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 Executive Summary 

This survey looked at University of Bristol students’ experience of mental well-

being. The survey asked about students’ experiences of university life and 

coping with university activities. We found that: 

• Overall students were actively taking care of their well-being, with 42% of 

UG students doing so ‘often’, as well as 40% of PGT students and 40% of 

PGR students  

• Only 16% of students said that they do not make time every week to do 

something that they enjoy due to a lack of time 

• 1 in 4 students said that they had a previous diagnosis of a mental health 

problem 

• Students identified the combination/timing of deadlines as the biggest 

challenge to their mental well-being; suggesting that the biggest problem is 

one around academic structure 

• Having communities of belonging are very important for our students’ 

mental well-being in general and are crucial sources of support 

• There are specific barriers to forming those strong communities for certain 

groups of students.  
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1. Introduction: Setting the Scene  

Mental-wellbeing (as distinct from mental health) amongst students is becoming an increasingly 

talked about topic within the student body, the students’ union movement and universities. 

However, research into it has been lacking. The National Office of Statistics revealed that the 

number of students committing suicides had increased between the years 2008-111, which gave the 

sector a wake-up call. As a result, the National Union of Students (“NUS”) carried out research in 

2013 finding that 20% of students consider themselves to have a “mental health problem”, while 13% 

had suicidal thoughts and  

“92 per cent of respondents identified as having had feeling of mental distress, which often includes feeling 

down, stressed and demotivated. On average, respondents who experience feelings of mental distress 

experience them once a month or more (74 per cent), and almost one third suffered mental distress every 

week“. – Mental Distress Survey2 

Students’ unions have a long history of running awareness events around mental health: trying to 

remove stigma, encourage discussion and to raise awareness of support3. Drawing on my own 

experience as both a student and an Elected Officer, it was clear that the next phase of these 

conversations has to be collecting concrete evidence about the student experience and considering 

the support available to, and viewed as useful by, our students.   

I realised that research on this topic is slim.  Across the University data is collected in a sporadic 

way and it is not always ‘rich’. For example: 

• Upon registration the University asks students about their disability status and their type of 

disability  

• The University’s student services such as Student Health, Student Counselling, Disability Services 

and the Vulnerable Students’ Service collect data on the number of students they see, and the 

help those students seek  

However, information about mental well-being is not collected in a systematic way across the 

University. We do not keep a central record of students’ suicide attempts, we do not keep track of 

how many students suspend their studies based on mental health problems, or how many students 

submit extenuating circumstances citing mental health problems4.  

Simply capturing the number of students who have mental health difficulties and define as disabled 

does not give an image of what we could do to improve support. Anecdotal evidence from students 

who experience mental health problems does not give us an indication of the wider student body. 

The aim of ‘Speak Your Mind’ was not to diagnose students on whether they had mental health 

problems but rather to ask what Bristol students’ experiences of mental well-being are. We do not 

currently measure issues which are hugely important to students and have the potential to become 

                                                           
1 http://www.theguardian.com/higher-education-network/2012/nov/30/student-suicide-recession-mental-health  

2http://www.nus.org.uk/Global/Campaigns/20130517%20Mental%20Distress%20Survey%20%20Overview.pdf   
3 Including UBU’s own “Look After Your Mate” campaign: 

http://www.ubu.org.uk/pageassets/representation/research/LAYM-FINAL(1).pdf   
4 See for example the 2012/2013 Report of the Student Complaints Officer (UPR/14/015), in which it was 
noted that 24 students in 12-13 left their courses for ‘psychological health reasons’ (an increase from 5 in the 

preceding year) and that there was also an increase in the number of students citing poor mental health and 

depression as extenuating circumstances. However, without more systematic recording, further analysis was 
impossible.  
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more important over the coming years (particularly considering the current trajectories of existing 

data). We are already seeing an increase in the number of students who access the University and 

The Students’ Union’s support services and it seems like number of students with mental health 

problems are rising. However, it is hard to say whether they are rising or if they are now just 

accessing services because the culture is more accepting of that. Regardless of the reason, a central 

way of capturing what the student body’s problems are and a comprehensive plan for supporting 

them is essential to  effectively improve students’ mental well-being. Current discussion and data 

collection focuses on the University’s Student Services. However, the true range of staff and services 

which supports students is far wider, including personal tutors, friends of students, staff in halls of 

residence and so on. This report shows that a variety of factors impact students’ mental well-being, 

therefore solutions must come from a variety of places. It is important that all areas of the 

University have a sense of what the problems are and their scale.  

‘Speak Your Mind’ is the first ever comprehensive survey asking students at Bristol about their 

experiences of their mental well-being.  

The survey was open between November 2013 and February 2014 and attracted 2100 responses: 

far surpassing expectations. This means that we have feedback from roughly 10% of the student body 

(8.65% of all UG, 6.5% of all PGT and 11.95% of all PGR). Our students have indicated that a focus 

on mental well-being is highly relevant important to them, and that lends real credibility to the data. 

Instead of relying on piecemeal or anecdotal data, we now have comprehensive quantitative and 

qualitative evidence about students’ experience. This report’s main focus is the analysis and 

discussion of the themes emerging from that data. 

It is the aim of this report to make the case that the University of Bristol must have a 

strategy for tackling mental health problems amongst, and improving the mental well-

being of, its students. Our students have articulated what we can do to improve their 

mental well-being and reduce stress (meaning that they are less likely to develop 

mental health problems). It is important to listen to them and respond accordingly. 

2. Methodology  

For us it was important to capture a comprehensive picture of students’ mental health, therefore it 

was important to reach students who did not have mental health problems to take the survey as 

well as those who did.  We found that using the term ‘mental health’ in the survey might make 

people reluctant to fill it in because they did not feel it affected them.  We chose the title ‘Speak 

Your Mind’ as it both signals an interest in frank opinion as well as holds a connection to mental 

well-being and the health of the ‘mind’.  

When drafting the questions we used the NHS’ standard survey for depression and anxiety, which is 

the Hospital Anxiety and Depression scale. Staff from the professional services as well as Sport, 

Exercise and Health looked over the questions and recommended different wordings and focuses for 

some. One thing we were particularly mindful of was not having leading questions and varying 

between positive questions such as ‘I cope well with various amounts of ongoing coursework I have’ 

and negative questions ‘I avoid going to social gatherings because I feel uncomfortable around 

people’. 

We sought feedback on the questions from a variety of students (including mature, international, a 

student who had suspended their studies due to mental health problems, and LGBT+ students) in 
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order to check whether the language we used would be appropriate and understood. A full list of 

the survey questions can be found in Appendix A. 

Section a) General demographics. We asked students to tell us about their identities and 

group belongings so that we could make sure that we have a good representative share of the 

student body speaking their mind. 

Section b) Questions around how students dealt with certain aspects of university life 

such as: exams, course workload, managing finances etc. When asking these questions we 

offered the options of indicating the frequency with which students managed to ‘cope with 

exams’ and so on. The options were: ‘never’, ‘sometimes’, ‘often’ and ‘always’. With each of 

these questions we allowed students to leave comments so we could get some extra explanation 

to the quantifiable data.  

Section c) Looked at what students do to manage stress as well as what the biggest 

challenges to their mental well-being were.  

Section d) Looked at what University support students accessed and what one thing would 

improve their mental well-being at the University.   

2.1 ‘Who filled in the survey?’ 

Overall, we are very pleased with the turnout of the survey. As mentioned in the introduction we 

exceeded our original target of 1000 with 2100 responses. This demonstrated to us that there is a 

real sense of importance around these issues.  

• Full-time, heterosexual, female UG students constituted the predominant number of      
respondents 

• Higher UG response rates appeared in Engineering, Arts and Science respectively 

• UG students were the highest respondents in level of study followed by PGRs and PGTs 

• 18-25 was the predominant age group selected reflecting the more traditional UG cohort  
age 

• Fewer than 3% of those who answered the age group question chose the ‘35-45’ and ‘Over       
45’ options 

• Around 14% answered the ‘25-35’ option 

• PGRs as a group had the highest response rate in comparison to their cohort size. 
 

3.  Themes From Data Analysis 

The following presents the analysis of the data we collected. We split up our findings into three 

broad themes. The first theme focuses on the general experience of academic life and what is 

notable about the stress that students experience. The second theme looks at the importance of 

networks both in the impact it has on mental well-being, but also in the support they provide to 

students with mental health problems. In particular we look at what barriers there, are which might 

mean that students have less strong communities. The third theme focuses on the student services 

that support our students and how students access these. Following the discussion of each theme I 

have added a list of recommendations. 

3.1 Theme One – Coping with Academic Life 
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We wanted to capture students’ experiences of mental well-being in particular those related to 

academic life and the stresses that it can bring with it. On the whole we have found that there is 

good news. Students do look after their mental well-being: the number of students who said that 

they ‘never’ consciously act to take care of their own well-being was a low 2%. When asked about 

frequency, 78% of students said they make time every week to do something they enjoy whereas 

16% said they do not (the remaining 6% skipped the question which is why the numbers do not add 

up to 100%). When students do not take time to enjoy themselves, the key reasons quoted are lack 

of time, not having the capacity to do so, feeling guilty for not doing any work and workload 

pressure.  

It is clear that there are certain aspects of university life that students find challenging to their well-

being this is discussed below.  

3.1.1  Exams and Coursework 

When writing about exams a surprising 16% of UG students claimed that they ‘never’ cope well with 

exams. In other areas of the survey respondents criticised exams and questioned whether it was 

always the best assessment type as it tested for memory retention and did not reflect how skills 

were going to be tested in real life, consider this response:  

“Well, I hate exams, and feel they are a bad gauge of a person’s abilities…but I don’t feel under too much 

pressure/stress/whatever…I just feel exams are meaningless when it comes to representing what I can do”. 

Coursework was seen to be far more manageable with about half of all UG student respondents 

stating they ‘always’ or ‘often’ cope well with various amounts of coursework and 58% of PGTs 

stating the same. However, many comments justified their answers, stating that; if deadlines pile up it 

is more difficult to cope with them. This foreshadows the answers to the question around what the 

biggest challenge to their mental well-being was. Here we asked them to rank the following options 

in order of the biggest to the smallest challenge:  

• The combination of assignment deadlines 

• Unexpected domestic pressures 

• Too much coursework 

• Failing coursework 

• Having to work part-time to make money 

• Not finding a suitable study space 

• Not having enough money. 
 

For all levels of study, the primary challenge to mental well-being was the ‘combination of deadlines’. 

This suggests that rather than not being able to cope with an exam or writing a piece of coursework 

of itself, the problem was the structure of how academic work is being spread out.  

This was supported further by the comments in response to the final question, ‘What one thing 
would improve your mental well-being at UoB?’ According to our text analysis, most answers by 
students who have not had a mental health diagnosis pointed to the issue of spacing of 
exams/deadlines and not having enough breaks to relax between periods of intense work (see 
quotes given below, emphasis mine). The survey was open during the January exam period and quite 
a few students picked up on how they hardly got a break: 
 
“Spacing out assignments and exams so that I can concentrate on them one at a time” 
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“More interaction between lecturers and students in terms of understanding workloads, particularly with 
regards to exam periods. This is a particularly stressful time and sometimes deadlines in a similar period 
increase this effect” 
 
“Timetabling assignments so that they are not due at the same time. Due to this I have had to change 
from full time study to part time as it is far too difficult to keep up with the assignments whilst still doing well, 
coming from a university that had almost 100% traditional exams” 
 
“A break between exams finishing and new lectures starting, considering that revision for January 
exams makes the Christmas vacation stressful” 
 
“I don’t get a reading week or equivalent. For the last 3 years I have had exams after all of my 

(Christmas and Easter) holidays. To revise over your "holiday" and then go straight into lectures is hard” 
 
“Changing the University timetable back to how it was! (4 weeks’ vacation for Christmas/Easter.) 3 weeks 

over Christmas was *not* enough time to complete all assignments and revise for exams. 
However, I am not opposed to there being January exams in a dedicated timetable block” 
 
“Combining essay preparation time with holiday time is a terrible idea. Students need time to unwind 

without essays and exams looming in the distance. It makes the holidays and essay prep more 
stressful than they have to be”.  
 
The introduction of the formal January examination period has the potential to alleviate some 

stressors because fewer exams fall within one examination period. However, further analysis should 

be undertaken next year to see the impact this has made on students’ mental well-being and 

attention still needs to be paid to how exam and coursework deadline coincide throughout the 

terms.  

3.1.2  Attending University Events 

What was striking is that a number of students admitted feeling nervous about casual everyday tasks 

such as attending University. 17% of UG students reported ‘often’ or ‘always’ feeling anxious about 

attending lectures, seminars or tutorials. For PGT students the figure was 12% and for PGR it was 

the lowest, at 9%. This might be explained by the fact that PGRs have fewer University ‘events’ to 

attend, and overall their academic activity is more solitary. Comments made to explain this varied 

from being anxious about having to present or contribute ideas to finding their tutors or peers 

intimidating. A distance learner mentioned that they had the opposite problem: rather than feeling 

nervous about University they dreaded the isolation of long-distance study:  

“Distance learner. Different anxiety issues. Different issues particularly with isolation. Please think of us”.  

These are others who pick up on the culture: 

“Few friends in my politics seminars, I find the students intimidating” 

“Dental supervisors and technicians are very intimidating and patronising. Very stressful”.  

Many comments for the final question about what one thing would improve well-being at University 

fell into the thematic category of ‘teaching and learning’. Comments expressed critique around the 

quality of teaching, learning and assessment procedures (such as exams) and expressed a desire for a 

more versatile teaching approach such as more interactive lectures, fewer exams, more or less 

group work. Some respondents said they lost interest in their studies and became apathetic to 
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academia and wished that lecturers put more care into making the courses interesting and engaging. 

There was a clear desire to be inspired by lecturers.  

“Less pressure and more interaction in lectures. I think it’s an old fashioned way of teaching/learning that 

could be improved!!” 

“Lecturers actually caring about making the course interesting, engaging and pedagogical (I came to 

university and page [sic] huge fees to learn, not to be demotivated and anxious about having to spend my 

time making sense of the poorly designed lectures material because the teachers don’t bother about it)” 

“Inspiration and more one on one/smaller group and personable study” 

“Not being tested on the most pointless things in every exam. I love learning new things, but I lose that 

passion the second I have to memorise it all to regurgitate under exam conditions”.  

These comments highlight the need to think about the wider picture when talking about mental well-

being and how different things such as style of teaching can have an impact on it. In isolation not 

being inspired by a lecturer does not mean one is more likely to have a mental health problem, but 

some students are telling us that this is most important thing that should change. When putting 

together a strategy for furthering mental well-being it can be easy to just focus on what the 

immediate sources of support are doing and delivering, rather than the wider picture and how things 

such as academic culture can feed into that.  

3.1.3 Academic Support 

The University has been making efforts to improve the personal tutoring system that provides 

students with a named contact person for academic and some pastoral support. We were therefore 

interested in seeing whether students see them as an accessible source of support. We found that 

quite a high number of UG (28.56%) and PGT (27.51%) students answered that they ‘would not use 

them as a source of support’ when asked about personal tutors. The comments given indicate that 

there are two reasons for that. A recurring theme was the feeling that their personal tutor was not 

someone who cared or had the time for them. Comments about their personal tutors not knowing 

who they were appeared a number of few times, however, it was acknowledged that there were 

substantive differences across the University and within departments in what support students were 

getting, suggesting that it depends a lot on the individual tutors.  

“Better support from personal tutors. There is no consistency across the university or even within a 
department about how much support you get. I'm fairly sure my personal tutor this year doesn't even know 
who I am”. 
 
Another reason given for why they would not use the personal tutors was that tutors are involved 

in marking their work or writing their references and would be seen as being impartial. Having an 

unclean split between people who support students and those who have some sort of say over their 

academic performance was seen as putting students off from accessing that source of support. 

Medical students in particular raised the wish to be able to raise concerns with someone who was 

not involved in making Fitness to Practice (“FTP”) decisions. What was interesting to note was the 

low number of students from the Faculty of Medicine and Dentistry who ‘have used’ their personal 

tutor: only 16.08%, compared to all the other Faculties which each saw between 27% and 34%of 

students having done so. The number of students from that Faculty indicating that having personal 

tutors being ‘not applicable’ to them was also higher than all the other Faculties, at 25.13% 
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(compared to an average for the other Faculties of only 6.5%). We found that this cannot be 

explained by a disproportionate amount of PGR students in the Faculty compared to others. It might 

be worth investigating if this is in relation to the concern about personal tutors raising things as FTP 

or whether students do not recognise who their personal tutors are. Here are some comments 

respondents made about their tutor relationship: 

“Better support from the medical school. Praise where it should be given. A pastoral team lead that doesn't 
have a conflicting role where many students fear approaching for help with mental health problems as they 
are scared of being reported for professional behaviour” 
 
“My personal and academic tutor are the same person, which I find uncomfortable; it means that if i am 
finding it difficult to cope with some of the work I get a lecture, rather than advice on my mental well-being. 
For example, when telling him about my anxiety, he told me to work harder. So 2 different people would be 
better” 
 
“Personal tutors that are specifically employed for that role and to ensure your well-being. Not a personal 
tutor who is an academic and doesn't actually care about you” 
 
“Non-academic personal tutor so you can talk about work stress etc. without worrying that they are the 
person who writes your reference etc” 
 
“If there were a personal tutor that wasn't a lecturer - someone separate from my course so I could ask for 
more unbiased advice from someone who had more time for me and it was their job to offer support rather 
than busy intellectuals who want to meet you once or twice and year and ask your name and if you're alright 
- obviously you're going to say 'yeah everything's fine' because your concerns (if any) would seem to petty 
compared to their own research”. 
 
Many PGR students indicated that they did not have any personal tutors (30.51% said that the 

question was not applicable to them) and expressed a wish to have something similar. The following 

two quotes were given by PGR students when asked what one thing would improve their mental 

well-being at University: 

“Feeling I had a point of contact for my issues within my own department, I'm a PhD student but don't have 
a mentor or a tutor or anything of that kind. I have my own supervisors but it would be better to have an 
impartial individual to discuss things with” 
 
“Better access to a tutor/named person for PhD students”. 
 
This finding ties in with research carried out as part of the Students’ Union’s PGR Initiative5. One 
focus of which was around PG welfare/tutoring experiences. Suggestions for improvement in the 
report included giving academic staff more training to be able to signpost services better.  
 
Finally, a comment by a sexual assault survivor indicated that they did not feel comfortable talking to 
their personal tutor about the issues they are having and felt a difficulty in asking for extenuating 
circumstances. This is something to bear in mind. How do we encourage students to declare their 
needs in a safe space? And how can we mitigate against that if the relationship with the personal 
tutor does not feel safe, we provide an alternative person within the department or University? 
When talking to the Faculty Manager in Engineering, she mentioned that the Faculty was thinking 
about similar issues following female students asking for staff members they could raise issues such 
as sexism with, things that they are not comfortable talking to a male tutor about. 
 

                                                           
5
 http://www.ubu.org.uk/representation/postgrads/pg-research/ 
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“As a sexual assault survivor I feel it impacts on my well-being every day and makes keeping up with work 
and attaining my full potential extremely difficult, even though it was several years ago. I often feel I need 
more time with deadlines and struggle with exams as concentrating is a real challenge, but the rules around 
extenuating circumstances are confusing. I'm not sure exactly how I would be able to give evidence for my 
situation. It's not something I'm comfortable talking about with personal tutors or strangers either - makes it 
harder to prove that it affects me if I can't write down a personal tutor I've spoken to? Some sort of guide for 
dealing with things like this as a survivor would be great? I feel really on my own and find it hard to find 
information”. 
 
3.1.4  Money Worries 

When looking at the questions around money worries, one in three UG students reported that they 

often or always worry about money. The same was the case for PGR students whilst PGT students 

had the highest worries with 40% saying that they often or always worry about money. Very few 

comments were made to contextualise these money worries or indicate their origins. This indicates 

that although money worries are a challenge to students’ mental well-being they are not ranked as 

highly as other factors overall. However, other research carried out by the Students’ Union 

particularly looking into PGT and PGR’s experiences provide more information on what could be 

done.  

 

 

 

 

 

 
3.2 Theme Two - The Importance of Networks 

The second theme emerging from our research is the important role that informal support 
networks play for students for their mental well-being. The importance of support networks was 
highlighted when we asked students about how they manage stress. Respondents’ answers showed 
that there is a heavy reliance on personal networks for support. 70.21% of UG students stated that 
they talk to a good friend. The figures were similar for PGT and PGR students with 67.16% and 
67.73% doing so respectively. Overall, a high number of students noted that they support friends 
who are struggling, with 91% confirming they did this. 

This section considers the different networks that students might have access to and explores the 

barriers some people might have that can restrict access to networks. In particular, two groups of 

students have been identified as encountering challenges when making networks within the student 

body. This should be noted.  

3.2.1 Living Communities 

Very few students overall live on their own, with only 6.79% doing so. However, when broken down 

we find variation according to level of study. 41% of PGR students ticked ‘not applicable’ when asked 

whether they used housemates as a source of support suggesting that they live on their own. This is 

important to bear in mind because PGR students are quite isolated in their studies and are also less 

Recommendations From This Section: 
 

• Consider having named support for PhD students beyond their supervisor 

• Professional programmes should make sure that the named support person is not responsible 
for FTP 

• Raise awareness of SAMs being non-academic support person for UG students 

• Unit holders should consider what the best method of assessment is in consultation with 
students and ensure that what is tested isn’t simply fact recall. 
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likely to engage in opportunities to meet other people offered by the Students’ Union. We need to 

consider how the University can best support these students. 

We found that for PGT students’ course mates were more important as a source of support than 

housemates, with around 30% stating that housemates was ‘not applicable’ to them. Only 55% said 

that they ‘have’ or ‘would’ use their housemates as a source of support compared to 83% of UG 

students. Similarly, 81% of UG students ‘would use’ their course mates as a source of support. It is 

possible that there is overlap in these groups, so that students live with people who are their course 

mates. For PG students, 77% ‘would use’ their course mates as a source of support. That is 22% 

higher than their housemate support. This ties in to findings from the PGT research project where 

students asked for more opportunities to meet and bond with people on their courses. Whereas, 

for UG students, both were seen as equal sources of support.  

3.2.2 Drinking Culture  

One thing that came up as a barrier for students to form social networks was the drinking culture 

and the apparent need for alcohol to accompany various social events. When we asked students to 

answer whether they ‘avoid going to social gatherings because I feel uncomfortable around people’, 

half of the UG respondents stated that they ‘sometimes’ did and 46% of PGT students did. The 

highest percentage was for PGR students where 62% stated they ‘sometimes’ avoided going to a 

social gathering. 34% of UG students reported they ‘never’ avoided going to social gatherings, 36% of 

PGT students and 26% of PGR students said they ‘never’ did. The most common reason cited for 

these figures in the comments were around the drinking culture that accompanies many events. 

Other reasons included social anxiety, people not having enough time to socialise, not feeling 

confident in group settings, and preferring one-to-one meetings as well as it depending on the dress 

code. 

Students mentioned that events such as pre-drinking felt weird or that they did not like being around 

drunk people; they also deplored the lack of alternatives to going to a club. This dispels the 

perception sometimes held by academics that students go out a lot and want to drink and provides a 

more measured picture. The significance of Freshers’ Week (now called Welcome Week) was 

mentioned in how it often sets the tone of the year for first year UG students. This is something to 

bear in mind for all those who organise social events during this period, Students’ Union and hall 

committees. Often welcome speeches held in halls by members of University staff can include 

references to this stereotype and without challenging it.  

“Most social gatherings seem to just involve getting drunk and going to clubs, and there aren't very many 
alternatives to that” 
 
“Alcohol is a problem, I don't like being around drunk people” 
 
“What I would say is I think my experience might have been significantly better had there been a greatly 
reduced emphasis on alcohol during my own freshers week. I found it really alienating, and I feel like it sort 
of set the tone for the following two years in terms of socialising. Whilst that should be there for people who 
want it, I'd like to see a less piecemeal offering for people who don't enjoy that stuff. In fairness to UBU, I 
know this is something that is being addressed”. 
 
3.2.3 Who Has Communities? 

The Students’ Union supports students in running societies in order to allow students to have the 

best student life that they can have. In the survey we asked students whether they would access 
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societies as a source of support and looking at who is involved shows a big gap between UG and PG 

students and suggests that we are fulfilling our mission for only part of our membership. Whilst only 

34.20% of UG students currently do not engage with societies, this number almost doubles for PG 

students with 60.22% not participating. Looking at the figure for PGR students this figure rises to 

71.43%. Further research is needed into why there might be this discrepancy between UG and PG 

students and how else the Students’ Union can provide opportunities of meeting other people. 

Finally, two groups of students, mature and international students, have highlighted in the survey 

particular barriers that they have in forming informal networks. 

(a) Mature Students 

Mature students, when asked what one thing would improve their experiences of mental well-being, 

answered that they wanted to have more opportunities to meet other mature students. They made 

the point that as mature students certain barriers might apply, which means they have less access to 

communities in which to feel comfortable. 

First, they may not live in typical first year accommodation and therefore will miss out on making 

friends in halls from the informal interactions that are likely to occur there. Also, given that they are 

a minority, the possibility of meeting other mature students was slim, and therefore having marked 

social spaces for mature students was deemed necessary in order to be able to easily identify and 

meet other mature students. A few comments related to the experience of not being treated by 

academics as ‘grown-ups’, but being lumped into the same group as eighteen year old UG students. 

A similar comment noted that it seemed like the University was set up for the experience of 18 year 

olds and this was alienating.   

“A study group with students on my course in my year. As a mature student and not living in halls the 
informal contact with other students in difficult“ 
 
“For my course to recognise mature students as such. We're treated like children and it's immensely 
frustrating“ 
 
“More social events for mature students“. 
 

(b) International Students 

For international students different issues were mentioned around accessing social networks. Issues 

around joining communities focused on how other students made them feel welcome or made 

efforts to integrate them. Some noted that they did not feel included in activities and struggled to 

make friends. Some put this down to English students not being willing to talk to international 

students.  

It is worth bearing in mind that this is a complex and diverse community; we were able to only 

identify comments from international students when they explicitly stated they were international, as 

we did not ask for fee level status in our demographics.  

“Less discrimination against international students and more encouragement for them to speak out” 
 
“More social events for international students” 
 
“If English students were more willing to interact with international students” 
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“more international outlets. life can get depressing. Feel boxed up”. 
 
  

 

 

 

 
 
3.3 Theme Three – Support and Services  

In this section I look at the support provided by the University, in particular by its Student Services 

and how they are being accessed. I discuss the improvements that students have suggested, based on 

their needs and perceptions of the current offering. 

It was interesting to note for the responses to the survey’s final question: ‘what one thing would 

improve your well-being at university?’. When doing a text analysis of the comments by students who 

had a previous mental health diagnosis, their answers focused mainly on the words ‘support’ and 

‘services’. Compared to the answers of those without a mental health diagnosis who listed issues 

around ‘exams’ and ‘deadlines’. Therefore, most of the discussion in this section is influenced by the 

responses of students who will have identified the need for themselves to access these services. 

3.3.1 Student Service Statistics 

We asked students about the following services: Student Counselling, the Student Health Service, 

the Vulnerable Students Service6, the Multifaith Chaplaincy and the Just Ask advice service. We 

mainly talk about Student Health Service and Student Counselling in this section as those were the 

services most mentioned by students. As discussed in the Introduction, data about the students 

accessing Student Services is scant, but we do have some statistics.  

We know from the Student Counselling annual report that the figures of students accessing their 

service have been rising. Over the last five years the number of students accessing the service has 

increased by 79%. Between 2011/12 and 2012/13 there was an 18% increase. Last year the total 

number of students they saw was 1654 students, which is about 8% of the student body. 

Around 20% of people who have filled in our survey indicated that they ‘have used’ the Student 

Counselling service, students using that service are overrepresented in the survey. The Student 

Health Service has indicated that they support a significant number of students in relation to mental 

health problems; they state that one in four consultations are about mental health related difficulties. 

Although they do not have the most recent data on this, anecdotally they have seen an increase 

probably mirroring Student Counselling’s situation.  

Data provided by Disability Services shows that in 2013/14 110 students were using them for 

support with mental health problems which is an increase on the 83 students they supported in 

2012/13. 

                                                           
6 The Vulnerable Students Service is not directly accessible by students, as it requires a referral from either a 
member of staff or another service. 

Recommendations From This Section: 

• Explore the possibility of having a social space for mature students only 

• Continue supporting mature students advocates and ensure the part-time and mature student 
adviser roles are well resourced 

• For the Students’ Union to look into social offerings for mature students 

• Establish a culture change around: who needs to integrate who and how the university 
encourages students to make friends across cultures 

• Provide more structured opportunities for PGT students to bond with their course mates 

• Support JCRs and hall committees to hold a variety of social events during Welcome Week 

• To be mindful of message sent via welcome talks as to what student life is like 
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There are also anecdotal observations from other University departments and services which 

indicate that the number of students experiencing, and/or seeking support for, mental health 

difficulties is increasing7.  

3.3.2 Mental Health Problems as a Disability 

University8 records tell us that in the academic year of 2012/13 only 149 students informed the 

University that they had a mental health difficulty. This amounts to 0.77% of the student body. A 

further 50 students declared ‘multiple disabilities’ which might include mental health difficulties, 

which would result in a maximum number of 239 students (1.2% of the student body) declaring a 

mental health difficulty in this way. This is in stark contrast to the other data available (including that 

mentioned above): in this survey alone we have had 513 students reveal that they have been 

diagnosed with a mental health problem and 46 students said ‘they would rather not say’. Of the 

responding students who said ‘yes’ to having a mental health diagnosis, only 9.22% defined 

themselves as having a disability, 88.04% said they did not and 2.75% rather not say. Although not 

every mental health difficulty will be a disability, the discrepancies in these numbers suggest that 

there is underreporting when it comes to mental health problems as a disability.  

It is obviously important to bear in mind that it is up to the individual on how they perceive their 

diagnosis. However, anecdotal evidence9 suggests that people do not associate having a mental 

health problem with disability. This failure to connect the two can mean that those students miss out 

on the support provided by Disability Services10 as well as funding support11 and legal rights12 

afforded to students with a ‘Disability’.   

When looking at students’ views about accessing the University’s services, there are remarkably few 

differences between the percentages who ‘have’, ‘would’ and ‘would not’ use the University’s 

services: looking at both the responding students and the services themselves. The exceptions to 

this relate to Disability Services. There are 24% of UG students with a mental health diagnosis, 

however, only 17% said they ‘have’ or ‘would’ use the service, for PGT the figures are 24% have a 

diagnosis and 14% ‘have’ or ‘would’ access the service and for PGR 25% have a diagnosis and even 

fewer ‘have’ or ‘would’ use the service with 12%.  

Again, of course there are various reasons why students might not use Disability Services in relation 

to their mental health problem, they might be getting support elsewhere such as counselling or 

cognitive behavioural therapy. Or they might not see their diagnosis as a disability and not be aware 

of the support that they might be entitled to.  

Another thing to note is that the government is currently planning on cutting the amount of money 

given out through the Disabled Students Allowance and it is important to bear in mind how this will 

affect students with mental health problems and other disabilities. 

                                                           
7 See footnote 4 
8
 The Student Systems Information Office: http://www.bristol.ac.uk/ssio/statistics/  

9
 Including from Student Services’ feedback, feedback from Just Ask and my own discussions as part of the 

Look After your Mate campaign (as well as more general work as an Elected Officer).  
10

 Which includes support in accessing funding, as well as study support such as a mentor. Students will not 

generally be contacted by Disability Services unless and until they disclose a ‘Disability’.  
11

 Such as the Disabled Students Allowance (“DSA”), but also including various bursaries or charitable grants. 
12

 The most pertinent of which is the (qualified) right to ‘reasonable adjustments’ in respect of that disability 

conferred by the Equality Act 2010.  
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3.3.3 Service Improvements 

It became clear from the comments that the current services are held in high regard by some, with 

both the Student Counselling Service and Student Health Service getting praise for the support they 

have given: 

“I actually have a very high opinion of the support services available for students. I had some difficulties in 

my first year at Bristol and had support from the Student Health Service, Counselling and my supervisors 

were very understanding. Generally my situation has improved a lot and I don't really know what I could say 

as an answer to this question”. 

Nevertheless, students had comments on how the services could be further improved.  

3.3.4 Awareness of Services  

What got the most mentions was the need for greater awareness around the services. A comment 

even exemplified this lack of awareness by asking that the University provide free Cognitive 

Behavioural Therapy (CBT), which the Counselling Service is already offering. The raising awareness 

of what services there are, was not just seen as an important thing to happen for students but also 

academic staff and personal tutors in particular. They were seen as a person who would be able to 

signpost you to the relevant services when asked. The Senior Tutor Network is trying to plug that 

gap and create material for academics that makes it easier for them to find out about support that 

students can access. Maybe further material can be developed for them to make this easier? 

“promote awareness of services available at university geared at students dealing with stress/mental health 

issues/personal well being. i was not even aware of services such as Student Counselling and vulnerable 

students support until referred directly by student health service”. 

This comment picks up in particular on the need of making the link between mental health problems 

and the support Disability Services can provide. 

“I think there needs to be a better awareness of the availability of mental health provision and support; I 

didn't go to Disability Services until my final year for depression, despite having struggled with it for four years 

previously. Greater awareness of mental health problems and working to destigmatise them would be helpful. 

The support I have received at university has been excellent, but it's not always clear what's available”. 

One comment touched upon the need for there to be general awareness about mental illness which 

ties in with accessing services, if you do not see it as something you can get help about then you 

might be reluctant to use the Counselling Service despite knowing it exists. This is useful to consider 

when thinking about the messages with which we promote these services.  

“Reducing Taboo around mental illness. Increasing awareness among students about possible disorders other 

suffer, but also easier access to support. Without it you know other people live with a skewed perception of 

mental illnesses, making it harder to talk about”. 

3.3.5 Accessibility of Services 

Students raised issues around being able to access services. Things were mentioned such as the need 

to shorten the waiting list for 1-2-1 support. Quite a few students felt that the waiting list was too 

long, which is something important to acknowledge. This is as a side-effect of the demand on the 

services. The timing of sessions was something else that got raised. The opening hours of 9-5 were 
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an issue for those who were on placements or away from the precinct during the working day.  This 

suggests that the service might want to look into new options of extending their hours or offering 

things such as Skype sessions that could overcome barriers of geography. 

“Disability services and departments being more proactive in their support for students suffering from long 

term illnesses” 

“Quicker referral to councilling [sic] services - was a very long wait (months)” 

“The Student Counselling Service has provided invaluable support to myself and several of my friends. 

However it can be difficult to get access to the service due to their very busy schedule and so I feel that 

expanding the Student Counselling service would be an immense help to a great number of students who are 

currently unable to get the full support that they really need” 

“Wellbeing services (e.g. the groups, counselling services, gym classes) being available in time other than 9-5 

during the week making them a non option for postgrads on full time placement”. 

3.3.6 Ideas for New Support 

Another theme was suggestions of peer support in the form of groups. In particular students 

mentioned a group for survivors of sexual abuse, students with mental health problems and social 

anxiety.   

3.3.7 Extenuating Circumstances 

I finally want to talk about extenuating circumstances, as that is something that has come up in 

different forms. In the introduction I mentioned how a lot of the extenuating circumstances at the 

local stage of the appeals process raised by students relate to depression and well-being. Students 

may have been unable to disclose these due to the nature of the condition itself or the absence of a 

diagnosis.  

The University defines extenuating circumstances as “any relevant matters, for example personal 

matters such as illness or bereavement, that may have affected a student’s performance in an 

assessment”13. The University purposefully does not give a comprehensive list of what counts as an 

extenuating circumstance but maybe it would be a good idea if it did, especially in relation to mental 

health problems. Given that there is a stigma attached to having mental health problems students 

might have reasons not to raise it, and that should be noted. This is exactly the opposite of what one 

should do because in order for the University to accommodate ECs they have to know about them. 

One student thinks that the University should recognise the impact caring for a friend with mental 

illness has on an individual and considers that as an extenuating circumstance. The example that I 

mentioned earlier of the student who had experienced sexual assault was another one who 

experience something that is stigmatised and will make raising extenuating circumstances difficult. It 

is important for the University to reflect on how they can make this process (that is meant to work 

for students) as accessible as possible for all bearing in mind that there are barriers that need 

addressing. 

“MAKE IT COMMON KNOWLEDGE THAT IF A STUDENT IS LOOKING AFTER A MENTALLY ILL FRIEND 

                                                           
13

 Regulations and Code of Practice for Taught Programmes Rules for Assessment, Progression and 
the Award of a Qualification 2013-14: http://www.bris.ac.uk/esu/assessment/codeonline.html#extcircs  
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BUT IS NOT FORMALLY A CARER, THAT COUNTS AS EXTENUATING CIRCUMSTANCES FOR EXAMS. 

MAKE THE ///FULL/// RANGE OF EXTENUATING CIRCUMSTANCES AVAILABLE”. 

“As a sexual assault survivor I feel it impacts on my well-being every day and makes keeping up with work and attaining 
my full potential extremely difficult, even though it was several years ago. I often feel I need more time with deadlines 

and struggle with exams as concentrating is a real challenge, but the rules around extenuating circumstances are 

confusing. I'm not sure exactly how I would be able to give evidence for my situation. It's not something I'm comfortable 
talking about with personal tutors or strangers either - makes it harder to prove that it affects me if I can't write down a 

personal tutor I've spoken to? Some sort of guide for dealing with things like this as a survivor would be great? I feel 

really on my own and find it hard to find information”. 
 

 

 

 

 

 

 

 

 

 

 

 

 

4. Conclusion 

This report provided a variety of results. It is clear from the data collected that there are a myriad of 
things that we can do to improve students’ mental well-being and that there are various sources of 
support already available. The key learning from this variety is that in order to improve the mental 
well-being of students, the University and its services need to work together as this cannot be done 
in isolation. This need for collaboration is echoed in the following student comment:  

 
“More help from within my department to relate my mental well-being to my degree. The academic side of 
uni is good as is the support side, but they often contradict each other and so I think that the two need to be 
more involved so that people can make realistic plans for staying happy and healthy without having to 
compromise the degree”. 

 
This is best done by having a University-wide strategy on mental health that pulls together all the 
various strands of work. The concluding Table of Recommendations lists suggestions ranging from 
quick wins to long-term projects that might be considered as part of a strategy.  

Recommendations From This Section: 

• University to provide guidance on how to submit extenuating circumstances around mental 

health problems encouraging students to do so 

• Student Services to consider whether service users are able to access their services 

• Student Counselling service to consider extending opening times and/or offering counselling 

sessions via Skype 

• Personal tutors to receive information on how to signpost students to the relevant student 

services 

• To explore introducing new student-led support groups around: sexual abuse and mental health 

problems such as social anxiety 

• Student services to work with departments on mental health stigma and raising awareness on 

how this might influence students raising things with personal tutors/staff 

• Student Services to continue raising awareness about their existence 

• To raise awareness about mental health problems being recognised as a disability 

• Disability Services to improve the information it provides to students on what support they can 

deliver in case of mental health problems 
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TABLE OF RECOMMENDATIONS 

Theme One – Dealing with Academic Life 

Ref Who What How 

1 Senior Tutor Network 

and Student Services 

Work with Student Services to 

ensure that personal tutors 

continue to have greater 
resourcing and support in order to 

signpost students to services. 

Student services to provide training 

to senior tutors and personal tutors 

where needed. Senior tutors to 
outline what more information and 

support personal tutors need. 

2 Faculty Education 
Directors for Medicine 

and Dentistry and 

Medical and Veterinary 
Sciences working with 

relevant faculty staff  

Ensure students are not deterred 
from reporting mental health 

problems out of fear of FTP 

procedures. 

Provide clear guidelines on how 
mental health disclosure relate to 

fitness to practice and provide a 

named, ideally independent welfare 
person for students to talk to who 

is not officially responsible for FTP 
procedures. 

3 Director of Graduate 

Studies and                   
Bristol Doctoral College 

Consider having named support 

for PhD students beyond their 
supervisor 

 

Develop plans at Graduate Studies 

committee 

4 Senior Tutor Network 

and Personal Tutors 

Raise awareness of SAMs being 

non-academic contact persons for 

UG students as set out in student 
support policy. 

Raise awareness in their meetings 

with personal tutees about 

alternative points of contacts. Issue 
clearer information to students 

during transition and welcome to 

the university. 

5 SLSP project 

Examinations 
Consultative Group 

Produce student assessment 

schedules/timetables to avoid 
difficult clashes or bunching of 

deadlines and/or examinations. 

Ensure that unit leaders work 

collectively to ensure that individual 
deadlines and examinations do not 

produce cumulatively difficult 

clashes. 

6 University 

Undergraduate Studies 

Committee and 
Graduate Studies 

Committee 

Ensure that the most appropriate 

form and amount of assessment is 

used to test students’ knowledge 
(not memory) – and that this 

approach is consistent across 

different units. 

To develop benchmarking for 

appropriate assessment norms.  

Theme Two – The Importance of Networks 

 Who What How 

7 Mature and part-time 
student adviser to work 

with the  Estates Office 

Provide a social space for mature 
students 

Raise with Mature Student 
Advocates to discuss possible 

locations and approach estates 

committee to ask where there 
space could be provided. 
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8 UBU’s Mature and Part-

Time Student adviser 

and UBU’s Mature and 
Part-time Student 

Officer 

Support the creation of mature 

student communities 

Support the mature student 

advocates in thinking about events 

that could be provided for mature 
students 

Look at current UBU offering 

9 PVC International  Encourage a culture which 

encourages students to make 
friends across cultures 

Work with the International Office, 

the Students’ Union and UBU’s 
International officer looking at what 

initiatives have been successful at 

other universities. Support student-
led initiatives that further cultural 

intermixing. 

Work with accommodation office 
on achieving a mix of home and 

international students in all halls 
where possible. 

10 Graduate Education 
Directors and UBU PG 

Network 

Provide more opportunities for 
PGT students to bond 

Work with PGT course reps and 
the UBU Postgraduate Network to 

develop the kind of opportunities 

that would be welcomed. Take 
forward recommendations and 

research from the 'Two weeks in the 

life of a University of Bristol Taught 
Postgraduate' report 

11 Wardens and Union 

Affairs Officer 

 

Ensure varied social events 

programme for Welcome Week 

Encourage JCRs to think about 

balance of events. 

Support Orbital in providing 

welcome events for first year 
students living in private 

accommodation. 

Wardens to be mindful of messages 

sent out by various stakeholders at 
welcome talks when talking about 

expectations of student life. 

Theme Three – Support and Services 

 Who What How 

12 Academic Registry and 

UBU working with 
relevant professional 

services 

Remove barriers to students asking 

for extenuating circumstances, due 
to stigma around mental health 

To develop joint UBU and UoB 

guide for students about 
extenuating circumstances. Make 

clear that mental health problems 

are seen as extenuating 
circumstances in communication 

around ECs. 

13 Student Services: 
Student Counselling 

Remove barriers for students on 
placements/outside of Bristol to 

Investigate possibilities of extending 
opening hours during the week or 
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Service access their services. Saturdays. Look into doing face-to-

face support via Skype or other 

technology. 

14 Student Services and 

Senior Tutor Network 

Raise awareness of services 

amongst academic staff and 
students. 

Work with Senior and Personal 

Tutors and provide appropriate 
resources and support to assist 

them in signposting students. 

Continue handing out information 
leaflets for students and keep up to 

date websites. 

15 Student Services and 

Senior Tutor Network 

Remove stigma around mental 

health problems and remove 

barriers for students to talk about 
them. 

Talk openly to students about 

mental health problems and signal 

that the university cares about its 
students in the form of celebrating 

mental health awareness month, 

signing up to Time to Change 
pledge, display mental health 

awareness posters in buildings. 

16 Student Services: 

Disability Services and 

Academic Registry 

Encourage students to declare 

mental health problems as a 

disability at registration stage 

Include clear information as part of 

the registration process pro-actively 

explaining the benefits of declaring 
disabilities. 

17 Student Services: 

Disability Services 

Ensure students with mental health 

problems are aware of Disability 
Services support. 

To improve the information it 

provides to students on what 
support they can deliver in case of 

mental health problems on their 

website. 

Work with personal tutors on 
spreading this message. 

18 Director of Student 

Services 

Ensure ongoing monitoring of 

student mental health 

Work with relevant areas of the 

university and with UBU to collate 
key indicators on student mental 

health, and report on these to 

Student Experience Committee at 
least annually. 

 

 
 
 
Alessandra Berti, Vice-President Welfare and Equality 

June 2014 
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Jeanette Monaco Research and Policy Coordinator Jeanette.monaco@bristol.ac.uk   
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Speak Your MindSpeak Your MindSpeak Your MindSpeak Your Mind

This is a survey developed by the Students’ Union (ubu.org.uk) with the help of the University’s Student Services 
(www.bris.ac.uk/studentservices/) and the department for Sport, Exercise and Health. These questions are designed 
to find out how you are currently managing your wellbeing. This survey will help us look at ways in which the 
University can improve support for all students. Your response will influence how we will shape student support and 
inform how we create a campus that supports wellbeing. 
 
We do not ask for your name or identity and all of the answers are treated confidentially. 

 
Welcome to the Speak Your Mind Survey!
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Speak Your MindSpeak Your MindSpeak Your MindSpeak Your Mind

Firstly, we are going to ask you a few questions about who you are. Information provided in this section will help us 
identify if there are any themes common to a certain group of people. This survey is anonymous and the data we 
receive will be dealt with confidentially. 
 
1. Which age group do you belong to?

2. Which Faculty/Faculties do you belong to?

3. What is your level of study?

4. Do you have any caring responsibilities?

5. What is your sexual orientation?

 
About you

<18
 

nmlkj

1825
 

nmlkj

2535
 

nmlkj

3545
 

nmlkj

Over 45
 

nmlkj

Science
 

gfedc

Arts
 

gfedc

Engineering
 

gfedc

Medicine and Dentistry
 

gfedc

Medical and Veterinary Sciences
 

gfedc

Social Sciences and Law
 

gfedc

Undergraduate
 

nmlkj

Postgraduate Taught
 

nmlkj

Postgraduate Research
 

nmlkj

Yes
 

gfedc

No
 

gfedc

Heterosexual
 

nmlkj

Homosexual
 

nmlkj

Bisexual
 

nmlkj

Asexual
 

nmlkj

Prefer not to say
 

nmlkj

Other (please specify) 
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6. What is your gender?

7. Do you identify as trans*?

8. What is your mode of study?

9. Do you selfdefine as disabled?

10. Have you ever been diagnosed with a mental health problem?

 

Female
 

nmlkj

Male
 

nmlkj

NonBinary
 

nmlkj

Other
 

nmlkj

Prefer not to say
 

nmlkj

Yes
 

nmlkj

No
 

nmlkj

Prefer not to say
 

nmlkj

Fulltime Study
 

gfedc

Parttime Study
 

gfedc

Distance Learner
 

gfedc

Year in Industry
 

gfedc

Year Abroad
 

gfedc

On placement
 

gfedc

Other (please specify) 

Yes
 

nmlkj

No
 

nmlkj

I would rather not say
 

nmlkj

Yes
 

nmlkj

No
 

nmlkj

I would rather not say.
 

nmlkj
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Think about the statements below and how they relate to how you have felt in the last two months. The answer 
options are: never, sometimes, often, always. Please use the comment box to explain your answer if necessary. 

11. I consciously act to take care of my own wellbeing.

12. I cope well with the various amounts of ongoing coursework I have.

13. I sleep well.  

14. I avoid going to social gatherings because I feel uncomfortable around people.

 
Questions About Your Student Experience

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 
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15. I feel I have good emotional resilience which helps me cope when things go wrong.

16. I cope well emotionally with exams. 

17. I feel anxious about attending university (lectures/seminars/tutorials).

18. I worry about not having enough money. 

19. I make time every week to do something that I enjoy. 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Never
 

nmlkj

Sometimes
 

nmlkj

Often
 

nmlkj

Always
 

nmlkj

Any further comments 

Yes
 

gfedc

No (please specify why) 

55

66
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20. I provide emotional support to friends who are struggling.

 

Yes
 

nmlkj

No
 

nmlkj

Any further comments 
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This section is trying to find out more about how you manage stress. 

21. What things do you do to help manage stress? (tick all that apply)

 
General Experience

I contact a good friend
 

gfedc

I read a fun/nonacademic book
 

gfedc

I do exercise
 

gfedc

I go to a society event
 

gfedc

I watch TV/a movie/videos online
 

gfedc

I take a break from childcare or caring duties
 

gfedc

I practise an instrument/a language/a new skill
 

gfedc

I go to the museum or engage in similar cultural activities
 

gfedc

I go for a walk
 

gfedc

I take a bath
 

gfedc

I go out to the pub
 

gfedc

I take recreational drugs
 

gfedc

I drink alcohol
 

gfedc

I meditate/practise mindfulness
 

gfedc

I pray or engage in religious worship
 

gfedc

I talk to my family
 

gfedc

I volunteer
 

gfedc

I use the Students' Health Service
 

gfedc

I use the Student Counselling Service
 

gfedc

I use Disability Services
 

gfedc

I use the Just Ask Advice Service
 

gfedc

I use the Multifaith Chaplaincy
 

gfedc

I use the Vulnerable Students Service
 

gfedc

Other (please specify) 

55

66
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22. In the last two months I have found the following challenging to my wellbeing (rank 
in level of importance, 1 = most important):

6 The combination of assignment deadlines gfedc
Not 
applicable

6 Unexpected domestic pressures (sick child/family members/partner/friends/housemates) gfedc
Not 
applicable

6 Too much coursework gfedc
Not 
applicable

6 Failing coursework gfedc
Not 
applicable

6 Having to work parttime to make money gfedc
Not 
applicable

6 Not finding a suitable study space gfedc
Not 
applicable

6 Not having enough money gfedc
Not 
applicable
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Think about the people you deal with across the University community and indicate whether you have used them for 
support and if not if you would consider using them for support. 

23. Tick the appropriate boxes

 
University Support

I have used them as a 
source of support.

I would use them as a 
source of support.

I would not use them as a 
source of support.

Not applicable.

My Lecturers gfedc gfedc gfedc gfedc

My Personal Tutor gfedc gfedc gfedc gfedc

My Warden/Deputy 
Warden

gfedc gfedc gfedc gfedc

Senior Residents gfedc gfedc gfedc gfedc

Returners in halls gfedc gfedc gfedc gfedc

Other Hall Staff gfedc gfedc gfedc gfedc

My housemates gfedc gfedc gfedc gfedc

My coursemates gfedc gfedc gfedc gfedc

My teammates gfedc gfedc gfedc gfedc

My coach gfedc gfedc gfedc gfedc

The society I am involved 
in

gfedc gfedc gfedc gfedc

Course Rep gfedc gfedc gfedc gfedc

Other Student 
Representatives

gfedc gfedc gfedc gfedc

Staff in the school office gfedc gfedc gfedc gfedc

The Students' Health 
Service

gfedc gfedc gfedc gfedc

Student Counselling gfedc gfedc gfedc gfedc

Disability Services gfedc gfedc gfedc gfedc

Careers Service gfedc gfedc gfedc gfedc

Multifaith Chaplaincy gfedc gfedc gfedc gfedc

Vulnerable Students gfedc gfedc gfedc gfedc

The Students' Union gfedc gfedc gfedc gfedc

 

Any other comments 
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24. What one thing would improve your wellbeing at University?

 

25. Would you be willing to take part in a focus group to follow up on some of the 
findings of this survey? If yes, please leave your email address below. We want to 
reassure you that all of your details will be kept confidential and identities anonymous. 
You may withdraw from this focus group at any time without providing a reason.

 

 
Final Question

*
55

66

55

66
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Thank you for taking the time to fill in this survey! 
 
If you have any other questions or are interested in the outcomes of this research please get in touch with your Vice
President for Welfare and Equality,  
Alessandra Berti: ubuwelfare@bristol.ac.uk 
 
UBU will publish the results of the survey in spring 2014. 

 
Thank you for your time!


