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Introduction 

Audio and video are wonderful resources for supporting language skills development. 

This information sheet describes some techniques for you use to develop skills 

(particularly speaking and listening) with EMW learners. 

Tips for teachers when using video and audio 

 Check the volume of the recording with learners before they view / listen. A 

recording that is too loud can distort voices.  

 You may need to dim lights to ensure optimum viewing of video. 

 Make sure all learners can see the screen before any tasks are set up. 

 Stay out of the way so as not to distract or block anyone’s view. Likewise don’t 

distract the learners by moving around when playing a recording. 

 Consider making your own video / audio recordings of learners to use as resources. 

Integrating pronunciation 

Audio and video resources provide excellent models for pronunciation work. Active 

listening can have a direct effect on the learners’ ability to develop good pronunciation. 

They can work on features such as individual sounds, stress patterns and intonation. 

Language set in a natural context can be used for receptive and productive work. 

 

EMW audio and video resources use voices from the learners’ own countries and 

different UK regions. These models may be more realistic for learners to aspire to than 

those of standard native speaker speech. 

 

Examples of techniques to support speaking and listening 

Prediction activities 

Play part of an audio or video clip and then pause it to allow learners to guess what is 

said / happens next. Continue playing to check the prediction. This helps learners draw 

on their own experiences of the context and their own language knowledge. 

 This works well with a dialogue, where learners predict how a speaker responds. 

 Learners can be asked to predict the end of a sentence / phrase etc. 

 Backward prediction is also possible. Learners see / hear the end of a clip and have 

to decide what happened before / what the people in the clip have said. 
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Sound only 

A video clip can be used as an audio resource initially. Learners listen and decide on 

the situation, who and where the speakers are, and what they are doing. 

 Learners can be asked to decide on the attitude of the speakers from listening only. 

Is the speaker happy, sad, angry, in a hurry etc? This helps learners focus on how 

speakers use tone of voice to express feelings.  

 Learners can then practise saying an utterance in different ways to express different 

emotions. It helps them sound more enthusiastic, polite, assertive etc when 

speaking in English and become more adept at getting their meaning across. 

 

Dubbing 

Show a video without the sound. Learners watch the video (2 or 3 times) and create 

their own dialogue. With beginners this can be done orally with a lot of support. It is a 

useful technique for incorporating learner-generated language for role play preparation. 

 As a variation get learners to invent their own conversations in pairs. They then 

speak along to the video clip (with the sound turned down). This brings learner-

generated language into the classroom and builds confidence. It is also a lot of fun! 

 

Mime to speak 

In a variation on dubbing, learners copy the facial expressions, gestures and body 

language they see miming along to the video. The language is then introduced, and 

learners work on maintaining the actions while acting out the speech. This is excellent 

preparation for role play activities and helps the learners develop paralinguistic features 

that are culturally tied up with a language.  

 

Speaking along to the recording 

After a listening / viewing activity, display the script of the recording on a board / or 

provide it as a handout. Learners read along with the recording trying to maintain the 

same speed. Repeating this several times will help improve their skills and fluency. 

 If learners speak quietly, or even whisper, they will be able to speak more quickly.  

 Ask learners to hum along to the recording rather than speaking, to develop an 

awareness of stress and intonation patterns. 

 A variation would be speaking with different emotions (see sound only above). 

 Working in 2 groups or pairs, each group / person takes on a different role. 
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 This also works well for question and answer drills. Learners can provide the answer 

given in the recording or a personalised answer true for themselves. 

 

Disappearing script 

Display the script of the recording on a board. Drill individual parts of the script. The 

learners then read the script out loud as a whole class. The teacher removes some of 

the words / phrases from the board and the learners read it aloud again, including the 

missing text. Each time the teacher removes more words the learners will have to rely 

on their memory (and the support of their peers) to reconstruct the script. By the end 

learners will be speaking only from memory. This supports grammar, vocabulary and 

pronunciation development.  

 The recording can be replayed at any time to provide support. 

 As with speaking along to the recording the recording can be used as background 

while the learners speak. 

 

Counting words dictation 

Learners listen to / watch a speaker saying a sentence or phrase. They write down a 

number corresponding to the number of words they have heard. The recording is then 

replayed and the individual words highlighted e.g. by finger counting. This helps the 

learners cope with aspects of connected speech (e.g. linkage, weak forms) which make 

it difficult to differentiate the individual words in a sentence. 

Follow up with drilling activities focusing on the stressed and unstressed words.  

Back to the screen 

Play a video as normal but have the learners sit with their backs to the screen. In this 

way they hear the video but can’t see it. Different tasks can be set. 

 Learners draw what they think is happening based on what they can hear. They 

then compare the pictures and discuss what they have created before watching the 

video to compare with their ideas. 

 You could print out screen shots of the video for them to reconstruct it. 

 

 Learners write words to describe the situation. This will be quite limited e.g. man, 

shops, fruit, bananas etc. Learners talk to each other about the words they have 

written. They then watch the video and tick off the words as they hear them. 
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 Learners could also be given some pictures. They select the pictures they think they 

will see. They then watch the video to check.  

 Put the learners in pairs. One is able to see the video while the other cannot. The 

viewer describes what they see in the video to their partner. If the video is long 

enough they can swap places.  

 

Language Experience 

The video can be used as the stimulus for a short text (about 2 or 3 sentences) that the 

learners jointly create to describe the video. Use the text for literacy activities.  

An example might be a video focusing on daily routines. Learners can describe each 

event, e.g. I get up. I have a shower. I have breakfast. The text then becomes a short 

narrative that they have co-created with their teacher as scribe. 

The first time the learners view the video all the way through for general understanding. 

After that the video can be stopped at intervals to allow for the creation of the text. 

Further activities such as disappearing script can be incorporated using this script.  

 

Participatory ESOL 

A video could easily be used as context setting (or as the language focus) to encourage 

a participatory ESOL session. For example, a clip of someone cooking could be used to 

get learners talking about what they cook, how often, the ingredients they use. They 

could also create their own video, where each takes a turn to say what their favourite 

dish is and who they cook it for. 

The above are only some examples of how audio and video can be used to enhance 

speaking and listening development. Experiment with a variety of techniques that are 

multi-sensory and which bring the ‘outside into’ the language learning classroom. Write 

down the ideas you’d like to try out and when you are going to do so. 

 


