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Bristol SU Women in STEM Report 
 

Introduction 
The Bristol SU Women in STEM research project aimed to explore the experiences of 

women academic staff and students working and studying in STEM subjects at the 

University of Bristol. The research project was inspired by the 2014 House of Commons 

report into women in scientific careers1, which found that biases and working 

practices in STEM result in systematic discrimination against women. The report 

recommended that equality and diversity training, including training in implicit bias, 

be provided to all STEM undergraduates and postgraduates. It also recommended 

that this training be mandatory for all line managers, supervisors and members of 

recruitment and promotion panels for STEM jobs. The report argued that while girls’ 

recruitment into STEM is important, more emphasis needs to be put on retaining 

women in STEM careers.  

Nationally only 13% of those employed in STEM occupations are women, and at the 

University of Bristol just 6% of Professors in Engineering and 7% of Professors in Science 

are women, the lowest percentages of any faculty. Meanwhile women make up 

18% of Engineering students and 45% of Science students at the University. Although 

the University has some good incentives already in place regarding women in STEM, 

for example the Athena Swan Charter, from our research it is apparent that these 

are quite limited in their scope and do not reach every department within STEM. 

There therefore needs to be a bigger impetus from the University to address the 

issues faced by women in STEM.  

The 2014 House of Commons report noted that STEM subjects are becoming 

increasingly important for the development of modern society, meaning that more 

academics, and specifically more women, are needed for this area to progress 

effectively. Considering these claims, universities therefore have a big responsibility in 

providing an academic environment which promotes gender equality to allow 

women to successfully pursue careers in STEM.  

Key findings 
Of the students and staff that completed the survey; 

 73% of students and 57% of staff agreed that Bristol was a welcoming 

environment. 

 51% of students had at some point felt uncomfortable in their place of study due 

to their gender and 46% had experienced sexist comments. 

 80% of staff had at some point felt uncomfortable in their place of work due to 

their gender and 64% had experienced sexist comments.  

                                                             
1 House of Commons Science and Technology Committee (2014) Women in scientific careers, available online 
at www.publications.parliament.uk/pa/cm201314/cmselect/.../701/701.pdf, accessed 21/05/15. 

http://www.publications.parliament.uk/pa/cm201314/cmselect/.../701/701.pdf
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 57% of academic staff believed that if they asked for maternity leave or flexible 

working due to caring commitments this would have a negative impact on their 

career. 

 64% of students and staff believed that equality and diversity training would be 

useful for all undergraduate and postgraduate students.  

 53% of students and 75% of staff felt that they had to prove themselves to be as 

capable as their male peers. 

 88% of staff believed it was difficult to balance an academic career with 

bringing up a family.  

Methodology 
When conducting this research, it was important that we collected results from the 

different strata of academia, including undergraduate and postgraduate students 

as well as academic staff. This was in order to gain a comprehensive view of how 

women’s experiences may change as they progress in a career in STEM. Men were 

not included in the project because the aim of the project was to explore the 

experiences of women in STEM, so any contributions from men would have been 

second-hand knowledge and therefore not as accurate.  

Focus Groups 

We held two different focus groups for undergraduate and postgraduate students to 

ensure that as much of the student body was represented as possible. It was also 

decided that because the Students’ Union’s main focus is on the experiences and 

welfare of students, a focus group with academic staff would not be conducted.  

The questions asked in the focus group were drafted from the findings of the House 

of Commons report and from consulting with women students and staff in STEM 

about the issues that were important to them. After the first focus-group with the 

postgraduate students, it was decided that some questions needed to be altered as 

they were ambiguous and too general2.  

Online Survey 

Anecdotal data from before this project suggested that one of the key issues for 

women students was the lack of career progression in the staff body which resulted 

in a lack of role models. Therefore we opened the survey up to staff in order to gain 

insight into why this might be the case. However, as the issues encountered by 

students and staff would obviously be different, they answered different sets of 

questions3. As well as answering set questions with set answers, respondents were 

able to leave open-text comments. 

The survey was very popular and we received 315 responses. 273 of these were from 

students. In 2013/14 there were 2376 women students in the Faculties of Science and 

Engineering, giving our survey approximately an 11% response rate. This highlights 

how interested women in STEM are about getting their opinions and experiences 

recognised. More women involved in science subjects (79%) answered than women 

in engineering subjects (21%), which was expected given that there are more 

                                                             
2 See Appendices A and B for the questions asked in the focus group 
3 See Appendix C for the questions asked in the survey 
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women in science at the University. Overall, 72% of responses came from women 

aged 18-25 and the highest departmental response was from the School of 

Biological Sciences (23%).  Amongst academic staff, the highest number of 

responses came from Lecturers and Research Assistants (21% each). 

The general themes of the questions asked in the survey ensured a comprehensive 

view of the most prominent issues faced by women in STEM subjects. 

Themes from data analysis 
Lack of Female Role Models 

Many women who participated in the project reported feeling uncomfortable, 

intimidated or isolated by the lack of women in STEM. At some point in their 

academic careers, more than half of female students and staff in STEM at the 

University of Bristol had been made to feel uncomfortable due to their gender in 

their place of work or study. For instance, one member of staff felt that: ‘for a 

woman, the place where I work can often be massively intimidating. We are 

isolated, we are in a minority, we stand out, we are stared at (and judged), we are 

ignored. There is no obvious place for us in what is clearly an old boys’ network’. 

Interestingly, the term “old boys club/network” appeared frequently throughout the 

open-text comments of the academic staff. It seems that: ‘[The University of Bristol] 

has a smattering of old school men who seem to feel awkward around women, 

seem to gather in all-male groups, and seem to want to run everything via nights 

drinking in the Hawthorns and meals together outside working hours’. This was also 

picked up by a student, who explained ‘my peers are all very friendly and 

welcoming. I find many of the professors to be in a "boys only" club’. There was a 

general sense that women were unable to penetrate this social group because 

either they did not feel welcome because of their gender, they did not particularly 

want to socialise in this context, or because they had other commitments such as 

childcare. Being unable to join in with this ‘club’ was perceived by women as being 

a drawback on their career ‘as they are not included in some conversations that 

could be important’. It is therefore recommended that Departments hold a wider 

variety of social events for staff, including daytime and non-alcohol focused events, 

to try and break down this “old boys club”. 

The lack of women in STEM also led to a lack of confidence amongst some women 

students and staff. The women in our focus groups almost unanimously felt that they 

had to prove themselves to be intellectually equal to their male counterparts. One 

postgraduate student stated that: ‘Because there are fewer progression 

opportunities, I feel like … I have to be cleverer than a male counterpart’. In our 

survey, 55% of undergraduates, 49% of postgraduates and 75% of academic staff 

either agreed or strongly agreed that they felt they had to prove themselves to be 

as capable as their male peers in their subject area. This resulted in some women 

feeling intimidated when asking clarifying questions in lectures and tutorials as they 

felt that they would be laughed at. One student explained, ‘men have seemed 

more critical when a woman speaks and certainly they find it funny if a woman was 

not to understand something or get something wrong’. Women in the focus groups 

also felt that men did not need to have this worry as it was less memorable when 
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they asked questions. They also reported that they made sure to check that their 

question or answer was definitely correct before saying anything to avoid 

embarrassment or ridicule. One response to our survey suggested that this fear of 

ridicule was not unfounded, with a student reporting that a ‘male lecturer said a 

female student's response to a question was 'women's logic' or something similar to 

indicate she'd misunderstood’. 

In addition to proving themselves academically, many women felt that to pursue a 

career in STEM they also had to be outgoing and confident. For instance, when 

asked if in group work they were assigned a secretarial role, 76% of students 

answered no, but many commented that because they have an outgoing 

character, they usually took the lead role. Additionally, many women in the focus 

groups described themselves as outgoing. Whilst being outgoing is a positive trait, 

there was a sense that it was a trait that was required in order to succeed as a 

woman in STEM, with one student commenting that ‘if you’re not a loud person you 

can get drowned out’.  

The lack of female role models also considerably impacted on the confidence of 

female STEM students in pursuing academic careers. Women in the focus groups 

reported that their departments generally had a good number of women 

undergraduates, postgraduates, PhD and post-docs, but significantly fewer women 

in higher positions such as fellows, supervisors or lecturers. Women therefore 

perceived that it was harder for them to achieve success in academia than their 

male counterparts. One student explained, ‘it’s always easier to picture a man 

getting higher in academia than a woman’. Additionally, many of the students in 

the focus groups revealed that they were taught by only one or two female lecturers 

over a few years and felt that being taught by at least one woman for a core 

module would be good as it would provide them with a role model. One student 

reported that she ‘may have been more inclined to commit to STEM career if there 

were more visible female role models’. The students in our focus groups expressed a 

desire for more events where women are invited to talk about their careers in STEM 

and how they achieved success, so they could learn from their experiences. Many 

of the students felt quite confused about their future careers so these events would 

be a good opportunity for them to ask advice from those who have pursued a 

career in STEM.  

The lack of female role models in the University also led many postgraduate students 

and members of staff to feel isolated within their departments as they would often 

not see another woman for the whole of their working day. One staff member 

commented ‘many male colleagues do not make an effort to even talk to us the 

female colleagues. Therefore, I feel quite lonely sometimes’. The idea of holding 

welcome events at the beginning of the academic year to introduce the female 

staff to the students was well received in our focus groups as the students felt it 

would reassure them that there were women in their departments. 

Everyday Sexism 
In our survey 46% of students and 64% of staff reported experiencing sexist comments 

in their place of study or work at some point during their academic careers. Analysis 

of the free text comments indicated that sexist comments are highly normalised in 
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STEM, with many women describing the comments as “jokes” or “banter”. Sexist 

comments were reported as coming from both male students and staff. One student 

had experienced ‘stereotyping female slurs from some lecturers, assumptions from 

technicians that I wouldn't want to do certain practical tasks because of my 

gender’. Another said that her lecturer had made sexist jokes and ‘commented at 

his surprise if females perform better than their male peers’. Several students 

reported being told by lecturers during breaks that it was a chance to go to the 

‘gents’. In our focus groups women described lecturers seeming uncomfortable 

when addressing women and said that some used antiquated phrases, slides and 

examples which were degrading or non-inclusive to women. This was also 

highlighted by a Computer Science student in our survey, who said that constant 

use of the ‘Lena’ image (the full image of which is a naked woman) made her feel 

uncomfortable.  

It was also reported that lecturers rarely (if ever) used women scientists as examples 

in their lectures. One student reported a lecturer using the phrase ‘so easy a woman 

could do it’, while another complained about the persistent use of ‘he’ pronouns 

during lectures. Another student said that when she had seminars with mainly female 

students some male staff had seemed uncomfortable, with one tutor saying ‘I've got 

all the blonde ladies to myself this morning’. It was also reported by one student that 

a male lecturer had ‘made jokes about Rolf Harris and talked about the male 

students getting their female dates drunk’. Another issue highlighted by a student 

was ‘senior lecturers referring to women as "girls" when referring to women in the 

class… also, a highly esteemed lecturer telling our MSc class (mostly women) that 

"women do all the childcare, that is just a fact in the UK”.... it should be a real focus 

of the University to address these issues among teaching staff’. This attitude was also 

highlighted by a staff member who ‘was told by a male lecturer to "do something 

with this", a full rubbish bin, because they thought it was OK to boss me around 

because I was a woman who happened to be walking down the corridor at the 

time’.  

In terms of sexism from students one student reported that ‘in labs I am seen as 

incapable of many of the roles by the boys. In the workshop a similar vibe is present’. 

Many others reported classmates using misogynistic language and making 

patronising comments about them not being able to lift heavy objects. One student 

reported being told by her peers ‘go and fix your makeup, we're working’ while 

another was told "Biology has more women because it's the easiest science". One 

student said that she had received suggestions from other students that her good 

marks were ‘due to ‘having boobs/flirting’ with demonstrators’ while another had 

experienced suggestions that her grades were down to her offering ‘"sexual favours" 

to assistants/lecturers’. Another student had reported being told by her peers that 

‘women don't like science or aren't good at science’ and had been asked if she 

was on her period. One staff member reported that she had been ‘asked 

inappropriate personal questions (mainly by male postgraduate students when 

doing labs) – these questions wouldn’t have been asked if I was a man’.   

Throughout the open text comments there was a sense of women students being 

marked out as ‘other’ by their gender, and judged accordingly. One postgraduate 

explained that ‘if I do poorly on something it will be ‘of course you did poorly on it, 
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you’re a girl’ but […] when I do really well I get really nasty comments about doing 

sexual favours to people for example, I’ve been sleeping with the TA. Like most of 

the time it would have been a joke but I just don’t find it funny’. These types of 

comments could well hinder the number of women choosing to pursue careers in 

STEM. Alongside this there was a perception of implicit bias on the part of the 

University. One member of staff noted that, ‘as I progress I am becoming more 

aware of how the system is stacked in favour of white males and how many more 

people than I would have expected are ignorant to these inherent advantages. I 

am also becoming more aware how unpopular voicing this opinion can be’. This 

resistance to discussions of privilege was also highlighted in the student body, with 

one student commenting ‘when the subject of feminism, encouraging girls and 

women in STEM and equality for both sexes etc comes up, it is often followed with 

dismissive comments, grunts and sometimes insulting remarks’. 

To combat this “everyday” sexism and implicit bias we would reiterate the House of 

Commons 2014 recommendation that Equality and Diversity training be provided to 

all students, line managers and members of recruitment and promotion panels in 

STEM. Given the data from this project we would also recommend that this training 

be provided for all teaching staff in STEM. This training should provide the basics of 

gender equality, as well as covering implicit bias theory and inclusive curricula and 

pedagogy.   

Worries About Starting a Family 
Particularly amongst postgraduate students and academic staff, women were 

worried about whether they would be able to have a career in academia as well as 

have a family. Amongst staff 87% felt that it was difficult to balance a career in 

academia with bringing up a family, no-one felt that it was easy and only one 

person believed that it was neither easy nor difficult. One staff member explained 

how things had got more difficult for her as she’d progressed through her career; 

‘now that I am older with a family I feel I cannot keep up and have seen my male 

colleagues who joined at the same time or later, go way past me, get promoted 

faster and go on to get professorships’. 

Many of the women who engaged with the project felt like when it came to having 

a family and a career, it was one or the other. In our survey 20% of academic staff 

strongly agreed and 37% agreed that taking maternity leave or requesting flexible 

working would have a negative impact on their career prospects. This is worrying as 

it suggests that women feel like they have to choose between starting a family and 

career progression. One student explained her experience ‘At my field site I had 

an abortion because thought having a baby would ruin my PhD... More recently 

had a big debate with someone at this institution about Athena Swan and whether 

women should have special funding or treatment. Told women think differently and 

more likely to drop out of science for biological reasons, but given the message that 

women don't deserve extra help if they do want to stay in science and have a 

family… Became very confused about my identity and value and worried that my 

career would be over if I decided to have a family. Wished I was a man so didn't 

have to face these complications. Felt trapped between wanting to have a baby 

and wanting to stay in science, that it had to be one or the other’. 
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Another staff member highlighted that University departments were not always 

supportive to women who had started a family. She explained ‘when I returned to 

work after having a baby I needed to express breastmilk during my working day. The 

space I was provided with to do this was not in my opinion at all suitable but I was 

too embarrassed to ask for somewhere else’. This lack of support could be a 

contributing factor to women not progressing to top positions in STEM. A Senior 

Lecturer commented that: ‘I have watched my female colleagues around me 

disappear, as they encounter hurdles that men wouldn't have encountered, and 

there is little support for them, or they find out too late that there is support to make 

use of it’. These experiences highlight the need for more support for staff and 

students who are parents or carers at the University, as well as for those thinking 

about starting a family and not knowing who to turn to for advice.  

Many of the postgraduate students in our focus group had already started to think 

about having children and one of their biggest worries was that it would be 

incredibly hard to plan having a child around securing a job. This lack of security 

and stability had led to some of the postgraduate students being deterred from 

pursuing a career in STEM. One student told us that she and her husband were 

thinking of having a child during their PhDs as maternity leave would be available 

and it would have less of an impact on her career. Additionally, she mentioned that 

she originally wanted three children but now felt that it was more likely that she 

would only have one as she believed that she would be unable to find the time to 

have more once she had started working. The student also mentioned that it was 

quite sad that something that she thought would be natural had become so 

tactical. Although such worries were mainly restricted to postgraduate students and 

academic staff, a few undergraduates were also aware of the difficulties which they 

could potentially face. One student mentioned that although she had not thought 

about it in-depth, she said that ‘going into academia concerns me a lot because it 

kind of closes off other opportunities’.  

Being able to talk to women who have experienced what it is like to have a family 

whilst pursuing a career in academia would immensely benefit many female 

students in STEM. Therefore it is recommended that there is a Student Carer/Parent 

champion in each faculty. This role should be filled by someone who is a carer or 

parent themselves, who will be able to provide support and advice for students. The 

transferrable skills which caring responsibilities provide should also be made explicit 

to both recruitment panels and applicants for jobs, so that academia is not closed 

off to those with families.  

Lack of Support 

This last theme ties in with all of the others and was mentioned in both the survey and 

focus groups, by undergraduates, postgraduates and academic staff alike. Many 

women in STEM at the University of Bristol feel that they are not provided with 

enough support from the University.  

Our survey found that 52% of women staff either agreed or strongly agreed that 

extra pressure is put on them because they are a female member of academic staff 

in STEM. The main areas where this issue arose was interview panels and the 

delegation of pastoral roles. One staff member said ‘women are required (quotas) 
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on interview and promotions panels and there have not been enough of us to go 

around, leaving us with more of this work to do. We are also expected to be good at 

dealing with other people so are encouraged to take on pastoral roles’. 

Additionally, some staff felt that they were given such roles purely due to their 

gender, and did not necessarily feel well-suited to them. However, the University’s 

policy of gender representation in interview panels was well received by both 

students and staff, so Bristol SU recommends outsourcing some of these roles to non-

academic staff. Another issue that was raised by one staff member was that male 

members of staff were not always supportive of women going for promotion. She 

explained that a junior female colleague had been discouraged by a male 

professor from applying for a fellowship and been told that her career ‘had been 

damaged by maternity leave’. The staff member went on to win the fellowship. 

Additionally some of the students in the focus groups highlighted incidents where 

they felt that staff members were not properly supportive of them. In these 

circumstances, the problems usually arose because a staff member did not know 

how to handle issues in the correct way. One student explained ‘there are virtually 

no female staff anywhere so it can be difficult to find people who can relate to your 

problems if they are gender specific’. Another student argued that ‘male members 

of staff need to be better trained on how to deal with problems faced by female 

students. I have recently experienced problems where the impact on the male 

student making inappropriate comments are considered well above my own 

welfare on the receiving end of his behaviour’. 

One student who turned to her male supervisor for help was left feeling very 

uncomfortable in her department as well as deterred from pursuing a career in 

academia; 

‘Over the past couple of months I have had a problem with harassment from 

another student…who told me at a conference that he loved me and since then 

was sending really inappropriate emails to me. So I told my supervisor and then it 

came out that he’d [the PhD student] been trying to organise a visit to the University, 

which my supervisor put a stop to but he also told me on two occasions that he was 

going to be emailing this PhD student’s supervisor. I then found out that he hadn’t 

done that and I asked him why and he said he’d discussed it with another PhD 

student in my group and they’d decided that the best thing to do was just to leave 

it, but he hadn’t told me this. So I pushed and pushed for him to send an email and I 

had to really push for him to put a sentence in saying that the behaviour was 

inappropriate because he told me that that was not his place to judge that it was 

inappropriate. I felt that I was completely unsupported for something that was really 

upsetting’. 

To improve the support currently provided for female students, compulsory equality 

and diversity training for staff is needed so that women can feel confident that if 

they encounter an issue like this, their Department will be able to deal with it 

effectively. This would also give staff more confidence in being able to deal with 

issues that women face. Additionally women tutors should be made available in 

each faculty for students who don’t feel comfortable going to their male personal 

tutor about a particular issue. 
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Conclusion 
What can be concluded from the data gathered by our survey and focus groups is 

that there are a number of different issues which need to be addressed to improve 

the experiences of both female students and academic staff in STEM. Although 73% 

of students and 57% of staff felt welcome in their subject area at the University of 

Bristol, there are still many improvements which need to be made. In particular there 

needs to be a greater focus on the training of staff and students to tackle sexism 

and more support for women in STEM. The following list of recommendations sets out 

ways in which STEM subjects at Bristol can be made more welcoming and inclusive 

of women students and staff. 

Recommendations 

1. To follow the 2014 House of Commons recommendation that compulsory 

equality and diversity training be provided for all line managers, supervisors and 

members of recruitment and promotion panels in STEM. Given the data from this 

project we would also recommend that this training be provided for all teaching 

staff in STEM. This training should cover the basics of gender equality, appropriate 

behaviour in teaching situations and dealing with problems encountered by 

women. Within this training, there should be a focus on implicit and explicit bias 

to ensure that women get a better chance of pursuing a successful career in 

STEM.   
2. To follow the 2014 House of Commons recommendation that compulsory 

equality and diversity training be provided for all undergraduate and 

postgraduate students. This training will help to combat the “everyday sexism” 

that many of our survey respondents faced. In our survey, 60% of 

undergraduates, 72% of postgraduates and 65% of academic staff believed that 

this type of training for students would be useful. 

3. More events for and about Women in STEM. There was resounding agreement 

amongst the students in our focus group that these events would be well-

received. However, some felt that women may be discouraged from going to 

women-only events because they do not want to experience prejudice from 

male staff and students. It is therefore recommended that the University provides 

a mix of women only and mixed gender events on the subject of Women in 

STEM. In particular these events should focus on career progression and should 

give students the opportunity to get advice on their future career plans. In 

addition, both undergraduate and postgraduate students agreed that they 

would benefit from having women-only welcome events across every 

department in STEM. 

4. More support for women around balancing an academic career with having a 

family. This would involve in depth training for line managers about supporting 

staff with caring responsibilities and staff champions in each faculty to provide 

advice and support to students. 

5. Utilising women academic and administrative staff from across the University for 

interview panels and pastoral roles to relieve the pressure on women academic 

staff in STEM. 

6. Women tutors available in each faculty for women students who don’t feel 

comfortable going to their male personal tutor about a particular issue. These 

could be administrative staff to relieve the burden on women academics. 
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7. More daytime and non-alcohol focused socialising events for staff to tackle the 

“old boys club”. 
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Appendix 

Appendix A – Questions used in the postgraduate focus group 

1. What was your experience starting here at the University of Bristol? 

2. Did it feel like a welcoming environment for women? 

3. Were there any particular things that made you feel welcome? 

4. Were there any particular things that made you feel unwelcome? 

5. What about your experience in lectures or classes, have you experienced any 

sexism or have you felt uncomfortable at any point because of your gender? 

6. What about your experience in social situations with your classmates, have 

you experienced any sexism or have you felt uncomfortable at any point 

because of your gender? 

7. Are you taught by many women? What’s that like? 

8. What’s it like working in a group? 

9. Do you ever feel like you have to prove yourself to your peers? 

10. What aspirations do you have for the future? 

Follow up questions 

1. Do you think women are fairly represented in terms of content on your 

course? 

2. Has your department organised many women speakers? 

3. Have you felt like you need to build up resilience due to the environment in 

your subject? 

Appendix B – Questions used in the undergraduate focus group 
1. When you started at Bristol was there anything that made you feel particularly 

welcome or unwelcome as a women in STEM? 

2. What about your experience in lectures or classes, have you experienced any 

sexism or have you felt uncomfortable at any point because of your gender? 

This can be related to staff or your classmates. 

3. What’s it like working in a group? 

4. Are you taught by many women? What’s that like? 

5. Do you think the work of women academics is well represented on your 

course in terms of content? 

6. What about your experience in social situations with your classmates, have 

you experienced any sexism or have you felt uncomfortable at any point 

because of your gender? 

7. Do you ever feel like you have to prove yourself to be as capable as your 

male peers? 

8. Have you felt like you need to build up resilience due to the environment in 

your subject? 

9. What aspirations do you have for the future? 

Appendix C – Survey questions 

1. Do you self-define as a woman? (This includes all who self-define as women, 

including (if they wish) those with complex gender identities which include 

'woman', and those who experience oppression as women). 
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If 'No', please exit the survey - this survey is collecting data on women's 

experiences in STEM. 

2. Which age category do you fall into? 

3. Which faculty do you belong to? 

4. What school do you belong to? 

5. Choose one option that best describes your ethnic group. 

6. Do you consider yourself disabled according to the Equality Act (2010)? (For 

more information see: https://www.gov.uk/definition-of-disability-under-

equality-act-2010) 

7. Do you have any caring responsibilities? 

8. What is your status at the university? 

If you answer 'Student', you will be directed to questions addressed to 

students in STEM on the next page (page 3). 

If you answer 'Academic Staff', you will be directed to questions addressed to 

staff in STEM on page 6. 

 

Student questions 

9. What is your level of study? 

10. Do you study part-time or full-time? 

11. How welcoming do you feel your subject area is to women? 

12. In your place of study have you ever felt uncomfortable because of your 

gender? 

13. If yes, in what ways have you felt uncomfortable? 

14. Have you ever experienced sexist comments whilst in your place of study? 

15. If yes please detail them below. 

16. How useful do you think compulsory equality and diversity training, including 

training in unconscious bias, would be for all undergraduate and 

postgraduate students? 

17. To what extent do you agree with the following statement? 

There are positive female role models in my subject area. 

18. To what extent do you agree with the following statement? 

The work of women academics is well represented on my course. 

19. In group work do you find that your contributions are valued equally with 

those of men in the group? 

20. In group work do you find yourself relegated to the role of ‘secretary’ or 

allocated administrative tasks? 

21. If you answered yes to question 18 and/or 19 please expand in the box 

below. 

https://www.gov.uk/definition-of-disability-under-equality-act-2010
https://www.gov.uk/definition-of-disability-under-equality-act-2010
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22. To what extent do you agree with the following statement? 

I feel that I have to prove myself to be as capable as my male peers in my 

subject area. 

23. Are you planning to pursue a career in STEM? 

24. Do you think your gender affects your career choices and your decisions 

about whether or not to stay in STEM? 

25. Thank you for taking the time to answer all of these questions. Please use this 

final comment box to expand on anything else about your experience as a 

woman studying in STEM at Bristol or to share your future career aspirations. 

 

Staff questions 

26. How would you define your Academic role at the University? 

27. Is your role a permanent or fixed-term contract? 

28. Do you work part-time or full-time? 

29. How welcoming do you feel your workplace is to women? 

30. In your place of work have you ever felt uncomfortable because of your 

gender? 

31. If yes in what ways have you felt uncomfortable? 

32. Have you ever experienced sexist comments whilst in your place of work? 

33. If yes please detail these below. 

34. How useful do you think compulsory equality and diversity training, including 

training in unconscious bias, would be for all undergraduate and 

postgraduate students? 

35. To what extent do you agree with the statement:  

There are positive female role models in my subject area. 

36. In the last two years have you applied for a promotion? 

37. If no please detail the reasons in the box below. 

38. To what extent do you agree with the statement: 

During the span of my career I have been passed over for promotion 

because of my gender. 

39. The University has policies on maternity leave and flexible working. To what 

extent do you agree with the following statement? 

Taking maternity leave or requesting flexible working would impact negatively 

on my career prospects. 

40. How easy do you think it is to balance a career in academia with bringing up 

a family? 

41. To what extent do you agree with the following statement? 

Extra pressures are put on me due to my status as a woman academic staff 
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member in STEM (e.g. taking part in outreach activity, interview panels, 

personal tutoring). 

42. If you agree please expand on your answer in the box below. 

43. How (if at all) has your experience as a woman working in STEM changed 

through the course of your career? 

44. Thank you for taking the time to answer all of these questions. Please use this 

final comment box to expand on anything else about your experience as a 

woman academic staff member working in STEM at Bristol. 

 

 
 

 

 


