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Aims 

At Hamilton College we are exceptionally aspirational for our students.  With this in mind, we have 

developed a curriculum which is designed to ensure that all of our leaners are able to meet their 

potential.  It is also important that our curriculum is designed to meet the specific local needs of 

Hamilton College; in particular, the challenges posed by turbulence and student mobility, and the 

associated literacy development needs of much of our student population.   

The overarching aims of our curriculum are to ensure that we develop: 

 Successful learners who are making at least good progress, relative to their starting points; 

 Confidential individuals who are able to live happy, healthy and safe lives; 

 Responsible citizens who make a positive contribution to the communities they live in. 

The following key principles underpin the design of the college’s curriculum: 

 All students study a broad and balanced curriculum which aims to give them a variety of 

experiences and develop a lifelong love of learning; 

 There must be a strong core curriculum which ensures that basic skills are embedded so that 

students are able to fully access the wider curriculum; 

 The curriculum, at both key stages, must place an emphasis on the particular skills of 

literacy, numeracy and oracy development in students; 

 The curriculum must be relevant and challenge.  It must stretch and support students 

intellectually; 

 The curriculum must be personalised to meet the needs of individual students at both Key 

Stages; 

 The curriculum must be enhanced by support, extension and enrichment opportunities at 

appropriate times throughout the academic year; 

 The curriculum must be delivered to students in carefully considered ability groups.  This 

ensures that they are able to access learning that is appropriately challenging and provides 

access to suitable support when necessary; 

 No student must ever be restricted within the curriculum, and their placement within an 

ability group should be reflected on regularly; 

 The curriculum must be designed to promote the fundamental British Values of democracy, 

rule of law, individual liberty, mutual respect and tolerance for those with different faiths 

and beliefs, which are simply good, moral values and are valued across the world. 

 

The curriculum: 

The curriculum is delivered in 5 one hour lessons each day.  Students also have: 

 4 registration slots of 15 minutes each week 

 1 assembly each week 

Where key aspects of social, moral, spiritual and cultural guidance is reflected on, as well as 

opportunities for developing the skills of personal organisation and reviewing their academic 

progress along their Route and in light of Route Tracking. 

 



Key Stage 3: 

At Key Stage 3 students study a broad and balanced curriculum which aims to give them a variety of 

experiences and develop a lifelong love of learning.   All students study the full National Curriculum 

range of subjects, though the number of hours given to each subject per week is dependent on their 

particular learning need. 

Subject  Year 7 Year 8 Year 9 

English  All Students: 4 4 4 

Maths All Students: 4 4 4 

Science Most Students: 3 3 3 

History and 

Geography 

Most Students: 2 2 2 

Some Students: 3 3 3 

French 

 

Most Students: 2 2 2 

Some Students: ESOL/extra Eng ESOL/extra Eng ESOL/extra Eng 

ICT/Computing All Students: 1 1 1 

Design Technology 

 

Most Students: 2 2 2 

Some Students: 

Some students: 

Voc Ed Voc Ed 3 hrs 

Voc Ed 

Drama All Students: 1 1 1 

Music All Students: 1 1 1 

Art All Students: 1 1 1 

PE 

 

Most Students: 2 2 2 

Some Students 1 1 1 

RE All students 1 1 1 

PHSE All students 1 1 1 

 

 

 



Ability Grouping to support progress: 

Almost all subjects are taught in carefully considered ability groups.   

Jet: 

This curriculum is planned for the most able learners at Hamilton and provides pace, challenge and 

independent learning opportunities to ensure students working at greater depth than the expected 

standard are fully stretched and challenged.  Students in Jet are on Routes 6, 7, 8 and 9 typically, 

leading them to the highest GCSE outcomes.  (Staff are reminded that 9 is the equivalent of the top 

of the ‘old’ A*).  Staff teaching Jet groups will have the highest aspirations for their students and will: 

 Provide all higher ability students with appropriate challenge; 

 Plan lessons well – content demanding, time allocation, high level language, outstanding 

subject knowledge; 

 Set meaningful homework routinely which ensures stretch and challenge and a mastery of 

the subject; 

 Provide depth and breadth so that students are interested and engaged in their learning; 

 Provide work with a time-limit so that higher ability students get used to working against the 

clock and making the best use of time to enable them to move on to further differentiated 

tasks designed to meet their needs. 

 Talk the language of A* and grade 8/9 to the most able students from year 7 and let the 

students know that that is their expectation; 

 Ascertain prior knowledge either from KS2 or from the student’s own independent work and 

use this to plan lessons; 

 Have high expectations of completing work, so that there are no gaps in learning. 

 Engage in any necessary training at key points so that they feel confident that they could 

achieve a grade 9 in their own subject. 

 

Climb: 

Students in Climb are likely to be working at the expected standard.  It is important that the 

curriculum in Climb ensures that students aspire to reach their potential by consolidating good 

learning habits and having the belief that they can achieve high grades.  Students in Climb are 

typically on Routes 4, 5 and 6 (old B/C).  Students here will receive additional interventions to ensure 

that they remain on track and succeed throughout their learning journey.  Staff will: 

 Have high expectations, based on students’ innate abilities; 

 Ensure lessons are appropriately challenging and inspire an interest in the subject; 

 Ensure targets for students are aspirational and challenging; 

 Provide stimulating homework, in a variety of formats, with an expectation that it will be 

completed; 

 Make appropriate use of assessments which ensure stretch and challenge; 

 Provide appropriate classroom and faculty based interventions to ensure students remain on 

or exceed their Route. 

 

 



Spring: 

Students in Spring are likely to be working towards the expected standard.  The curriculum is 

planned here to ensure a focus on literacy skills development and securing Standard English for 

students who may not have achieved the expected standard at primary school or who may be 

recently arrived from overseas.  Literacy based subjects such as English, History, Geography and 

French are delivered with literacy as a focus.  Students in Spring may also receive additional literacy 

support from our WiT mentor, or from specialist EAL or SEN staff.  Students are likely to be on 

Routes 4, 3 and 2 (aiming for ‘old’ GCSE grades D/E/F).  Staff teaching in Spring will: 

 Have high expectations of the students that they teach; 

 Ensure lesson content also focuses on securing technical accuracy and Standard English; 

 Provide stimulating homework which will ensure an interest in the subject is captivated; 

 Provide appropriate classroom and faculty based interventions to ensure students remain on 

or exceed their Route; 

 Liaise with others, including the SENDCO, as appropriate for further advise and support. 

 

Launch Pads: 

Students in Launch are likely to have growing development of the expected standard.  The 

curriculum here is planned with literacy and numeracy, and other basic learning skills as the 

foundation of learning and making progress. These students may have a number of general or 

specific learning difficulties and/or may have no English as well as extremely limited literacy and 

experience of schooling in their first language. Teachers and Teaching Assistants apply a range of 

approaches using visual and kinaesthetic learning with a great deal of reinforcement.   Students are 

likely to be on Routes 2 and 1 (‘old GCSE F/G) 

Literacy skills are practised and reinforced repeatedly in every lesson. Some of these students 

emerge from Primary schools or have arrived from overseas with limited confidence or associated 

trauma and a focus on continuing social and emotional development, as well as clear links to 

incentives and rewards, is very important for these students. They are led to overcome their low 

self-esteem, upheaval in family circumstances and/or their behaviour difficulties in equal measure, 

but the focus is, very clearly, on learning and not on social/behaviour problems alone.  

The curriculum here is personalised to allow additional time for literacy and language 

development where needed.  For students recently arrived from overseas, for example, curriculum 

time is given to the specific teaching of English Language.    Similarly, some students in Launch may 

spend some time in our Nurture Base where students are guided to take responsibility for their 

learning and are supported to develop greater life skills, alongside securing basic literacy. 

Some curriculum time is also allocated for a personalised vocational curriculum, at key times, with 

significant adults who students trust.  This is a positive and coherently planned route for students 

who are ‘at risk’ of not making progress in tune with their potential. 

 

 

 

 



Key Stage 4: 

 Subject Hours 

Most Students 
 

English Language 5 
 

Most Students 
 

English Literature  

Some Students  
 

Entry Level English  

All Students  
 

Maths  4 

Most Students  
 

Combined Science 5 
 

Some Students  Entry Level Science 
ESOL  

Most Students  History 
Geography 
Or French 

3 

Some Students  Level 1 Vocational 
course 
Or Gujarati  

All Students Option Choice 1 
 

3 

All Students  Option Choice 2 
 

3 

All Students PE (non-examined) 1 
 

All Students  PSHE (non-examined)  1 
 

 

It is important that our KS4 curriculum ensures that students are able to make progress and succeed 

at this crucial stage in their academic journey.  Our curriculum is designed to follow a five year path, 

rather than seeing KS3 and KS4 as two distinct and separate learning stages; this ensures that no 

learning time is lost. 

Our curriculum follows the principles of ensuring a good breadth of study for students, whilst 

recognising that personalisation will be necessary for some students at key times, and it is important 

that no student is restricted by the curriculum model. 

The Key Stage 4 curriculum ensures that: 

 There is careful and precise setting in all subjects based on maximising students’ potential; 

 Sufficient curriculum time is given to the study of the core curriculum; 

 Students have access to the full range of Baccalaureate subjects; 

 Students are able to choose from a broad range of carefully selected academic and 

vocational option courses; 

 The curriculum is personalised to meet the needs of our learners, including those who arrive 

from overseas, particularly during KS4, and those who are at risk of becoming NEET. 

 



 

Student mobility: Planning for ‘turbulence’, reintegration from other schools and persistent 

absence: 

Students entering the College midterm from other schools across the city of Leicester or the UK 

present a range of challenges for the College. These students are usually White British students. 

Often these students have had little continuity of learning and may have had a range of negative 

experiences in previous schools.  Some of these students are ‘transferred’ from other secondary 

schools in Leicester where the move is regarded as an ‘alternative to school exclusion’ from the 

point of view of the school wanting the students to move on. This can be an official ‘managed move’ 

or an unofficial ‘move’.   If the latter is the case, we, as the receiving school are disadvantaged as 

students are presented as standard admissions from the LA, whereas, in truth, these students have a 

range of learning, emotional and behavioural difficulties which are unknown to us at the point of 

admission.   It can prove very difficult to ‘meet the needs’ of these students as information is often 

sparse. 

Some of these students have ‘special needs’ which range from lack of basic learning and literacy 

skills to emotional and behavioural difficulties which may not have yet been addressed.  Acquiring 

additional staffing to support these students can be challenging and engaging Services for the first 

time once a child is aged 14+ is a difficult process. Many of these students have ‘safeguarding’ issues 

which emerge and present multi layered difficulties for these young people. 

A ‘personalised’ timetable may be negotiated for the individual. This is usually a blend of 

mainstream lessons, which will include core subjects, and may be supplemented by vocational 

learning.  Mentoring and counselling are often features of this provision where students are assisted 

with their emotional needs, organisation and advice as to how they can break negative habits from 

the past.  This may take place in our REACH Centre with specialist staff. 

Student mobility: Planning for ‘turbulence’ and provision for learners with English as an Additional 

Language (EAL) 

Increasing numbers of students are entering the College direct from overseas week on week (and 

year on year)  from European and Eastern European countries, India and Pakistan, Africa, the Middle 

East including unaccompanied asylum seekers from Afghanistan and parts of Africa.  

These students range from 11 to 16 years and their ability is diverse ranging from able, gifted and 

talented to students who have a range of learning difficulties. Some are disabled or have emotional 

and social problems because of their experiences of family upheaval, bereavement and war.  Our 

EAL faculty provides induction focused on settlement, care and key word teaching which is staffed 

by adults from India, Africa, Pakistan and Eastern European countries.  These adults provide essential 

communication with parents in home languages. 

The curriculum does not hold any student back, allowing for successes in Mathematics, for example, 

even if English Language is limited.  Our KS4 curriculum also provides ESOL qualifications to support 

progression at Post 16, as well as a range of Entry Level qualifications. 

 

 

 



2016 Option Courses (GCSE or L2): 

Citizenship 

Film Studies 

Music 

Dance 

Drama 

PE 

Art and Design 

Resistant Materials 

Food 

Childcare 

Creative Studies – Craft 

Business Studies 

ICT  

 

(Level 1) 

Food 

Childcare 

Creative Studies – Craft 

 

Hamilton Life Skills Award (includes ASDAN accredited courses) 

 

Review and improvement Planning: 

The curriculum is reviewed on an annual basis linked to the examinations analysis follow up, and as 

part of the improvement planning process in the College. The statutory requirements of the 

curriculum are balanced alongside the needs of our students at Hamilton, and curriculum provision 

reflects our desire for every child to achieve their very best and enjoy their school life. The 

curriculum is reviewed to include aspects of enrichment to enhance students’ life chances, add to 

the variety of teaching and learning and build aspiration.  The main aim of the curriculum is to 

enable students to progress on their allocated ROUTES in each subject and our commitment to 

developing the curriculum reflects this over-arching commitment.  

Staff development and training programmes, and support and partnership work are undertaken with 

partner schools and the Local Authority. This is planned in to guarantee and improve the quality of 

the curriculum offer and its delivery at Hamilton. 



 

Governors’ responsibilities and involvement in the curriculum 

A curriculum and progress Governors’ sub-committee is established at Hamilton. This committee 

comprises staff and Governors where the scope of the curriculum, its modelling and the curriculum 

diet of specific ‘groups’ of students are considered. Governors ask questions, make requests, seek 

clarifications and challenge in due measure. Recommendations for development and change are 

made and follow up work is undertaken by the Principal, senior leaders and senior link staff to 

faculties and separate departments. This process also includes those which are cross-curricular like 

Special Educational Needs and English as an Additional Language. The committee seeks to enhance 

and improve all aspects of the curriculum. 

Governors support and challenge staff through analysis of students’ levels of attainment upon entry, 

their progress tracking, and the outcomes they achieve across different subjects. This work is 

supplemented through governors’ visits to departments or groups of departments where particular 

attention is focussed on aspects of teaching, learning, assessment and students’ participation. 

 

 

 

 

 

 


