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It is aliveness that
must be the guiding
principle. Aliveness in
the teacher must pass
over to aliveness in
the pupils. Joy and
happiness for living, a
love for all existence,
a power and energy
for work—those are
among the lifelong
results of a right
cultivation of feeling
for beauty and art. The
need for imagination,
a sense of truth and a
feeling of responsibility:
those are the three
forces which are
the very nerve of
education. Our highest
endeavor must be to
develop free human
beings, who are able of
themselves to impart
purpose and direction
to their lives.
Claude Drawing, Francoise and Paloma, Pablo Picasso, 1954

Rudolf Steiner

T

Editor’s note

he theme of this issue is education. Included are articles
about Waldorf education, education of our special needs
children, music and children and the teacher’s training in
Waldorf education. The leading article, the second half of
Muhammad Yunus’ Nobel Peace Prize speech, is in part about
educating the way we all think in the world today. Other
articles are indirectly related to the theme. Thanks to all who
responded to the call for articles; I look forward to printing
further related articles in future issues!
The cover picture, by Picasso, is part of his work which
celebrated the lyrical side of family life, and this tender
scene of learning and nurture in the domestic realm was very
personal for him. His reputation is of course very great and
he encompassed so many aspects of modern art through the
various phases of his work.
As your new and fast-learning Editor, I neglected to acknowledge in the previous issue (May/June 07) the picture that was
included in the article about Hermann Gross, by Robin Jackson. We were given permission to use the picture courtesy of
the Press and Journal, Aberdeen. My apologies!
Your Editors

I

Paul Drawing, Pablo Picasso, 1923
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Happy 80th birthday to Regine Blockhuys!

would like to send birthday greetings to Regine for her 80th
birthday. I first met Regine in Stuttgart nearly eight years ago.
I was able to be part of a community meeting that Regine came
to. She was caring for her father who was slowly leaving this
world and she spent her days with him reading from Goethe.
Often Regine would bring special contributions to our meeting about subjects with which she was concerned, and these
eventually became the articles that have since appeared in
the Correspondence.
What inspires me so much in knowing Regine is her modest
demeanour and seriously searching quest in life. She gives
the impression that she is as awake and searching in these
older years as people especially are when they are young.
Her enthusiasm to understand life and its meaning is as bright
as ever. She also has a special ability to reach out and help
and support those who need her, as she has done for me and
others. She is a great enabler. I would love to thank you for all
you do Regine, and to say how inspiring you are as a person
who does try to live your ideals. I am sure many people will be
sending you love for your special birthday. Deborah Ravetz

Birthday List
Becoming 90
Lasse Nesheim, Vidaråsen................... 13 September
Helge Hedetoff, Hogganvik Landsby.......28 October
Becoming 85
Jean Lynch, Trigonos/Milton Keynes........... 29 August
Becoming 80
Regine Blockhuys, Lehenhof........................ 1 August
Becoming 75
Eric Steedman, Botton Village.............. 16 September
Leon Seidenberg, Copake.................... 26 September
Becoming 70
Georg Schad, Ringwood............................ 23 August
Trudy Pax, Minnesota............................ 3 September

The Nobel Peace Prize 2006—Nobel Lecture Part 2
Muhammad Yunus
This is the second half of a speech made by Muhammad Yunus, who won the Nobel Peace Prize 2006
for creating and developing the incredibly successful
Grameen Bank, which lends money to the very poorest of the world’s individuals. The payback in financial
terms and improvement in many people’s lives has
caused the world to sit up and take notice. The first
half of his speech gives the details of the success
of Grameen Bank and how it has helped an untold
number of individuals (see Camphill Correspondence
March/April 2007).

Free market economy

C

apitalism centers on the free market. It is claimed
that the freer the market, the better is the result of
capitalism in solving the questions of what, how, and for
whom. It is also claimed that the individual search for
personal gains brings collective optimal result.
I am in favor of strengthening the freedom of the market. At the same time, I am very unhappy about the conceptual restrictions imposed on the players in the market.
This originates from the assumption that entrepreneurs
are one-dimensional human beings, who are dedicated
to one mission in their business lives—to maximize
profit. This interpretation of capitalism insulates the entrepreneurs from all political, emotional, social, spiritual,
environmental dimensions of their lives. This was done
perhaps as a reasonable simplification, but it stripped
away the very essentials of human life.
Human beings are a wonderful creation endowed with
limitless human qualities and capabilities. Our theoretical constructs should make room for the blossoming of
those qualities, not assume them away.
Many of the world’s problems exist because of this restriction on the players of free market. The world has not
resolved the problem of crushing poverty that half of its
population suffers. Healthcare remains out of the reach
of the majority of the world population. The country with
the richest and freest market fails to provide healthcare
for one-fifth of its population. We have remained so impressed by the success of the free market that we never
dared to express any doubt about our basic assumption.
To make it worse, we worked extra hard to transform
ourselves as closely as possible into the one-dimensional
human beings as conceptualized in the theory, to allow
smooth functioning of free market mechanism.
By defining ‘entrepreneur’ in a broader way we can
change the character of capitalism radically, and solve
many of the unresolved social and economic problems
within the scope of the free market. Let us suppose an
entrepreneur, instead of having a single source of motivation (such as maximizing profit), now has two sources of
motivation, which are mutually exclusive, but equally
compelling: a) maximization of profit and b) doing good
to people and the world. Each type of motivation will
lead to a separate kind of business. Let us call the first
type of business a profit-maximizing business, and the
second type of business as social business.
Social business will be a new kind of business introduced in the market place with the objective of making
a difference in the world. Investors in the social business

Home from Market, Käthe Kollwitz

could get back their investment, but will not take any
dividend from the company. Profit would be ploughed
back into the company to expand its outreach and
improve the quality of its product or service. A social
business will be a non-loss, non-dividend company.
Once social business is recognized in law, many
existing companies will come forward to create social
businesses in addition to their foundation activities.
Many activists from the non-profit sector will also find
this an attractive option. Unlike the non-profit sector
where one needs to collect donations to keep activities
going, a social business will be self-sustaining and create
surplus for expansion since it is a non-loss enterprise.
Social business will go into a new type of capital market
of its own, to raise capital.
Young people all around the world, particularly in rich
countries, will find the concept of social business very
appealing since it will give them a challenge to make
a difference by using their creative talent. Many young
people today feel frustrated because they cannot see any
worthy challenge which excites them within the present
capitalist world. Socialism gave them a dream to fight
for. Young people dream about creating a perfect world
of their own.
Almost all social and economic problems of the world
will be addressed through social businesses. The challenge is to innovate business models and apply them
to produce desired social results cost-effectively and
efficiently. Healthcare for the poor, financial services for
the poor, information technology for the poor, education and training for the poor, marketing for the poor,



renewable energy—these are all exciting areas for social
businesses.
Social business is important because it addresses very
vital concerns of mankind. It can change the lives of
the bottom sixty per cent of world population and help
them to get out of poverty.

Grameen’s social business
Even profit maximizing companies can be designed as
social businesses by giving full or majority ownership to
the poor. This constitutes a second type of social business. Grameen Bank falls under this category.
The poor could get the shares of these companies as
gifts by donors, or they could buy the shares with their
own money. The borrowers with their own money buy
Grameen Bank shares, which cannot be transferred to
non-borrowers. A committed professional team does the
day-to-day running of the bank.
Bilateral and multi-lateral donors could easily create
this type of social business. When a donor gives a loan
or a grant to build a bridge in the recipient country, it
could create a ‘bridge company’ owned by the local
poor. A committed management company could be
given the responsibility of running the company. Profit
of the company will go to the local poor as dividend,
and towards building more bridges. Many infrastructure
projects, like roads, highways, airports, seaports, utility
companies could all be built in this manner.
Grameen has created two social businesses of the first
type. One is a yogurt factory, to produce fortified yogurt
to bring nutrition to malnourished children, in a joint
venture with Danone. It will continue to expand until all
malnourished children of Bangladesh are reached with
this yogurt. Another is a chain of eye-care hospitals. Each
hospital will undertake 10,000 cataract surgeries per year
at differentiated prices to the rich and the poor.
To connect investors with social businesses, we need
to create a social stock market where only the shares of
social businesses will be traded. An investor will come
to this stock-exchange with a clear intention of finding
a social business, which has a mission of his liking.
Anyone who wants to make money will go to the existing stock-market.
To enable a social stock-exchange to perform properly,
we will need to create rating agencies, standardization
of terminology, definitions, impact measurement tools,
reporting formats, and new financial publications, such
as The Social Wall Street Journal. Business schools will
offer courses and business management degrees on social businesses to train young managers how to manage
social business enterprises in the most efficient manner,
and, most of all, to inspire them to become social business entrepreneurs themselves.

Role of social businesses in globalization
I support globalization and believe it can bring more
benefits to the poor than its alternative. But it must be
the right kind of globalization. To me, globalization is
like a hundred-lane highway criss-crossing the world. If
it is a free-for-all highway, its lanes will be taken over by
the giant trucks from powerful economies. Bangladeshi
rickshaw will be thrown off the highway. In order to have
a win-win globalization we must have traffic rules, traffic police, and traffic authority for this global highway.
Rule of ‘strongest takes it all’ must be replaced by rules



that ensure that the poorest have a place and piece of
the action, without being elbowed out by the strong.
Globalization must not become financial imperialism.
Powerful multi-national social businesses can be
created to retain the benefit of globalization for the
poor people and poor countries. Social businesses will
either bring ownership to the poor people, or keep the
profit within the poor countries, since taking dividends
will not be their objective. Direct foreign investment
by foreign social businesses will be exciting news for
recipient countries. Building strong economies in the
poor countries by protecting their national interest from
plundering companies will be a major area of interest
for the social businesses.
We get what we want, or what we don’t refuse. We
accept the fact that we will always have poor people
around us, and that poverty is part of human destiny.
This is precisely why we continue to have poor people
around us. If we firmly believe that poverty is unacceptable to us, and that it should not belong to a civilized
society, we would have built appropriate institutions and
policies to create a poverty-free world.
We wanted to go to the moon, so we went there. We
achieve what we want to achieve. If we are not achieving something, it is because we have not put our minds
to it. We create what we want.
What we want and how we get to it depends on our
mindsets. It is extremely difficult to change mindsets
once they are formed. We create the world in accordance with our mindset. We need to invent ways to change
our perspective continually and reconfigure our mindset
quickly as new knowledge emerges. We can reconfigure
our world if we can reconfigure our mindset.

We can put poverty in the museums
I believe that we can create a poverty-free world because
poverty is not created by poor people. It has been created and sustained by the economic and social system
that we have designed for ourselves; the institutions and
concepts that make up that system; the policies that we
pursue.
Poverty is created because we built our theoretical
framework on assumptions which under-estimates human capacity, by designing concepts which are too
narrow (such as concept of business, credit-worthiness,
entrepreneurship, employment) or developing institutions which remain half-done (such as financial institutions, where poor are left out). Poverty is caused by the
failure at the conceptual level, rather than any lack of
capability on the part of people.
I firmly believe that we can create a poverty-free world
if we collectively believe in it. In a poverty-free world,
the only place you would be able to see poverty is in
the poverty museums. When school children take a tour
of the poverty museums, they would be horrified to see
the misery and indignity that some human beings had
to go through. They would blame their forefathers for
tolerating this inhuman condition, which existed for so
long, for so many people.
A human being is born into this world fully equipped
not only to take care of him or herself, but also to contribute to enlarging the well being of the world as a whole.
Some get the chance to explore their potential to some
degree, but many others never get any opportunity during their lifetime to unwrap the wonderful gift they were

born with. They die unexplored and the world remains
deprived of their creativity and their contribution.
Grameen has given me an unshakeable faith in the
creativity of human beings. This has led me to believe
that human beings are not born to suffer the misery of
hunger and poverty.
To me poor people are like bonsai trees. When you
plant the best seed of the tallest tree in a flower-pot, you
get a replica of the tallest tree, only inches tall. There
is nothing wrong with the seed you planted; only the
soil-base that is too inadequate. Poor people are bonsai
people. There is nothing wrong in their seeds. Simply,
society never gave them the base to grow on. All it needs
to get the poor people out of poverty for us to create an
enabling environment for them. Once the poor can un-

leash their energy and creativity, poverty will disappear
very quickly. Let us join hands to give every human being
a fair chance to unleash their energy and creativity.
Ladies and Gentlemen, let me conclude by expressing
my deep gratitude to the Norwegian Nobel Committee
for recognizing that poor people, and especially poor
women, have both the potential and the right to live a
decent life, and that microcredit helps to unleash that
potential. I believe this honor that you give us will inspire
many more bold initiatives around the world to make a
historical breakthrough in ending global poverty.
Thank you very much.
From: http://nobelprize.org/nobel_prizes/peace/
laureates/2006/yunus-lecture-en.html

Sixty years of Waldorf education in curative education: St. John’s School
Friedwart Bock, Camphill Schools, Aberdeen, Scotland

T

his is the story of the school within the school which
will have existed for sixty years in October 2007.
St. John’s School started on October 13, 1947 with two
classes whose teachers were Morwenna Bucknall and
Norah Brown. The classes comprised mainly children
from Aberdeen and co-worker children from Camphill
who had wanted to go to a Waldorf School. The local
parents had prevailed on Dr. König and he made it possible for such a school to be established in Camphill
whose original task was curative education.
The small summerhouse on the western side of Murtle
House was the school’s home to begin with. More children
came and space was limited. A new class began in Murtle
Cottage with Anke Weihs as their teacher. Marie Korach
also joined the small teachers’ group and soon a number
of our special children could join these classes.
On its first birthday, October 13, 1948, Dr. Karl Schubert opened the school and in doing so he raised his arms
and asked the hierarchies to help this school to grow. Dr.
König presented the teachers with a pyrite crystal and
explained that in this mineral the nasty shapeless sulphur
of the devil was given form by St. Michael’s iron.
On June 8, 1951 Karl König presented a Memorandum to the teachers of St. John’s School. He saw how
beneficial the Waldorf curriculum was for every child
and felt that all children in Camphill should be placed
in classes of their own chronological age irrespective of
their learning difficulty. The teachers were apprehensive
to work with integrated classes to begin with. Karl König
reassured them saying ‘as long as each child can sit or
learn to sit he/she would be eligible to come’.
It was the parents’ initiative and Karl König’s vision
which stand at the beginning of St. John’s School. The
excellent work of the teachers’ group with the Waldorf
curriculum deserves great admiration.
In his Superintendent’s Report of January 8, 1953 Karl
König speaks about the work of the school. ‘When I
visited the school recently I was deeply impressed with
the class. There I saw something I had never imagined
possible’.
In this year 2007 St. John’s School has its own purposebuilt buildings which replace the earlier ex-Air Force
huts and the Pyrite classrooms opened in 1962. The

Karl Schubert and Morwenna Bucknall

new schoolhouse in Murtle has the name of the school’s
crystal, Pyrite. Next to it are Mica and Tourmaline. The
schoolhouse in Camphill is called Carnelian.
At the time of writing these are the class numbers:
Kindergarten: 6 boys, 8 girls
Class 1: 2 boys, 1 girl
Class 2: 3 boys
Class 3: 5 boys
Class 5: 7 boys, 1 girl
Class 7A: 5 boys, 2 girls
Class 7B: 2 boys, 1 girl
Class 8: 4 boys, 3 girls
Class 9: 10 boys, 3 girls
Class 10: 4 boys, 4 girls
Class 11: 6 boys, 5 girls
Post transition year: 2 boys, 2 girls
When recently seeing our Class 9 at work in their first
block of History of Art, I realized once again how meaningful this subject is for these 15-year-olds. The Waldorf



Keynes, an urban Camphill community. Without Morwenna the school is unthinkable!
Norah Brown died this year on Easter Monday at the
age of 89, she had lived in Sussex. Norah joined us ten
years ago in 1997 for the celebration of fifty years of St.
John’s School. Her passing is a remarkable event in the
sixtieth year of the school. It was for her daughter Lenore
and other Aberdeen children that Norah approached Dr.
König to found a Waldorf School in Camphill. Norah
then became a teacher in this fledgling school and we
owe her much gratitude for her pioneering work.

May Day in Murtle, 1950

curriculum is the birthright of all children and St. John’s
School makes it accessible to those whom we have in
the Camphill Rudolf Steiner Schools.
A word shall still be added about the ‘wider St. John’s
School’. In the past sixty years the impulse and the
methods of this school were taken up in the movement
and beyond: in Scotland Ochil Tower; in England Ringwood, Thornbury and Pennine; in Ireland Glencraig
and Ballytobin. On the continent there are Sylvia-koti
in Finland; Christophorus in Holland; Brachenreuthe,
Föhrenbühl and Nürnberg in Germany; Perceval in
Switzerland; Beaver Run in USA and Hermanus in
South Africa.
Warm wishes and much gratitude to Morwenna Bucknall who was the first teacher of St. John’s School sixty
years ago. Morwenna is still amazingly active in Milton

The school huts



These are some guiding principles of St. John’s School:
• Main lesson with its rhythmical part and
the presentation of the subject should be
inviolate
• Block teaching of 3-5 weeks per subject
• Active interest and tacit learning
• Tacit interest is primary
• Active interest is infectious
• Intellectual skills and practical skills:
comprehensions and learning by doing
• The hierarchies and the Christ impulse
can help the class spirit and the teacher
• Mutual help among the pupils
• There are pupils who are the ‘windows’
of the class, other members of the class
catch some of this light
• Art shall pervade every subject
• Poetry and plays shall not be below the
pupils’ maturity level
• Folk songs of their country and music are
the birthright of every pupil
• Incarnating in his/her body and
integrating into the world shall be
fostered.
Waldorf education can help each child to repeat the
phases of mankind’s evolution in his/her own development, to pass through ‘9000 years in 21 years’. Phylogeny and ontogeny are applied in teaching and education.
This is offered also to the child with special needs in St.
John’s School. It is the message of Karl König’s Memorandum for the teachers of the school in 1951.
Friedwart is a senior Camphill co-worker,
teacher and archivist, and a former Principal of the
Camphill Schools in Aberdeen.

Pyrite with Mica left and Tourmaline right

Steiner Waldorf education and children today
Shirley Noakes, Edinburgh, Scotland

M

any years ago the Edinburgh Rudolf Steiner School
invited Thomas Weihs to give a public lecture on
education in the Hume Tower of Edinburgh University.
The lecture theatre was well filled and I’ve often recalled
him saying: ‘If a child aged 4½ is referred to me as being too difficult to be in a school, then that can’t arise
merely from the child’s early experience of schooling,
but rather must it relate to the education, or mis-education, of its parents’.
Thomas Weihs, and with him the Camphill movement,
put his weight strongly behind Rudolf Steiner education and over the years the Steiner Waldorf Schools
Fellowship (SWSF) has received excellent support from
Camphill. Sometimes this is more local with co-workers’ children attending the nearest Steiner/Waldorf
School; in some cases even being the founding pupils
of a nascent Steiner School. But it also took the form of
financial backing for the UK National Steiner Waldorf
movement—The Fellowship—providing some support
for administration and for the Fellowship’s Advisory
Service. This enables one or two experienced teachers
to visit the smaller schools in particular, sometimes in
their term/year off, to guide and mentor less experienced
staff, a particularly vital service when there is still a great
shortage of Steiner-trained teachers. On behalf of the
Steiner Waldorf movement in the UK I would like to
take this opportunity to express our warm gratitude to
the Camphill movement.
What is the situation of children in the world today? Not
good, when one realises the horrific numbers of children
who are forced to work at a young age, many of them
as slaves and who are denied the right to education; nor
is it good for the children of the so-called developed
countries where childhood has become so ‘polluted’ by
the lifestyle and technology of the West, as the researcher
Sue Palmer writes in her book ‘Toxic Childhood’.
The Alliance for Childhood, founded by Christopher
Clouder (chair of SWSF) and Joan Almon (formerly of
the Association of Waldorf Schools of North America)
seeks to raise the issue of the threats to childhood, bring
together experts and others in many fields connected
with the welfare and education of children, share information on recent research and arrange conferences
and talks. It is open to organisations and individuals to
join the Alliance (www.allianceforchildhood.net).
Looking more specifically at the UK, recent Unicef
research places the UK far down the scale as regards
children’s wellbeing and performance and you ask
yourself whether after 82 years and over 30 schools
(albeit some still very small), Steiner Waldorf education has made any impact at all. The schools struggle
financially, parents and teachers make big sacrifices to
keep them going and yet, often against the odds, keep
going they do!
At the interface with mainstream education, however,
there are new and interesting initiatives underway. Work
that started over 20 years ago, when the Fellowship was
asked by its member schools to explore the possibilities
and requirements of a state-maintained Steiner School,
has come a long way in England with the planned setting up of a Steiner Academy in Hereford. Site, funding

and relevant legislation are all in place and a local
planning issue will hopefully be resolved once the local
elections are over. This has involved years of work but
also a rewarding amount of interest and goodwill both
from government and officials. It has raised the profile
of Steiner Waldorf education greatly, not least through
the very positive research sponsored by the government and carried out by professors Glenys and Philip
Woods and Martin Ashley of the University of South
West England.
In Scotland, local councils could fund a maintained
school; it would not require special legislation. ‘But,’ say
the councils; ‘where would we get the money from? If
the Scottish Executive supports such an initiative then it
should provide the financial wherewithal!’
Those exploring the possibilities in Scotland were
asked by the Scottish Executive to pioneer a project of
sharing experience with a local primary school under the
auspices of the Executive’s Future Learning and Teaching
(FLAT) initiative. So teachers from the Edinburgh Steiner
School worked with teachers at the local Balgreen Primary on the topics of rhythmic work in the classroom
and of music and art. There were demonstration lessons
and practice sessions in drawing, painting, story telling
and the fun of the rhythmic exercises. This was all a
voluntary extra for both sets of teachers; the Executive
merely funded the cost of supply cover for the participating teachers and a video. The Edinburgh Steiner School
now offers Contining Professional Development courses
for state teachers and if more children can thereby enjoy
their schooling more, and experience more support for
their rhythmic system—well, that’s to be welcomed.
There are also the interesting Early Years initiatives in Aberdeen, run by Camphill in partnership with the council.
The Amber Kindergarten with its proportion of special
needs children, the Culter Satellite Group for families
experiencing challenge and the Nature Nurture group, a
co-operative initiative between local family, health and
primary education centres, specifically for children aged
1 to 3 who are victims of drug abuse.
In the area of teacher training a lot of work has been,
and is being, undertaken regarding accreditation of
Steiner Training as yet with limited success, but notable
are the B.A. and the Foundation Degree (Early Years) in
Waldorf Education at Plymouth University and the B.A.
in Curative Education at Aberdeen University (thanks to
Camphill Colleagues’ hard work and good relationship
with the academics there). Other courses are exploring
the routes to accreditation but, as yet, remain as ‘addons’ to conventional state qualifications.
At European level the work on a Europe wide recognised Masters degree in different aspects of Waldorf
education is into its third year and has been pioneered
by co-operative working between the University of
Plymouth and Universities in the Netherlands, Sweden and Switzerland offering respectively a Masters in
Special Educational Needs, in Eurythmy, and in Open
Educational Studies.
And while we are thinking Europe wide, the SWSF
is part of the ELIANT Campaign (European Alliance
of Initiatives for Applied Anthroposophy) formed by



Anthroposophical umbrella organisations to create a
stronger/louder voice in Brussels where, for example
N.G.O.s are vastly outplayed in their lobbying by commercial interests (somewhere in the order of 10,000 to
300). Small wonder that within the growing body of EU
laws many little regulations pop up which appear to
favour big commercial interests.
The ELIANT campaign seeks to preserve basic and human rights in Europe to maintain diversity of methods
and products and freedom of choice in education and
medicine. It aims to collect a million signatures—have
you added yours?
With all the above Steiner initiatives interacting with
other educational spheres, the profile of Steiner education has been raised greatly, particularly in the last ten
years. Perhaps ideas are filtering out into the educational
scene more generally: there is quite a strong move in

Scotland to raise the start of formal education from age
5 (sometimes 4½) to 6 (interestingly the examples are
always drawn from Scandinavia!). The need for more
movement, music and art is readily recognised (though
hassled state teachers point out that targets and the
prescriptive nature of the state curriculum often leave
no time for these aspects).
Without any financial assistance from the State apart
from some funded places in Early Years settings (which
sometimes brings compromising restrictions) it hasn’t
been easy to survive but thank you, Camphill, for helping us to keep going!
Shirley has a long connection
to Camphill. She is a former pupil of the Edinburgh
Rudolf Steiner School (ERSS) and she worked in
telecommunications in Sweden for three years before
returning to Scotland and class teaching at ERSS.

Children and music
Hartmut Berger, Hermanus, South Africa

Boy playing guitar

I

offer you here a small essay about what I believe to be
an important and all-prevailing phenomenon. It is an
observation I made when working in the Xhosa township
I am living in. The Xhosa people are one of the big tribes
of South Africa; Nelson Mandela is a Xhosa and his father
was a chief of a village in the ‘good old days’.
I go to different nursery classes to play music for them
and to sing with them, accompanying the songs with my
guitar. I know about five different songs (the traditional
ones are nearly always in 5-tone music), and of course
lots of English and Hebridean songs. I do this because
I’ve noticed that usually teachers do not know about the
importance of 5-tone music for preschool children and
because I enjoy it.
I usually take seven different musical instruments with
me, on which I play pentatonic melodies for the children
to listen to and to experience the different sounds. Most
important is to let them experience that music does
not only come out of a box, but is produced by people
playing on a musical instrument, with vibrations. Some
children, those who go on Sundays to church, can sing
and know about music. I also bring my alto lyre, a recorder, and concert flute, a marimba, a mouth organ, the
guitar and a drum. There are usually about fifty preschool
children sitting on the floor.
I have experienced varying attention and participation
at different places, and after some time I noticed very



contrasting attention spans and behaviour. In one, let
us call it place N, the children did not all come; some
occupied themselves with something else or expressed
with their five years ‘teenage boredom’; some even
walked around and after ten minutes left the room. So
did I: after another ten frustrating minutes. The teachers
also talked and looked at their watch.
In the other place, let us call it place S, in stark contrast, the children came quietly, sat down and looked
expectantly waiting for whatever would happen. They
listened with open mouths quietly for half an hour, asking for more and offering suggestions of songs. They all
wanted to play the drum, which some of them could do
expertly. When I encouraged them to sing along, they
did—first shyly and then with increasing conviction. The
teachers did not hold back either. The whole event was
a joy and a success! All fifty children came out with me
to the car, all wanting to carry the instruments, all at the
same time asking me to come again.
I asked myself: what was the cause of this difference? I
wanted to know, so I came a bit earlier to nursery class
N and waited, observing. I did not need to wait long. In
the place N they had acquired the pride of the teachers: a
CD music machine, and a television! When I came with
my instruments under my arms the music machine was
switched off. Then came my frustrating music session,
and when I had finished, one of the children switched
it on again. In the place S I did not discover any music
machine, neither a television.
Evaluation: First of all I would suggest that the behaviour in S is what we would expect of four and five year
olds and we can call it ‘normal’. Secondly I find it important to notice that the behaviour in nursery class N is
a sad and common illness in our time. But thirdly I find
it surprising that the influence of gadgets like television
and CD music players is so fast and radical! Of course,
there might also have been an element of imitation,
imitating the attitude of their teachers.
Is it not important to note how some powers of hindrance manage in so subtle ways to corrupt the souls
of children, and that those of us who are now adults
have been children in a world of loudspeaker ‘music’.

This is the obvious way of destroying the sensitivities of
human souls.
I have frequently made the observation as a class teacher
in Camphill that when children first come, they usually
cannot sing in tune. And usually (but not always), they
start singing in tune after half a year singing nearly every
day and listening to real music from real instruments.
Finally we can ask: is music or being musical important? Why is music important? Is it just ‘nice’, or is there
more to it? Music and singing is one fact of creative
expression we as humans are capable of. There is a host
of statements by prominent educational persons and institutions which support the notion that leading children
into creativity appears to be essential in helping them to
grow up into adults who have flexible minds. We can
assume what happens when children do not develop
creativity: the stuck mind comes to mind!
But there must still be mentioned another influence of
these technical gadgets most people can’t live without
any more: the television. Most people love to watch these
wonderfully amusing soap operas and because they are
so harmless and portray just normal life of normal people,
they are broadcast early for children to watch too.
Is it really so harmless? Imagine every day young children watching big heads talking on the screen. Living

humans have an aura visible around their heads and most
preschool children see it naturally, because it is normal
to see such things when one’s intellect has not woken
up yet. But then they get a regular daily session of seeing
people with no aura, only the outer appearance. Many
children will get confused about the difference between
a living being and a thing! Every young child develops all
its senses and so also the ‘sense of Ego’ with which we
sense another person’s essential human quality. Senses
must be exercised to make them sharp.
But if in their environment there are some people who
have no aura and no ego to sense, then some might
react like so many hooligans and terrorists who seem
to treat people as if they are bowling pins. But we want
to lead children into creativity without television and
loudspeaker music; we want to show what a difference
it makes what we do and what we do not do.
This is not a good note to finish with, so let me state
how wonderfully creative unspoiled children are, both
musically and visually, if they are given half a chance
to practice it!
Hartmut has established Siyaya Supportive Education
for youngsters of the Xhosa Township in South Africa,
which runs artistic workshops, practical courses such
as aeromodeling, and takes children camping.

Sheiling House (Ringwood) centenary 1906–2006
John Baum, Bekkestua, Norway
In July 2006 Ringwood had their centenary celebration of the Sheiling House. The following article looks
at the history of the house; it became the home of the
first expansion of Camphill outside of Scotland.

T

he Sheiling House was 100 years old in 2006. During the past century the name has widened from the
original family home, to the curative schools and to the
Sheiling Trust.
The Sheiling House was built by Ursula Gleed’s grandmother, Mrs Grant Robertson, in 1906 at a place which
reminded her of her native Scottish Highlands. Over the
heather and through the pine trees the church in Ringwood could be seen, and the view reached far beyond.
The house was home for the extended family.
Then the Second World War broke out. In the spring of
1940 the little community at Kirkton House in Aberdeenshire had grown and were planning to move to Camphill
estate near Aberdeen. That spring the Battle of Britain
raged in the air over southern England. Prime Minister
Winston Churchill expressed the fear of foreigners when
he said: ‘Collar the lot!’ On Whitsunday 13th May 1940
the men at Kirkton house were interned. The woman
decided, nevertheless, to move to Camphill.
Whilst the Battle of Britain raged, Ursula Gleed lived
in London. Her son, Richard, had been sent down to the
safety of the Sheiling. Ursula was expecting a second
child. For the birth Ursula moved to the Sheiling and
on 1st July 1940 Charles Gleed was born in the Sheiling
House. Ursula has described what Charles’ birth led to:
‘Problem after problem soon unfolded as the rough and
winding way ahead was taken. Unasked questions rose
and fell. But slowly he began to reveal himself, to announce the great importance of his existence, to demand

by his very presence…Already he had taken the lead and
was pointing out the way he wished to go’.1
Ursula began searching for possibilities for Charles and
just after the end of the war in summer 1945, she saw Karl
König with her little son. Charles began in Camphill in
December 1945 and soon Ursula was wondering if the
family home could be offered to Camphill, but the time
was not yet ripe. In the summer of 1951 the time had come
and the first major Camphill initiative beyond Scotland
began in the Sheiling. The Sheiling Curative Schools developed, with the sister school in Thornbury also carrying
the name. By the 1970s the Sheiling had developed into
a ‘children’s village’, to use Anke Weihs’ words.
The first signs of a further change were the work with
trainees in the Sheiling House, and the founding of the
Eurythmy training in 1970. The Eurythmy School was
closely connected to the life of the Sheiling Schools, the
students living in the Sheiling, cooking in the houses in
the mornings and enlivening the cultural life of the community. In 1974 the Folly Farm School, now Ringwood
Waldorf School, started. It was on the Sheiling estate, but
with its own inner life. In the following years other activities were founded in connection with the Sheiling: Sturts
Farm, the Lantern Community and Seahorses. Except for
the Eurythmy School which is now in Botton Village, these
activities, together with the Sheiling Schools and the Ringwood Waldorf School, now comprise the Sheiling Trust.
A century has an inner rhythm, as Karl König has described: ‘A century has three parts. In the first third the
ground tone is set. In the second this is worked out, and
in the third, it is carried out’.2 Can this inner rhythm be
seen in the Sheiling House’s 100 years? We must take care
and ponder if the rhythm is real. Is the hundred years an
archetypal century in the sense described by König?



For the first third of the century, 1906 to 1939–40 the
Sheiling House was a family home. It continued as a
family home for some years thereafter, but the first signs
of something new soon became apparent.
In 1940, Charles Gleed was born in the Sheiling House
during the first year of the second third of the Sheiling
House’s century. Ursula began searching for help and this
led to the founding of the Sheiling Curative Schools in
1951. The process leading to the founding of the schools
may be seen to have begun when Charles was born. The
school bears the Sheiling’s name and has developed
around the Sheiling House.
The last third of the Sheiling House’s century began the
in early 1970s. Many initiatives grew out of the Sheiling,
yet bearing the Sheiling name. All these, together with
Sheiling Schools, have been gathered up in the Sheiling
Trust, which is now home for many different activities.
What a wonderful word: trust. It is a courageous enterprise, to be connected by trust.
Many, many good people have lived, grown up and
worked in the Sheiling, the house, the Schools, the Trust.

In our minds eye we can gather the many thousands of
people together on the Sheiling green. No doubt the
green would be full, and further the whole grounds
would be filled with all those who have given so that the
Sheiling could be transformed far beyond the original
house; from the first giving shelter to the family, then
to children in need of special care and now sheltering
different initiatives. The name ‘Sheiling’ is beautiful in
its simplicity and translated means a shelter.3
John is a Christian Community
priest in Norway. He grew up in Camphill.
Notes:
1. Ursula Gleed, ‘The seventh year of the Sheiling Curative
Schools’, The Cresset, September 1958.
2. ‘Jedes Jahrhundert hat 3 Teile, im ersten Drittel wird der Grundton angelschlagen, im Zweiten ausgearbeitet und im Dritten
ausgeführt’. Karl König, Jakob 1, lecture in Oslo, 16.2.1954.
Unpublished notes by Eva Heyerdahl.
3. The name ‘Sheiling’ is Scottish and denotes a highland cottage,
a shelter used by the shepherd or cowherd in the hills during
summer grazing, though spelt ‘Shieling’ in Scotland.

The BA Steiner Waldorf Education at The University of Plymouth
Clara Kuhn, Solihull, West Midlands, England

W

hen people ask me what I am studying at university, I generally say that I am doing a degree in
education. Then they say ‘Oh, and what age/subject are
you going to teach?’ I then explain that I am not doing a
mainstream teaching degree, but I am actually doing a
BA (Bachelor of Arts) in Steiner Waldorf Education.
At this point people tend to divide into 2 categories,
those who say ‘How nice, well, good luck with it…’ and
those who say ‘Hey, what’s that all about?’
It is not easy to explain the philosophy behind Steiner
education in a few sentences. One way I have found is
to talk about some of the practical applications of an
education system founded in anthroposophy. Concepts
such as not beginning formal schooling until the child’s
seventh year and having the same class teacher for 8
years are ideas that, in my experience, many people really do relate positively to. Education is a heated subject
and is of paramount importance, because it effects every
single one of us.

About myself
My path to this course is relatively simple. I was born and
bought up in the suburbs of the Midlands and I have been
to mainstream schools in Solihull where my family live. I
have no bad memories of school—except boredom— but
being of a sociable disposition, I loved seeing my friends
every day and getting involved in school life.
Quite early on I learned to work with the system, discovering that in working hard and producing what was asked
of me, other opportunities would come my way. I was
involved in many drama productions, I presented awards
at awards ceremonies, I collected awards on behalf of the
school and I spoke to government representatives about
what we did as ‘formal’ extra-curricular activities.
When I went to Sixth Form College, I became just
another number, another achiever who did what was



expected, who didn’t make a fuss. Without any opportunities to be involved in an educational community, I
started to become disenchanted with the system. When
we were told to think about university applications, I got
my stack of prospectuses and started ploughing through
them. My A-levels were in English Language, Philosophy,
Geology and Classical Civilisation, so I had no clear
subject orientation to guide my choice.
One evening, flicking through The University of Plymouth Undergraduate Prospectus, the page fell open
at this BA Steiner Waldorf Education degree. My father
has been involved in The Christian Community for many
years, and with hindsight I have become aware of how
his sense for anthroposophy was an unspoken part of my
childhood. I remember the name ‘Steiner’ from various
books on my dad’s bookshelf, but anthroposophy was
not a part of our family life, due to my mother’s differing views.
Since encountering that page in the prospectus I have
never thought of doing anything else. My friends at Sixth
Form applied to six universities each, I applied to just
one. At times it is hard being away from family and my
boyfriend who is studying in North Wales, however at
this moment there is nowhere else I could be.
I am comparatively young to consider becoming a
Steiner teacher, and I do not think I will become a
class teacher as soon as I graduate. Nevertheless, I feel
privileged to encounter and explore these ideas at this
time in my life, and I know I will continue to grow and
develop in the light of these ideals.

About the course
So what do we actually do down in sunny Exmouth? The
course is a three-year degree, with approximately 50
students at present. It was pioneered by John Burnett in
1992, at the Plymouth Campus; then the course moved

to Exmouth. In 2008 the Exmouth Campus will be closed,
so the course will return to Plymouth.
In the first and second year the modules covered are:
‘Philosophy and Anthroposophy’, ‘Arts as Practice’,
‘Subject Studies’, ‘School Experience’, ‘Principles and
Practices in Education’ and ‘The Image of the Human
Being as derived from Anthroposophy’. In the third year
each student has the option of doing a school-based
project (working in a school as a class teacher or classroom assistant for example, and keeping a diary of their
experiences) or writing a dissertation on an educational
theme.
It isn’t clear what is meant by the titles alone, so following is a brief explanation of what’s involved. In
‘Philosophy and Anthroposophy’ core texts such as
Theosophy, The Philosophy of Freedom, and Knowledge of the Higher Worlds are studied. Some essential
anthroposophical themes are discussed, and the students
should ideally come to some sort of understanding
of the underlying ideas behind all that Steiner wrote
about education. Importance is placed on preliminary
comparison with some other philosophies regarding
epistemological questions, but this is not covered in
great depth. ‘The Image of the Human Being as derived
from Anthroposophy’ covers similar topics, studying The
Education of the Child in the Light of Anthroposophy and
The Study of Man lecture series.
‘Principles and Practices’ is concerned with pedagogical issues and offers an important comparison with the
National Curriculum. A significant point is that this degree is not necessarily anti-mainstream, because good
practice in mainstream education does exist. Similarly,
one can identify problems in the Steiner Waldorf system.
One primary aim of the course is to see the positive
and negative sides of both approaches. At the moment
I am researching the new Primary Literacy Framework
implemented by the government in order to compare
it with Steiner’s ideas on teaching children to read and
write as practiced in Waldorf Schools.
‘Arts as Practice’ is a module consisting of three parts:
art, speech and music. We have art sessions each week,
and speech and music are led by peripatetic tutors who
come in for a week at a time during the term. This module
is more about self-development, but includes how the
arts are used by the teacher in the classroom. We have
some sessions of gym and games and eurythmy during
the year as well. As part of ‘Subject Studies’, science lec-

tures cover the Science Curriculum throughout Waldorf
Schools. As part of this module we also have residential
courses with The Hiram Trust at Ruskin Mill in Stroud.
‘School Experience’ lectures involve discussion of practical issues such as discipline, authority and classroom
management. As part of this module, a certain number
of hours in a school must be completed. This can be a
Waldorf School, a mainstream school, a kindergarten,
nursery or any early years centre, colleges, special needs
schools, independent schools—anywhere in the world.
In the second year, students are encouraged to do a 4week teaching practice.

Integration in the mainstream
It is interesting to explore how this degree manages in a
mainstream university. Again there seem to be two groups
of people, those who are interested in what we are doing,
and those who are not. Some mainsteam lecturers feel
threatened by the fact that we are doing something different, but many are keen to debate. It is very important
that this degree takes place in a mainstream university,
so that a dialogue is maintained between mainstream
and Waldorf teachers and lecturers.
I often get a sense that this is a degree trying to prove
itself, in the dry world of academia, but this is not necessarily a bad thing. The need to be credible and to present
Steiner education to the rest of the world in a way that
is not ‘airy-fairy’ is a contemporary issue.
To be at the stage where a student can write an essay discussing the incarnating child or the evolution of
consciousness, surely presents us a picture of the striving of humanity to find a deeper meaning in the world.
Granted, many do not understand the relevance of this
course, yet the very fact that such an opportunity to
study Steiner education in depth exists in a mainsteam
university does reflect a certain open-mindedness and
even sympathy towards all that the Steiner education
system encompasses.
It is very special to me that here in Exmouth of all
places, a group of people have come together from all
parts of the world, from all backgrounds, all ages and
life situations. We are united with a sense that education
should be founded on a deeper understanding of the
human being. And that is what really matters.
Clara grew up in the West Midlands, UK, and is a
student on the Plymouth course. clara87@kitemail.com

Storytelling: a powerful tool for peace
Ashley Ramsden, Forest Row, England
What can storytelling do to bridge the divide
between people of different beliefs?

L

ast summer, when the conflict erupted between
Lebanon and Israel, Roi Gal-Or, a teacher from the
School of Storytelling at Emerson College found himself
in a difficult predicament.
“One dark evening I drove to buy some knafe (a sweet
cheese desert) from an Arab restaurant in an Arab city
near my home in the north of Israel. Missiles were being
fired daily from Lebanon at the time, and were landing
all over our area. Like most people in Israel that summer,

I was feeling heavy and full of despair. When I arrived
at the restaurant, three Arabs were there watching the
news from Lebanon. They noticed me standing at the
door and looked at me with suspicion and anger. I told
them how sad I felt as a result of the events in our area
and asked them to listen to a short story—an Arab folktale
which I had just heard from a friend.
There was once a mouse who found the biggest piece of cheese he had ever seen in his life.
This mouse met another mouse and the two of
them began to fight over the cheese. The argu-



ment turned to blows and eventually led them,
wounded, to ask for Fox’s help in splitting the
cheese between them. Fox cut the cheese into two
unequal pieces. The mice protested that this was
unfair, so Fox started to eat bits off each piece to
even them out. The mice begged Fox to stop and
give them back their cheese before it was all gone.
But Fox ate it all saying, ‘I started doing justice,
therefore I must finish it.’
By the end of the story the atmosphere in the room had
completely changed.
’This is our story, isn’t it,’ said the shopkeeper. ‘We
cannot solve the conflict here between us. And now the
Americans and the Iranians and all the other foxes will
finish our cheese.’ He handed me a box full of freshly
baked knafe. ‘Take it my friend,’ he said. ‘It is free, on
the house. Inshalla—God willing—one day we will sort
out this conflict between us.’

I thanked him and drove back home feeling much lighter
and more hopeful. I knew I could do something to create change.”
This was how the idea was born to create the Gate to
Humanity Peace Festival Healing Words, which will happen 22nd–26th May 2007 in the Galilee, Israel. The vision
of the festival is to create and inspire a new conscious,
responsible and peaceful culture of listening, speaking and acting in the region. The organizers expect to
welcome over 3000 participants and presenters from a
variety of religions, races, and nationalities.
The fruit of the festival will be taken up this autumn by
the School of Storytelling, which is co-hosting Healing
Words, in a course entitled The Storyteller at Work in the
Community. The course will run from 12th–28th October
at Emerson College, East Sussex, UK.
For more details contact the school at:
www.emersoncollege.org.uk or +44 (0) 1342 822238.

Musings on mental disability and grief
Stephan Linsenhoff, Stockholm, Sweden

F

riday, 23 March he reminded me that summertime
starts Sunday night. Before we ended the lesson the
clock was put one hour forward.
Sunday night he left his residential home and has not
returned until this day. That I could work with him for
three years depended on knowing: 1. his very own zone,
2. the zone to which you had to knock on the door and
3. the zone which was society’s zone. The same for him:
he was well aware of his own zone and opened seldom
the door to the second zone. Frequent hospitalisation
and medication helped him to survive with his mental
disability-life—but he could never live with it.
To leave the residential home was his very own decision. Finally he could not cope with what Valerie Sinason
means in her book Mental Handicap and the Human
Condition: ‘I live with the guilt to be normal/not normal’.
It is this pain which makes us stupid, which meaning is:
struck by grief.
Among persons with a mental disability are less then
few who are unable to handle this grief. I realised this
some years ago, reading a description in an article of
the Swedish Mental Health periodical Psykisk Hälsa:
‘the careless outfit of clothing and the heartbreaking
melancholy.’ He received as-if-help and clever words
but not what he needed to live his life, handling society’s
daily abusing insults.
The difference between him and the disabled others is
that the disabled others have found a surviving corner.
Friday, 23 March he reminded me that summertime starts
Sunday night. He had the light, helping him in his decision. Had he asked me to follow him, be with him if he
should regret in the last second, I should have been with
him with my support; thinking of Psalm 138:3 ‘In the
day when I cried thou answered me, and strengthened
me with a strength in my soul.’
I know that it is more than difficult to live with normality.
Thinking of Valerie Sinason’s Stockholm lecture: he had
a cold, each morning knowing that it will not disappear;
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having finally one only alternative. Not everybody has
the possibility, as I had: be seen by Karl König, experience trust by Harriet Lindhe, get responsibility by Lars
Thorsell and hear finally the ‘word’ by Cecilia Olsson:
‘Describe yourself as complement to normality, telling
them what they miss without you’. I realised that this was
everybody’s answer, living with shame and guilt.
My students should have the very same tools to cope
with society’s cruel approach. I mail contacted Valerie
Sinason, she answering: ‘People who need a lot of help
and medication just to survive have a different relationship with death than others. People with a learning disability can plan to end their pain like other people.’
He offered us a gift. What the few of us, having the
courage, can do: not be afraid to cross the line. Jennifer
Lopez Catherine crosses this line in the film The Cell/
Filmthinking by inviting the serial murderer’s unconscious mind to her mind. It is a difference to come to
‘them’ as uninvited normal guest or invite them as guest
to our world. In their world the Normal is always better
and best. The normal others are afraid to cross the line,
due to belief and education. To be invited means the
freedom to deny or accept the invitation and accepting
the inviter’s rules.
Stephan was a pupil in the Camphill Schools
in the fifties and a seminarist in the sixties.
He has initiated two Waldorf schools in Stockholm.
For seven years he has been a teacher
for disabled adults outside Stockholm.
Since writing this article Stephan has informed us that
the pupil’s body was found on April 24, having been in
the water for four weeks. Two local Parent Associations
are preparing a ‘Memory-Seminar’ entitled ‘Depression
unto death; how depressed is a mentally handicapped
allowed to be?’

The counter stream
Andrew Hoy, Svetlana Village, Russia

J

ust recently I returned to a book that I had enjoyed
reading to my children by Ernest Seton Thompson
called Wild Animals I Have Known. Seton Thompson
said in his introduction that many of the stories were
based upon the lives of actual animals, and they are
certainly full of charm and warmth. With this reading,
however, I became aware to what extent they had been
influenced by the work of the great Charles Darwin
that found expression in his work on evolution, The
Origin of Species. That work had created the expression
‘survival of the fittest’ as a modus for change that had
so enamored the empire-builders and capitalists of the
nineteenth century, for it seemed to partly justify their
own ambitions to dominate others. It allowed many
people to hear what they wanted to hear. You could say
that it fed their own self-esteem.
One story after another in Seton Thompson’s book followed this trend of thinking, related to survival; and the
same can be said of the works of Jack London, Rudyard
Kipling and many more writers of that period, as well as
later writers. I had the impression that what had begun
as an idea—the element of survival—had become a true
river in flood that had swept a great many other ideas
out of the way with it.
It was with this observation that I had stripped away
much of the charm of Ernest Seton Thompson’s stories—
charm that I had passed on to my children. However, it
had also awoken an awareness that, in our time, another
stream is flowing that runs counter to the stream that had
gained so much strength through the work of Charles
Darwin, even as this initial stream has continued to flow
strongly throughout our so-called civilized world. This
new awareness arises from Newton’s third law, ‘actio
= reactio’ or, in its transcription, ‘with every force a
counter force is created’. Since the ideas of Darwin have
become a force in the world I have to imagine that they
have created a counter force or stream.
This counter force finds expression in the following
description that appeared in my newspaper at the time of
writing this. It describes our modern concern for the disappearance of endangered species. We might describe
these endangered species as ‘the weakest’, and quite
suddenly we have begun to recognize the importance
of the weakest. The headlines in the Guardian Weekly
of April 6th through 12th 2007, read ‘Tiny blind creatures
halt mine in Australia’, with the following description:
‘A $9.8bn mining project in Western Australia has been
blocked by government officials after the discovery of
tiny, blind, spider-like creatures at the site.’
These creatures are called troglobites, are just a few
millimeters long, and belong to a new species. What
makes them particularly important is that they are considered to be invaluable for evolutionary studies.
I could not have been looking for a better example.
Just imagine that creatures a couple of centimetres long
could halt massive evacuating machinery. Naturally I
must be fair in adding that my newspaper also contained
the usual supply of news pertaining to the original ideas
of Charles Darwin that covered nations attacking nations, turf wars between rival gangs and lesser crimes
against the weaker elements of society. We have been

so inundated with such reports that they begin to lose
their ability to shock us out our everyday lives. When I
asked my friends (we share newspapers) whether they
had read this report, all had noticed it.
What appears to be of significance to me, in making such an observation, is that we also belong to this
counter stream in our work in curative education and
social therapy.
Alfred Adler, in his book, The Yearning for Power has
taken up this physical law that ‘every force creates a counter force’ as relating to the field of psychology. To Adler,
this law implies that ‘every human has a purpose’.
What seems somewhat provocative in all of this is the
thought that we might add the name of Charles Darwin to
those of our more easily recognizable forerunners when
we teach the history of curative education and social
therapy. We might discover other streams that flow into
ours and yet we ought not to forget the original stream,
provided by Charles Darwin, that has supplied us with
strength and a clear sense of direction. If I am to study
recent world events I can sometimes get the impression
that the counter stream can, in time, exceed that of the
original, often almighty, river.
Andrew is one of our senior Camphillers
who has worked in Camphill in Britain, the United
States, and is now living in Svetlana Village, Russia.

it is that time of year
when the morning sun
finally reaches the Buddha
reclining upon my wall
in his landscape of repose
and so he appears to guide
our level horizon
right into my room
along the contours of his body
and further—into my feelings
moving from land onto water
and the fickleness of being
calming my soul and reducing
its sudden turbulences
when having completed
his earthly cycle the Buddha
continues to receive the sun’s blessings
upon his head and then his feet
in his meanders among many souls
***

Andrew Hoy
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A new time?
Margit Engel, Vidarasen, Norway

I

think there exist good reasons for presuming that our
modern time period is coming to an end. Much points
to the fact that we are living in a transitory phase. It looks
as if something else wants to be born, not without pain.
It appears as if something is shaking, is disappearing and
has come to an end, while out of the ruins something
else slowly starts to rise.
Vaclav Havel
‘Mankind is struggling to learn to think etherically’,
Johannes Kühl at the Goetheanum said at an agricultural conference recently. Here we are, I thought, this
is the need in this enormous change of values those of
us experience who have lived since the end of the First
World War.
What do Havel’s words mean? I had to think of the
Russian proverb: ‘What you give away you’ll keep, what
you keep you will lose’ or a challenging part of the Our
Father: ‘Forgive us our trespasses as we forgive them that
trespass against us’.
These are sentences that bring us close to the etheric.
Still more convincing than words are the actions and
reactions of our villagers, our ‘handicapped’ adults,
enduring all our stupidities, our blindness and our lack
of understanding. Sometimes their clairvoyant gaze sur-

prises and shocks us. Are they the forerunners teaching
us those etheric laws? (just think of Karl König’s Good
Friday Play).
Intellectuality and causal thinking has given birth to
technicality. How can we learn to free ourselves from
this enchanted prison?
We realise that all will depend on our own will, our
own I Am, freed through what we call the inner work,
our own inner activity, even carrying loneliness for a
time—until we find ourselves inspired by a Whitsun-like
event, a new kind of I Am brotherhood, of freed selfconcerned I Ams, freed from traditional habits, from the
subjectivities of our own existence. No wonder that Rudolf Steiner first wrote his Philosophy of Freedom before
he had reached the possibility to convey Occult Science
to teach us of true experiences of the spirit land.
We may still have to undergo much suffering, many
shattering events in this world built so firmly on causality, but we sense the gate which will guide us further
into the landscape that Vaclav Havel experienced was
‘rising out of the ruins’ of the past.
Margit was one of the early Camphill pioneers
and is living in Norway; she has been very active in
helping the Camphill impulse in eastern Europe.

Retreating towards myself
Valerie Sands, Cherry Orchards, England
Today I read a fine article by Andrew Hoy in the
Camphill Correspondence. I taste the fineness of his
language, the poet in him shines through the fabric
of the article making it glow from within. I return to
my desk, it is clear to me that I need to rewrite my
article; it must be re-wrought and refined. Here it is,
dedicated to Andrew in gratitude.

F

rom where does an inner impulse arise? The need
to know oneself anew, to deepen our acquaintance
with oneself seems external, but the path to oneself
turns, loops, disappears or rises up to meet one at different periods of life. The impulse to try to meet myself
through a series of retreats appeared unexpectedly but
quite certainly just prior to my 49th birthday. I had been
on holiday in Ireland the previous year and felt quite
clearly ‘called back’ with the question ‘what will happen
if you are just with yourself?’ My plan was as simple as
the cottage I stayed in; to walk, practice speech exercises
and reconnect to knowledge of the higher worlds. Insight
into my own capacity for variety and distraction led me
to pack no earrings, no music and no meat.
To be alone, anonymous and unreachable (no mobile phone) was a fresh and energising experience and
something which mellowed and deepened as the days
went by. I relished the knowledge that while out walking no one else knew exactly where I was. The sense of
liberation from the everyday world and the slow return
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to the more hallowed space of myself formed a central
experience of this first retreat and remained a common
thread through the retreats which were to follow.
There followed a series of short five day retreats every
year between 2000 and 2005. All took place relatively
local to home in Devon and Cornwall, always in simple
cottages near to or on the coast. The particular threshold
between land and sea is one which I find very conclusive
to the recurring of the tide of myself.
The original need to find out ‘what will happen if you
are just with yourself?’ never faded but I became more
playful with the conditions of retreating. Rather than
setting restrictions I tried to explore different aspects of
myself. I studied anthroposophy, wrote poetry, did nothing, fasted, dreamed, knitted, observed nature, sketched
or sat and pondered. Little by little I would feel seeping
up from some depth of being a self which I could welcome back. My breathing deepened and expanded, a gift
of and precondition for this appearance of self. When I
deliberately freed myself from daily rhythms and habits
which I had so successfully constructed in my life, a new
place of encounter emerged. On the whole I was glad
to meet this self, there was a gentleness flowing from it
which taught me too to be gentle, even when it also told
me some uncomfortable truths about myself.
These experiences of the mystery of time are still
yielding their harvest. I can say that they have been
a particularly powerful axis of challenge and reward

during the retreat process. I have caught glimpses of a
more spacious time, and caught the fragrance of a rich
eternity as it drifted past me.
After my fifth retreat I began to detect a murmuring
in my soul which whispered of deserts, experiences of
emptiness filled to the brim with thick silence. I waited
and listened to this new voice despite my sense of
strangeness at its message. Blankets of improbability and
sand bags of impracticality tried to absorb the sound of
the voice—but the voice persisted and deemed its place
on the retreat path. Through a friend who had made a
desert journey for the millennium I was brought into
contact with Makhad Trust which arranges work camps
and trekking holidays with the Bedouin in the Sinai
Desert. My enquiries revealed only a dancing journey.
The voice subsided or my functional self put fingers in
my ears, convinced such a thing would not be possible.
Thank God retreats had rendered my functional self less
dominant and months later I made contact again. It was
September 2006, I was informed an eight day retreat was
being planned for November, places were still available
and flights were arranged from Bristol. The dates fell
squarely into a narrow window of opportunity within
my community commitments and to crown all, two of
the eight days were arranged so that each person could
seek out a place of solitude in the desert and experience
a silent feast camping under the desert sky. Ten days later
with the generous support of the community everything
was booked.
So coincident with my 3rd moon node and shortly
before my 56th birthday I travelled east through air and
overland to the Holy Place of Matanica in the south Sinai
Desert. This time alone in the desert silence, with nothing
but winds and stars, distilled all the previous experience
of silence into a deep and dripping stillness, a well
which bored itself deeply into my heart and soul.
Quite near our campsite stood an ancient Hebrew burial
ground, the last settlement of the tribes of Hebrews be-

fore they could pass in freedom into the Promised Land.
The atmosphere of longing and waiting penetrated to the
very roots of the mountains. For the first time, on meeting
with the silence of a retreat, I felt moved to give voice
and found myself singing, especially the words:
The bread alone is not our food
What feeds us in the bread
Is God’s eternal word
Is spirit and is life
as set to music by Christof Andreas for the Christmas
Archangel Quartet. I also wanted to speak out loud the
prologue to the Gospel of St. John. Now when I write
these words it feels as if the very silence became dense
and close enough to sing itself, and these were the words
it wanted to express. Not many more words of mine can
add to this.
Community building and solitary retreats, a satisfying paradox replete with mutual contradictions and
enhancements; Camphill has a rich cultural heritage of
retreats and I’m interested to hear from others who want
to explore this form of self knowledge further.
Cherry Orchards has developed over recent years the
possibility to offer individuals who have fallen out of
time and place with themselves a retreat wherein to regain a place in their own lives. It offers an environment
very suited spatially and temporally to retreating and
through this quality makes a significant contribution to
the mental health of many who come into contact with
the community.
Our striving is to make this available to wider circles
where possible and it is in this spirit that we want to offer
retreats. Please feel invited to retreat in this direction!
Valerie has lived in Camphill
for over 36 years and is a Biographical Counsellor.

Reviews
A New Presentation of
Rudolf Steiner’s Calendar of the Soul
Tiferet Publishing, 2007, £10.50
Reviewed by Michael Lauppe, William Morris
Community, England

M

elville Segal of South Africa has published the Calendar with illustrations by Karl König for each week
in a pleasing and practical form for daily readings.
The pictures were created in 1939/40, while König was
interned with other ‘aliens’ on the Isle of Man. They have
been published previously by Günter Lehr in a private
limited edition.
In the new presentation you will find the mantras and
pictures as they were intended by König; namely, on 13
pages with 4 verses each and their picture arranged in
cross-format. In this way the verses correspond to the
four parts of the year, which is evident by the lettering
Steiner used. In the centre of each page is a fifth picture
of a Cross, in tune to each quartet of mantras.

For readers conversant with the German language, the
original mantras precede the colour pages. The English
translation keeps as close as possible to the meaning of
the German original.
The pages of the Calendar are on A4 paper and ring
bound, presented horizontally. Although the pictures
are much smaller than in their original size, the print is
clear and the layout pleasing.
Karl König has variously lectured and written essays on
the Soul Calendar, even given names and other indications to many verses. Perhaps the most relevant of these
could be gathered and published with this Calendar in
the future? As we ponder on the possible meaning of the
Images, we may come to new insights of the mantras
in the light of the seasons of the year. We can be glad
and thankful to Melville for this beautiful and helpful
publication.
Michael and Christiane, his wife, pioneered
in the late 50’s and 60’s in South Africa, before
establishing William Morris Community, UK, in 1978.
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Spiritual Healing with
Children with Special Needs
Bob Woodward
Newly published by Jessica Kingsley Publishers
ISBN: 9781843105459, 160pp, 2007, £14.99, $24.95
Reviewed by Johannes Surkamp, Ochil Tower,
Scotland

I

n his first book Spiritual Healing published three years
ago, Bob Woodward described his path of becoming a
healer and a member of the Bristol District Association
of Healers. Since then he is also a full healer member of
the National Federation of Spiritual Healers. There the
principles of this vocation are described in detail which
is summed up in their Code of Conduct as follows:
Spiritual healing is restoring the balance of body, mind
and spirit of the recipient. It is a natural, non-invasive,
holistic approach that has the intention of promoting
self-healing, to bring a sense of well-being and peace
to the recipient.
Does this not strike a chord with all anthroposophically
orientated healing professions? Are we not all motivated
to restore the balance in the patient through the arts and
therapies of movement, sound, word, colour and other
media, promoting self-healing? And is not the healingwill the pre-requisite?
However general this parameter may be, it is unique
to encounter a hands-on healer, following principles
that have been developed outside the anthroposophical movement and integrating them in the setting of a
Camphill therapeutic community with special needs
children.
Bob, a curative educator for thirty years and a healer,
has engaged in this approach for more than four years
and has conducted close to one thousand healing
sessions. At this point a year ago he put pen to paper,

describing (besides some introductory/explanatory
chapters) 18 case histories in objective detail. One
recipient received 70 healing sessions over three years!
One can be duly impressed by the diagnostic spectrum
of the children and youths Bob was working with, in full
agreement with the parents or carers. Yet, whatever the
make-up of the child, the healing-will remained faithfully
the same: to provide a one-to-one setting of peace and
the opportunity for each individual to strengthen their
‘I‘ experience in the incarnation process.
When an over-sensitive, anxious and defensive child
with a cold constitution begins to show trust, ease and
joy and starts to make eye-contact with the healer, he
then may be assured that the healing forces which he is
channelling have been effective. The warmed-through
hands at the end of a session also indicate that a positive
influence has taken place.
Bob Woodward is much at pains to point out in his
notes that in a therapeutic community the child receives many constructive influences. This objectivity
and modesty towards his own contribution is always
in evidence.
As a gesture towards the scientific world he encourages
for the future a more stringent assessment of the effects
of healing per se.
Bob Woodward has pioneered the introduction of this
specialized discipline of healing into the therapeutic
spectrum of Camphill, of the anthroposophical communal therapeutic approach. It is a noteworthy account of
his thoroughly ethical and well-motivated work which
should find attention in all professions dealing with the
therapeutic aspect of children with special needs, and
should be available in all libraries and for parents.
Johannes, a pioneer of Camphill
communities in Scotland, is active
in Camphill and in anthroposophical work in Britain.

Obituary
Evelyn Blood
July 23, 1951– December 12, 2006

L

ooking back over Evelyn’s life there hardly seems to
be a theme more fitting than that of ‘work’.
She was born on 23 July 1951 in Fontainebleau,
France, where her father was stationed; but she grew
up in England and Ireland. Evelyn spent most of her
adult life in Camphill, Northern Ireland. After a few
years in Glencraig and Mourne Grange, she moved to
Clanabogan with the pioneering group and became
one of the founder members. She was well suited to be
a pioneer; she was prepared to work hard under any
circumstances and not afraid of the ‘Clanabogan mud’
and other inconveniences.
She was always determined to see her jobs through
to the very end. Her strengths were her domestic skills
such as cleaning, laundry, sewing and ironing of linen
and clothing for the whole community, and cleaning in
her own house. Evelyn also busied herself with caring
for the general areas. She saw to all the wheelie bins
for the houses and workshops and stocked up all these
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areas with cleaning and washing liquids, toilet paper
and other domestic necessities.
In the evening when everyone had retired, Evelyn
would inspect the sitting room, pick up toys, put the
Camphill Correspondences in the right order and give
the room a last sweep. Over time, she kept increasing
her workload as the community grew. In her way, she
oversaw and regarded the domestic areas all over the
community as her responsibility. And indeed, when
Evelyn was on holiday, bins were forgotten and many
places would run out of domestic supplies.
All these services were provided by Evelyn in
Clanabogan for 22 years, and this illustrates a little
of who Evelyn was; a hard working woman who was
determined and faithful, with a keen awareness of her
environment. This was despite of her deafness, or perhaps partly also because of it.
Evelyn had become deaf at a very early age after meningitis. This presented her with major lifelong challenges,

It was always a pleasure to witness
in particular with communication. She
such moments and see Evelyn smile.
spent nine months in hospital. From
She adored little children and they
the age of 3½ , she was educated at
always got her smile. She would stop
various schools for deaf children, first
and stroke their faces, although her
in England and later in Ireland. She did
hands were a bit too rough from work.
not learn to speak and also lip reading
Evelyn was a very down-to-earth perproved too difficult, but she learnt the
son and her love for children, birds
Irish sign language and also reading
and flowers showed another side of
and writing. Her deafness isolated
her being.
her and the communication problems
In later years, Evelyn managed to
caused great frustration, confusion and
become more relaxed as life changed
unhappiness. She remained at school
for her. She moved to a smaller house
until she was 18 and then went back to
with less work to be seen. With great
live at home. Two years later in 1971,
community efforts, also her work
her parents found Camphill and when
outside the house could be cut down.
she was 20, Evelyn was accepted in
This was badly needed, as her body
Glencraig.
started to show signs of wear and
Her problems did not go away, but
tear. Co-workers worked with her
Evelyn discovered that she was able
on a one-to-one basis and also went
to make a contribution and that she
swimming with her, accompanied her
had found a place in the community.
Evelyn, 2006
to the Deaf Club and did some artistic
She had brought skills gained from
activities with her, which she loved. In this way, some
her school life with her that she could put to good use
very special relationships came about.
now. She was very clever with her hands and was also
Evelyn’s wardrobe also got a change. Working clothes
very fast.
gradually disappeared and more ladylike outfits apIn Glencraig, she worked in the laundry and in the
peared, which she proudly showed off to her friends
variety workshop, and also in Moume Grange and
around the community. Evelyn did enjoy looking smart
Clanabogan. Her domestic skills helped her to establish
when not working.
herself in the community work life. At a later stage she
In the last year of her life there were various highlights
learnt spinning and weaving and became accomplished
for Evelyn and in that year, she was able to enjoy her
in these handcrafts too.
birthday very much; clapping her hands and trying to
Evelyn’s home was always the whole community. She
sing along. A great event was the house community holiknew her way in most of the houses (linen-cupboards,
day to Lanzarote, where she saw many unusual things.
larders, cleaning stores). She was also aware of all the
Another highlight was a summer holiday in Germany
people and everything that went on in the community.
with a co-worker who had a wonderful connection to
She was very observant, as deaf people often are. She
Evelyn.
had her own Clanabogan timetable copy, scrutinised the
Evelyn’s working life came to an abrupt halt when she
Glencraig broadsheet and kept up with the comings and
broke her leg and suddenly died a week later. She had
goings. Armed with pen and notepad, she would go up to
finished her tasks. One of the young co-workers who had
every visitor or new person to question them about their
loved Evelyn very much, sent a letter with the wish that
name, date of birth and place of origin. With the founder
Evelyn would now hear the voices of the angels.
members’ families, whom she loved dearly, she kept in
Hetty von Brandenburg
touch, faithfully sending birthday letters every year.
The community celebrations of birthdays and seasonal festivals were very important for Evelyn. She made
everybody a birthday card with a personal drawing of
Notices of deaths
a flower of the season. She loved ballet and eurythmy
Elisabeth ‘Betsy’ Miller died mid-afternoon, May 27.
performances in particular. The rhythm of the special
Visiting Copake Village, many of you have met Betsy
occasions helped to orientate herself in the year and
no doubt. Small, white haired, hobbling along the paths
gave her security. On the other hand, she could be very
with small steps, greeting everyone with a welcoming
upset when these events did not take place in the folsmile…that was Betsy. Betsy was an enthusiastic member
lowing year, around the same time. She would just not
of the building group, carrying a deep interest in the
understand why.
developments of this village. She was born February 10,
Not understanding the world and its people remained
1949. Betsy was diagnosed with cancer about 18 months
Evelyn’s big problem thoughout her life. Her disability
before her death. For a time the treatment seemed to
made her a loner, but she never stopped making deterhelp, but the cancer recurred at the beginning of this
mined efforts to break through her social isolation. She
year. A while ago the treatments did not any longer help
found original solutions to get answers to her questions;
and Betsy could accept this fact by becoming more and
going into houses, visiting people’s rooms, reading office
more quiet, slipping away on Whitsunday.
diaries, interviewing people and writing them notes.
Most of the time, Evelyn was very busy, but occasionIan Stevenson and his wife Maryke lived in Newton Dee
ally she would stop organising the next activity and
in the late 70’s and Ochil Tower in 1985, although they
give herself time to reflect. One would suddenly hear
spent most of their married life in Holland. He died April
her bursting out laughing with tears rolling down her
21st in Alkmaar, Holland.
cheeks. When she was happy, she could jump for joy.
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News from the Movement …and beyond
3rd Biennial Conference on Community Building and Social Renewal
Building Inclusive Communities New Lanark May 1–4, 2007
Bob Clay, Loch Arthur Camphill Community, Scotland
When we belong to the world
we become what we are.
Poem for a Daughter, Anne Stevenson

D

avid Newbatt began the first prepared contribution
to the Conference by turning the title question of
his talk on its head. As well as asking ‘do we meet and
understand each other enough to bring about change in
community?’, David challenged us to look at the perhaps
less obvious questions of how we allow or recognise or
face change in community life, and how the activity and
awareness which we generate as we respond to change
influence our interpersonal relationships. In other words,
do we have enough change to bring about interpersonal understanding? David had set in motion for me a
lively process, a flow of thinking about the relationship
between social renewal and social understanding, the
individual and the community, ‘inner’ and ‘outer’ being and doing; all this carried on through the four days
at New Lanark, nurtured by sunshine and celebration
and the noble, natural and cultural environment of the

Session on change: water and rocks
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Clyde Valley, with the force and flow of the River Clyde
always with us. I would like to describe to you some
of the directions this flow of thoughts took. The ground
note of this stream’s music was the realisation that the
decision to live in an intentional or life-sharing community is a clear choice and one that needs a firm and
free personal commitment.
On the second day Aileen Falconer presented some
of the background and findings of her research into
personal spirituality and spiritual wellbeing in Camphill
communities. She explored the use of a term like ‘spirituality’ as compared, say, to ‘religion’. Many people today
feel more comfortable with recognising the significance
of our individual ‘inner life’; of something ‘higher’ in
life beyond the material world, but without binding us
to a particular community of belief or worship. A word
like ‘spirituality’ can draw on our concern with meaning, hope, purpose and connect it to the texture of our
personal relationships, our work, our appreciation of
art and nature. It may well have at its heart a sense of,
or commitment to, a process of personal growth and
development, a focus on the self. These may often not
be a clear view of how, or if, we survive death.
Whereas ‘religion’ suggests the social expression of
commitment, ‘spirituality’ has a certain pull towards
respect and care for our inner life, through time for
ourselves, time to reflect, to replenish our energy, to
gain peace. Nurturing ‘this inner living universe’ as the
poet Kathleen Raine calls it is not rightly described as
a selfish or self-centred activity but it does bring apparent contradictions—between retreat from the world and
deeper engagement with it, between fuller self-expression
and the desire to go beyond the narrowness of self—into
a contemporary focus. There can be a tension between
the individual’s need for personal time and space and the
needs of the community. People love their work and involvement but can also long for more time for themselves,
freedom, autonomy. The verse by Rudolf Steiner, with
which we start so many meetings, comes to my mind:
The healthy social life is found
When in the mirror of each human soul
The whole community finds its reflection
And when in the community
The virtue of each one is living.
As the pull is felt to preserve or to be allowed some
personal space, the community can become an alien
abstraction, an expression of authority. We can feel the
strong need to explore our separate individualities and
in so doing both resent and long for social understanding
and community involvement.
On the third morning Jeannie Carlson gave us a wonderful insight from her long experience and reflection
into what it means to grow old; and in particular to grow
old in community. I was very struck by the quotations
she read from M C Richards, the highly regarded artist
who lived in Camphill, describing her life in old age as

she had to adjust to severe chronic illhealth. I really appreciated the clarity
and wisdom of her discovery of ‘a new
way of being myself’, a state of simple
‘being’, of feeling herself whole and satisfied in the very simplicity of the limitations her age and ill health brought to
her. There was for me an inspiring journey of personal growth—someone still
appreciating earthly life but preparing
to leave it, to pass through death. This
process of withdrawal, the possibility
which old age can bring as we let go
of outer tasks, ‘to be myself’; although
belonging to the inner life, to a state
of pure ‘being’, magically turns into a
process of expansion and of connection
beyond and through the quiet centre of
the self. Community life can be the living, supportive context for this process
of inner stilling; and community life as a
whole can be enriched by the inclusion of those who in
old age are living through this time of active inwardness.
Is that a state, a movement, which also has meaning for
those not yet approaching the gate of death?
On the fourth morning, Aonghus Gordon took us on
a grand historical journey through humanity’s cultural
history. Two ideas which informed his talk helped me to
take the thoughts I was exploring regarding the individual
and the community further in their flowing course. Aonghus described various spiritual streams in our history,
each with their own paths towards knowledge, their
own impulses and insights—what can rightly be called
paths of initiation. They enable human beings, in ways
appropriate to different times and different regions, to
experience in some true imaginative way, the passage
through death and the reality of the spiritual world.
We can, in clarity and through discipline, exercise an
activity that is beyond the physical, and which allows
the human being’s true spiritual nature to be expressed
and experienced. Aonghus then went on to describe his
educational work and the path of learning the students
he works with are led to follow. This path connects to
the stream of humanity’s cultural development and can
be seen as a ‘descent into matter’ in the encounter with
nature and with technology, in teaching our hands to
know and manipulate matter. If we can see this too as a
path of initiation then we can recognise that, especially
for the young, the activity of entering into earthly life
becomes part of that life of spiritual practice which connects us to the spiritual world. I am reminded of Rudolf
Steiner’s words in the first lecture of ‘Spiritual Science
and the Art of Healing’ (July 17th 1924):
But now we have to develop a strength of knowledge
which in ordinary life is not recognised as such at all;
we have to develop Love as a force of knowledge—a
selfless outgoing into the things and processes of the
world. And if we perfect this love more and more…
then we know what man is as a spirit: but then we
also know what dying is; for in Death man lays his
physical body aside.
Through the deepening of love in relation to the ‘things
and processes of the world’ we reach beyond the threshold of death. The contrast between ‘being’ and ‘doing’
is not as simple as it looks.

Lunch break at the Visitor Centre

On the first evening of the Conference we were treated
to a puppet show of ‘The Man Who Planted Trees’, the
well-known story of a man who, following personal
loss, devotes his life to bringing growth and vitality
to a depleted landscape in France by planting trees.
In the face of many disappointments and obstacles
he perseveres year after year, decade after decade,
and slowly the landscape and the lives of the people
who live there are transformed. I found it a beautiful
performance, humorous and humane—showing this
path of living devotion, of the power of the individual’s
loving commitment. For me, this was taking Aonghus’
educational path of ‘descent into matter’ on into adult
maturity, and it revealed to me how the education we
offer to our children is what will determine how able
those children will be when they grow up, to make the
free commitments which are essential for social renewal
and the fulfilment of individual destiny. Aonghus ended
by referring to Paulo Friere, the Brazilian teacher and
activist, who like Aonghus, has been devoted to teaching us to have loving, working hands. Friere makes a
telling distinction between ‘true generosity’ and ‘false
charity’—the former showing a quality of giving and
receiving that is grounded in compassionate attention
and mutual respect.
In trying to explore the paradoxes which this conference revealed to me, I was helped by Antony Gormley
and the installation ‘Blind Light’ which he has recently
created in the Hayward Gallery in London. It is a large
glass box the size of a room, set within the large gallery
space. It is filled with brightly lit, extremely fine water
vapour like a cloud. You enter the mist-filled space
through a doorway and immediately disappear to view
and find yourself deprived of most of your normal perceptual awareness. An observer outside the glass room
will see your shape—your hands, your head—emerge
like a ghost out of the mist as you come close, from the
inside, to the clear glass wall of the box which otherwise
is an opaque, lit, mist-filled space. Within the box, it is
an experience both of being lost and of being free, an intense experience of self; of as Antony Gormley describes
it ‘the bit of the material world I’m inside’ but still in a lit
world, still with you upright and mobile, not in darkness
with your eyes shut. Antony Gormley is an artist with a
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The Rows, New Lanark
wish to help us to relate to space, to become aware of
where we are—a room, a community, a planet—so that
awareness can develop into free responsibility. ‘Blind
Light’ allows us to make that journey all the more vivid
by beginning in an experience of waking isolation, of life
beyond yet within the body, a kind of initiation experience that belongs to the light, to waking. From isolation
to responsibility, from one kind of freedom to another;
that seems to me a modern path which complements
the loving descent into matter which craft and technology exemplify.
I had several conversations during the Conference
which revealed how difficult this path of personal growth
into freely grasped responsibility within community life
can be. How often there is a sense of ‘the Community’ as
an abstract authority, something stifling or disregarding
the individual. There is a lecture by Rudolf Steiner which
has had a special significance for the Camphill Community and which has the title ‘How can the Destitution
of the Soul in Modern Times be Overcome?’ (October
10th 1916). More recent translations use the term ‘Psychological distress’. I feel this lecture offers us insight
into the conundrum of this loss of personal strength and
personal autonomy which community life can trigger,
but which are the very qualities community life relies
on and hopes to encourage. Rudolf Steiner speaks of the

The ceilidh
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value there is in the difficulty we experience
in getting to know each other today. Only in
and through our isolation can we recognise
the need for our own inner activity which
will allow us to develop ‘relationships from
within’. The distress is an unavoidable part
of our coping with interpersonal conflict.
Our inner development needs us to work
at social understanding and for this process
to be healthy we have to mature beyond
reliance on authority and develop our ability to trust and accept personal judgement
and freedom of thought, for ourselves and
others. But it’s hard. So much in our culture,
our educational system, our work structures
and our personal wish for comfort and ease
discourage us from freeing ourselves from
the reliance on external authority as a governing feature of life. It’s something we will
want to work with, I believe, if we want the
cultivation of our inner life to be more than an escape
from the world’s demands and to be a force contributing
to ‘the healthy social life’.
In the lecture I mentioned earlier (‘Spiritual Science
and the Art of Healing’), Rudolf Steiner suggests how
important it is that we cultivate an inner life which is
active and alive. In so doing we experience not only
our deep responsibility for our own life and being
but also our fundamental connection to realms of life
which work in to us from without, which form and
sustain us from realms of life and light. The nature of
such forces is to shape a space at the centre, a space
of freedom. This imaginative idea was one which kept
recurring in my experience of the Conference. It was
there in Aonghus’ talk when he referred to the ancient
word of wisdom which was ‘Not yes, Not no’; it was
there in the Eurythmy group I took part in as we moved
between giving and receiving, offering and taking, trust
and responsibility. Perhaps too it is the space of Antony Gormley’s ‘Blind Light’. It is the inner space, the
living space at the heart of the individual, at the heart
of community. It is the space in which we experience
our divine origin and from which we can move through
our living commitment to find the divine in the world in
which we are active.
The thought I would like to leave you with in the context of this Conference about inclusive communities, is
that it is in this space of ‘holy hesitation’ as the Russian
poet Yevtushenko called it, that we overcome those labelling divisions between people which we allow to be
part of our community structures. We all at times wish
to celebrate our membership of various groups, to find
our identity by seeing ourselves in others. But it is also by
experiencing the very otherness of other people that we
come to know ourselves. The four days at New Lanark
were a holiday for us all, in which we could connect to
others and grow as individuals. We formed a temporary
community, a creative space into which light and life
radiated and from which we went back to our lives with,
I hope, fresh purpose and greater clarity about what it
means to engage in building inclusive communities.
Bob has lived in Loch Arthur, Scotland,
since it began in 1984. He teaches the Alexander
Technique and works in the garden.

A report on developments at Camphill Community, Rankoromane, Botswana
Roswitha Groth, Rankoromane

C

amphill Rankoromane has changed in many ways
since the chapel burnt down on December 16,
2004.
We realized that this was a sign for us to be more aware
and open to changes in our community. The process of
change began when Icky Millington left for England. She
was involved in developing Camphill Rankoromane right
from the start in 1974. Icky trained as a homeopath and
for many years she and her husband, Peter Millington,
ran the school and took care of the wellbeing of all in
the community especially the children. Icky and Peter
have been replaced by Betty Mpodi, a highly qualified
nurse with much experience in administration and a
big heart for children in need of special care as well as
an immediate understanding for the Camphill impulse.
She is a devout Catholic. When she replaced Icky and
Peter Millington we became fully localized apart from
my involvement in teaching movement, special lessons
and religion lessons.
The Christian Community services were at that time
held by Werner Groth, Richard Blake and myself. We
held both the children’s service and youth services. As
Werner became weaker and was no longer able to hold
services, we decided to include Betty and our three
teachers, Margaret, Nkhumo and Nkhumonyana into the
service holder group. They had been actively helping in
the Christian Community services which are held four
times a year here in Botswana. After a reassuring talk
with the priest from Johannesburg, Richard Blake and I
began to meet regularly with them in order to prepare
them for holding the services. They have now been holding the services since 2006. This was a special development in terms of our community and putting roots into
Botswana soil. Our services bring us all together and
help immensely in creating awareness and bonding as
a group moving together into the future.
In addition to our existing teachers we recently employed a government-trained ‘special education’ teacher
who is now acting head teacher of our school and much
loved both by our children and teachers. This allowed
me to withdraw to a large extent from the school as I was
needed to nurse Werner in the last months of his life.
Our community has grown immensely. We are now
approximately 220 people with four sections: the school,
Legodimo, Motse Wa Badiri and Camphill Furniture. The
school has 50 children in residence with four classes;
Legodimo has 24 youth in residence. Legodimo provide

The new hall under construction

life skills training involving caring for the orange orchard,
a conference facility including catering used largely by
various government departments for workshops and a
tea garden/craft shop. Motse Wa Badiri offers a range
of training and rehabilitation services for adults in a
supportive (also residential) environment with several
workshops including pottery, gardening, plant propagation, knitting, candle making and a sorghum mill.
With the growth of our community came the need to
replace the chapel with a larger structure, our new multipurpose hall, currently under construction. The foundation stone was laid two years after the chapel burnt down
on the 16th of December 2006. Many of you, our friends,
went to a lot of effort to support us in this venture and
raised money to contribute to the building of the hall.
We are touched and immensely grateful for the support
we received from so many people and communities.
We hope to be able to celebrate as a community, the
completion of the hall in September this year.
I will leave Rankoromane in June 2007 in order to live
closer to my children who live in Gaborone. With my
heart I will remain very connected to Camphill Rankoromane which Werner and I built up together with the
help of innumerable enthusiastic and committed people
and with help from above.
Roswitha and Werner started
Camphill Community Rankoromane
in Botswana in 1974. Roswitha’s main work has
been to develop the school, and in particular to develop a curriculum that integrates Camphill education
with the Botswana Primary School curriculum.

Bringing to birth a new impulse
John Baring and Sylvia Bausman, Copake, New York

F

or many years now, we in Camphill Village Copake
have been working with the various joys and challenges that arise as we age—individually, collectively and
without stop! Most of our Camphill villages and indeed society at large is wrestling with the same phenomenon.
We have gone through many processes, through different committees, workshops, meetings, retreats, con-

ferences with different constellations of people, with
insiders, outsiders and advisors. We have now actually
come to a vision that is so exciting and future bearing
that we want to share it with the breadth of the Camphill
movement.
The Camphill work started with children, and then
new manifestations of the work arose to meet the needs
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of some of those children as they outgrew the schools.
The youth guidance places came about to address the
transitional years from adolescents to adulthood more
adequately and specifically. When the villages started
there was a real struggle to figure how to rethink much
of what had been created before, to find a fundamentally
new approach to the next phase of the Camphill work.
Well, what about those people who belong to the ethos
of Camphill, when they become elders? Is it not a natural progression or evolution for Camphill to meet their
phase of life in a specific and appropriate way? To go
beyond the creation of a care house in one of our existing
communities, but rather to create a new community not
for, but with the elderly—to meet their special interests,
strengths, gifts and needs. We have realized that this
could be a new manifestation of the Camphill impulse
building on the work of the Simeon Project in Scotland
and the thoughts of the Harbour Project in the UK.
This village, as imagined, would be for anyone in their
elder years who desires to live in such a community,
with or without developmental disabilities. A balanced
population will be sought between:
Elders in the last phase of life
The active elderly; those in the early stages of
retirement who still wish to contribute to community life and
Co-workers and their families.
Thus an intergenerational community will arise comprising independent living, assisted living and enhanced assisted living services. As we consider location, the natural
beauty of the landscape and the potential for farming and
gardening is desirable. The acreage must be large enough
to allow for expansion (40 acres or more) and be proximate to a larger community center offering opportunities
for shopping, recreation, cultural activities, and medical
services. Interaction with other initiatives and organizations will be beneficial in creating a vital community
organism. Such partnerships might include:

a) NYS Department of Health, OMRDD
and the Taconic DDSO
b) Hawthorn Community Healthcare,
a holistic medical practice
c) Hospice Care in Columbia County
d) Biodynamic Agriculture & Training
at Hawthorne Valley
e) Camphill Triform Community
Apprenticeship Training
f) Child Day Care Services
g) Adult Day Care Services
The center of the community would be its Care Facility
surrounded by extended family and independent living
households. One overriding principle is the desire to have
diversity and flexibility in the living arrangements for both
elders and co-workers—a variety of housing spaces for a
variety of needs. The daily life will unfold out of the needs,
desires, and intentions of the residents and emphasize
artistic, cultural, therapeutic, and recreational activities.
The coming years will see an ever increasing demand for
elder services. As Camphill responds to this need new
social forms and models will arise which we hope will
serve to inspire and give direction into the future.
We have gathered momentum and have crystallized
a small task force to research the issues of funding,
licensing, and other practical realities more fully. The
task force has also looked at various properties. But we
really want to share this development with you all and
also see if there are some people who would like to be
part of our brave group of pioneers.
Please share your thoughts, questions, general interest,
or wish t o participate by calling either Sylvia Bausman
at 518 329 3715 or John Baring at 518 329 5451 or by
email to eldercare@camphillvillage.org.
Sylvia is a senior co-worker and has been with
Camphill Copake since 1972. John is a parent, board
member and now co-worker also at Copake.

Integration or normalisation?
The experiences of a growing community with people with special needs in Ireland
Nicola Hart, Bridge Community, Ireland
Integration and normalisation are popular words at
present often used interchangeably, but if we think
consciously about what these terms imply, there is a
world of difference. The dictionary definition of ‘to
integrate’ is: ‘to combine into whole, bring or come
into equal membership of society.’ ‘To normalise’ on the
other hand, is ‘to make or become normal, to cause to
conform’. (Oxford English Dictionary)
Integration implies respect and recognition of the self
and the other, along with a wish to create a society where
both can belong as equal members. Normalisation,
though, is a far more ambiguous concept. The idea of
trying to change one’s self, or another person, to become
more socially acceptable is one that needs caution and
a conscious awareness of one’s motivation.
Normalisation, in terms of working with people with
special needs often appears to be a striving to fit round
pegs into square holes! Trying to help people to live
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independent lives, to live alone, maybe with support,
seems an admirable goal. For many people though it
may only serve to emphasise the reality that they can
never quite conform.
Integration, with the value it places on the individual
being accepted as equal—not the same, but equal—is
something that we can work towards.
The following is a brief report of the experiences around
the issue of integration in the Bridge Community, in
Ireland.

T

he Bridge Community in Kilcullen, Co. Kildare has
had from its beginning the vision of integration.
The involvement of Camphill in the town began in
1990, when a small group of trainees from Dunshane
Training College began, as independent volunteers, to
clear a public footpath along the river Liffey that had
become badly overgrown and littered. Now 17 years

later Camphill is a warmly accepted part of Kilcullen
with a coffee shop, an organic vegetable shop and three
house communities.
Integration remains a strong theme here, not in the
sense of trying to fit into conventional society but involving a weaving in and out, inviting people into our world
as well as stepping into theirs. This has over time led to
many personal connections and created a network of
friends who stand around us all. These connections are
making a real contribution to the quality of life of people
living here. Many issues around the theme of community
building that we are busy with in Camphill are mirrored
in the wider community around us.
There are many points of contact. The shops provide
a natural bridge between the community and the town
which is much appreciated locally. Drama and music
are other points of connection. We can join in with local groups, or invite a person to join us; or occasionally,
create something which is experienced as a truly joint
endeavour.
Less obvious perhaps are the opportunities in the area
for rural integration. Ireland’s rural communities have
always been famous for their warm welcome. Now the
countryside is changing in the light of economic prosperity and the ‘Celtic Tiger’. It has become increasingly
difficult to make a living from working the land. Many
people hold down second jobs, or use the countryside
as a base for commuting into town. Large machinery
is used to enable one or two people to perform tasks
that would once have involved whole families or even
whole villages. There is a need for a renewed impulse
of community building. Human scale farming involving
people with special needs in a way that cares for the
land could make a real contribution in this changing
landscape. The impulse of farming as part of a wider
rural community has for a long time inspired a strong
group of people within the Bridge Community. Over the
years, the renting of houses and farmland locally has led

to a network of friends in the local farming community,
and also with nearby organic growers.
In 2001, we were able to buy farmland (46 acres) in
Grangebeg, 6 miles from Kilcullen. On a southwest facing hillside, the land itself has an open, outward looking
quality. One house is up and running. A second house
and a hall are nearly finished. There are many ideas for
promoting integration here. Our hall is funded as a facility for the local area with Camphill acting as stewards,
so forming a local committee to co-ordinate events will
be essential. Choir, bell ringing, a film club, workshops
which are open to local people to promote traditional
crafts…all are interesting possibilities. Opening the
land to the public for farm walks, maybe with a small
farmers market and somewhere to have a cup of coffee
is another.
More pioneers, with a genuine interest to connect to
this impulse of integration and to live in a lifesharing
community, will be needed in both the town and the
countryside. However, we are not looking for ‘normal’
people. Being normal is not something to which we
aspire much here. Rather be extraordinary…opinionated…interesting…interested. Conforming to society’s
expectations is seen as less important than becoming
aware of yourself and your shadow. True integration
begins with the recognition of the uniqueness of each
individual, and the conscious creation of a society to
which we can all contribute.
(Any enquiries for joining this unusual endeavour can be
directed to Nicola Hart admin.thebridge@camphill.ie)
Nicola has been living
in the Bridge Community for 12 years, and has been
active in the realms of community music making,
adult education and personal development work with
people with special needs, as well as trying to find
enough time for the realm of homemaking!

The seed of a community—a foundation stone in perspective
Gal Levy, Kfar Rafael, Israel

A

foundation stone of a community is somehow like
a seed of a tree. It comes from the fruit of previous
intention, devotion and effort, and it is put to the earth in
order to bring about a new entity. After years of growth
and development, the new leaves and branches of such
a community tree might not be at all aware of that seed
out of which the whole community had sprouted.
As a new leaf at Kfar Rafael (‘Village of Raphael’), a
remedial community in the south of Israel, I was inspired
by that seed, the village’s foundation stone. The thoughts
and creativity put into it, and into the moment of placing
it in the ground gave me an opportunity to put my work
in a wider context, to tune in with the initial intention,
and has encouraged a search for that seed within me.
Apart from continuous care and nourishment, Kfar
Rafael’s foundation stone needed to be bursting with
life forces in order to enable the community to thrive
in such harsh desert conditions. To my experience, our
community is alive; it has changed and will continue to
change. The foundation stone offers some insight into

the qualities of the community’s heart, the living centre
that enables all growth and development and yet remains
unchanged.
Kfar Rafael was established after many years of efforts
to find a place for the growing children of Beit Eliahu
(‘House of Elaija’), an anthroposophic institute for children with special needs in the desert city of Be’er Sheva.
The founders of Kfar Rafael, inspired by anthroposophy
and called to the destinies of these children, trained
in curative education and social therapy at various
communities and institutions in Europe and returned
to establish the village. At present, about 110 people
live in Kfar Rafael, and work on the land as well as in
a variety of workshops. Kfar Rafael’s foundation stone
was laid 28 years ago.
Kfar Rafael’s foundation stone is a pentagonal dodecahedra containing craft items and wishful paintings of the
village made by the youngsters later to become the first
villagers, along with a silken scarf from Newton Dee
Village. Into it were also placed a verse from Steiner as
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well as the following words of Imanuel (‘the God within
us’) communicated by Mara Friederich. I hope that the
life flowing from that seed could nourish and inspire
other communities and individuals as well:
Heed them well, the ‹‹words of the path››
that I give you!
Hold one another in friendship
as loving sisters and brothers!
then will you have put the crown
on your earthly tasks,
and the immeasurable fullness
of the heavens will come down
and nourish and succour you,
dispersing the cares of want and dire need
and directing all things
in the harmony of fruitfulness.
For I AM the Pleroma—the Immeasurable, the All,
and with me divine plenitude
will enter into your house,
and your heart will become
a well of unbounded life.

Gebet Acht auf die Gebote,
die Ich euch gebe!
Haltet einander
wie liebende Geschwister und Freunde!
Dann habt ihr alles getan,
und die Fülle meiner Himmel
senkt sich zu euch herab,
speist und nährt euch, hebt allen Mangel auf
und ordnet alles zu eurem Besten!
Denn Ich Bin die Fülle,
und mit mir begehrt sie Eingang
in euer Herz und Haus.
For more information visit www.krafael.co.il and see
our advert in the back pages of the Camphill Correspondence.
Gal Levy joined the Kfar Raphael
carrying circle two years ago. He wears the hats of
housefather, food-processing workshop master,
PR worker and music therapist.

(Translated to English by Georg Goelzer)

***
Join the Biodynamic Association

D

ear friend in Camphill:
This is an open letter to all Camphill co-workers,
both all the friends I know and have worked with over the
years and the many co-workers I don’t know personally…yet!
I am writing out of a personal initiative to encourage
as many Camphill co-workers as possible to join the
Biodynamic Association.
Many of you will think ‘Ah, that’s for the farmers and
gardeners’, but that’s my point: the work of the Biodynamic Association is vital to all of us concerned with
food quality, nutrition, land use, genetic modification,
all things to do with the Image of Man. Much of the
work of the Association is to do with informing and
educating people about these issues and campaigning
for wider access to good quality food as well as telling
more and more people about the biodynamic method
of agriculture.
So I am convinced that membership of the Biodynamic
Association is absolutely relevant to many more Camphill co-workers than just the agriculturalists!
Perhaps your community has an account for professional affiliations or perhaps it would have to come
from your personal expenditure. Either way I know from
several personal connections with people active in the
association just how much the money is needed. The
income from membership and to have people joining
would be so encouraging!
I hope you will take this plea to heart and act upon
it. To join, please send your name and address and a
cheque for £30 made out to BDAA (less if a concession
is appropriate) to: Biodynamic Association, Painswick
Inn, Gloucester Street, Stroud, UK, GL5 1QG. Then they
will send you the full joining pack and latest edition of
the Star & Furrow.
Thank you,
Judy Hess-Bailey, Grange Village
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A little snippet:
An extract from a Regional Report
At St Christopher’s School for special needs children
in the UK, the young co-workers are given an introduction to the services. Later when they observe the
children during the service, they are amazed at how
different the children are in that setting. This leads to
questions, and they begin to have some understanding
for the fact that, with all the difficulties and the need for
special attention, what is essential to each child and is
undamaged comes to the fore in the service. This can
be clearly experienced by the co-workers.
There was an Ofsted inspection (government inspector
of schools in England) at St Christopher’s School where
the Religion lessons are carried largely by Eurythmy.
The Inspector in his report was so impressed by his
experiences in this realm as to give a glowing report
on the value of Religion lessons for children.
It is always good to hear of our companions/friends in
their work, and share also their joys.
Hence this little contribution.
Contributed by Michael Phillips, Sturts Farm, England

Kfar Rafael (Village of Rap- hael) is a remedial community situated in the south of Israel. Currently about 110
people live and work in our village, including adults with
special needs, families with children, and young volunteers.
We are looking for House Parents to join our community,
as well as short-term co-workers.
For more details please contact: zvimadar@krafael.co.il
Kfar Rafael, P.O.B 425, Be’er Sheva 84103, Israel
+972 8 6412030 http://www.krafael.co.il

Widar Village Community in Belgium
is looking for immediate employment of

RUSKIN MILL EDUCATIONAL TRUST

House Parents
to share their life with handicapped adults in one
of our five houses.
We require: a family willing to share the responsibility of guiding our villagers in their various tasks
at work, socially and in the house.
We offer: the possibility of living in a closely knit,
small scale rural community with a Steiner School in
the neighbourhood and an anthroposophical doctor
who works closely with our community.
Widar expects serious candidate families to have:
* A professional attitude toward our villagers,
* A curative/social therapy diploma or the intention
of following a course in the near future.
* To participate intensely in our community life and
a willingness to join our wage community.
Widar is a small village community established
in 1982 and situated in the Campine in Flanders,
Belgium. Forty moderately to seriously handicapped
adults share their life and work with our families
and their children. Our villagers range from 21 to
73 years old and our way of life is based on anthroposophy as given by Rudolf Steiner. We are looking
for house parents to live in one of our five houses.
Family life includes assisting the villagers in the various household tasks and workshops.
Widar has a bio-dynamic vegetable garden, an
orchard and a farm with various livestock. The
products from the farm, garden, bakery, weaving
workshop, and dairy are sold in our shop which
is open to the public. Our villagers enjoy various
evening activities such as singing, painting, eurythmy, Bible sessions, villager’s meetings and sports.
Celebrating all the important religious holidays and
seasonal feasts together is an important part of life
at Widar.
There is a Steiner school 12 km away in the nearest
major town, where an anthroposophical doctor has
his practice.
If you wish more information, do not hesitate to
call or write.
All letters with C.V. are to be addressed to:
Mr. Jan Borghs
Widar VZW, Lipseinde 43, BE- 2330 Merksplas.
Tel. 0032/(0)14 63 44 46.
fax. 0032/(0)14 63 92 99
Email: widar@moso.be
Floris Books has announced in their latest
catalogue:
Lives of Camphill
An Anthology of Pioneers
Edited by Johannes M Surkamp
* Over 100 biographies of people who
founded and shaped the Camphill
movement in its first thirty years
* Brings history of Camphill
to life
* Includes over 70 photographs

The book will be available from 23rd August at the price of £20, with a discount
for Camphill.
Warm greetings, Johannes

Operates three innovative specialist colleges for
students with special learning needs. The colleges are inspired by the
work of Rudolf Steiner, John Ruskin and William Morris.
We have vacancies in each of our Colleges for

Houseparent Couples
To live in and manage a household for up to four students.
We need mature, responsible couples to create a warm, homely
environment and deliver the living skills curriculum in one of our
college households. We provide training and support and a good
package of salary and benefits. Not just a job, but a way of life.

FREEMAN
COLLEGE

GLASSHOUSE
COLLEGE

RUSKIN MILL
COLLEGE

The newest of our
colleges, based in the
centre of Sheffield and at
the Merlin Theatre site.
Fast developing activities
ranging from cutlery
making and pewter work,
to performance work and
drama.
Students live in the city in
family based households
and training flats.

Firmly based in the
glassmaking tradition
with many new
enterprises offering
students craft and land
based skills, high quality
drama and practical work
experience.
Students live in a wide
variety of residential
placements both in the
town and the surrounding
villages.

The College is based in a
beautiful Cotswold valley
with the main focus on
landwork, rural crafts and
food production.
Residential
accommodation is in
domestic scale
households in the nearby
towns and villages.

For information about positions in any of the colleges contact
Richard Rogers, Head of College — Residential, Ruskin Mill College
The Fisheries, Horsley, Glos GL6 0PL. Tel 01453 837528
e-mail: richard.rogers@rmc.rmet.org.uk

Artemis

School of Speech and Drama

Storytelling - Poetry Recitation – Acting
A unique training based on Steiner’s vision of an
Art of Creative Speech
1-4 year Training
Private Speech Lessons
Workshops
Summer School Courses
Sussex, England: +44 (0)1342.321.330
www.ArtemisSpeechandDrama.org.uk
office@ArtemisSpeechandDrama.org.uk

A Healthy Organisation creates Unity, Purpose, Success and Community

Ways to Quality — foundation Course
This course, now in its fifth year—identifies the
roots for healthy organisational processes and
structures in the light of Rudolf Steiner’s social
impulse and its practical application.
Udo Herrmannsdorfer from Switzerland, an expert in organisational development, will lead the
course, which is supported by a full programme
of lectures, artistic activities and group work.
Certificates will be issued. The course is designed
for those, who have the health and effectiveness
of their organisation at heart.

The locations is a prestigious pastoral centre
near St. Alban’s, moderately priced.
The dates are
from 13th to 18th August 2007 (1st week) and
from 30th October to 3rd November 2007
(2nd week)
For further information and application forms
phone/fax Rudolf Kirst on 01923 265151
or email: odiliakirst@yahoo.co.uk
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The School of Storytelling at Emerson
College presents:

The Storyteller at Work
in the Community
A Bridge to the Invisible
12th–28th October 2007
The School of Storytelling at Emerson College
will be offering a course this October for those
interested in exploring the power of storytelling within a community setting.
A storyteller is more than a just teller of stories. Storytellers are entertainers, teachers and
healers with a long spiritual tradition. Their
creative work often focuses on strengthening
the communities in which they live. Drawing
on the richness of the oral tradition, storytellers are bridge builders that connect us to other
people, to ourselves, and to the invisible world
of the imagination.
Many cultures in late October traditionally
honour the presence of the invisible world;
it is a magical and mysterious time of year
when the spirits of the ancestors return to visit
their earthly homes. The veil between the two
worlds is at its most thin. Darkness grows, the
mists begin to rise and it’s a perfect time for
stories.
Using the storyteller’s skills of story-making,
improvisation, character-building and drama,
participants of this 17-day course will work
collaboratively in creating a ‘Halloween Night
of Adventure’—an event traditionally held
each year at Emerson College for the local
community.
On this course you will:
Discover the power of your
imagination and how to work
creatively with it.
Learn the skills of the storyteller.
Experience the magic of
collaboratively creating a
festival for a community.
Return to your community with the means
and magic to continue this work.
This is a lively, challenging and exciting experience for both professional and novice storytellers who will interact with a large audience
of children and adults. A willing heart and a
spirit of adventure are essential!
Course Carriers: Roi Gal-Or and Liz Turkel
Roi Gal-Or
teaches storytelling at Emerson College and
the University of Sussex in Brighton. He is a
leader of workshops dealing with group and
personal development using stories, traditional social games and biographical work.

Liz Turkel
is an actor, director, storyteller and clown. A
graduate of Dell’Arte International School for
Physical Theatre in the U.S., she leads workshops on ensemble process and creativity. She
performs and teaches internationally with
Clowns without Borders, awakening joy and
laughter in areas of crisis around the world.
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SUNBIRD GUEST COTTAGE

SPACE TO BE!
Self catering cottage on the borders
of Herefordshire and Worcestershire. Buzzards, butterflies, walks
and peace. Sleeps 2 (or 4 with
double futon sofabed in lounge).
Details from: Maggie Kingston on
44 (0)1885 410431.

Holiday apartment
in Tenerife

In the Camphill Farm Community
Hemel en Aarde Valley, Hermanus,
is a beautifully situated cottage
for working or holiday guests.
Accommodation for 4
all mod. con. included
U.K. contact:
michaelsunbird@wmcc.ac.uk
Tel. 01453-825117
S.A. bookings and contact:
Carla or Francisca
schilder@camphill-hermanus.org.za

01453 751685
info@hibernia.org.uk
www.hibernia.org.uk

Brand new penthouse apartment: 2
Art and Human Consciousness
bedrooms plus roof terrace, sleeps
A 3-year course in Studio and Applied Art
6, in secluded residential resort of
City & Guilds Level 6 Award
Palm Mar, SE Tenerife. Only 10 mins
Can be taken as sabbatical
from airport, 5 mins from sea. SandFoundation Course in Art Therapy
wiched between two nature reserves,
1 year programme in preparation of:
wonderful sea views, quiet location.
Fascinating island—botanists’, birdArt Therapy Postgraduate Programme
watchers’, walkers’ paradise. Great
City & Guilds Level 7 Award
place to relax.
2 years full-time or 3 years part-time
Facilities: washing machine,
fridge-freezer, toaster, etc,
Introduction to Art TherapyTraining
30th June 2007
twin beds, sofa bed, double bed,
pool. Supermarkets, restaurants
nearby.
Vidaråsen Landsby
Rates: £200/week + cleaning
Camphill Village, Norway
charge.
At Vidaråsen we are currently engaged
Enquiries: Tel 02844-830537
Email:
ecology@naturalenvironment.co.uk
Aslaug Kvarving, Northern Ireland

For our Summer Course Programme
in Painting
Plant Studies
Mandala Painting
Storytelling
Clowning
Biography
Dynamic Zodiac Form Drawing
Conflict as a Means of Development
Introduction to Art Therapy Training
& info on our City & Guilds accredited trainings in
Art and Human Consciousness (BA level)
Art Therapy (MA level)
please contact us at
Centre for Science & Art, Lansdown, Stroud
Tel: 01453 751 685 info@hibernia.org.uk

in integrating the ideals of Camphill in a
modern organizational structure. It is an
inspiring and challenging process which,
under the guidance of Julia Wolfson, takes
into account the needs, dreams and potential of everyone in the community.

We are seeking co-workers (over 21
years) to join us at this exciting time to live
and work with us in the extended family
houses and workshops.
In order to thrive at Vidaråsen it helps to be
responsible, flexible, independent, enjoy
being with different types of people and
have a warm and open heart.
Please contact:

ninomar77@yahoo.no
Tel. 0047 33 44 41 00
Vidaråsen Landsby
N-3158 Andebu
Norway

SOUL CALENDAR
*
*

*
*
*

Soul Calendar verses for the 52 weeks
set out on an A4 page in the form of a cross:
With colour drawings created by Karl König while on the Isle
of Man in 1940
plus centre drawings–also by Karl König–depicting the
Metamorphosis of the Cross.
ALSO INCLUDED:
German translation of the verses
An English translation of the Introduction by Rudolf Steiner
to the original edition in 1913
Karl König’s guide to the sequence of the 52 verses.
£10.50 (including airmail postage)

Please send payment in one of two ways:  
Visa/Mastercard with card number, expiry date, and exact name
as written on the card; or a British cheque to:
Camphill Correspondence, Maria Mountain, Whitecliff, Hall
Grounds, Loftus, Saltburn, UK.   TS13 4HJ
mariamtn@ntlworld.com
Maria will then contact Melville Segal of Tiferet Publications in
Cape Town who has published the calendars; he will post the copies direct to you.
Also available from:
The Camphill Village Gift Shop, Copake, NY 12516.

Carry Your Life Question
through the Labyrinth
Personal Development Retreats
in Cherry Orchards Community
24th,25th,26th of August, 2007
• The Retreats follow a unique rhythm and
structure to help participants to find release
from day to day concerns.
• Exercises related to the planetary qualities
will help each participant to create their
own personal ritual within the Labyrinth
Garden. There will be time for private
contemplation as well as communal meal
preparation.
• Participants will live together in a retreat
house on site and all meals will be from the
organic garden produce.
• The setting is designed to aid individual
reflection in peace and tranquillity.
Retreat Leader: I am a Camphill co-worker of over
36 years and have Counselling Diplomas in Biographical and Psychodynamic Counselling. I have
created my own Retreats over the last seven years.
The Labyrinth Garden is used for therapeutic and
ritual work within my Counselling Practice as well
as in Community celebrations.
Costs:
All inclusive of accommodation and food is £70
A Retreat is limited to 6 participants.
For an application and further information please
write to:
Valerie Sands, Cherry Orchards Community, Cranford Lane, Westbury on Trym, Bristol, BS9 3PE

Tobias School
of Art & Therapy
offers:
• Art Therapy vocational training, validated by the
C&G at Masters level (MCGI). Full-time and modular
options.
• Transformative Arts course, a unique opportunity to explore the colour world through artistic and
self-development processes. Full-time, part-time and
modular options. Validated by C&G (LCGI)
• Weekend Courses each course £90

Inspiring, creative weekend workshops with
different themes and media
6–8 July
The Search for Balance: Light and Darkness
in the Landscape
with Peter Ramm
• Summer Courses
Weekend courses £95, Week long courses £260
2–6 July
Coming into Colour
with Clare Kunze
13–15 July
The Art of Life Drawing
with Jeremy Gale
16–20 July
Rhythms of Change in Artistic / Therapeutic Processes
with Maria Albiez
20–22 July
C’mon Babe Light my Fire
with Ana Rezende and Nick Turner
23–27 July
Pots in the Becoming
with Young Yang Kim
27–29 July
Fear…Soul Sickness of our Time
with Jean-Marc Peladeau
For brochures call 01342 313655
www.tobiasart.org
info@tobiasart.org

The Sheiling School
Camphill Community Thornbury
an established residential Camphill school
for children with learning difficulties

House Co-ordinators
Vacancies exist for conscientious people to create a warm and
homely environment for children with special needs. This is a
live-in position within a supportive community team. This role
offers a fulfilling and flexible range of duties amidst beautiful and
spacious surroundings.
Relevant experience desirable, opportunity for development,
terms negotiable.
Contact: 		
Catherine Stephenson,
		
Thornbury Park, Park Road,
		
Thornbury, Bristol BS35 1HP
Telephone 01454 415859
mail@sheilingschool.org.uk

Self-Catering Holiday Apartments

Old Tuscan organic olive oil farm peacefully situated on
a hilltop with stunning views and all amenities close by,
offers comfortable accommodation, spectacular walks and
excellent local Tuscan and international food. Arcobaleno
is perched on a neighbouring hill to Cortona, a famous old
Etruscan town steeped in Italian history and well positioned
to offer day excursions by car to many places of interest; for
example, within ca. one hour you can reach: Florence, Siena,
Perugia, Assisi, Arezzo and within about two hours: Rome &
Pisa. Additionally, the famous wine growing areas of Chianti,
Montepulciano and Montalcino are all within an hours’ drive
of Arcobaleno.
Further details are on our homepage on the Internet:

www.arcobaleno-toscana.com or email or call me personally at
following: Lucas Weihs, San Pietro a Cegliolo CS 59,
1-52044
Cortona AR
Tuscany,Page
Italy 1
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12:15
email: arcobaleno@technet.it tel: + 39 0575 612777

The picture is a painting of Arcobaleno’s olive groves by Elizabeth Cochrane.

Integrating mainstream
and complementary
medicine with:

The

Park
Attwood
Clinic

Need a Holiday?

Self Catering Holiday House

The White House Killin

a committed team of
conventionally qualified
doctors and nurses
anthroposophic therapies
to address healthcare
holistically
natural medicines to
complement the use of
conventional drugs
individualised treatments
for day- and in-patients
The Park Attwood Clinic
Trimpley, Bewdley, Worcs DY12 1RE
Tel 01299 861444
www.parkattwood.org

Caring for you

holistically

Maybe just

A few days of peace and quiet?
A retreat for your co-workers?
A venue for a course or a seminar?

Asbjornsen and Moe House Seminar Centre in
Solborg Camphill Village can host up to 30 people
at any one time, full board and lodging or self
catering. As far as possible we serve ecological or
biodynamic food from our own gardens and farm.
Solborg Camphill Village can offer visits to the farm
and the workshops. We are located in beautiful natural
surroundings, with Oslo just an hour away.
Asbjornsen and Moe House Seminar Centre
Solborg, N-3520 Jevnaker, Norway
Tel:+47 32 13 30 58 — Fax:+47 32 13 20 20
seminarsenter@camphill.no
www.camphill.no

Set within the beautiful Loch
Lomond and Trossachs National
Park, The White House is in an
ideal location to explore the natural
beauty of Highland Perthshire,
Scotland.
Situated in a secluded setting
near the shores of Loch Tay,
this area offers outstanding opportunities for touring, walking,
cycling, bird watching and canoeing. Comprises 5 bedrooms
with accommodation for up to 12
persons sharing.
tel: 01764 662416
for a brochure and availability

The Dove Logo of the Camphill Movement is a symbol of the pure, spiritual principle which underlies the physical human form.
Uniting soon after conception with the hereditary body, it lives on unimpaired in each human individual.
It is the aim of the Camphill Movement to stand for this ‘Image of the Human Being’ as expounded in Rudolf Steiner’s work,
so that contemporary knowledge of the human being may be enflamed by the power of love.
Camphill Correspondence tries to facilitate this work through free exchange within and beyond the Camphill Movement.
Therefore, the Staff of Mercury, the sign of communication which binds the parts of the organism into the whole,
is combined with the Dove in the logo of Camphill Correspondence.

Editors
Maria Mountain (Editor and Subscriptions), Whitecliff, Hall Grounds, Loftus, Saltburn, TS13 4HJ, England
Tel: (01287) 643 553 email: mariamtn@ntlworld.com
Deborah Ravetz (Assistant Editor), 3 Western Road, Stourbridge, DY8 3XX, England
Tel: (01384) 444 202, email: d@ravetz.org.uk
Advertisements:
Suggested contribution of £20–£25 per announcement/advert.
Cheques can be sent to the Subscriptions Editor (address above), made out to Camphill Correspondence.
Subscriptions:
£19.80 per annum for six issues, or £3.30 for copies or single issues.
Please make your cheque payable to Camphill Correspondence and send with your address to Maria Mountain (address above),
or you can pay by Visa or MasterCard, stating the exact name as printed on the card, the card number, and expiry date.
Back Copies:
are available from Maria Mountain and from Camphill Bookshop, Aberdeen
Deadlines:
Camphill Correspondence appears bi-monthly in January, March, May, July, September and November.
Deadlines for ARTICLES are: Jan 23rd, Mar 23rd, May 23rd, July 23rd, Sept 23rd and Nov 16th.
ADVERTISEMENTS and SHORT ITEMS can come up to ten days later than this.
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