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2.1 DARTs (Directed Activities Related to Text)  

 

 

 

 

 

 

There are two main types of DARTs activities: 

Reconstruction Activities 
 
As the name suggests, reconstruction 
activities involve learners putting a text 
back together, for example, by filling in 
missing words, phrases or sentences or 
by sequencing pieces of a text in the right 
order. 

Analysis Activities 
 
Analysis activities require learners to find 
and categorise information, for example, 
by marking or labelling a text or diagram. 
 

 

Examples of DARTs activities: 

a.  Gap fill  

Gap fills require learners to fill in missing letters, words, phrases or sentences. For 

example: 

 

Original text  Modified text 

 

My name is Seema and I live in 

Bradford. I have two children 

and I like walking.  Every day I 

walk to school with my 

children. The school is near my 

house.   

 ____ name is Seema and I ____ in 

Bradford.  

I ______ two children and I like 

walking. 

Every day I ____ to school with 

my children.   

The school ___ near my house.  

have walk live my is 
 

 

  

DARTs are activities that aim to help learners become active, rather than passive 

readers, by interacting and engaging with texts. DARTs activities can be done by 

individual learners, pairs or in groups.  A single text may be used to create tasks at 

different levels to differentiate by ability.  
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b. Sequencing 

Sequencing activities require learners to re-order a jumbled text. This can be done 

alongside pictures or the whole text to assist meaning. For example: 

 

 

 

 

 

 

 

 

 

 

c. Grouping & Diagram Completion  

This type of activity requires learners to complete an unfinished diagram or label a finished 

diagram. For example: 

Fruit or vegetable - Label the diagram below: 

 

 

  

 

 

 

  

vegetable  

  

and I live in Bradford. 

My name is Seema 
Every day I walk to school 

with my children 

and I like walking. 

I have two children The school is near my 

house. 

My name is Seema and I 

live in Bradford. I have 

two children and I like 

walking.  Every day I 

walk to school with my 

children. The school is 

near my house. 
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d.  Table completion / categorisation 

These activities require learners to add words to a table with ‘category’ headings, where the 

words come from a simple text. For example: 

 

 

 

 

 

 

 

 

 

 

Fruit Vegetable 

 
a p p l e s  

 

 
p______________  

 
b______________ 

 
pa rsn ips  

 

 
gr____________ 

 
c _______________ 

 

 

e.  Prediction activities  

These activities require learners to write the next step or stage, or complete a text. For 

example: 

My daily routine 

1 2 3 4 5 

 
 
 
 

   
 

? 

 
 

? 
 
 
 
 

get up brush my teeth get dressed   

  

Shopping List 

 

apples 

parsnips 

potatoes 

cauliflower 

grapes 

bananas 
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f.  Marking text  

In these activities, learners have to find and highlight or underline parts of the text that 

contain particular information or have a particular meaning. Again this can be assisted with 

pictures / visual material. For example: 

 

Things I like / don't like doing  

 

 

 

 

 

 

 

 

g.  Diagram construction, summarising  

Summarising a text or constructing a diagram that explains a text, e.g. simple map (can 

be self drawn, local map) 

I live on Park Road near opposite the park.  

The hotel on Wood Lane is next to the church.  

The supermarket is on New Road.  

The swimming pool is behind my house. 

 

 

 

 

 

 

 

 

 

 

h.  Questioning &  
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Answering  

Asking or answering questions about a text, map or diagram – geared to level. You would 

ask the questions below orally and support the learners to respond by offering prompts and 

help them develop fluency by modelling correct language. 

 

Topic: Out and about  

 

 

 What is next to the mosque? 

 Where is the park? 

 What is behind the supermarket?  

 Is the school to the left of the park? 



‘How to’ Guide to teaching English My Way 

 

 
6 

©British Council  

i.  True / false questions 

Topic: All about me 

 

 

 

Lal is single. Yes No 

Mani is married. Yes No 

Kama is Dev’s cousin. Yes No 

Bala is Ila’s son. Yes No 

Pran is Kama’s uncle. Yes No 

Asha is Pran’s sister. Yes No 

 

Learners’ own photographs, if they are happy to show them, are a wonderful resource for 

stimulating discussion, as well as for creating family trees. 

 

More examples of DARTs activities can be found in Annex 2 and in our CPD modules here.  

http://www.englishmyway.co.uk/help/professional-development/5
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Learning Check 2.1: DARTS 

You have completed the DARTS SECTION of the English My Way Teacher Guide. 

Now reflect on your understanding of what you have read. 

 

Reflection Activity: 

 Have you used a variety of DARTS activities in your teaching before? 

 How will you exploit texts to ensure maximum benefits for your learners? 

 How can you differentiate tasks for learners using the same text? 

Questions: 

Try to answer these questions and then check your answers at the end of this section. 

1. What does the acronym DARTS stand for? 

2. What are the 2 main types of DARTS activities? 

3. Explain what reconstruction activities are, giving examples. 

4. Explain what analysis activities are, giving examples. 

5. In what ways can the following activities develop oral and written English. 

 Sequencing  

 Table completion / categorisation 

 Question and Answering 

 

Practical Activity 

Redesign a text related activity you have used before using one or more of the examples 

above. 

Using the same text, design one analytical and one reconstruction activity with the aim of 

recycling the target language and checking that learners have understood it. 
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2.2 Language Experience Approach (LEA) 

 

 

 

 

 

 

 

 

 

 

 

 

Key stages in Language Experience 

 The teacher sets the scene with a learner (or learners) using an in- or out-of 

class-activity, or an incident or memory they want to talk about. You could also 

use pictures that are meaningful to the learner/s 

 The teacher asks lots of open questions (ones that need more than a yes, no or 

other one word answer) about the subject. 

 The learner/s describe the experience to the teacher who transcribes what they 

say. As far as possible try to use the learner’s own words. However, it is unlikely 

that beginner learners will be able to produce even short sentences that are 

reasonably correct. So, if learners say “Yesterday, go park...” you would say 

“Okay, so  ... Yesterday I (or we) went to the park.” The words still belong to the 

learner/s but they now see and hear a correct model of language. 

 The learner or learners see the transcription while it is being written – on paper, 

an overhead, board or smart board. In group work they can each have a copy of 

the completed text. 

 The transcription provides the content for other reading and writing activities, 

which could follow immediately or in a later session depending on the amount of 

language that has been generated. 

  

Language Experience can be used one-to-one, with small groups or a class. It is a 

whole language approach that develops reading and writing, as well as speaking and 

listening, skills through recording learners’ personal experiences in writing. Beginners 

respond particularly well as it centres on them and enables them to express 

themselves in their own voice. 

In a language experience activity: 

 Texts are produced by learners 

 All four skills are covered – reading, writing, speaking & listening 

 Learners set the level of difficulty by using language they know 

 All learning is tailored to learners’ needs and interests. 
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Language Experience in groups 

You can decide if you want to transcribe learners’ sentences (i) after an experience is 

completed or (ii) while it is taking place.  

 Learners share an experience within or outside the classroom (e.g. a picnic). 

 If you or the learners have phones with a recording facility you could record their 

comments while on an outing. 

 As a follow on from the experience the teacher may ask particular learners to 

describe their experience while transcribing what they say (at EMW level this will 

be minimal). 

 In general, in LEA, the scribe writes down exactly what is said without making 

corrections but you can use your judgement. You may want to leave minor errors 

in the first instance. With beginner learners it is more likely that you will need to 

check back to clarify what was said and model the correct language.  

 You could also draw attention to areas that need correcting by sensitively 

pointing out an error and invite learners to suggest alternatives. This is 

particularly helpful if the error relates to language features they have recently 

covered. 

 The teacher then transfers the key pieces of text into an activity for learners.   

 For example, when doing the Things I want to do topic, groups brainstorm 

leisure activities to provide a focus for the text they are creating. Groups then 

work together to develop a short written account of their version of the 

experience.  

 Learners can either dictate while the teacher or volunteer transcribes, or they can 

work together as a group to write an account, or cut it up and reconstruct the text. 

 When the text is completed learners can read it aloud in pairs or small groups or 

to the whole class.   

During  

Learners tell the teacher what they are doing as an activity is going on (while the 

teacher / volunteer transcribes) or  

The teacher narrates the experience as it is happening, focusing on key language 

elements in relation to the experience.  

Group Language Experience features in more than one EMW topic e.g. Daily Life 

Session B Diary part 2, where learners create a class diary for a week; or, the Me 
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and my child’s school Session B, where learners create a letter telling a friend 

about school in the UK. Watch our short video on creating a group Language 

Experience text.  

 

Examples of LEA activities suitable for EMW learners 

Within the classroom  Outside the classroom  
Food preferences Visit to a shop / supermarket 

Local mapping Going on a country / town walk 

Interests  A picnic 

Craft making Visiting a museum, gallery, garden 
centre or park 

 

Considerations 

 Correction is not important while the utterance is being transcribed 

 Length is not important 

 

Post Language Experience example activities 

Reconstructing learners’ sentences 

A Language Experience activity based on a visit to a leisure centre will include 

sentences that could be used to focus on word order. For example a learner may say 

‘I like swimming’ which is transcribed as: 

‘Farida likes swimming.’ Learners could then discuss how changing the word order to 

‘Swimming likes Farida.’ alters the meaning. 

Transcribing the text onto card then cutting out each word separately, including the 

full stops, will provide plenty of material for reconstructing sentences, practising 

punctuation and creating new sentences. 

 

 

 

 

 

Adapted from the Adult ESOL Core Curriculum (Rs/E1 – reading, sentence level)  

https://www.youtube.com/watch?v=MUnAZGxwrkw
https://www.youtube.com/watch?v=MUnAZGxwrkw
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Learning Check 2.2: Language Experience 

You have completed the Language Experience section of the English My Way 

Teacher Guide. 

Now reflect on what you have read. 

 

Reflection Activity: 

 Are you familiar with a Language Experience approach? 

 What benefits do you think there are in using this approach with EMW learners? 

 What challenges do you envisage in using this approach with learners? 

Questions: 

Answer these questions and then check your answers at the end of this section. 

1. Why can we call Language Experience learner generated? 

2. In what way does Language Experience cover all four language skills? 

3. How should a teacher deal with inaccurate language? 

4. What should come first – a focus on spoken language or on written language? 
Why? 

5. How do DARTS activities link with Language Experience? 

 

Practical activity: 

How could you incorporate Language Experience in your teaching in the next couple 

of weeks? 

When will you do this? 

When you have completed the activity write down how it went. What would you do 

differently the next time you use this approach? 
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2.3 Paired reading  

 

 

 

 

 

 

 

 

 
Stages of a typical activity  

Demonstration i. Role play the method with a volunteer or more confident 
reader. Demonstrate how to support each other and give 
feedback. Initially just model and practise up to step vi; then 
add the other steps as learners gain confidence. 

Pairing 
students 

ii. Pair two learners of different reading abilities together (A 
being the stronger reader and B the weaker reader) 

Choosing 
reading texts 

iii. Either give them a text or ask Reader A to choose one. Offer 
texts that are familiar to learners such as those written 
during Language Experience, scripts from EMW audio / 
video resources or other texts you have used in class. 
These will be at the right level of proficiency and should not 
have unfamiliar words to slow down their reading1.  

 iv. The pair talk about the text – what is it about? What kind of 
a text is it – a story, description? Why choose it? If there are 
illustrations talk about what they depict. 

 v. Pairs start by reading the text together. In some models they 
each read a couple of sentences in turn stopping to discuss 
what they have read. They may discuss the words and 
phrases and try to work out the meaning of any that are 
unfamiliar. 

Reading 
independently 

vi. If they have read to each other the first time, they then read 
together with A matching B’s pace. When B feels confident 
to read independently he / she signals to A to stop reading 
and continues to read alone. 

                                                           
1
 If you do decide to offer learners unfamiliar texts make sure they do not contain more than 3 – 6 new words 

and that learners have a good enough understanding of the context to guess the what the words are. The 
purpose of this technique is to develop fluency in reading with meaning. 

Overview 

In EMW paired reading two learners read a familiar text together, each supporting 

their partner to improve their skills. In general one of the pair will be a more proficient 

reader than the other. You may have other reasons for pairing particular learners 

together. The example below details steps in the paired reading process. 

Our video Paired and choral reading demonstrates paired reading using a language 

experience text. 

https://www.youtube.com/watch?v=ZWIS6SaArak
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Correction 
methods 

 

vii. A does not correct immediately when B makes an 
error or hesitates on a word, but waits for at least 5 
seconds for B to self-correct before intervening. 

 viii. Where B does not self-correct a word, A says the word 
while pointing to it and asks B to repeat it. 

Resuming 
paired reading  

ix. The pair continue to read together till B wants to 
continue independently and gives A a non-verbal signal 
as before. 

Ending the 
session 

x. Learners praise each other to end the session, telling 
each other what they did well and how they are getting 
better. At beginner level learners may not be able to say 
any more than a word or two of praise. This is fine. As 
they progress help them compile a ‘Dictionary of Praise’ 
with phrases they could use to acknowledge specific 
improvements.  

 

Follow up activities 

 Learners could ask each other questions about the text. 

 For learners who struggled with the activity, concentrate on understanding 

the whole word and word shapes (just as you have attempted to do with the 

non-Roman script on page 7). 

 If you or the pairs have chosen to use texts with any unfamiliar vocabulary 

support them to write down the new words in their personal dictionaries.  
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Extension activities – at word, sentence and text level 

Word level  

There are many different activities that can assist learners to internalise 

knowledge about words. Whole word recognition is a key step towards becoming 

a fluent reader. Using familiar words taken from texts they have been reading 

encourages learners to look for patterns, size, shape and length. 

New learners can be helped to develop the fine motor skills they need for writing 

by drawing a ‘frame’ around the word, or putting the words on a coloured 

background and cutting round them. They could turn these over and match the 

shape to words on a page. 

A very simple first step might be to get learners to match words, typed or written 

in different colours to provide more help.  They could either match the words 

using a line to join them or cut them up to arrange beside their match. 

 

   is 
 

M y  

n a m e  

i s . . .   

   
 
my  

  name 

 

 

My  Name  Is  My 

      name 

      is 

 

Although grammar is not a priority at this stage, you could use particular colours 

consistently for parts of speech e.g. brown for verbs, blue for nouns and green for 

pronouns. So learners gradually become aware that they fit into different 

categories. 
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Sentence level  

Sentences can also be cut up and used to create DARTs activities: 

 Match against the text (see below) 

 Match against an image or photo 

 Order words to reconstruct the sentence 

 Insert punctuation 

 

My name is 

Seema.  
 

I live in 

Bradford.  
 

I have two 

children.  
 

I like walking. 
 

Text level  

Reconstructing text using gap fill activities - concentrating on particular areas 

of need or focus: 

 

____ name is Seema and I ____ in Bradford.  

 

I ______ two children and I like walking. 

 

Everyday I ____ to school with my children.   

  

The school ___ near my house.  

 

Have walk live my is 
 

 

  

My name is Seema. 

I live in Bradford. 

I have two children. 

I like walking. 
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Learning Check 2.3: Paired Reading 

You have completed the Paired Reading section of the English My Way Teacher Guide. 

 

Reflection Activity: 

 Is paired reading a normal teaching strategy you use in the ESOL classroom? 

 What value can you see in using paired reading in the EMW classroom? 

 What challenges could there be in using paired reading with beginner learners? 

 

Questions: 

Try to answer these questions and then check your answers at the end of this section. 

1 How should you pair learners for this type of activity? What alternatives could there be? 

2 Why is it important that there are not a lot of unfamiliar words? 

3 What are the steps that you should demonstrate to learners in order for them to engage 

in this type of activity? 

4 Why might learners be reluctant to work on paired reading? Why might they be 

unwilling to peer correct? 

5 In what ways can learners support each other during follow-up and extension activities? 

 

Practical activity: 

How could you incorporate paired reading in your teaching in the next couple of 

weeks? 

When will you do this? 

When you have completed the activity write down how it went. What would you do 

differently the next time you use this approach? 
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2.4 Choral / Group Reading 

 

 

 

 

 

 

 

Choral reading enables learners to: 

 develop fluency 

 sound out (pronounce slowly through breaking down) problematic words  

 make connections between sound and written script – letters, syllables, spelling 

 get a feel for breaks marked by punctuation  

 establish rhythm in reading 

 gain confidence. 

 

Project a text on a screen or interactive whiteboard (IWB) for everyone to see clearly. The 

teacher leads the group in reading a text out aloud together, pointing to each word as s/he 

reads it. This would be very effective using a text that has been constructed in a group 

language experience session and before any paired reading takes place. 

Anyone who feels nervous or self-conscious about reading out loud will benefit from choral 

reading as they are likely to be less inhibited as just one of a group.  

Our video demonstrates using a group-generated Language Experience text being 

used for choral reading to practise reading aloud before reading more independently 

in pairs.  

Choral reading features in many of the English My Way sessions in addition to the group 

diary example in the video, for example in: 

 All about me Session G: learners read a short text using words they will have used in 

earlier sessions. 

 Me and my child’s school: in  Session B learners jointly create a text which they read 

chorally as in the video; in Session D they read a poster about a school trip; in Session 

they read short sentences they may need to report a child’s illness.  

Overview 

Choral reading helps build learners' fluency, self-confidence, vocabulary 

knowledge, motivation, and enjoyment of text; it can also enhance the sense of 

being part of a group.  

 

https://www.youtube.com/watch?v=MUnAZGxwrkw
https://www.youtube.com/watch?v=MUnAZGxwrkw
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Stages of choral reading are detailed below: 

 

 

 

NOTE: Care needs to be taken not to overdo reading aloud activities, particularly those that 

require learners to read in front of the whole group. While they can be beneficial in 

developing knowledge of sound and spelling relationships of letters and words, in many 

circumstances it is not a natural way to read. It is not always appropriate to read aloud. 

Sometimes it is better to allow the learner to read silently to process the words and meaning 

at a more individual pace. 

 

 

Learners work in 
pairs from copies 
of the text. 

 

Teacher monitors 
pairs 

Pair  work 

 

Where 
planned, 
teachers can 
focus on 
particular 
parts of the 
reading  - 
capital letters 
and full stops, 
vocabulary, 
sentence 
structure, 
word endings 

Focus on text 
features 

(optional) 

 

 

 

 

Teacher and 
class read 
together  

Choral reading 

 

 

Teacher first 
reads the text 
aloud to the 
class / group 
while running 
his/her finger 
under the 
words 

Teacher reading 
 
 

Set the scene 
using visuals, 
key words, 
video / audio.  
For example: 
Technology in 
our lives (using 
pictures of 
computers, 
iphones, 
tablets) 

Scene setting 
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Learning Check 2.4: Choral / Group Reading 

You have now completed the Choral / Group Reading section of the English My Way 

Teacher Guide. 

 

Reflection Activity: 

 Do you use group reading as part of your teaching? 

 What benefits do you think there are in using this strategy with EMW learners? 

 What challenges do you envisage in using this strategy with learners? 

 How would you use choral reading in the near future? 

 

Questions: 

Try to answer these questions and then check your answers at the end of this 

section. 

1. How can group reading be used in a language experience approach? 

2. What kind of input should take place before the reading happens? 

3. Who should read the text aloud first? Why? 

4. What aspects of the text can the group focus on after group/choral reading? 

5. Why would reading aloud as a group be a successful strategy for EMW learners? 

 

Practical activity: 

How could you incorporate Choral Group Reading in your teaching in the next couple 

of lessons? 

When will you do this? 

When you have completed the activity write down how it went. What would you do 

differently the next time you use this approach? 
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2.5: Writing Frames 
 

 

 

 

 

 

 

 

Examples of writing frames for EMW learners could include: 

 a short note to a friend 

 a birthday card 

 a simple form 

 a simple postcard 

 a short email  

 a text message 

 sentence starters for writing a narrative or description 

 

When planning writing frames teachers should consider:  

 the genre of the writing – note or postcard 

 the aim of the writing activity – to say hello to a friend, introduce yourself, say happy 

birthday 

 the language required to communicate the text (the language that underpins the text) – 

e.g. structures such as present simple 

 

  

Overview 

Writing frames are outlines that give learners a structure, or scaffold, as a starting 

point for writing a text. Each outline consists of different words or key phrases, 

depending on the particular text-type that is being scaffolded. They prevent 

learners from being daunted by a blank sheet of paper, which would prove 

particularly difficult for learners with limited literacy. 
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Examples of writing frames: 

i. Birthday Card 

 

 

 

 

 

 

 

 

 

ii. Framework for writing a personal account to demonstrate the difference between first (I 

get up) and third person (he / she gets up) when describing routines.  

 

My routine is the same everyday 
 

 

In the morning I …. 

 and my son / 

daughter/ 

partner 

 

In the afternoon I  

and my son / 

daughter/ 

partner 

 

In the evening I … 

 

and my son 

/daughter 

/partner….. 

 

_get up_______________________________________ 

 

gets up________________________________________ 

 

 have 

 

has 

 

 

go____________________________________________ 

 

goes___________________________________________ 

 

 

______________________________________________ 
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iii. Framework for consolidating vocabulary  

 

My favourite season 
 
My favourite season is winter / spring / summer / autumn because it is 
snowy / warm / hot / cool. 
 
 
In winter / spring / summer / autumn I like to go walking / go out / sit 
inside with my friends / husband / wife / children / family 
 
 

 

 

My favourite season 

My favourite season is _________________because it is  

 

_____________________ . 

 

In _____________________ I like to ______________with my  

 

____________________________ . 
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Learning Check 2.5: Writing Frames 

You have now completed the Writing Frames section of the English My Way Teacher 

Guide. 

 

Reflection Activity: 

 How will writing frames give learners more chance of being successful in writing? 

 In what ways can writing frames give learners an understanding of genre / text type? 

 What challenges do you envisage in using writing frames with learners? 

 

Questions: 

Try to answer these questions and then check your answers at the end of this section. 

1. How do writing frames scaffold writing for EMW learners? 

2. On which three elements of writing do writing frames help learners focus? 

3. Do you need to give learners a completed text? 

4. What types of texts (genres) would be suitable to use with EMW learners? 

5. How could you use authentic texts as writing frames? 

 

Practical activity: 

What new type of writing frame could you introduce in the next couple of lessons you 

teach? 

When will you do this? 

When you have completed the activity write down how it went. What would you do 

differently the next time you use this approach? 
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2.6 Process Writing  

 

 

 

 

 

 

 

 

Method 

The beginner writer will often use a variety of ways to communicate their message when 

writing, which can range from illustrations, wiggles, invented spellings or other 

representations of words. It is important that learners feel comfortable using these 

representations which will help them develop the motor and symbol recognition skills they 

need to write fluently. . 

Materials 

 Journal / diary 

 Writing folder 

 Unlined paper 

 Feedback sheets 

Any of the above material can be used when setting up process writing sessions. The best 

of these is a personal or class journal / diary which can later be replaced with a writing 

folder where completed work is kept. Unlined paper is especially useful to beginning writers, 

who may communicate their messages using illustrations, pictures, diagrams and then later 

transfer edited work to lined paper. 

Feedback  

When learners complete their text many of them will have lines, wiggles, invented spelling, 

and other representations for words. This is a good opportunity to have them "read" their 

stories out loud, either to you, their partner, group or class. 

In Process writing learners create, draft and edit their own work with the help of 

their teacher who does not correct the work. This can be done at any level.  

Inaccuracies, spelling and grammatical errors are all accepted in process writing, as 

they are understood to be part of the developmental process. 

It differs from Product writing, more commonly used in ESOL, where learners are 

given models to follow and are expected to produce an accurate text using 

language structures they have learnt. 

This article tells you more.  

http://www.teachingenglish.org.uk/article/product-process-writing-a-comparison
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Through this process the teacher pulls away from a didactic approach to a more facilitative 

role, which helps learners to be more independent writers (and feel comfortable about 

writing without input all of the time). Below are some dos and don’ts to consider with 

process writing.  

Do  

 Use a systematic, standardised approach to the written feedback you give – such as a 

‘correction’ code.  See example below 

                                                   Sp  

Wrong word      grammar           spelling          missing word    

You do not have to use these codes. It’s important that your approach to feeding back is 

in line with your overall targets and doesn’t keep changing throughout the duration of the 

course. Too many changes may confuse your learners.  

 Offer comment at the end of the text, not only on the language but also on the content, 

e.g. Nice handwriting Farida, Great sentences Miho, Good new words, I like your story, 

You have a lovely family, This is so funny, What a great day etc. 

 Operate a smiley / visual system whereby learners can instantly see that more work is 

needed or not, e.g.  - this again is in negotiation with your learners. 

Don’t 

 Grade / score – no 8/10, 5/10. 

 Correct learners’ work yourself. It is important they correct work themselves.  

 Use a red (or other colour you use for correcting) pen. 

 Keep changing your correction approach. You should keep the same approach 

throughout.  

Where appropriate you can ask learners to read their work (to the class or in groups) while 

you demonstrate the full interpretation of the text – pointing out what they did correctly 

to the rest of the group. 

At the end of a course, learners often value their journals because they can see the 

progress they have made. 
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Learning Check 2.6: Process Writing 

You have now completed the Process Writing section of the English My Way Teacher 

Guide. 

 

Reflection Activity: 

 How does a process approach to writing give learners a sense of achievement? 

 How do you feel about not correcting all errors? 

 What challenges do you envisage in using this approach with learners? 

 Will you introduce process writing to your learners? When and how? 

 

Questions: 

Try to answer these questions and then check your answers at the end of this section. 

1. What would you say is the difference between a Product and a Process approach to 
writing? 

2. What different ways might a learner use to convey their message?  

3. What should you consider if using a correction code? What should you avoid doing? 

4. In what ways does the teacher take on the role of facilitator when using this approach? 

5. How can the teacher focus on both the language and the content of the message? 

 

Practical activity: 

1. What kind of process writing activity could you try out with your learners? 

2. When will you do this? 

3. When you have completed the activity write down how it went. What would you do 

differently the next time you use this approach? 
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Answers 

The following are suggested answers to the questions in the Learning Checks. They are not 

exhaustive and you may have thought of other ideas. Discuss them on the English My Way 

forum. 

Learning Check 2.1: DARTS 

1. What does the acronym DARTS stand for? 

Directed Activities Related to Texts 

2. What are the 2 main types of DARTS activities? 

Reconstruction activities and analysis activities 

3. Explain what reconstruction activities are, giving examples. 

In reconstruction activities, the original text is broken into smaller parts or parts of the 

text are omitted. The learners then use their knowledge of the text to put the text back to 

its original form or to insert the missing words in the right space. Examples include: 

 Gap fills 

 Sequencing 

4. Explain what analysis activities are, giving examples. 

In analysis activities, learners use the whole text to gain understanding of how the 

language works. They are looking at patterns and comprehension of the text. Analysis 

activities include:  

 Categorising and labelling 

 Question and answers. 

5. Look at the following activities: In what ways can these activities develop oral and 

written English. 

 Sequencing 

Learners work on the order of words in a text in pairs. In practice this could include: 

o rearranging jumbled words in a logical order to make a simple sentence 

o re-ordering sentences to recreate a short text  

o putting a series of pictures/numbers in order.  

EMW materials include a lot of sequencing activities for numbers, times, days and 

months. Copying the words or sentences will develop writing skills. 

 Table completion / categorisation 

Table completion and categorisation can be very useful in building vocabulary. Learners 

come to understand which words are from similar word groups and build vocabulary 

groups. For writing, learners can add words to their learner dictionaries or create groups 

http://www.englishmyway.co.uk/help/forums
http://www.englishmyway.co.uk/help/forums
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of words on the board, worksheets or  wall charts. These can be added to as new words 

are introduced in the programme. 

 Question and Answering 

Before working with a written text, oral comprehension activities should be used to help 

learners to decode and show understanding of the text. Following from this, learners can 

write simple, often one word answers, to record their understanding of a text. 

 

Learning Check 2.2: Language Experience 

1. Why can we call Language Experience learner generated? 

Language experience is learner generated as learners provide the content for the text. It 
is their experience of life and knowledge of language that is drawn upon in order to 
create the text. So, if, for example, the teacher wants to work on a text related to the 
town the learners live in, the learners will provide local information to the teacher and 
use vocabulary they know and feel is important to them. 

2. In what way does Language Experience cover all four language skills? 

Speaking: As a starting point learners can discuss what they know about the topic in 
small groups. They will also negotiate the content of the text with the teacher orally.  

Listening: Learners discuss the content with their teacher / scribe and listen to any 
feedback to clarify the message they want to get across. If done in a group, they will 
listen to the teacher and peers as the text is constructed. 

Reading: Learners will read the text while helping to construct it. They can read the text 
a number of times e.g. during whole class reading, group reading and paired reading. 

Writing: Writing is likely to take place during follow up and extension activities. 
Reconstructing the text or using it as a writing frame or model is common. The 
brainstorming element could also incorporate the writing of key vocabulary. 

3. How should a teacher deal with inaccurate language? 

This should be done sensitively. It may be that the teacher transcribes the text exactly 
as learners provide it and then asks them to help correct or improve it. Another 
technique would be to simply reformulate the language given by learners into an 
accurate text as it is written, without drawing too much attention to errors the learners 
have produced orally.  

4. What should come first – a focus on spoken language or on written language? Why? 

The group should focus on spoken language first. It is vital that learners start with 
language they know well, i.e. they should not be faced with too much new input. Starting 
with speaking will help to contextualise the topic and generate ideas. It will also help 
ensure that the vocabulary in the text is understood by the learners (as they will have 
chosen it), even if they do not yet know the written form.  

5. How do DARTS activities link with Language Experience? 

A language experience text is an excellent vehicle for DARTS activities. The text can be 
cut up for reconstruction, and be used for analysis activities. It is very useful for the 
teacher to make a word processed copy of the text to be used for further activities in the 
same or follow up lessons. This emphasises the points made previously on systematic 
recycling and consolidation of language. 
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Learning Check 2.3: Paired Reading 

1. How should you pair learners for this type of activity? What alternatives could there be? 

Normally learners are paired in a stronger reader / weaker reader format; the aim being 

for the stronger reader to support the weaker reader. It can also give the stronger reader 

a sense of achievement, while building the weaker reader’s confidence. Other pairings 

could include: 

 learners at a similar level together 

 two learners with the same first language background 

 two learners with different language backgrounds 

 learners of a similar / different age or gender. 

2. Why is it important that there are not a lot of unfamiliar words? 

Paired reading works best when learners understand and have already seen most of the 

words in a text. Otherwise it will become too slow and painstaking with learners unable 

to comprehend the text and therefore unable to make meaning from the written script. 

This is because they will be decoding each letter / word but have no context in which to 

guess what the written script represents. 

3. What are the steps that you should demonstrate to learners in order for them to engage 

in this type of activity? 

Teachers should demonstrate (model) the different stages of a paired reading activity, 

with a volunteer or confident learner. As it has a number of stages (including peer 

correction / support and text discussion), it may be better to just use the first couple of 

stages and add the others gradually as learners master each one. 

Teachers may have to support learners to learn how to correct each other or discuss the 

text. Learners might prefer to discuss the text in a first language they share. 

While this is a useful activity, it should not be used for too long or too often. 

4. Why might learners be reluctant to work on paired reading? Why might they be unwilling 

to peer correct? 

Learners may not understand the benefits they can get through support from or 

supporting their peers. They may feel that the only knowledge source comes from the 

teacher and they are wasting time when collaborating with other learners. They may fear 

that they will ‘learn’ the wrong thing from their peers. Learners may not have the 

confidence in their own ability to peer correct and look for affirmation from the teacher. 

They may not understand that as the corrector they are also learning. They may be 

reluctant to tell a peer that they are incorrect. 

5. In what ways can learners support each other during follow-up and extension activities? 

During follow up activities learners can work together, learning collaboratively. They 

could try a task together and then follow this up by re-attempting the task individually. It 

should be noted that, as learners bring different skills to the group, the weaker reader in 

a pair, might be the stronger partner during other activities. 
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Learning Check 2.4: Choral / Group reading 

1. How can group reading be used in a language experience approach? 

Group reading can be used after the text has been constructed on the board. This will 
help learners make connections between the written words and the spoken words they 
are already familiar with.  

2. What kind of input should take place before the reading happens? 

As with paired reading, learners need to have an understanding of the meaning of the 
text they are going to read. Before any group / choral reading takes place, teachers 
should first focus on checking the meaning of the key vocabulary and then ask some 
simple questions to check comprehension of the topic they are going to read about. 

3. Who should read the text aloud first? Why? 

The teacher should read the text aloud first because this acts as a model for the 
learners. It will also allow the learners to hear and understand the whole text and to 
focus on the pronunciation (sounds and word stress) of individual words. It is useful for 
the teacher to point at the words and parts of words they are saying while reading. 

4. What aspects of the text can the group focus on after group/choral reading? 

The group could focus on one or two aspects of language such as: 

 word order 

 spelling of specific words 

 difficult sounds and sound combinations 

 basic grammatical elements of the text 

 punctuation. 

Teachers should be selective and restrict how many items they cover in one lesson so 

as not to overload the learners by focusing on too many language features at a time. 

5. Why would reading aloud as a group be a successful strategy for EMW learners? 

Reading aloud as a group can help to build the confidence of weaker readers. They do 
not feel on show as they might do if asked to answer a question or read aloud alone. It 
gives them the opportunity to listen in to other group members when they are unsure of 
what is written and to contribute as much as they are able to. The strategy helps to build 
awareness of sound / spelling correlation and leads to greater fluency. 

Learning Check 2.5: Writing Frames 

1. How do writing frames scaffold writing for EMW learners? 

Writing frames provide guidance on what to write by giving the learners a model of what 
type of writing is expected, some or all of the language to use, and help the learners to 
overcome the fear of starting to write from scratch. 

2. What three elements of writing do writing frames help learners focus on? 

The learners focus on the genre or type of writing, the purpose or aim of this type of 
writing and the language components (in terms of structures, phrases and vocabulary) 
that would be used to convey the intended message. In addition, learners will become 
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aware of basic layout related to the writing genre and other key aspects of writing such 
as basic punctuation.  

3. Do you need to give learners a completed text? 
It is not necessary to provide a complete text. Key layout, structures and vocabulary can 
be provided. Texts where learners select from a choice of words, gap fills and prompts 
in the form of sentence beginnings (e.g. I can… / I like…) are also valuable aids to help 
learners start to write simple texts.  

Sometimes, it will be appropriate to provide a completed text. It can be useful for 
working on what a specific text type (or genre) looks like. A completed text can also be 
given to the learners once they finish their own text to facilitate self-correction. 

4. What types of texts (genres) would be suitable to use with EMW learners? 
Texts linked to everyday real-life writing activities are most suitable. These could include 
greetings cards, basic forms, short notes and emails, mobile texts, and postcards. 

5. How could the teacher use authentic texts as writing frames? 

The teacher can include texts that learners bring to class from their home life (e.g. forms 

from school, text messages) or those that the teacher collects in everyday situations 

(e.g. greetings cards, personal emails). 

 

Learning Check 2.6: Process Writing 

1. What would you say is the difference between a Product and a Process approach to 
writing? 

With a product approach to writing, learners mimic a completed text, with the main focus 
being on the organisation of a text rather than the ideas within the text. Learners read 
and analyse a model text to start with. They then try to create a similar, but personalised 
text. The main purpose is to produce an accurate piece of writing. 

With a process approach there is a much greater focus on the generation of ideas. 
Learners brainstorm ideas related to a theme and use these ideas to generate a piece of 
writing. There is likely to be a number of iterations of the text before it is complete. The 
main purpose is to develop the stages we undertake when writing rather than to focus 
on the finished piece of writing. 

2. What different ways might a learner use to convey their message? 

EMW learners will have limited writing skills. They might use symbols, pictures, 
squiggles and translation to convey their message. 

3. What should you consider if using a correction code? What should you avoid doing? 

A correction code acts as a scaffold for redrafting writing. However, it can be very 
confusing for learners who are still getting to grips with a new script. The teacher will 
need to introduce and clarify the meaning of the correction code symbols carefully and 
at a pace which does not lead to confusion. The teacher should limit the number of 
symbols used (e.g. only including those given in the guide). It is essential that the 
correction code is consistent as changes are likely to cause further confusion.  

The teacher should also consider what, when and how to correct. Over-correction, 
where learners are faced with a text covered in symbols or red pen, can be very 
demotivating. Learners may feel that they have failed in their attempt to write. To 
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counteract this, teachers might prefer to focus on only one area for correction (e.g. 
spelling, use of capital letters) at any one time. 

4. In what ways does the teacher take on the role of facilitator when using this approach? 

The teacher helps the learners to come up with ideas and provides strategies for 
conveying the message by encouraging learners to use different ways to get their ideas 
on a page (e.g. through diagrams, visuals, translations etc.). It is important that the text 
learners are trying to produce is relevant to them.  

The teacher might use a correction code but will not usually rewrite the text for the 
learner. However, learners at an early stage of writing development may not always be 
able to self-correct. In such circumstances, it might be more appropriate to respond to 
the text content while providing an accurate piece of writing for the learner conveying the 
essential components of their message. The teacher’s aim is to provide opportunities 
and guidance for writing development, set achievable learner goals and give learners 
control of their own work. 

5. How can the teacher focus on both the language and the content of the message? 

The teacher can give both spoken and written feedback to the learners. To focus on the 
language the teacher can comment on aspects of vocabulary, grammar, spelling, 
punctuation and so on, taking care to highlight positives as well as areas for 
development. The teacher should also ensure that they do not overwhelm the learner in 
their feedback and should look for small steps in development. A focus on content is as 
crucial as feedback on language. Comments on how interesting, enjoyable the piece of 
writing has been to read will motivate and provide a sense of achievement for learners.  
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Annex 2 – Further DARTs activities 

Topic D – Shopping 

Example 1 

 

 

 

 

 

 

 

 

 

 

 

 

DARTs approach 

 

 

Example 2 
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Matching 

  Vegetable 

 

 

 

 

 

 

 

 

 

 

 

Example 3 

 

Match the capital letters with the lower case letters. 

 

 

 

 

 

 

 

 

 

 

Annex 3 - Mind mapping example 
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Annexe 3 Mind Maps 

You could use ‘brainstorming’ or ‘word showers’ to unlock how many words or phrases learners 

know about a topic. A mind map is a good way of organising the vocabulary and showing 

relationships to make them more memorable. You can do this directly on a flipchart, board or 

screen, use sticky notes or an online tool such as coggle.it which is free and easy to use. 

 

 

 

 

 

 

 

Go to our CPD modules on Literacy Development to learn more and develop your skills 

further.  

 

https://coggle.it/diagram/5313afd0addf0f6743014d88/26e585ca6edb639617c0fe2858fce7f603705ffe7d0474ec9eddf4d06f5d4ba2
http://www.englishmyway.co.uk/help/professional-development/5

