
 

 
PUPIL PREMIUM IMPROVEMENT PLAN, EXPENDITURE  

AND IMPACT 2015/16 
 
 

WHAT IS THE PUPIL PREMIUM? 
 
The Pupil Premium provides additional funding on top of the main funding a school receives. 
It is targeted at students from disadvantaged backgrounds to ensure they benefit from the 
same opportunities as students from less deprived families. Specifically, the Pupil Premium 
funding supports students who are currently in receipt of Free School Meals and students in 
care, or have been in the last 6 years.  Students whose parents are in the armed services or 
adopted from care are also entitled to a Service Premium. How the Pupil Premium is spent 
is monitored closely with all schools accountable for the impact of the money spent. 
 

WHY IS THERE A PUPIL PREMIUM? 
 
Students who have been eligible for Free School Meals at any point in their school career 
have consistently lower educational attainment than those who have never been eligible. In 
2009-10 GCSE statistics showed that around a third of students who have been on Free 
School Meals in the previous six years achieved five or more A*- C grades, compared to 
more than two thirds of their fellow students.  The main objective is to close both the 
attainment ‘gap’ and progress ‘gap’ between students from disadvantaged backgrounds 
(Disadvantaged students) and students from less deprived families (Other students). 
 

School Allocation 

 
Woodkirk Academy was allocated £295,460 of Pupil Premium funding during 2015-16, for 
320 students. 
 

 

 

 

 

 

 

 

 

 

 

 

 



RESULTS – KS4 (Key Stage 4) 
 

Year 11 2014 2015 2016 National 
Average for 

Disadvantaged 
students   

Woodkirk 
Disadvantaged 

students to 
National  

Disadvantaged 
students Gap 

National 
Average for 

Other 
students  

Woodkirk 
Disadvantaged 

students to 
National Other 
students Gap 

Progress 8 
Disadvantaged 
students 

N/A N/A 0.27 -0.38 +0.65 0.10 +0.17 

Value Added 
Disadvantaged 
students 

1014 1011 N/A 976  
(from 2015) 

+35 
(from 2015) 

1009 
(from 2015) 

+2 
(from 2015) 

English 
Language 3 
Levels of 
Progress 
Disadvantaged 
students 

72% 67% 75% 57% +18% 74% +1% 

Maths 3 
Levels of 
Progress 
Disadvantaged 
students 

71% 73% 72% 49% +23% 72% 0% 

English 
Progress 8 
Disadvantaged 
students 

N/A N/A 0.18 -0.32 +0.50 0.08 0.10 

Maths 
Progress 8 
Disadvantaged 
students 

N/A N/A 0.10 -0.38 +0.48 0.10 0 

Attainment 8 
Disadvantaged 
students 

N/A 43.5 
(D+) 

51.2 
(C) 

  53.3 -2.1 

Basics 
Disadvantaged 
students 

59% 46% 66% 38% +28% 71% -5% 

Ebacc 
Disadvantaged 
students 

15% 17% 39% 11% +28% 30% +9% 

 
 
 
 
As can be seen from the table above, Woodkirk Academy’s cohort of Disadvantaged students 
significantly outperformed national Disadvantaged students across all Key Performance 
Indicators.   Indeed, Woodkirk Academy’s Disadvantaged cohort also outperformed national 
Other students across almost all of Key Performance Indicators, including some attainment 
measures.  Progress 8, which is the measure that takes into account the results of all students 
across a wide range of subjects is significantly higher (+0.17) than that achieved by national 
Other students, which is truly outstanding.  Also in terms of progress, English and 
Mathematics outperformed/matched the performance of national Other students in their 
relative Progress 8 subject measures and levels of progress.  Regarding attainment, one 
outstanding achievement was that Woodkirk Academy outperformed national Other students 



for the English Baccalaureate measure.   The gap for Attainment 8 and Basics are also both 
very small, and considering the relative starting points between Woodkirk’s Disadvantaged 
students and national Other students, this is again very impressive . On the whole an 
outstanding performance from our Disadvantaged cohort of students and a set of results that 
outperforms Woodkirk’s national award winning 2014 outcomes in terms of both attainment 
and progress.  Looking at the 3 year trend, the results are outstanding year on year.  
 
These fantastic outcomes are attributed to the hard work and commitment from students, 
parents and Woodkirk Academy staff and are a result of the many strategies outlined below 
that have now been in place for the last few years: 
 
 
 

1. LEADERSHIP STAFFING (£25,000) 

 
 Vice Principal to coordinate provision for students who are entitled to the Pupil Premium. 

 The Academy analysed both national research, such as the Sutton Trust Toolkit, alongside 
local knowledge to ensure that the Pupil Premium Fund was well targeted at appropriate 
initiatives and interventions to ensure impact and value for money. Attendance at the Pupil 
Premium Conference (2013, 2015) for the Vice Principal responsible then followed which not 
only reinforced the need for the strategies below but gave the opportunity to network with 
other schools.  This led to various CPD sessions where staff were trained to improve marking 
and feedback, improve students’ literacy skills across the curriculum and a session to 
collaborate with colleagues to share knowledge, skills and strategies to support 
Disadvantaged students. One to one tuition, albeit expensive, small group tuition and peer 
tutoring were also seen as having high, measurable impact and this is the area that the 
majority of our financial resources have been targeted, to huge effect.  Of the strategies not 
directly linked to achievement we chose to focus heavily on parental engagement, behaviour 
and social and emotional support, because once again these were recognised by the Sutton 
Trust Toolkit as having a positive impact and areas the school had identified as barriers to 
success. 

 Woodkirk Academy has been fortunate to belong to the Leeds City Teaching School Alliance 
involving 4 schools and this has been invaluable.  Together we met each half term to discuss 
potential new strategies and develop joint approaches such as mentoring initiatives and 
visual awareness of how these students are currently performing, for all staff to see on notice 
boards. 

 Public access to other schools’ websites such as previous Pupil Premium Award winners and 
those schools identified by the Department for Education and OFSTED as high performing 
also provide excellent ideas on how we can develop or re-shape strategies. 
 
 
Impact 
 
See KS4 outcomes 
 
The Academy analysed both national research, such as the Sutton Trust Toolkit, alongside 
local knowledge to ensure that the Pupil Premium Fund was well targeted at appropriate 
initiatives and interventions.  These initiatives and interventions formed this Pupil Premium 
Improvement Plan and were regularly monitored and scrutinised to ensure that maximum 
impact was being made.  Moreover, the regular and thorough reporting of student 



progress/attitude/attendance also allowed the Academy to ensure that relevant students were 
receiving appropriate interventions, be they for academic, behavioural or attendance support.  
Employing a Vice Principal to champion Disadvantaged students also allows for regular 
discussions with Heads of Departments to discuss progress, strategy and opportunities to 
drive forward initiatives relating to attendance, careers and behaviour support.  The Academic 
Intervention Team consisting of 2 English teachers, 1 maths teacher, 2 foundation subject 
teachers and 3 HLTAs (Higher Level Teaching Assistants) were all utilised well to intervene 
with relevant students. Feedback to students is seen as having huge impact and now, 
following extensive training, Quality Assurances show all teaching staff to be 
good/outstanding for their marking and feedback and students are now fully trained in 
responding to the feedback independently to enhance their progress.  Woodkirk Academy 
has been identified by the Local Authority as the ‘go to school’ with regard to Disadvantaged 
students and has now specifically supported numerous schools as well as being asked to 
produce a training document that was circulated to all schools in Leeds by the Authority Lead 
on Disadvantaged students. 
 

 

2. IDENTIFICATION OF STUDENTS WHO ARE ENTITLED TO THE PUPIL PREMIUM 
(£5,000) 
 

 All staff are aware of the students who are entitled to the Pupil Premium through both SIMS 
(Student Information Management System) and the OPT (Omni Progress Tracker) reporting 
system, with photo sheets and notes pages on each student available. 

 Information relating to students with specific educational needs is also available to staff 
through links in the OPT reporting system. 

 All past reporting data (behaviour, attitude to learning, homework, organisation, target grades 
and current grades) is readily available to raise staff awareness of individuals. 

 Sample Quality Assurance to gauge staff awareness of who Disadvantaged students are and 
the subsequent impact within the classroom. 

 Staff regularly asked to report on the progress of students who are entitled to the Pupil 
Premium and intervention strategies for individuals shared within and outside departments to 
further raise awareness. 

 Full Quality Assurance including lesson observations to measure the impact of the strategies 
that have now developed. 
 
 
Impact 
 
Through SIMS, OPT, regular reporting, regular analysis, performance management and from 
being a regular item on meetings agendas ALL staff including subject teachers, Personal 
Tutors and Form Tutors are now fully aware of ALL students eligible for the Pupil Premium. 
This information empowers the teacher to take greater responsibility for an individual’s 
academic progress but also any wider issues that may be a barrier to their academic or social 
progress. Through the sample and full Quality Assurance of lesson observations the 
identification of students eligible for the Pupil Premium was further heightened and also 
provided the opportunity to identify and share the good and outstanding practice that was 
taking place.  
 

 



3. SPECIFIC STAFFING (£ SEE INDIVIDUAL CATEGORIES BELOW) 
 

 1 Specialist Maths teacher to deliver 1 to 1 and small group intervention.  

 2 Specialist English teachers to deliver 1 to 1 and small group intervention.  

 3 HLTAs to support in core subject areas. 

 2 members of staff appointed to deliver intervention across all subject areas. 

 Learning Mentors. 

 Family Liaison Officer. 

 Behaviour Support Worker. 

 External Counsellor employed for identified students (Life Coach). 

 Careers Advisor. 

 Attendance Officer 

 Primary Liaison Coordinator. 

 Transition team 

 

(i) Academic Intervention, Staffing and Resources (£147,000) 

 

 Using the OPT reporting system, and with the support from the Directors of English and 
Maths, target students in all year groups who are underperforming in Maths and/or English 
are given 1 to 1 or small group support delivered by specialist teachers, members of the 
intervention team and the HLTAs. 

 Using the OPT reporting system and with the support from Heads of Department, students 
from other subject areas are also supported by the members of the intervention team through 
small group support and in-class support. 

 Year 10 and 11 students are specifically targeted for holiday workshops with dedicated 
subject specialists. 

 Year 7 and 8 students who require additional support making the transition to GCSE receive 
additional Maths, literacy and reading throughout the year, supported by HLTAs and 
Teaching Assistants.  

 The Accelerated Reader Scheme has been purchased to ensure all students receive 
additional reading support in KS3. 

 Sixth Form students give up their free time to support KS3/4 students with their Maths, 
English and other subjects both within timetabled lessons and after school. 

 
Impact 
 
See KS4 outcomes 

 

(ii) Social and Emotional Support (£21,000) 

 

 One to one and small group support with our Learning Mentors and Behaviour Support 
Worker 

 External Counsellor employed for identified students 

 Some students are given the opportunity to follow bespoke programmes and courses either 
on-site or at alternative educational establishments, for either medical or behavioural 
reasons. 



Impact 
 
40 Disadvantaged students have welcomed the opportunity to be supported through external 
counselling on a weekly basis.  Students have been supported with their specific needs 
including confidence building, attendance, behaviour, emotional awareness and social skills.  
This has been well received by students.  
Many Disadvantaged students have also been directed to our in-school behaviour support 
workers.  Below is a case study of the type of impact our staff have had. 
 
Case Study 1 (Family Liaison Officer, 2015/16) 

Student A joined us in September 2014, at the start of Year 10, from a local High School.  
She is a Disadvantaged student and is also entitled to free school meals. 

In the short time Student A has been with us her behaviour has been problematic.  She is 
prone to angry outbursts and would often be abusive to other students and staff alike.   

Her target grades were all grade C’s and at the end of the previous academic year she was 
nowhere near on track in any of her subjects.   

She spent periods of time out of mainstream lessons due to her disruptive behaviour in class.  
She was based in our Pupil Support Area or our Alternative Learning Centre.  Her overall 
attendance during Year 10 was 86% 

Student A was had a lot of intensive support from our Family Support Worker who was on 
hand to talk them through the situations where they have struggled.  The family have also 
worked with outside agencies who have supported mum through some difficult times and 
working together closely with the school, we started to see some really encouraging progress 
in the way she was approaching her studies in lessons as well as dealing with friendship 
issues. 

Student A is part of the GCSE PE cohort and was included in a residential in June 2015, to 
give students the opportunity to improve their grades for the practical aspect of the course.  
Student A was reluctant to accept the place as the other students were not in her friendship 
group.  Due to hardship she didn’t have a waterproof jacket or a rucksack, both were items 
on the kit list.  We managed to get these items for her and Student A was persuaded to 
attend. She was a shining success.  She was awarded the ‘best girl’ by the instructors 
because they were so impressed by the ‘have a go’ approach to all activities.  By the end of 
the few days she had won the respect from the other students and staff alike.  This trip was 
the underpinning factor in a change to Student A’s attitude to all aspects of school life. 

On the back of this new found confidence she went on to have a really successful work 
placement in the week that followed.  Student A was working in a hair salon and quickly 
grasped what was expected of them; they were allowed to answer the phone and deal directly 
with the clients and as a result was offered a part time job that took place over the Summer 
holidays. 

Student A then returned after the Summer holidays for her final year. Her Summer holidays 
hadn’t been settled and she had been staying at different family members due to ongoing 
relationship problems with Mum and Sister. Also at this point she didn’t know what she 
wanted to do after leaving school and didn’t have much motivation. We spent a lot of time 
recapping the successes before the Summer holidays and with support from the family 
support worker and outside agencies her relationship had been restored with Mum and Sister 
and we saw much more strive from her to finish her final year of school positively. The main 
reason why student A wanted to complete the year was so she could study her chosen career 
at college and then move away, she acknowledged that she could manage with the changes 



that had been made at home however, things were far from perfect. Student A realised who 
could support her in school and she made good use out of these professionals. She made 
use of time with key members of staff who could provide her with extra support to complete 
all coursework. She attended revision sessions and after school sessions. Student A came 
into school and sat all her exams and received the grades she needed to go to college, 
including a grade C in English. She is currently attending college and enjoying the course so 
far. 

Student A will always have issues to deal with that not many other students would ever 
imagine, but the progress she has made whilst at Woodkirk Academy has been a real 
inspiration to all. 

 
 

Case Study 2 (Behaviour Support Worker, 2014/15) 

I was introduced to student B in April 2013. At this time he had just returned from a managed 
move which had been unsuccessful. B was a very angry and stubborn student and it took me 
a long time to gain any sort of relationship with him. It was obvious he was in need of some 
extra support at school. B was severely in danger of falling out of any form of education and 
a future which looked bleak. 

At this point B didn’t cope well in mainstream school and was based in our Alternative 
Learning Centre. He was on a reduced timetable doing half days to meet his needs. I saw B 
daily during this time and we worked together looking at better ways of coping when he got 
angry. We also worked on building relationships with adults and how to speak to them in a 
more appropriate manner.  

B’s disruption in lessons was mainly low level, however, it was when he was challenged for 
this behaviour that he would get into arguments with staff and often become abusive and 
aggressive. B frequently absconded from school when not getting her own way.  

In May 2013, we organised for B to be educated off-site part-time. This was very successful 
and B continued to attend there throughout Year 10. 

B’s home life has also been somewhat difficult in the past. We made a referral to the cluster 
to see if more family support could be offered, this was successful and the family have had 
support from an allocated family support officer since May 2014.  

Since this support started, there has been a CAF (Common Assessment Framework) opened 
on the family. This has been extremely beneficial.  

B’s attendance record rose by 2% during the academic year 2013/4 and a further 5% in the 
academic year 2014/5 after being fully reintegrated back on to a full time timetable at 
Woodkirk during Year 11. 

I have seen a huge change in B over the past 2 years; they are calmer, more mature and 
have a much better attitude to learning. Behaviour has improved immensely. Compared to 
where B was in his studies at the end of Year 9, B’s GCSE results were outstanding, he 
achieved his 3 levels of progress in English Language and achieved a positive Value Added 
across his suite of subjects.  

 

 
 

 



 
(iii) Careers (£15,000) 

 

 A careers advisor is employed by Woodkirk Academy to interview and give advice and 
guidance on progression to Year 9, 10 and 11 students. Disadvantaged students are 
prioritised and sessions delivered where necessary on relevant careers.  Year 11 students 
receive an individual ‘interview’ to support them with their college applications. Additional 
consultations have been made available to any student who wishes to receive further support 
with their post-16 transition routes.  Aspiration events are also held for targeted students. 

 
Impact 

 

A total of 35 Disadvantaged students in Year 11 have been supported through individual 
interventions by the school careers adviser. These took the form of general discussions 
around career aspirations and well as supporting students in making their post16 option 
choices. 

Students that attend off-site provision such as Southway and Grafton have been visited at 
their place of study to ensure that they receive advice as well. 

Some students have been seen several times to support them in completing applications for 
Sixth form, college and apprenticeships. 

Even those Disadvantaged students that had not accessed support on an individual basis 
have been seen and checked to ensure that they had plans in place for September 2016. All 
Disadvantaged students had a September Guarantee offer of a place in Sixth Form, College 
or Apprenticeship. 

In the summer term, some twenty Year 10 Disadvantaged students have already been 
offered individual careers interviews by the careers adviser. It is hoped that by seeing them 
slightly earlier, it will encourage them to begin to think about their career ideas and help them 
become focussed about what they want to do in the future. This in turn should make them 
more motivated to achieve their academic potential. 

 

Case Study 3 (Careers support worker, 2015/16) 

Student C arrived a Woodkirk on a managed move from another school in Year 10. 
Unfortunately she found it difficult to cope in mainstream lessons so after three months here 
was offered a place at an alternative provision. She fell pregnant and had a baby in November 
of Year 11. Prior to, and just after the birth I arranged some home tuition to keep her studies 
ongoing. 

During that time I arranged a couple of visits to see C and her mum at home to discuss how 
she was getting on and look at some possible opportunities. C was really keen to become a 
nail technician. We explored her options and decided to apply for a beauty course at college. 
C knew that she would need to get some qualifications if she was to get a career and support 
her baby. We also discussed childcare options for when she was attending college, and made 
sure that C was receiving the correct benefits for her and her baby. 

I helped C complete her application form for college. We also visited some other providers 
that offered beauty courses but C preferred college. C attended her college interview, did 
really well and was offered a conditional place. C attended school for some lessons in English 



and Maths and also for her GCSE exams. During that time I kept in contact with her to make 
sure she was still on track.  

On GCSE results day C took her certificates with her to enrolment day at college, as well as 
evidence of previous courses she had completed at her alternative provision. One of these 
was a beauty qualification. The college were impressed by her and her desire to join the 
course, and offered her a place to start. 

She has started college now and is enjoying it very much. I am continuing to support her by 
helping to ensure that she has got things in place such as a bus pass, uniform and is able to 
access the bursary fund at college. 

 

(iv) Attendance Officer and Parental Engagement (£18,000) 

 

 Parent/Student Mathematics workshops 

 Information about revision workshops. 

 Information about free breakfasts. 

 Information relating to the successes that a student has E.g. awards, holiday workshop 
attendance, intervention attendance,  effort, attitude to learning etc. 

 Information relating to the importance of good attendance. 

 Targeted students’ parents are contacted to discuss the opportunities for additional 
resources, 1 to 1 or small group intervention and careers advice, in addition to any other 
matters in which the Academy could provide support. 

 Prior to parents’ evenings parents are sent a letter to encourage them to attend. 

 Our attendance officer prioritises students who are entitled to the Pupil Premium with regard 
to attendance and punctuality issues. 

 

Impact 
 
Parent/Student Mathematics workshops 
 

During the second term of the 2015/16 academic year the Maths Department ran a series of 
six sessions for parents and students in Year 11 targeting the Disadvantaged students. The 
sessions were designed to engage parents in the GCSE maths course not just by 'teaching' 
them some of the content but to raise the profile of the subject, increase their confidence in 
assisting students and to raise the attainment of the students through time spent working on 
the subject with parents. Academic studies have shown that time spent with parents and 
students working together has a positive impact on attainment and this is something we all 
know to be true for primary age students so we felt this strategy should be trialled at KS4. 

 

For the session of 6 'lessons' we invited 13 students to attend for 6 weeks with parents for 90 
minutes sessions. The sessions focussed on some of the key C grade topics at GCSE and 
the extended questions that these students sometimes struggle with. Of the 13 pairs that 
were invited 10 attended all the sessions. Of these 10 students 7 achieved a grade C, all 
achieved at least the expected progress from KS2 and all had positive Maths P8 scores.  

 

The parents that attended the sessions were very appreciative of the time and effort that had 
been put into them, they fed back that they felt better prepared to help students, had a better 



understanding of the content and style of the GCSE maths course and understood better the 
areas of strength and weakness of their children.  

 

Attendance 

 

This year we specifically targeted Disadvantaged students as a priority to be invited into 
school to attend parental meetings with the Attendance and Inclusion Officer (AIO) and Year 
Tutors to discuss the impact of attendance on attainment and to offer support. All students 
below 93% receive letters each half term, the severity of action increasing dependent on 
progress.  Parents were invited to attend in writing, a text reminder was also sent and follow 
up letter sent with Attendance Review Contact included or to express concern for non-
attendance at the meeting and continue to offer support. Students were placed on 6 week 
Attendance Reports where merits were given to students who attended full weeks. Those 
students whose attendance was identified as a concern were placed on Fast Track. Parents 
were provided with information leaflets with regard to school attendance and the supportive 
services that as a school we can offer.   

 

Impact 

 

42 of the 58 students targeted were Disadvantaged. Of these 42, 17 Parents attended 
meetings in school and of those 17, 14 improved their attendance, 1 took a holiday and was 
fined, 1 was issued with a Penalty Warning letter and 1 was genuinely ill.  76% showed 
improvement.  

 

Of the 85 Students throughout the year placed on Fast Track, 45 were disadvantaged. These 
targeted students were monitored daily by the AIO, texts and phone calls home were made 
and parents were informed in writing about the need for evidence to support absences.  57% 
(26/45) students on the Fast Track system showed improvement. 14 Parents were invited 
into school as part of the Attendance Review cohort (7 attended and of these, 6 improved).  
The non-attenders were written to expressing disappointment that they didn’t attend but were 
still offered support. 18 other additional Parental meetings were held as per the Fast Track 
process. 

Of the Fast Track Disadvantaged Cohort –  

2 families went to court 

4 Penalty Notices issued 

7 students have accessed nurture facility provision 

7 students accessed pastoral support from Learning Mentors or external counsellor 

4 students suffering significant CP issues 

2 students accessing cluster support 

1 is Young Carer 

2 Students removed from roll to be educated at home 

 

16 Disadvantaged students were also removed from their usual Personal Tutor group to be 
part of the Attendance Team Personal Tutor group with an emphasis on raising attendance 



and encouraging open communication about factors affecting attendance, often resulting in 
additional pastoral support needs. Of the 16 students in this group, 9 have shown 
improvement in attendance (56%). These students were targeted as they have consistently 
shown a decline or static attendance rate despite previous interventions. Students were 
rewarded with Merits for a full week’s attendance. Students were removed from this group if 
they completed 6 full weeks attendance. 

 

 
  2014 2015 2016 

% Sessions Missed due to overall 
absence 
– Disadvantaged 

8.3 6.9 
 

6.2 

% Sessions Missed due to overall 
absence 
– Other 

3.8 3.1 
 

3.2 

 
Gap 4.5 3.8 

 
3.0 

% Persistent absenteeism (of 85% or 
less) overall absence 
– Disadvantaged 

8.1  8.3  
 

5.9 
 

% Persistent absenteeism (of 85% or 
less) overall absence 
– Other 

3.0 2.5 
 

1.4 
 

 
Gap 5.1 5.8 

 
4.5 

 

 

The % overall absence for Disadvantaged students and the gap between Disadvantaged and 
Other students have both significantly reduced during the last three years.  The persistent 
absenteeism for Disadvantaged students and the gap between persistent absenteeism in 
Disadvantaged and Other students have also both reduced significantly since 2013. 

 
Case Study 4 (Attendance and Improvement Officer-AIO, 2015/16) –Year 11 student 
Student D was given the Year 11 ‘Most Improved’ award for a 4% increase in attendance 
throughout the year.  He ended the year above 90% and therefore, no longer PA.  He used 
B16 provision and AIO support for mental health issues.  All GCSE outcomes were above 
Grade C and he achieved a positive P8 score. 

 
Case Study 5 (Attendance and Improvement Officer-AIO, 2015/16) – Year 10 student 
Student E was a consistent PA student since starting at Woodkirk.  During Year 9 student E 
was issued with a penalty notice but absences continued into 2015-16.  Home visits were 
made by the AIO and parental meetings were held.  Wider family became involved in 
discussions about student E to support parents and an attendance panel was held with a 
school governor and Vice Principal.  Cluster support and pastoral support was offered but 
declined.  Court action instigated but was revoked due to the improvement made by Student 
E following the interventions. Student E was a member of the Attendance Personal Tutor 
group but due to attendance improvements was also removed from this group.  Her 
attendance increased by 10% from 2014/15 to 2015/16. 

 
 



(v) Transition from KS2 to KS3 (£6,000) 

 

 Primary Liaison Coordinator to ensure the successful transition from Primary to Woodkirk 
Academy. 

 Various subject specialists that visit Year 6 students on a weekly basis to support transision. 

 
Impact 
 
We arrange extra visits for “vulnerable” Disadvantaged students who get an extra guided tour 
of the school, a free lunch and free stationery such as Woodkirk pens on top of the normal 
Induction Evening and Induction Day received by their peers.  Maths puzzle mornings are 
organised for Year 6 students where we target Disadvantaged students and they receive 
refreshments and a greater experience of the school.  English, Maths and MFL staff give up 
their time to go and work in our main feeder schools with targeted Disadvantaged students 
in year 6 before they come to Woodkirk.  We have organised Modern Foreign Language 
cultural events such as Song for Morley and the Boules competition where Year 6 
Disadvantaged students compete against current Year 7 students.  An extra visit from their 
Primary School Learning Mentor is arranged 6 weeks into Year 7 at Woodkirk. 
 

 
 
 
 

4. NURTURE FACILITY (B16) (£20,000) 
 
 

B16 allows students to remain in school and have access to the national curriculum, without 
the pressure of a normal classroom environment. We model courteous and supportive 
behaviour whilst making students feel valued and accepted. We can give students one to one 
support, listen and respond to their individual needs in order to help build their self-esteem 
and confidence. The main aim is to prepare and reintegrate students back into mainstream 
school whilst minimising their anxiety levels. 

 

Since opening, B16 has played host to students with varied and differing needs and has 
provided support for the following reasons: 

 

 Medical and mobility issues. 

 Anxiety problems that have had an impact on attendance. 

 Bereavement/family issues. 

 Friendship difficulties. 

 Problems with social and emotional development. 

 New students to the school. 

 Break and lunch club. 

 Extra support. 

 Behaviour issues. 

 EAL students 

 



 
Impact 

During 2015/16 75 Disadvantaged students used B16. 

We offer a lunch and break time club, which is aimed at vulnerable students and allows them 
access to free toast and warm drinks whilst we can make sure they have the correct uniform 
and equipment for the rest of the day. Students can watch T.V, work on the computers, play 
board games or read magazines. We also offer extra support with homework, whether this is 
one to one with staff or discussing ideas/problems with their peers. We also offer additional 
support for EAL students where we give extra English and Maths lessons. Students are 
welcomed into the room at any time of the day. We often have students arriving before and 
after school, just for a chat or because they want to share what they have achieved that day. 

 

In May this year B16 became the base for Fair Access students in order that we could assess 
the student’s individual needs and levels before putting them onto a full timetable. We were 
also able to offer help with uniform and essential school equipment. We can also give support 
with issues where language is a barrier such a filling out forms for bus passes and college 
courses as well as giving one-to-one support. Since May we have had 7 of these students. 

 

Case Study 6 (nurture room support worker, 2015/16) 

Student F was referred to B16 shortly after the death of her Mother in March. As a young 
carer for her Mother, who was a single parent, she also had the trauma of losing her family 
home and being separated from her younger sister. Student F’s attendance had previously 
been very good and whilst she was going through this time she was also very mindful of her 
pending GCSE’s and felt she needed the security of her friends and school environment. 
Student F had also built up a brilliant relationship with the school Life Coach who is also 
based within B16 which was paramount for her bereavement process. For the first 2 weeks 
of her return Student F came into B16 for a couple of hours each day. The following weeks 
she slowly returned to the lessons she felt she would be able to cope with. She received great 
support from her subject teachers who sent work down to her on a daily basis. It also worked 
well for the pastoral team, including her Year Tutor, who were able to check on her easily 
and offer any further support that she needed. The following weeks she slowly returned to 
the lessons she felt she would be able to cope with and by the beginning of May Student F 
was attending almost all of her lessons, using a time out card if she needed to return to B16. 

 

Student F sat all her summer GCSE’s achieving 1 B, 6 C’s and 1 D. She has decided to return 
to Woodkirk 6th Form and is studying Law and Health &Social Care. 

 

 

Case Study 7 (nurture room support worker, 2014/15) 

Student G was referred to the nurture room in November 2014 (start of Year 11). His 
attendance during the previous year had been poor and in Year 11 he had already been 
absent for 6 weeks. As a result, he had fallen behind with most of his work and had become 
overwhelmed and anxious about coming back into school. A plan was put in place and 
Student G began to attend, full time, in the nurture room. His attendance improved straight 
away. Together, with him, we decided that the best way to tackle the situation would be to 
concentrate on one subject at a time. His subject teachers were informed and sent him the 



relevant work and resources. They would also come down to check on him on a regular basis, 
offering supporting and reassurance.  This helped improve his confidence and made him feel 
less anxious about returning to his lessons. Student G would go out at Break and lunch time 
each day to spend time with his friends which also helped with his confidence. After a few 
weeks he decided he would attend his Form and Personal Tutor groups, and once he had 
caught up with his work we slowly started to reintegrate him back into his lessons. We had 
daily discussions with him about how he was feeling and could adjust his timetable 
accordingly. By the middle of January Student G was attending most of his lessons. Although 
he had a couple of weeks where he was feeling anxious, instead of staying at home, he 
returned to the nurture room until he felt able to attend lessons again.  

 

Student G continued to work hard and improved his attendance. He came into school and 
sat all of his GCSE examinations and achieved 5 B’s and 4 C’s.   

 
 

 
 

5. PEER TUTORING 
 

 Sixth Form Mathematics students supported KS3 Disadvantaged students in a 10 week 
program which ran after school on a weekly basis. 

 Sixth Form students gave up their free time to support younger students across a range of 
subjects during timetabled lessons. 

 Sixth Form students supported in our Student Support Unit with both academic and pastoral 
issues. 
 
Impact 
 
Approximately 20 sixth Form students and 40 KS3 students attended the Mathematics after 
school workshops.  The impact can best be seen by observing the students’ interest and 
confidence in the subject which was clearly apparent whilst back in timetabled lessons. 
 
 

6. STAFF TRAINING (£5000) 
 

 Attendance at a Pupil Premium Conference (2013 and 2015) for the Vice Principal 
responsible for the provision of the Pupil Premium. 

 Collaboration with colleagues at other schools to share knowledge, skills and strategies to 
support the targeted students. 

 Staff CPD (Continuous Professional Development) session to raise awareness and work on 
strategies to particularly support targeted students. 

 Staff CPD session to improve literacy and marking and feedback.  

 Regular Quality Assurance of literacy (during form tutor time) and marking and feedback to 
identify development needs and areas of outstanding practice. 

 Training for members of the intervention team and Teaching Assistants to better support 
students with the Accelerated Reader scheme and potential access arrangements. 

 
 



Impact 
 
The Sutton Trust recognised Marking and Feedback as a key factor in improving student 
progress. Following extensive training, Quality Assurances now show all teaching staff to be 
good/outstanding for their marking and feedback and students are now fully trained in 
responding to the feedback independently to enhance their progress.   
 

 

 

7. REWARDS (£3,000) 
 

 Students who were entitled to the Pupil Premium who have been particularly successful are 
rewarded annually at the Awards Evening.  

 Letters were sent home to parents following successful revision programmes during term 
time and successful revision workshops during the holidays. 

 CLA (Children Looked After) were rewarded annually by the Local Authority at a special 
rewards evening held for all schools in the locality. 

 Students were rewarded for good attendance. 
 

 

 
8. NUTRITION (£4,000) 

 

 Students who receive Free School Meals have the opportunity of a free breakfast every day 

prior to the start of the school day 

 Holiday revision workshops and some after school workshops provide students with a free 

meal/snack 

 
 
Impact 

 
On average 25 students per day took advantage of the free school breakfast on a daily basis. 

 
 

9. OTHER (£27,000) 
 

 Various subject specific textbooks and revision workbooks/CDs. 

 Additional subject specialist staff employed to help deliver holiday workshops. 

 Practical equipment E.g. construction boots and clothing. 

 Examination fees outside the school curriculum E.g. music examination fees. 

 Hardship allowances for food and clothing. 

 Payment for educational school trips where appropriate. 

 
 
 
 



Impact (examples) 
 
English Trips/Activities funded by Pupil Premium spend  

 

Poet in residence day (Ash Dickinson, Performance poet).  

 

Ash ran a series of workshops throughout the day highlighting the art and application of poetry 
in English. Students from every year group and every key stage attended this in mixed 
groups. Specific attention was paid to include large numbers of Disadvantaged students in 
each of these sessions and to also encourage them to return lesson 5 to take part in the 
showcase event at the end of the day.  The day was an enormous success at bringing live 
poetry into the lives of students who may otherwise never encounter it, and also acts to 
support development of skills in the area of poetry appreciation and self-confidence, in that 
students are encouraged to express themselves and their lives in the poetry they write and 
perform.  

 

Workshops here in school reached over 200 students with a specific focus on the English 
department to include at least 50% Disadvantaged students in the groups. The final 
showcase attracted 150 students and many of those to volunteer to read their works came 
from this group.  Again, very engaging and excellent at promoting a range of skills and 
boosting self- confidence. 

 

The Crucible  

 

A core text for year 11 upper ability sets, and a chance to take 40+ students to see a live 
production of the play in advance of studying it this year. 5 Disadvantaged students were 
funded on this trip, two of whom had never had the opportunity to see live theatre before.  

 

To Kill a Mockingbird  

 

11 Disadvantaged students attended this performance of a classic text, and again a core 
GCSE text. 6 of these students had never seen live theatre before.  

 

Birdsong  

 

The trip was requested by the Year 10 MAA (More Academically Able) students – one 
Disadvantaged student was funded. This is a modern classic literature text and one that many 
of the class have opted to read voluntarily this year having seen the play. The student 
attending is top set MMA and has friends in that group who attend every trip we take. She is 
aware school pay due to her status, and has previously expressed her gratitude as she freely 
admits without this support she could not attend any of them.  

 

 

 



Write Bradford Project  

 

A multi strand project including poet and author visits, trips to workshop days at Appleton 
Academy in Bradford for workshops and cross school poetry events.  

A fabulous opportunity for the students to build skills in a wide range of English activities, 
writing, performing (speaking and listening) and reading. Poets involved came from a wide 
range of backgrounds, including notably, one local poet from a very impoverished 
background who had used that to build his own style of poetry and assure others that you 
could go as far as you were determined to reach, no matter what your starting point. He had 
particular appeal to many of the students participating.  7 students involved across both 
sessions at Appleton were Disadvantaged.  

 

 

“1984”  

 

A classic literature text. Often studied by MAA KS4 students. A chance to take 21 students 
to see a live production of the Ballet to support wider awareness of classic British literature. 
3 disadvantaged students were funded on this trip, none of whom had had ever had the 
opportunity to see live Ballet before.  

 

Manic  Chord Theatre Group – Shakespeare Festival  

A day of workshops surrounding “Romeo & Juliet” as part of the celebrations for 
Shakespeare’s birthday, to heighten student awareness of the plays as performance pieces 
and for their contextual awareness in studying the Bard for GCSE. Over 300 hundred 
students took part with a high emphasis on Disadvantaged students in every session.  

 

The benefits of taking students to see live theatre – whether directly related to their current 
or future studies or not – are many and varied. It enhances their life experiences, especially 
for those students whose families’ may struggle to take them, introduces them to a whole 
world of arts and culture they may not have had the chance to explore previously, and helps 
to give them different viewpoints and windows on the world around them that classroom 
learning cannot do. Virtually all the Disadvantaged students who have participated once seek 
to come on future trips demonstrating the impact it has had on them.  

 

 

 
Funding for MFL students  
 
Disadvantaged students were all bought language specific dictionaries to use in school but 
more importantly at home. These dictionaries gave students a chance to be independent in 
their learning and helped with homework projects in Years 7 and 8, where students had to 
create their own projects. They are vital for our KS4 Disadvantaged students as a tool to use 
not only in preparing for controlled assessments but also in the actual exam. It is a huge 
advantage for students to be used to their own dictionary when it comes to controlled 
assessment time. All the dictionaries have substantial verb tables in the middle section (unlike 



cheaper alternatives) which improve students’ ability to use tenses (and as a result, better 
chance of improving their GCSE grade).   

 
Additional subject staff employed during holidays 
 
See KS4 outcomes 
 

 


