaluation commissioned by Warwick Arts
Centre, in partnership with Beingfrank Physical Theatre, and undertaken by Philippa
Cross, of changing cultures ltd. The purpose of the evaluation was to evaluate the
impact of the project on participants, and to consider how effectively the project was
run and managed, including to identify good practice and lessons learned.
The evaluation process consisted of a combination of questionnaires, focus groups
and one-to-one interviews, with participants, staff, parents and Boys Dance Alliance
partners. Views were gathered across all types of settings involved: secondary and
primary schools, and youth settings. Feedback was also gathered from participants,
staff and parents at film premiere events.
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Introduction
The Quiet Man Suite, part of the on-going Boys Dancing project was a complex and
ambitious undertaking. This report, taken from a thorough, longer evaluation report
gives a sense of the immediate and lasting impact of The Quiet Man Suite on the boys,
artists, teachers and families and looks forward to where the individuals and the project
might go next.
Boys Dancing has been run by Warwick Arts Centre and Beingfrank Physical Theatre
for 7 years. Starting with around 60 lads from a handful of school groups in Coventry,
Solihull and Warwickshire, the excitement, commitment and pride of the participants,
the enthusiastic response of teachers and families and our ambition to allow more
boys to make contemporary dance and share their work drove us to grow the project
year on year.
Cultural Olympiad funding through Dancing for the Games gave us the chance to
realise that ambition and, after bringing on new partners with the creation of the West
Midlands Boys Dance Alliance over two years the boys created around 100 new pieces
of work for live performance and made a small number of dance films. In 2012, with
additional funding from Arts Council England, we made The Quiet Man Suite with
750 boys and young men from 51 groups (schools and youth centres) from 8 local
authorities across the West Midlands.
Up until that time we had been used to live performance outcomes, but had also made
three short films with small groups of lads (one in a Shropshire prison), shot over just a
few days in one location. We knew how making dance for film gave boys a whole new
focus, working environment and set of skills and wanted to give all the lads in one year
the ambitious challenge that making six films in six months could offer.
We are very proud of the work that all the lads put into this project and, with the
support and lead of our team of dancers, film makers, composers and dance
apprentices, the final filmed outcomes are a remarkable achievement.
Again with grant support from Arts Council England we continue to make live and
filmed dance across the West Midlands and are undertaking research into when and
how we might expand Boys Dancing across England encouraging even more boys and
young men to experience the challenge, exhilaration, discipline and fun of making and
sharing dance.
The six films that make up The Quiet Man Suite (Acquiesence, Catharsis, Dark Water,
Fort, Hangar and Mobocracy) can be found online at www.boysdancing.org
Brian Bishop
Education Director
Warwick Arts Centre
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Participants
Impact
The project clearly had significant impact on the majority of
participants. Boys indicated that key impacts were: gaining
confidence; developing skills (mostly dance related); having a
great experience or opportunity; and having fun.
In addition, a high proportion of boys agreed or strongly agreed
that the project had made them:

“When he started, he
wouldn’t go for school plays.
He wouldn’t go for speaking
parts. He would cry and have
to be taken out. He might
go for the ensemble. Now
he will do speaking parts,
and actively puts himself
forward.” Parent
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s
s
s
s
s
s

feel part of something (91%)
feel proud (91%)
realise that dance can also be for boys (86%)
realise that they, as individuals, can dance (80%)
develop their fitness (80%).
feel inspired by the dance artists (83%)

These responses were all consistent with impacts identified by
staff. In addition, parents particularly noted confidence growing,
and patience and resilience were also noted by both staff and
parents. Teachers spoke of boys’ high levels of concentration
and longer attention spans, including in some boys who found it
hard to concentrate in other school activities.

Skills gained
The project had a big impact on the development of skills, with a
high proportion of boys agreeing or strongly agreeing that they had
developed:
s
s
s
s
s

teamwork skills (93%)
coordination skills (88% )
co-operation skills (91%)
listening skills (80% )
communication skills (82%)

Again, this was backed up by observations of staff, with even
higher proportions identifying these areas of development.
Improvement in dance skills was also highlighted, though some
participants felt that the film element of the project meant their
dance/choreographic skills were not pushed or profiled as much
as they might have been in a project focused on live performance.
More experienced groups, with in-house dance expertise, were able
to support live performance opportunities in other ways.

“They practice and practice and practice. At After School Club they
have asked for a practice space: the other kids sit and watch. The staff
join in and the children teach the staff the moves.” Afterschool Club worker
Perceptions and motivators
The project led to a significant change in perception about
dance for a substantial number of boys involved, breaking down
barriers to accessing dance and raising levels of interest. This
was particularly true in relation to the boys’ perception that
dance is only for girls. The project increased the confidence of
participants to take part in dance and reduced embarrassment
about dancing.
The greatest motivation for boys to participate in this year’s
project was, by far, the love or enjoyment of dance, particularly
for those who had participated in dance previously. Other
motivators were: to improve dance; to try something new or
different; to take part for the experience or opportunity; to
build confidence; to perform or be on screen; and to be ‘in the
Olympics.’ Boys agreed that making a film and the involvement
of professional dancers were also significant drivers: the
importance of having male dancers as role models was also
noted by boys and staff alike: having it led by a man made
dance more accessible and relevant to the boys.
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Youth settings
The project involved a small number of
youth settings, in some, but not all, of the
areas.
Self esteem and peer issues sometimes
made it difficult for boys to openly share
their positive experiences of the project.
However, staff in most youth settings
were very clear that the boys had been
highly motivated by the project, as
evidenced by: the regularity with which
they attended; their enthusiasm for
attending the premiere events and how
they often asked when the dancers were
coming back.

The boys in youth settings identified
development of confidence and learning
of new dance skills as key impacts for
them. Having a male role model they
could relate to – and who could relate
to them - was particularly significant in
engaging boys in these settings, and
personal relationships could make or
break the experience for boys in these
settings even more than in school
settings. In one youth centre, youth
workers and some of the participants felt
that the boys’ input to creating the dance
was limited, and that the dance artist
involved did not relate well to the boys.
Partners noted that considerable input
can be required to convince some youth
sector staff of the value of boys dance, and
in some cases to convince them that the
physical nature of the activity is appropriate
within the confines of child protection
issues.

Legacy
As a result of the project, a significant proportion of boys had developed an ongoing
interest in engaging with dance, both as participants and audiences. Overall, half of
boys responding said that as a result of taking part, they would do dance weekly or
regularly, and 38% more said they might do.
When asked more specifically, the following proportions of participants showed interest in:
s getting involved in a dance project at
school - 83%
s getting involved in a dance project
at a youth group – 55%
s getting involved in a dance project
outside of their school or youth
group – 55%
s joining a weekly dance group at
school - 53%
s joining a weekly dance group at their
youth group – 37%
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s joining a weekly group outside of school
or youth group - 48%
s actively going out and looking for a
dance project to get involved in - 57%
s setting up their own dance
projects – 33%
s dance as a career option - 41%
s attending dance shows in the
future - 72%
There was some evidence of individual
boys already joining external dance
classes or setting up their own projects.

Engaging the disinterested
The project was effective at engaging
those who had not been interested in
dance previously. Of these:

“They showed us
something we’ve never
done before... Adam
taught at the Royal
Ballet. It made us feel
proud and privileged.”

s 48% would definitely get involved in a
dance project at school – and a further
30% might do so (78% total)
s 47% showed some interest in joining a
weekly dance group at school
s 48% said they might actively seek out
a dance project
s 60% showed interest in seeing
dance shows

Year 5 boy

Further learning
Q

Thought should be given as to how
progression routes – within and beyond
the project - can best be signposted to
boys and staff.

Q

Consideration needs to be given to the
current ability of local areas to meet the
level of interest in boys dance, and how
capacity to deliver can be grown across
the region and beyond.

Q

Careful thought needs to be given to
how youth settings are involved in
larger scale projects, and how aspects
of the project need to be adapted to
meet their needs.

Q

Personal relationships are particularly
vital in youth settings. Early
conversations between Local Authority
partners and youth workers are crucial
for ensuring all aspects of the project
are fully understood and that roles,
responsibilities and expectations are
realistic on all sides.

Q

The selection of artists needs to take
into account skills in, and experience
of, working in youth settings, and
should identify if there are any
development needs in this area for
individual artists.
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Schools

“It made
me see a
brighter
future.”
Primary participant

Impact
Schools were excited by what the project
brought to the boys, and what it offered
for their setting in terms of: bringing new
opportunities; being part of something big
and exciting; and offering profile. Some
of the schools were new to dance and
saw the project as a great introduction,
enabling them to offer something to
boys that they were not able to offer
themselves, due to limitations in expertise
or time. Being able to have male
dancers involved was identified as being
particularly significant.

Others with more experience saw it more
as a chance to develop new ideas, widen
their knowledge of dance opportunities,
and explore different approaches in order
to build their skills and their own practice.
In at least one case it also opened up
possibilities in their practice relating to film.
Involvement in the project also
enabled some staff to develop
different relationships with some of the
participants, and to get to know them in
different ways. It also gave them insight
into different ways of working with boys.
However, what the project could offer the
boys was by far the main driver for the
schools and for individual staff, and their
own professional development did not have
as high a profile as anticipated with staff.
This is an area for future development.

8

Legacy
Although formal Continued Professional
Development (CPD) was not a focus, the
project had a significant impact on staff.
It grew the interest and confidence of
staff to set up dance opportunities for
boys, with high proportions saying that,
as a result of the project, they were likely
or very likely to develop dance in the
following ways:

There was significantly more interest in
taking part in specific projects than in
setting up ongoing groups in schools. It
should be noted that in some cases this
was because schools already run their
own groups: this was more common in
secondary schools where there was often
greater dance expertise.

s set up a dance project in their
setting (85%)
s bring in a professional dancer to work
with boys on a project (86%)
s get involved with another dance project
outside of their setting (93%)
s actively look for dance opportunities for
boys (86%)

“It made me realise that if you go on having a go, you will
get somewhere with a subject.” Secondary participant

Further learning
Q

Early conversations between all
partners and school staff are crucial
for ensuring all aspects of the project
are fully understood, and that roles,
responsibilities and expectations are
realistic: these should be set out in
writing.

Q

Future approaches to Boys Dancing,
especially if it is expanded regionally /
nationally, should consider different
entry levels to the project and the
varying needs of different settings:
planning should be shaped to cater
for this.

Q

The timing of future projects should be
considered, at the planning stage, in
consultation with schools as well
as partners. It may be necessary to
widen the pool of artists in order to
meet the needs of schools and fit with
the complex diaries of freelance artists.
A longer lead in time should also
facilitate this.

Q

If dance for boys is to become more
sustainable, it is important that CPD is
built into ongoing Boys Dancing work,
to help develop a network of skilled
and confident staff able to lead and
advocate for it in schools, and in the
youth sector.

Q

The model of CPD, including its nature
and scope, needs to be determined
in consultation with local partners
and staff from different settings to
ensure it is relevant and accessible.
Partners identified that there may be
greater value in planning for CPD to
happen after the main project activity,
and that issues of progression and
differentiation may be relevant in CPD
to cater for different needs of staff.

Q

Demands of creating high quality
film and ensuring the most positive
experience for participants can create
tensions and frustrations. Clarity about
the drivers behind a project, and the
impact these will have on approaches
taken, should be fully explored at an
early stage to ensure expectations can
be managed effectively.
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“As a former international
amateur dancer, I knew
how powerful dance is for
all children, but time was a
critical problem for me. Having
someone deliver high quality
provision has been superb.”
Head Teacher
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Artists
Impact
The vast majority of artists felt that involvement in The Quiet Man Suite had pushed
them significantly in their practice. The nature and degree of development varied
according to the individuals and their previous experience, and the nature of the
collaboration they were engaged in through this project. Artists felt The Quiet Man
Suite had enabled them to explore dance and film in more depth and to try out risky
things. It had also helped them to (further) develop: skills in working with different
settings; teaching techniques; ways of working and collaborating; new artistic ideas;
new partnerships and work for different audiences.

Value of Research & Development
The investment by the project in Research & Development (R&D), and particularly the
involvement of nationally renowned theatre director and choreographer Liam Steel
in providing direction and provocation, was hugely valued. Artists felt it led to much
higher quality outcomes, and to deep engagement with the project: they felt a strong
personal and professional commitment to The Quiet Man Suite. Artists felt the R&D
really challenged their thinking, made them reflect on their practice in new ways, and
pushed them all artistically.

Collaboration
There was a significant amount of collaboration which was, for the most part, very
productive. Collaborations that were felt by the artists to be most successful were
those where the lead dance artist was able to share and articulate their vision
effectively, but also to enable the other artists to contribute meaningfully to the
development, as well as the realisation, of that vision.
Some collaborations enabled artists to take their work to a higher level and to forge
new, on-going creative working relationships. Film makers in particular collaborated in
productive ways in relation to approaches to film making, exploration of ideas about
practice and sharing of equipment.

“It had a massive impact. Some schools are now
running After School dance classes with boys. In one
centre, the boys started rehearsals as they were asked
to perform in a residential home. At one school boys
have now decided to do A Level dance. Two boys from
one rural primary are now doing ballet lessons.”
Local Authority Officer
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Apprentices
The Apprentices involved in The Quiet Man Suite were at different
points in their development. Those interviewed were all extremely
positive about the opportunities over time that The Quiet Man Suite
and Boys Dancing had given them to explore their practice, both
in terms of working with different groups and in developing their
skills in teaching, dance and choreography.
Apprentices spoke of the significant role Dave McKenna of
Beingfrank Physical Theatre had played, both in this project and
previously, in supporting their development. Individual apprentices
valued the opportunity to work with a male dancer (rather than
female teachers as previously) and the chance to engage with
dance film, as ways of pushing their practice.

Legacy
The majority of dance artists and film makers are very keen to
undertake future work in relation to dance for film, and a number
of the dance artists see this as a key aspect of their future
practice. All of the dance artists were very clearly committed to
Boys Dancing, and see themselves as continuing to play a role in
this, perhaps acting as mentors or artistic directors in other areas.
Some artists identified barriers to better collaboration: lack of time
to exchange ideas and develop them collectively; inadequate
understanding of roles and responsibilities; communication issues;
different working styles; and a clash of personalities. However
since the project a number of the artists involved have worked
successfully together on other collaborations.
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Further Learning
Q

Future projects of this scale should
have R&D built into their budgets to
support higher level engagement and
quality of outcomes. Thought needs
to be given as to which artists are
involved in what stages of R&D in multiartform projects.

Q

Some local partners expressed
disappointment that apprentices
had not worked in all areas: inability
to identify potential apprentices in
all areas, and a lack of transport
were contributing factors. Further
consideration needs to be given to
how the pool of apprentices could be
broadened.

Q

Some further formalising of the
support for apprentices might be
useful to give more structure to their
ongoing development: the role that
more experienced artists could play in
this, including mentoring, should be
explored more fully.

Q

Local partners felt that ongoing
relationships with a specific dance
artist helped keep schools on board,
and enabled greater understanding of
the needs of particular boys.

Q

In complex projects like this, clarity is
needed about roles and responsibilities
of all artists, which should be
negotiated, clarified and clearly
communicated with all partners from
the start.

Q

Boys Dancing should build on
the artists who have developed
relationships in the region, and gained
crucial expertise in delivering boys
dance, but as the West Midlands Boys
Dance Alliance grows, thought needs
to be given as to how best to use the
commitment and skills of these artists,
whilst also ensuring that other artists
can be identified, and developed, to
ensure capacity and sustainability in
local areas.

Q

A different approach to putting artistic
teams together and/or facilitation of
early meetings might help to support
better collaboration. There may also be
ways beyond Boys Dancing in which
Warwick Arts Centre can support
collaborations emerging from the
project.

I saw boys in a
different light. It
showed me how
different a creative
man can be with
boys, and what an
importantly different
approach that is.”
Primary Head Teacher
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Boys Dance
Alliance partners
Impact
Where Boys Dancing sat within the partner Local Authorities (LA) varied from area
to area. LA partners had many different priorities for the project, including: strategic
development of dance; encouraging more boys into dance; providing progression
routes for those previously involved; developing confidence of teachers to deliver
dance; and meeting the needs of local communities. Other motivators included raising
the profile of what the arts and/or their service could achieve. Partners felt that the
project enabled them to address these priorities and areas of interest successfully,
helped them to raise their game in relation to dance development, and helped raise
their profile locally and regionally.
The project also provided informal development opportunities for individual officers
in the partner Local Authorities and pushed many of them in terms of its scale and
ambition. LA officers reported that it gave opportunities to: develop new areas of
expertise (e.g. a management or producer role); work with a large-scale regional arts
organisation; stretch their practice and their thinking; and raise their own profile - within
their service, their authority and their local area.
The project had a significant impact on Warwick Arts Centre Education Department,
being much larger in scale and complexity than previous projects, and at a time of
changing personnel. It has developed the team’s ability to manage such complex
projects, and identified key areas where actions are needed to support more robust
project management and partnership working.

Legacy
Partnerships developed with other Local Authority services, new schools and
councillors were seen as important for the ongoing development of dance, and for
the profile of the various services involved (Arts, Performing Arts Service etc). The
final films were valued by partners as high quality pieces of art, but also as tools for
advocating for boys dance, and for what the partnerships could deliver.
Boys Dancing has developed a group of local authority partners who are strongly
committed to boys dance, and who have grown their ability to deliver in this field. It
has developed management and producing skills in arts officers, and highlighted areas
of partnership working that can be further improved on. Warwick Arts Centre and its
partners are now well placed to respond to key learning from the project, and to put
in place new systems and procedures to enable smooth running of such large scale
programmes in the future.
There is clear interest in growing and developing the Boys Dance Alliance, both within
the West Midlands and beyond. Key elements were identified as: advocacy; strategic
approach; mutual support; training and development. Further shared exploration is
needed to determine future approaches.

15

Further learning
Q

Clear aims and objectives should
be established, and encapsulated
in written agreements between the
partners. Being clear about roles
and responsibilities of each partner
would help to ensure more effective
partnership working.

Q

Leadership roles and responsibilities
should be clarified to ensure
consistency and to enable effective
working. Consideration should be given
as to whether having an overall Artistic
Director without delivery obligations
might be appropriate.

Q

Partnerships at local level should reflect
the needs, priorities and capacity of
local partners, and will vary from area
to area accordingly: this might result
in developing different strands of work
in larger projects. Different models of
partnership and advocacy at a local
level could usefully be shared within the
Boys Dance Alliance.

Q

Fixed deadlines (for example any
changes to film versions) need to be
built into contracts, with subsequent
changes being subject to additional
payment.

Q

In projects which have specific needs
(e.g. film work), greater involvement of
a practitioner with significant specialist
experience should be built in to early
stages, to ensure all planning, financial
and logistical, is as realistic and robust
as possible.

Q

It’s vital that there are ongoing
communications throughout such
projects to enable sharing of practice
and learning.

Q

Future projects should consider what
mechanisms might support LA officers
in identifying professional development
needs, and how to meet these.

Q

For longer term sustainability, thought
needs to be given as to how best to
build the capacity within local areas in
terms of the delivery team.

Q

Q
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Clear briefs should be developed prior
to recruitment of artists, with core
elements agreed by all partners. These
should form the basis of contracts
which should include outlines of roles
and responsibilities of all partners; and
a description of expected outputs,
time commitment, timescales and
milestones. Progress against contracts
should be monitored.
Clear and open selection processes
should be put in place, with selection
made on the basis of a person
specification, with any further
development needs being identified.
Involving local partners in selection
processes at an early stage is crucial
to ensure mutual understanding and
positive working relationships.

Conclusions
The Quiet Man Suite, and the longer term Boys Dancing project
it was part of, was a highly ambitious and complex endeavour.
Overall it was hugely successful, with significant impacts on
boys in terms of confidence, skills development, and enjoyment.
It has helped to change boys’ perceptions about dance, and
encouraged significantly greater interest in participating in and
watching dance. It has also built the enthusiasm and confidence
of staff to engage with dance, which begins to build a more
sustainable future for boys dance in the region.
Boys Dancing has developed a very strong core team of artists
and local partners committed to boys dance, providing key
development opportunities for individual artists and encouraging
new collaborations. It has contributed to personal professional
development for Local Authority partners, and given young
dancers the opportunity to develop their skills through the
Apprentices programme. The project has clearly fostered a
strong interest in developing dance work, which provides a rich
opportunity for ongoing dance development in the region.
The project and its evaluation have provided significant learning
about partnership working, and about managing large-scale
complex projects on a regional basis. The Boys Dance Alliance
partners are working collaboratively to build on this learning, and
to refine approaches and processes for more effective future
working. The evaluation showed that Warwick Arts Centre has a
significant role to play in leading and coordinating many aspects
of future work, alongside Dave McKenna/Beingfrank Physical
Theatre as a key player in terms of artistic and project vision.
As Boys Dancing continues to develop and expand, it intends
to capitalise on this. It will endeavour to maximise opportunities
to share learning, to further develop the existing team, to grow
the pool of artists and to ensure progression routes for emerging
young dancers to ensure ongoing sustainability of Boys Dancing.

17

18

Acknowledgments
With many thanks to the boys, young men and staff from the settings who took part in
focus groups and interviews – sometimes on location. Thanks too to all the other staff
and participants who completed questionnaires.
Thanks to all the artists, local partners and Warwick Arts Centre staff who took part
in long and thoughtful evaluation conversations, and to participants and parents who
gave feedback at film premiere events.
This report was prepared by changing cultures ltd

talk@changingcultures.org
07985 291162
@culturechangers
www.changingcultures.org
Copies of the full evaluation report are available on request from Warwick Arts Centre
Education Department by contacting ed.artscentre@warwick.ac.uk

Boys Dancing is a Dancing for the Games programme – part of the West Midlands Culture Programme for London 2012. Funded by:

Boys Dancing Partners:

