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Introduction

We are continually aiming to provide materials to support you in teaching and
assessing our qualifications. We hope you find the example work and comments
contained in this document useful.

This exemplar material focuses on Unit 7: Recording for Creative Intentions in Art and
Design (21357E) and includes work from high and lower achieving learners. The work
shows the creative journey the learner has undertaken throughout the project.
Alongside the work you will find comments from the Lead Examiner explaining the
value of the images shown and how the mark scheme has been applied.

This work is taken from the archive gathered by our senior moderation team during
the summer 2014 assessment process. We would like to thank the centres and
learners for producing the work that we are presenting in this document.



15 Marks

The learner begins
with a mind map that
is limited to a list of
possible processes that
they might use. At this
point there are no
explanations of what
they might do in
response to the brief.

The learner presents a few ideas but seems to come immediately to their final idea
at this early stage. They clearly indicate an intention to use a range of processes,
for example the use of photograms as described at the top left, but these are not
followed through in the final work although there is evidence of experimentation
with photograms.




Here the learner expands on their thinking and although not always well argued
there is plenty of description of subject material and possible ways of using it.
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The learner has created a composition using actual objects including a frame found
in the art room. Initially this is recorded photographically.
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The learner has provided us with reasoning about the choices she has made in
presenting the photograph as a transparency.




In this page the learner attempts to provide some evaluation and reasoning about
what they have produced but it is simplistic and obvious.




In this image the learner has copied the image in paint on acetate. The annotation
on this image does not really add to the process followed or the reasoning for what
they have done. We are beginning to see different versions of the same idea but
we do not know where this idea came from and why the composition was chosen.

For example there are no variations of the design.




This annotation is descriptive and does not explain any further about the learner’s
creative process. It may be the case that the learner is exploring what a painting
would look like on glass but this is not clearly explained.
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The learner reproduces the same idea in a different medium, in this case oil pastel.
There is little consideration of the suitability of the media and how it contributes to
the desired outcome. The learner is using a large range of media and processes
which do not add to the design process.

11



This annotation does not support with reasons how the oil pastels contributed to
the progression of the design process to meet the brief. Much of it is given over to
the possible advantages of using watercolour instead, an idea that is not followed
through.
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Again we are presented with reasoning that is lacking in sophistication and reveals
a lack of understanding about the characteristics and properties of materials used.
The 25 GLH of teaching and learning time in the unit could have given the learner
the experience in use of media and materials.

13



Here the learner makes a number of statements that do not inform us of their
understanding of the design opportunities they are looking for. They talk about the
objects they have selected but do not expand to tell us about the impact this has
on the possibilities for designing from the objects.




This sketch reveals a number of issues. Again the learner is using a different
medium without consideration to advancing their design thinking. The comment
about the choice of pencil suggests the learner has little experience of using pencil
for observational work. This comment also reminds us of the necessity to provide
adequate materials for this timed test. Recording is a necessary part of this unit
and the course. This learner fails to convince that they have sufficient prior
experience of using pencil and other media to record from primary sources.
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process nor does it help to develop alternative ideas. Many of the images are
unsophisticated and look like initial experiments with photograms.

The learner is once again using a different process, in this case photograms. They
have not deviated from their initial idea and this activity neither adds to the design
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This annotation is the same as previous annotations and provides some basic
thoughts about use of the process but fails to add to the creative process required
to meet the brief.
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The learner presents two alternatives for their proposal, a 2D and 3D version. The
annotations evidence a lack of understanding of visual language and some
confusion about the intentions.




Overall this work is awarded 15 marks. The learner has selected visual sources and
provided some reasons. For criterion 2 there has been some recording of primary
visual sources using selected materials, techniques and processes but not all of these
are appropriate. There is some reflection about ways of working and possible
improvements. For criterion 3 the learner has generated one main design among
some other material. Some of the requirements of the brief have been met. This just
satisfies the requirements of band 3.
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28 Marks

The learner is immediately taking ownership of their response to the brief. They
are making relevant statements for a range of ideas. There is a balance of visual
language and reference to technical aspects of the software to be used. They are
already thinking of the design implications of the brief. There is a strong sense of
the student considering what they will do and what they will need to achieve it.
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We are shown a range of successful photographs that effectively record from the
source material. At this stage there is no selection of images taking place. In the
second sheet selectivity in terms of viewpoint and composition are clearly being
considered indicating a thinking eye.
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This sheet gives a clear indication of the learner’s thinking in relation to the brief.
Reasons are clearly given and there is a balance between the process followed
(Photoshop screenshots), creative intentions and reference to the brief itself.
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With the second design we are seeing the learner developing a methodical and
clear approach to detailing their experimentation and processes. The consistency of
layout really helps to get across the learner’s ideas. Valid reasons for selection are
given and the learner clearly explains how their experimentation has impacted the
creative process. The learner is showing evidence of imaginative thinking in their
design ideas, taking it beyond the ordinary. The learner is using the time to
progress ideas using processes with which they are familiar and confident. There is
additional evidence of creative thinking regarding the blurred image and its
implications.
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Whilst much of what is written is technical or descriptive the learner goes through a
process showing a degree of creativity in relation to the development of ideas
related to the briefs. The learner is thinking about the final presentation as shown
by the planning diagram. What we do not see on this page is a fully worked out
indication of how the photographic images might appear in their final form.
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Here we see the full size photograms as shown on the previous design sheet. It is
clear that there is potential within these images and they have shown development
from one to the next as seen in their comment that they adjusted the process to
get a better effect. There is a sense that there is more potential within this process
and the images produced than the learner has had time to explore.

This work was awarded 28 marks. This learner is clearly operating in band 5 of the
assessment criteria. The learner presents us with 3 distinct design ideas. They have
provided us with sufficient diversity to fully meet the requirements with full
justification, thus satisfying criterion 1. Recording is primary and materials,
techniques an processes have been applied imaginatively. The learner reviews and
evaluates progress at every step, informing creative intentions and therefore meets
criterion 2. They have generated a diverse range of imaginative designs and ideas,
clearly communicating creative intentions, to comprehensively explore the
requirements of the brief. In effect they have exemplified the requirements of
criterion 3. What is noteworthy is the extent to which the learner has produced a
solution to the brief, presented that clearly and effectively and done so within the time
limit.
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