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Why should learners speak?
Giving learners a reason to communicate is key to making sure they do so. Often learners
will talk because they are naturally interested in talking about the topic, for example, when
talking about each other’s lives or families, but it may be that you want them to practise
something which is either not a natural topic of conversation, or outside their comfort zone
e.g. to practise buying a train ticket or talk about technology. In this case, you need to give
learners a reason to talk by setting up a scenario such as a role play or a need to share
information such as in a gap fill.
Furthermore, as English My Way learners do not have much language available in English
to speak, they will need support to do this: you need to 'scaffold' the activity by using
several 'stages' in the lesson to thoroughly prepare them for whatever they are going to do.
Before expecting learners to be able to speak you need to ensure the following steps have
been carried out.
1. Learners have ‘learnt’ all relevant language they need to say and understand to carry
out the speaking activity. To do this it is essential that:
a. the language has been introduced to them in a clear context
b. you are sure the learners understand the target language and
c. they have had several chances to practise in a ‘controlled’ way.
2. The speaking activity requires them to communicate in some way e.g. by sharing some
information about themselves or a partner.
3. They are clear what they have to do in the activity.
Sections 3.1 to 3.3 explain some ways of getting learners to speak by giving the need and
preparation to do so. Sections 3.4 and 3.5 discuss how to get learners to remember and
record new language.

3.1 Using Video and Audio
Overview
Developing speaking and listening skills should be integral to all activities in an ESOL
class whatever the intended outcome, particularly at beginner levels. As all the
English My Way topics include video and audio resources, it is important to consider
how these may be exploited. They can be used to support instruction, set contexts,
reinforce / consolidate and practise key vocabulary and structures.
Our online interactive training module Audio and Video Learning provides more
information on how to make best use of audio and video in your teaching.
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Speaking and listening skills
Speaking and listening should not be taught in isolation from each other. Any listening
activity should be followed up with opportunities to practise the language learnt. Learners
come to ESOL classes to learn to communicate, not just to understand what they hear.
English My Way video and audio resources provide models of language for learners to
replicate and build on in lessons and the teacher notes provide guidance on how to use
them effectively.
Listening for detail
At beginner level, listening for detail is a skill that initially requires a high level of
contextualisation. EMW audio visual resources use a variety of accents at an appropriate
level to extend and improve listening skills in contexts that are meaningful to EMW learners.
The development of listening
skills can be approached in a
similar way to reading and
writing skills. Depending on the
focus of the session, teachers
will decide the text level on
which to concentrate.

Video, vox pops and audio activities can be used at any stage in a session – at
the beginning to introduce a topic, during the session to set up or develop an
activity and at the end of to consolidate the learning or as a cooler and to
stimulate ideas for out of class practice.
Ideas for incorporating video in a session
Establish what you want the
learners to get from the resource

Is language being revised or presented for the
first time?

Pre-teach key words if necessary Use whole class, group, pair work, oral or
or play the audio/video and elicit
DARTs activities.
what the learners understand and
what they need to learn.
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Scene setting

Using DARTs, realia, whole class, pair or group
work. Screen shots from a video can also be
used to set the scene.

Decide the level of text focus

You may choose to play the whole video or part
of it, depending on learners’ needs.

Text level examples

Transcripts can be used for:

Sentence level examples



DARTs’ activities, such as cutting up and resequencing the text.



As a stimulus for a language experience
activity. For example, the What I want to do
video could be the starting point for cocreating texts that connect to learner
aspirations. All about me could be the
inspiration for learners to tell their own story,
starting with a couple of sentences to which
they could return and develop.



Controlled speaking and listening activities:
repeating the dialogues in pairs, choral
reading, oral comprehension.



To prepare for freer activities such as role
play and group discussion.

True / false
Gap fill activities
Re-ordering sentences
Creating vox pops, using a camera phone e g ‘I
want to ______’ based on the What I want to
do video, or ‘I buy _______’ based on the
Shopping video. Those with the least English
could just repeat what they heard or be given
picture prompts of words they had learnt earlier.

Word level example

Support through DARTs – word anagrams,
reconstructing and tracing key words
Word and picture matching
Filling words in gaps

i. Making a video
It is easy to make short videos using easily available devices such as smart phones. Make
it fun and help learners forget their inhibitions freeing them up to use the language they
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have learnt and create a valuable record of their progress.

Video activity
Based on the Healthcare topic
Suggested material


Video recorder / mobile phone recorders.



Connector cable (to laptop / smart board).



Sound facility.



Authentic material – e.g. medicine (pill containers, plasters etc).



Flashcards / vocabulary cards with target words / phrases and / or pictures of
target language. Examples:

Vocabulary cards can be organised into groups – e.g. vocabulary / phrases
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Aim: Role play as a means of consolidating language learnt
Scenario: The pharmacy
Procedure:
Watch the Healthcare video At the chemist and fully exploit the opportunities for
language development by following the session plans and using the suggestions
above (DARTs, language experience, choral reading and so on).

1. Hold up the flash cards / vocabulary cards / or display them enlarged on a board /
screen and check that all learners understand them.
2. Rehearse the role play between yourself (teacher) and volunteer or learner (one
of the most confident). Check that learners have understood the task.
3. Ask a confident learner or volunteer to video the role play and repeat it.
4. Ask your learners to work in pairs.
5. Hand out the vocabulary / flashcards to each pair.
6. Play back the new video to the class and ask learners to pull out the expressions
/ vocabulary used. Any new vocabulary can be written on the board.
7. Ask pairs start their role play, using the vocabulary / flashcards to help them.
8. If learners are willing and you have sufficient time and devices ask learners to
take it in turns to video the role plays.
9. Show the videos to the class, or to the pairs and provide feedback on what they
have done well. Encourage positive peer feedback too. Note any weaknesses to
pick up on in a later session.
It goes without saying that no unwilling learners should feel obliged to be videoed.
However, those who do not want to be filmed may be willing to be behind the
camera. Assure learners that no-one else will see their videos without their
permission (make sure you have this, or delete the videos after learners have viewed
themselves). Foster an encouraging and fun atmosphere and you may find that your
learners will say more than they believe they know. Alternatively, learners could film
each other using their mobile phones.
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ii. Vox pops
Vox pops are short films, or recordings, of people giving brief comments, opinions and
ideas on every day topics. For EMW learners these would be minimal, still reflecting the
popular voice, but at sentence level – one or two sentences delivered quite slowly and
clearly, yet naturally.

Examples of vox pops sentences
Topic – Things I want to do
I want to swim
I want to get a job
I want to help people

I want to play football

I want to learn to sew
I want to help my child

I want to get fit
I want to learn English
I want to sell things I make

Ideas for using vox pops:
 Use the transcript of the video to make vox pop sentence cards
 Ask learners (working in groups or pairs) to put the sentences in the same order
as the vox pops
 Add new sentences and ask learners to identify which ones were used in the vox
pops.
 Give learners new cards or a sheet of paper with sentence starters:
o I want to ______________
o I want to learn ___________________
o I want to get _____________________
 Ask learners to suggest what they want to do. Encourage them to mime or draw
the word if they can’t say it.
 Write any new words on the board or in large letters on paper.
 You could use these for different activities e g to practise writing by filling in the
blanks; a mingling activity where each learner has two or three sentences and
they read out or say one to each person they meet as they walk round the room.
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Learning Check 3.1: Using Video and Audio
You have now completed the Using Video and Audio section of the English My Way
Teacher Guide.
Reflection Activity:


Think about how video and audio can be used to both introduce and reinforce language.



What is the value of using video and audio in the EMW classroom?



How will you use audio and video to ensure learners get the most benefit from them?



What will you take into consideration when using audio and video in the classroom?

Questions:
Have a look at the interactive module Audio and Visual Learning at
www.englishmyway.co.uk/help/professional-development/4 and then answer these
questions.
1. Why is contextualisation a key feature of developing listening skills?
2. What activities would you use before playing the video / audio for the first time to be
sure learners understood it?
3. What types of voices will the learners be exposed to through the video / audio? Why?
4. How can these texts be used to develop pronunciation?
5. What freer speaking activities could be generated from the audio / video?
Practical activity:
Plan an activity for learners to record or film using a phone, tablet or other device.
When will you do this?
When you have completed the activity write down how it went. What would you do
differently the next time you use this approach?
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3.2 Role play
Role play is a great way for learners to practise the language they are learning for
everyday situations. This will help them to develop fluency, activate latent language
and interact with people in the wider community with greater confidence.
In English My Way role plays are quite structured to provide a scaffold and build
learner confidence as a step to using language more freely. Whenever possible
encourage learners, particularly those with stronger speaking skills, to continue or
change their dialogues for freer practice.

There are a number of ways in which role play can be used:
Role play as a follow up to a
language presentation, an audio
/ video asset, language
experience activity

This can also follow on DARTs when the
language focus is fixed

Role play as a lead in or follow
up to a reading or writing activity

e.g. All about me – learners act out their
introductions.

Free style / task based role play

Role play without planning based on a task to
achieve through role play e.g. to rehearse
language, a learner suggests – “I want to invite
my neighbour’s child to play with my child/ren”

Stages of setting up a role play activity
1. Demonstrate the role play between yourself (teacher) and volunteer or learner (choose a
strong, confident learner to help you with the demonstration).
2. Make the task clear to the class so they understand what they must do.
3. If using flashcards / vocabulary cards, hold them up or display them enlarged on the
overhead / interactive whiteboard. The task card in Annex 4 also offers further ideas.
4. Rehearse / drill the language to be used in the role play.
5. Learners start their role play, using the vocabulary / flashcards to help them (where
needed). More confident learners can perform the role play without the cards.
6. Feedback to the class focusing on key vocabulary and positive parts of the role play.
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Role play is a powerful learning strategy at any level as it focuses solely on learner output
thus improving learner confidence in speaking and listening. Natural conversation will take
time to develop between learners and there will be stops and starts, pauses and some
silences. In these instances teachers / volunteers can offer cards as a cue. Where the
learner has difficulty reading the cue, the teacher / volunteer can invite help (shouting out)
from the rest of the class.
Explore role play further with our interactive CPD module and our Role Play video.
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Learning Check 3.2: Role play
You have now completed the Role play section of the English My Way Teacher
Guide.

Reflection Activity:


How often do you use role play in your classroom?



How can role play give learners opportunities to explore the language they
can use?



What challenges do you envisage when using role play with EMW learners?

Questions:
Try to answer these questions and then check your answers.
1. Should role play always be a final activity in a lesson?
2. How can you ensure that learners understand the task?
3. What should the teacher do while learners are working on their role play?
4. Should learners be given a specific script to practise?
5. Do the learners perform their role plays in front of the whole group?

Practical activity:
Plan a role play for a forthcoming session. Think of the steps you need to include to
prepare the learners to act out their roles confidently.
When will you do this?
When you have completed the activity write down how it went. What would you do
differently the next time you use role play?
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3.3 Creating class maps
Mapping activities can represent a variety of ‘places’ for learners. They are
not restricted to roads and streets on a traditional map but extend to other
places that learners create. Working together to create a map offers lots of
opportunities for speaking and listening to each other.
You will need a lot of space for working on mapping activities1 with learners. A
surface large enough for the page to expand and one where learners can gather
round / see what is happening is recommended.
For example, in the topic Where I live - learners can use mapping either before a
language experience activity, or afterwards as a means of gathering more
language (to inform writing). This will help them to note key places and features
of the neighbourhood, either on a written list or mentally.
Different colours, textures, patterns, beads can represent different things with
learners adding new places along the way, including where they live, cars and
general activity along the road. Mapping activities can be used as stimulus for
speaking and listening tasks, process writing, language experience and DARTs
activities. Other examples of maps are:


Shopping – situating where shops are, situating where products are in shops,
creating a class supermarket map



My child’s school – marking the facilities and space schools have



The doctor’s surgery / health centre



My house – detailing the rooms and room contents



Time maps such as learning journeys, my life – detailing past, present and
future events in one’s life.

1

For more information and illustrations of creating group maps download http://www.reflectaction.org/~reflecta/sites/default/files/u5/Reflect%20for%20ESOL%20Resource%20Pack.pdf
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Learning Check 3.3: Creating Class Maps
You have now completed the Creating Class Maps section of the English My Way Teacher
Guide.

Reflection Activity:


What types of mapping activities do you envisage using?



Why might these activities appeal to non-literate/ low literacy learners?



What challenges do you envisage in using this approach with learners?

Questions:
Try to answer these questions and then check your answers at the end of this section.
1. How might mapping activities benefit visual and kinaesthetic learners?
2. What types of materials can be used?
3. How could a mapping activity be used to provide stimulus for a group language
experience lesson?
4. What type of space will you need for this activity? Why?
5. In what ways can mapping be used to stimulate learner generated material?

Practical activity:


Plan a mapping activity for a forthcoming session.



When will you do this?



When you have completed the activity write down how it went. What would you do
differently the next time you use mapping?
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3.4

Memorisation techniques and approaches

When teaching with EMW learners, it is vital to provide opportunities to recycle and
consolidate the language they are exposed to in the learning environment. Learners with
limited literacy in English (and potentially in their first language) will find it difficult to keep a
mental record of what they have learned. Nor will it be easy to use a written record for
consolidation, especially early on in the programme. It is often said that non-literate
societies do not learn by studying, but rather by doing. This is, of course, true of how most
people learn.
Incorporating memorisation techniques will be of great benefit to the learners. Memorisation
can be at sound / letter, word and sentence level. These techniques will enable learners to
store language mentally (and in written form). This language store can be built upon as they
increase their knowledge and develop their language skills. Memorisation is not simply
about rote learning through repetition but rather using a variety of effective and enjoyable
activities that aid the remembering process. Endless repetition can be extremely tedious. If
learners cannot see they point in what they are doing it is likely that they will not be learning
at all, but rather just repeating things in a parrot fashion which will not lead to deeper
learning. The following section considers ways to include memorisation techniques into
learning and teaching without boring learners. The key is to make learning stimulating while
providing multiple learning opportunities to assimilate new language items.

Contextualisation
Language items must be set in a meaningful context, i.e. within real life situations that make
sense to the learners. A key aspect of language learning is association – where we link new
language to known language in specific contexts. If the language is taught without a context
(e.g. long lists of unrelated words or random sentences of the “ the dog is yellow’, ‘my feet
are green’ variety) there is little to which learners can associate new language. Learners will
better attach new words and phrases to a clear context and this will help them move the
language from their short to long term memory.
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Using language that is useful
While setting and developing a clear context is vital, teachers also need to ensure that the
language taught is useful and thus more memorable. If the language and context is related
to something that you do in your daily life e.g. talking to a neighbour or asking for something
in a shop, then you will be more likely to have opportunities to reuse that language
immediately and therefore will be more interested in storing it. Not only that, but drawing on
the language and reusing it in real life situations will help commit the language to your longterm memory. In contrast, language which has little immediate relevance is likely to
disappear from our memories – the adage ‘if you don’t use it, you lose it’ holds true here.
Recycling and repetition
As has been mentioned in other parts of the guide, the recycling of key structures and
vocabulary takes place throughout the programme. You must not allow this to become
tedious. When repetition becomes boring, learners will stop engaging with tasks and will, in
effect, be learning nothing. Thinking ceases when activities become too mechanical!
However, as EMW learners need to learn the basic mechanics of writing and reading, there
will, by default, be quite a lot of work of this type. The trick is to make the activities short and
interesting, providing plenty of variety and multi-sensory work. At the same time, beginner
learners need consistency to avoid confusion. So, a balance needs to be struck.
A multi-sensory approach
Research into how the brain works shows that more connections we make, the more likely it
is that we will remember what we have learned. By using different senses we stimulate and
activate different parts of the brain, creating more connections. It is also believed that
people display certain learning preferences, such as responding to and finding visual or
aural activities more useful. By drawing on all the senses and using variety in your teaching,
you are more like to cater for all learning preferences within a group.
It will be easier for a learner to commit a new piece of language to memory if all four skills
are used. So, the opportunity to hear, say, see and write the language item is the most
effective approach. Adding movement, mime and gesture helps to consolidate language
learnt in the memory.
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Oral repetition (drilling)
Drilling is a technique where a model of language is given (by the teacher, audio or video)
and then repeated by the learners. The repetition or drilling can be choral or individual.
Drilling works by helping the learner to get their mouths around difficult language and the
repetition serves to help store the new language items in the memory. The link between the
physical movements the mouth is making and the sounds it is producing is key as this
establishes how the word is formed orally and how it sounds. Drilling is a physical activity,
and as such is very kinaesthetic in nature. Adding movement wherever possible and
appropriate, for instance when teaching verbs, will help create another ‘hook’ to reinforce
memory (see Total Physical Response below).
Teachers need to take care not to let drilling become mechanical and risk learners
becoming disengaged. There are many ways to ensure it is engaging and fun – this can
include using substitution, Q and A, peer drilling, front, back and in-chaining. For more
information on drilling techniques see the drilling techniques that go with the Speaking and
Listening online module. It is vital not to overdo drilling as it becomes ineffective when
learners ‘switch off’ due to endless repetition.
Using song, rhyme and poetry.
Using spoken texts that have a consistent rhythm or rhyme can be very effective for
consolidating vocabulary and structures. Teachers need to be careful here when selecting
from authentic resources, as songs and poetry can be notoriously difficult structurally.
However, simple activities such as identifying / recognising known words are useful.
Groups of parents with young children could find learning rhymes and songs that they can
recite or sing with their children a fun way of using repetition, while other learners might
prefer to learn the words of adult songs they are familiar with or that are relevant to them.
Using Jazz chants can also help develop both speaking and pronunciation skills. This article
provides an excellent introduction. Chants such as ‘These are my blue jeans’, ‘I get up at
7.30’ and ‘Where can I buy a ticket?’ can easily be incorporated into or adapted for EMW
lessons.
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Recording
Most people now have a phone with a recording device. This can be a fantastic piece of
equipment to use as a memorisation aid. Using it in tandem with a learner dictionary would
be even better. Learners can record or ask the teacher or a peer to record key words and
phrases that they would like to practise. They can then listen at home and copy the voice on
the recording or make new recordings as they improve their pronunciation of the key
language. They can search for words recorded in their dictionary to read and listen at the
same time, with each skill reinforcing the other.

Drawing / visual representation
A drawing of a word will help the learner associate the meaning of the word with its written
form. If the learners create the visual themselves, it is likely to be more memorable as the
learner will be thinking about the word as they draw what it represents. A funny drawing or
incorporating the letters of the word in the image e.g. a cake in the shape of the letter ‘c’, or
a cup with the ‘c’ as the handle, the ‘u’ as the cup and a ‘p’- shaped biscuit or plate, could
create even more connections.
Lots of activities can incorporate a visual and written form to recycle and reinforce the
language, such as Pelmanism (pairs) / matching activities or reconstructing the word or
sentence from jumbled letters / words. The visuals could be used for basic storytelling or
role play activities, which will all help to make the language more memorable.
Drawing shapes of words
Learners can draw around the shapes of words to create a visual representation of the
word. They can match shapes of words to the actual written form. This helps learners to
recognise the length and shape of a word.
Here is a sample worksheet for learners to match words and their shapes created using an
online tool.

17
© British Council

‘How to’ Guide to teaching English My Way

Spelling games / bees (incorporating learner dictionaries)
There are many ways of working on memorisation of a written word using spelling games.
The key is to keep activities short and not to overwhelm the learners. Select or ask learners
to choose a limited number of words – four to eight at this level. Here are some examples:


Learners test each other from their learner dictionaries



Learners are given a set of letter cards or tiles. The teacher dictates a word for them to
reconstruct using the letters. Small groups could compete to finish first. They could then
copy the words on paper or on a tablet. Or hold a board race where team members take
turns to compete to produce the correct spelling on the board first.



Learners listen to a number of words. They have a dictionary race to find the correct
spelling in their learner dictionaries. An adaptation would be to put up a series of
pictures on the board and the learners again find the words in their dictionaries.



The teacher spells a word. The learners listen carefully and shout out the word they
believe is being spelled.



Learners are given sets of jumbled letters that spell out words they have recently
learned and have to re-order the letters to make the words. When preparing the material
it would be useful to write each word on a different colour paper / card or use different
colour fonts / pens. Learners could create sets of words for other learners to unjumble.
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Learners match words in lower case to the same word in upper case. Adaptations would
be matching different coloured words, different fonts and so on.
For more vocabulary games go to Vocabulary development

LSCWC (Look – Say – Cover - Write – Check)
This activity is a simple but highly effective way for learners to work on the memorisation of
words by decoding, spelling and forming the shapes of letters. The activity has a number of
stages.
The only material needed is a piece of paper, divided into five columns.


The teacher or learner selects a number of words to practise (around about six would be
appropriate).



The words are written in a list in the left-hand column



The learner looks at a word and says it out loud



He / she then covers the word or folds the paper so the word cannot be seen.



The learner tries to replicate the word without looking at the original



The learner checks whether the original and the new version are identical.



The learner repeats the process until all the columns are full.

Here is an example of a LSCWC sheet for practising the spelling of days of the week.
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An adaptation of this would be to incorporate an audio element. The format would then be:
Look – Listen – Say – Cover – Listen (optional) – Write – Check
The ‘listen to say’ phase would help to work on sound and pronunciation of the word, while
the listen to write would act as a mini, personalised dictation activity. The audio recording
could be on the learner’s phone. This is a great activity for learners to work on outside
class. They can select the words they feel are most useful to them e.g. from the learner
dictionary they are creating.
There are variations on the LSCWC model. This example by Joanna Sterling includes
memorisation strategies on the form.
Environmental print
It is useful to draw learners’ attention to environmental print – so in Where I live and
Mapping local services teachers could draw attention to names of shops, common words
– road / street / lane / one way etc. Learners could put these words into sentences that are
meaningful to them.

Physical movement
Using movement in activities is another useful approach to help learners remember what
they have learned. This helps to stimulate a variety of senses and is particularly appropriate
for learners who enjoy kinaesthetic activities. Some ideas are given below.
Role plays
Role plays do not have to be done in a seated position. Learners should move around /
stand where appropriate. When acting out scenarios (e.g. asking for directions, talking to
neighbours about the weather, or shopping) it is more natural to adopt positions similar to
those in real life.
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Adding props (such as hats) to represent different people, real life objects (e.g. food
products), using tables to represent counters, providing maps and so on can all make the
scenarios more authentic and lead to better memorisation.
Miming and Total Physical Response (TPR)
In this technique, learners act out instructions they are given, e.g. ‘open the door’, stand
next to a person wearing a blue jumper’. So, in essence, learners respond physically to
requests or instructions. This helps learners commit the language to memory before having
to produce it. Teachers do not have to take the central role here. Once learners are
comfortable with the approach, they can work in pairs or small groups, responding
physically to each other’s instructions.
This idea can be expanded to work on a variety of language areas. For example, learners
can respond in a way that represents their feelings toward statements or questions:


T: It’s winter (learners might respond by shivering, putting on a coat, etc.)



T: It’s 4 o’clock (learners respond by holding up 4 fingers, moving a clock face to the
correct time, drawing a picture of the clock at the appropriate time).



T: The boy is happy / sad (Learners respond by smiling/looking sad).



T: What do you do when you wake up? (Learners respond by putting on clothes,
brushing teeth, making a cup of tea, and so on).

Learners can play ‘guess what I do/am doing’ activity. In pairs or teams, they take turns to
mime an action and the others try to guess what they do / are doing. These activities could
be provided on cards for the actor or the guessers to use:
I am eating an apple

I get up at 7 o’clock

I am going to work

Using gesture
This works very well when working on pronunciation and when drilling. Teachers and
learners use gestures such as punching the air, standing up and sitting down, clicking
fingers to represent stress and rhythm. Once a set of gestures have been introduced and
learners are comfortable using them, they can use them autonomously, without the teacher
having to guide them.
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Learning Check 3.4: Memorisation techniques and approaches
You have now completed the Memorisation techniques and approaches section of the
English My Way Teacher Guide.

Reflection Activity:


What types of memorisation activities do you plan to use?



Why might these activities appeal to non-literate/ low literacy learners?



What challenges do you envisage in using these techniques with learners?

Questions:
Try to answer these questions and then check your answers at the end of this section.
1. Why is it crucial to work on memorisation techniques in the EMW classroom?
2. Why is it important to use multi-sensory approaches?
3. Why should you be careful not to overdo drilling activities?
4. How can incorporating spelling activities develop language skills?

5. In what ways can physical movement be included in EMW lessons? How?

Practical activity
Choose one or two memorisation techniques that you have not used before to
incorporate in future sessions.
When will you do this? How will you check how effective they were?
When you have tried them out write down how the process went, how the learners
responded and what, if anything, you would do differently.
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3.5 Learner dictionaries
A learner dictionary gives learners the opportunity to personalise and take control
of their learning while operating at their own level. You can use it during or after a
class session. Learners could use a small exercise book, the back of their
notebooks or pages in their folders if they use them.

Word

Translation /

Example

picture or drawing

name

My name is Seema

bananas

I buy bananas at
the market.

house

I live in a house.

Learners can choose whether to include a translation or just a simple English definition.
Support them to write a sample sentence using the word – this is a very helpful memory
jogger. English My Way resources include small pictures from the topic that they can cut
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and paste into their dictionaries. You could download images from the web, or suggest they
draw an image to represent a word or phrase.
Encourage learners to add useful words or phrases they hear or need outside the class,
even they are not sure of the spelling. Make time where possible for them to share and
work out the meaning with their classmates and with your support. You can use the words
in their learner dictionaries as a resource for different learning games and activities. A Look,
Say, Cover, Write, Check2 page would also be a useful addition to the dictionary.

2

see Resource A3 in the Daily Life topic
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Learning Check 3.5: Learner dictionaries
You have now completed the Learner Dictionary section of the English My Way Teacher
Guide.

Reflection Activity:


Have you used a learner dictionary or vocabulary notebook with learners before?



In what ways is a learner dictionary an opportunity for personalisation?



How can you ensure that learners are invested in creating/using this dictionary?



What challenges/benefits do you envisage?

Questions:
Try to answer these questions and then check your answers at the end of this section.
1. How do learners take control of their learning when creating a learner dictionary?
2. In what ways can the learners record their learning?
3. Should learners always include a translation into their first language? Why / Why not?
4. How will visuals help consolidate learning?
5. What types of activities could you use the dictionary for?
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Answers
The following are suggested answers to the questions in the Learning Checks. They are not
exhaustive and you may have thought of other ideas. Discuss them on the English My Way
forum.

Learning Check 3.1: Using video and Audio
1. Why is contextualisation a key feature of developing listening skills?
When we listen in real life, we will already be aware of the context or situation in which
the spoken interaction is taking place. An example of this might be when we listen to an
announcement at a train station. We have a good idea that the speaker is going to
provide us with information related to train destinations, times and platform numbers.
Therefore, pieces of spoken language which are simply chunks of language with no
environment around them do not help learners to develop real life listening skills. It is
important that learners understand the situation within which the language is being
produced.
2. What should you ensure before playing the video / audio for the first time?
The development of listening skills should not be treated as a test. Learners need to
know the meaning of the key vocabulary they will be exposed to so this should be
introduced or pre-taught before the learners listen or watch. The context also needs to
be clarified. This can be done before learners listen or through a gist task which asks the
learners to identify the context (e.g. who is speaking, where are they?) It is also crucial
that learners know why they are listening / what they are listening for, so a clear task
should be provided for learners to focus on.
3. What types of voices will the learners be exposed to through the video / audio? Why?
The voices used in EMW videos and audios are local and include voices from the
learners’ communities. This helps learners to hear and understand regional accents and
the accents of ethnic minority groups living in the UK. It also recognises the multiple
varieties of English that exist in the UK today.
4. How can these texts be used to develop pronunciation?
Spoken texts can be easily used for drilling activities, with the learners repeating key
phrases and sentences contained in the recordings. The teacher can replay parts of the
recording and focus on difficult words and chunks of language. Hearing a range of
accents helps develop listening skills (a key aspect of improving pronunciation) and
gives the learners an achievable model for their own pronunciation.
5. What freer speaking activities could be generated from the audio / video?
There is a range of speaking activities that could follow from listening to an audio or
video. Substitution drills would allow the learners to replace part of the recording with
their own words. Learners could finish off sentences with language of their choice. If the
recording takes a question and answer format, learners could answer the questions. Of
course, the spoken text is also an excellent vehicle to form the basis of simple role
plays.
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Learning Check 3.2:

Role play

1. Should role play always be a final activity in a lesson?
As a freer speaking activity, role play is often used at the end of a lesson to consolidate
language covered. However, it can be used at other stages of the lesson. For instance,
starting with a role play could help to brainstorm the type of language used in different
situations. This could be used as the focus for building and developing other speaking
and listening activities.
2. How can you ensure that learners understand the task?
Giving clear instructions can be notoriously difficult when working with low level learners.
It is usually more effective to provide a visual representation of the task by modelling
what is required. The teacher could use a volunteer or ask for the assistance of a
confident, strong learner. If there are a lot of stages, it is best to break up instructions
and demonstrations so that the learners are not confused or overwhelmed. So the
format would be:
instruction 1 / demonstration 1> learners do stage 1,
instruction2 / demonstration 2> learners do stage 2, (and so on).
For example, if the teacher wants to regroup learners for a task, it is better to do this first
and then follow by a demonstration of the first part of the task. Too many instructions
given at once will be counterproductive as the learners are likely to forget them as they
become involved in doing the task. As has already been mentioned, scripting
instructions when planning will help teachers notice some of the challenges learners
could face in understanding the task.
The teacher can check understanding of the task by asking simple questions which only
require a yes / no or short response checking that learners understand the situation,
their role and the tools they will use while working on the role play. For example, the
teacher could ask the following questions when setting up a role play in a shop:


Do you need to write anything?



Who is the customer? Who is the shopkeeper?



What do you want to buy?

The teacher should also monitor the activity closely at the beginning to check learners
are ‘on task’.
3. What should the teacher do while learners are working on their role play?
While learners are working on their role play, the teacher should monitor unobtrusively,
checking that the learners have understood the task and listening for / noting key
language items being used.
The notes the teacher has can be used for feedback and consolidation when learners
complete the task. It is important to listen for and feedback on positive aspects of the
interactions (e.g. good use of vocabulary, pronunciation) as well as any important errors.
The teacher should try not to interrupt the flow of the interaction by talking over the
learners or providing all the language needed. In cases where communication breaks
down, the teacher can step in and facilitate the interaction, but should move away when
learners manage to restart.
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4. Should learners be given a specific script to practice?
Many EMW learners are likely to be beginner readers. A complete script can be
overwhelming, lead to a focus on decoding the written script and be detrimental to a
natural spoken interaction. Providing key phrases and vocabulary before the role play
can be useful. These can be drilled as a group to give the learners a scaffold for their
interaction. Visual prompts and key words on cards or on the board can also help to
facilitate the role play.
5. Do the learners perform their role plays in front of the whole group?
Whether learners perform in front of their peers will depend on the situation, the time
available and the confidence or desire of the learners. It is not a necessary stage of a
role play activity. However some learners will relish the opportunity to do this when they
feel happy with what they have created and practised. An alternative to performing in
front of a whole group is to perform for another pair or smaller group. Learners could
also record their role play on a mobile phone and listen back to their own conversations.
Learning Check 3.3: Creating Class Maps
1. How might mapping activities benefit visual and kinaesthetic learning preferences?
Mapping activities incorporate a variety of visual cues which help learners see language
in a holistic context. While taking part in mapping activities, moving and manipulating
different materials will take place. These activities activate different senses that can
stimulate language learning. Mapping activities are multi-sensory and use a whole
person approach in developing language.
2. What types of materials can be used?
All sorts of everyday materials can be used such as wool, string, card, paper, plastic and
so on. Different materials and colours aid this multi-sensory approach incorporating
tactile and visual dimensions.
3. How could a mapping activity be used to provide stimulus for a group language
experience lesson?
A mapping activity could act as the brainstorming point for language experience. The
visual display created could become the representation for developing a script. Lots of
oral work can be included to describe the ‘map’ before any writing takes place. This
could be seen as a multi-sensory writing frame.
4. What type of space will you need for this activity? Why?
For this type of activity a large space is required, either on tables or on the floor. The
aim is to allow learners to move about and create in a flexible way. Learners need to be
able to see and manipulate the ‘map’ collaboratively and without space restriction.
5. In what ways can mapping be used to stimulate learner generated material?
One type of learner generated material is a map as a basis for language experience.
The map is used to provide the input for the construction of a written text.
In general, mapping activities hand over control to the learners as they create the ‘map’.
Language is generated through the physical representation which the learners have
themselves created. The language will thus come from the learners’ ideas. Learners
could map local areas, a supermarket, leisure spaces, learners’ houses or even the
learning environment.
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Learning Check 3.4: Memorisation techniques and approaches
1. Why is it crucial to work on memorisation techniques in the EMW classroom?
Learners with a limited experience of education are likely to find it difficult to revise and
consolidate learning at home using lesson notes and are less autonomous in their
capacity to study. They, therefore, need to be helped to build connections and commit
learning to memory. The language being worked on in the EMW classroom is intended
for immediate use in real-life situations. As such, it is vital that learners are can retrieve
they have learned when they need it outside the classroom.
2. Why is it important to use multi-sensory approaches?
The more connections made, the deeper learning is likely to be. Using multi-sensory
approaches helps learners to make different types of connections that could help
commit learning to memory. Added to this, some learners might display different
learning preferences and this could also be dependent on what they are learning. By
using a variety of techniques, learners are more likely to be able to use the strategies
that are most appropriate to them in different situations, or when working on different
areas of language, e.g. the same learner may use visualisation techniques when
working on spelling, but find they learn the spoken word more effectively through
listening and repeating.
3. Why should you be careful not to overdo drilling activities?
While drilling can be a very effective technique when working on spoken language, it
can also become humdrum or repetitive. Learners might find the activity boring over time
and could be parroting sentences without any engagement in what they are repeating.
When this happens, the activity has little value. Teachers can counteract this by
incorporating drilling activities that still require learners to concentrate on what and how
they are saying things, such as by using substitution drills.
4. How can incorporating spelling activities develop language skills?
Spelling activities will not only be useful for developing basic writing skills, but also make
learners more competent readers as they recognise whole words automatically. Spelling
also has a visual element that helps with listening and speaking as learners “see’ the
words they remember.
5. In what ways can physical movement be included in EMW lessons? How is it useful for
learners?
There are many opportunities for learners to ‘get physical’ in the EMW classroom.
Learners can mime activities, move around and act out scenarios in role plays, and use
gesture and facial expressions during (particularly when working on pronunciation).
Even simple activities where learners move cards around or reconstruct jumbled words
to make sentences help to incorporate a kinaesthetic element to learning.
It helps to make situations more authentic (e.g. in role plays), caters for learners who
might display kinaesthetic learning preferences, and keeps learners active (and help
them be more alert and open to learning). Physical movement is fun and highly
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motivating for learners, some of whom may not respond so positively to more traditional
language learning activities, which often focus, via worksheets, on the written form.
Learning Check 3.5: Learner dictionaries
1. How do learners take control of their learning when creating a learner dictionary?
A learner dictionary is a personalised record of new vocabulary and phrases/sentences.
Learners should be encouraged to decide for themselves what words they want to
record and to choose methods to do this. The teacher still needs to guide the learners
as to what will be useful and appropriate e.g. if the group has been working on days of
the week, the teacher recommends that these are written into the dictionary.
2. In what ways can the learners record their learning?
They might use photocopied images, draw pictures, write a translation, put words into
categories (colours, clothes, places in a town, etc.), put the word in a short sentence (My
son works in a supermarket), or perhaps write a simple definition if appropriate (bank –
place for money). Colour could also be used to highlight key words. Learners could use
their phones to create audio reminders of what is in their dictionaries. It is crucial that
this learning resource is meaningful for learners. It should be used to aid memory and
not just be a random list of words.
3. Should learners always include a translation into their first language? Why / Why not?
A translation can be very useful in a learner dictionary. However, remember that not all
learners will be confident writing in their first language. Also, it’s possible that the
translation will not be accurate. It would be useful for learners to have access to
bilingual dictionaries (this could be online) to check their translations.
4. How will visuals help consolidate learning?
An image of the vocabulary item will act as a reminder of the meaning of the written
form. As beginner writers and readers, EMW learners may struggle decoding the written
form of a word especially when they are outside the learning environment. A visual is a
concrete representation, which the learner is likely to know even when they cannot
remember the sound or spelling of the word.
5. What types of activities could you use the dictionary for?
There are many consolidation activities that the dictionary can be used for. Some ideas
include:


Look Say Cover Write Check - learners can choose which words they would like to
work on, giving them control of their learning. The LSCWC activity is very useful for
spelling consolidation.



Dictionary race. This would work well as a group activity. Learners search for words
in their dictionary according to prompts. E.g. Find 3 colours. Find the day of the week
beginning with M. It’s a place in a town. People go there when they are sick.



Dictation work - dictate a short list of words. Learners work in groups using their
dictionaries to check the spelling.



Peer dictation – learners test each other (definitions, spelling) using their dictionaries.



Spelling practice – learner at the board selects letters on cards to form a word as
learners call out the spelling of the word, using their dictionaries as support.
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Annex 4 – Example Role Play Card
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