The Writing Process
For children to become competent writers, they must
understand the parts of the writing process, have a clear grasp
of purpose and audience for writing and have the technical skills
to write their ideas clearly and effectively.
As a child moves through the school, the decisions they make in their writing should
increase and independence should grow. It is the aim that all children take pride in
their work and are supported to be the best writers they can be by using consistent
approaches and making clear links between learning.
The role of the teacher is to facilitate this by carefully timed interactions that help
the children to develop a growing awareness of the reader and the effect of their
writing on them.
By following the same approach throughout, children will become familiar with the
process and be able to adapt it to lots of different types of writing; both within
English sessions and foundation subjects.
The diagram below shows the writing process and supports the discussions we will
be having.

Extended writing
across days

Pride, Purpose, Audience
Before writing or collecting ideas, children should have a clear idea of the purpose for writing.
The main purposes for writing are:
 To entertain
 To move
 To persuade
 To inform
 To discuss
The purpose of a piece of writing informs our language choices. As children get older, they will
also realise that some pieces have more than one purpose. For example, a non-fiction
information piece might also entertain or persuade.
In addition to this, the audience will dictate the level of formality and the ‘voice’ pupils use. A
leaflet for Arundel castle designed for historians would be written using a different tone to one
meant for foreign students. The more ‘real’ audience children have for writing, the more pride
they will take in their work.
Types of questions children will need to be able to answer, in discussion, are ‘Why are we writing
this? What is the purpose of this writing? Who will be my audience – how do I want them to
feel as a reader? What choices am I making throughout the writing process? How does this
affect my written work?’

It is expected, that for every unit of writing, planning and teaching is linked to the use of highquality texts. This allows all children to access high quality vocabulary and writing structures
which will then be used as models for their own writing. The balance of fiction, non-fiction and
poetry needs to be carefully considered to ensure children are exposed to a range of genres and
text types.

Each unit of work should link reading, writing, grammar and punctuation. The grammar and
punctuation should be woven into the planning and not seen as discrete units of teaching.
Carefully choosing a text will enable high quality GPS to be taught, using authors work as
effective models.

Immersion
For children to write well- they need to be experts in what they are writing. One of the biggest
barriers to successful writing is not having enough or well-developed ideas. This means that
sometimes we get work that starts well but loses quality and cohesion as it continues.
Children should be immersed in what they will be writing about as the first stage. Not only will
this support the building of vocabulary but should inspire the children to want to write and to
be engaged. Immersion might be through the quality core text, a trip, drama, objects, visitors,
teacher in role, art, music, the classroom environment and cross-curricular links
The purpose of starting an English unit by immersing the children is to make it feel as real as
possible. It should be used as a stimulus to enhance the children’s senses and give life to
experiences. Capturing some of the immersion by film, photographs or annotation will support
children in remembering aspects further on in their writing and is a useful reference point on a
working wall.

Ideas books
Ideas books are used for each unit of writing.
Their purpose is to enable children to gather
their ideas and examples which will feed into
their own writing. They will also give children an
explicit writing process that will support them
throughout the school. In year one, the ideas
books will be a collaborative version on the
working wall with only the strongest writers
having their own versions. As children move into
year two, more will have their own with the
children whom require more support having the collaborative version. All classes should have a
version on the working wall for collecting good examples and for teacher modelling.
We will begin with a printed version, and progress to just a folded piece of paper once the
children are familiar with the process. It is a ‘live’ working document. When a piece of writing is
complete, the ideas books will be stuck in so that the whole writing process is evident. It helps
the children as they can have the ideas book out in front of them and do not need to flick
through their books- it is also very portable, to the hall, outside, in others lessons when children
are getting initial ideas or as part of the immersion stage.

Once a child has been ‘immersed’, they will collect ideas and vocabulary on the front of their
ideas books and establish purpose and audience. Here they should consider whether they will
use their ‘bowler hat’ or ‘baseball cap’ voice; this will help to build an understanding of
formality.
From this point, a vital part of the writing process is to consider what tools they will need on
their writer’s tool-belt to be able to do a good job with their writing. Looking at good quality
texts and examples will help to support them in this. Some children will need more support than
others and the teacher will always suggest specific elements. From this, the teacher will choses
a couple of aspects to develop. For example, on the tool-belt below, the children all had passive
voice as one of their ‘tools’. There was some direct teaching of this, resulting in all children
having some examples of passive voice related to the piece of writing they were going to do.
Thus, the grammar is securely embedded, and children understand WHY they are using it.

It is important that the ideas books are constantly used and referred to throughout the whole
process. Excellent examples of writing should be used to inform the tool-belt.
For example, if children are being asked to write a persuasive piece then they will have needed
to have worked with multiple good models of persuasive examples/texts in order to identify
what they need to include on their own tool-belts. It is expected that these tool-belts will look
different depending on the level of the writer.

Following the creation of the tool-belt and the practise element of grammar/ punctuation
comes the planning for writing. Initially children may need the support of a writing frame or a
set way of planning. As children progress through the school, planning should be explored, with
children designing their own planning systems. It is important that children can ‘tell’ their
writing from their plan and that it can be added to and developed as children write- they can
even ask each other questions at this stage or be supported by an adult in developing their
ideas. By years 5/ 6 children should be able to generate their own plans, using ideas from further
down the school which are further refined and developed according to need.

The planning phase encourages children to think for themselves about how they want their
writing to look. For those children that need it, scaffolds and frameworks could be provided,
or a joint ideas book could support pupils working below age expectation. Through carefully
planned lessons children will be taught how to plan effectively for different types of writing.

These booklets may not be solely used in English lessons but
brought out during a history or geography lesson to add
additional information to. They are the children’s working
documents and by Year 5 and 6 children should be creating their
own models of ideas booklets as they will be familiar with the
process from previous year groups.

Drafting – Extended Writing
This part of the process needs to make use of the ideas booklets and the tool-belt. At all times,
children need to be revisiting the purpose and audience for their writing because if children do
not understand this then they will not be able to draft and edit their writing effectively. Before
writing, children should look carefully at their ideas books, deciding which elements they wantpublished authors do not use ALL their ideas!
Children should be encouraged from year 2 to write across days- ensuring that enough time is
given for children to develop longer pieces, to build writing stamina.
During the drafting process, for an extended piece of writing, there
needs to be a purposeful mid-mark (written or verbal) provided by
the teacher. This needs to respond to the writing as a reader and
provide clear direction for how children can further develop their
written work. Identified groups of children following the mid-mark
should be identified as the ‘swoop group’- those that need some
further input, adjustment or discussion. This is the teaching that
really makes a difference to the quality of writing. This cannot be
planned for until the teacher has looked at the mid-mark. The
expectation is that the children show where they have responded
to the mid-mark. Teacher will meet in their year group teams to
complete this mid mark together.

Editing and proof-reading
Editing is two-fold. There is a difference between proof reading and editing and adequate time
needs to be made for both.

Proofreading should include:
 Reading work aloud to an audience/partner - Do sentences make sense? Are they cohesive?
 Checking punctuation
 Checking spelling

Editing should include:
Does my writing suit the intended purpose
and audience?
Do I keep the same ‘voice’ all the way
through?
Which part/s could be re-written and
improved? Focus on a part at a time.
Then ….
Feature spotting from ideas booklet – check
ideas/tools have been included in the
writing?

During the drafting and editing process it is important to encourage children to discuss the
choices they are making in their written work. For example – why have you chosen that
particular word? Why have you edited that paragraph in that way – how has it changed your
writing? Children in years 4-6
Publishing for the audience
When publishing work, it is important to give children choice as to how they present their work.
Remember, it may not always be appropriate to publish a whole piece of work – e.g. if children
have written an extended narrative then they may choose to publish a chapter or one section
of the writing.
Time should be planned in to allow children to share their work with the intended audience.
Feedback from the reader to the writer is an important part of this stage.
Photographs/comments during this stage could be included in the English book as part of the
writing process.

Top Tips
 Make the purpose of the writing clear – e.g. to inform/to persuade.
 Ensure all writing has an audience so that children receive feedback as a writer
 Start ideas books at the very beginning of a unit of writing so that EVERYTHING linked to the
planning stage is included.
 Ideas booklets to be developed to include different skills including the relevant GPS, planning
and vocabulary. Each task needs to be clearly dated
 Ideas Books - differences in the tool belt for groups of children. (Children need to look back
through previous work – what do I need to work on)?
 Use the ideas booklet as success criteria at the end of each unit.
 Label the different stages of the writing process – immersion MUST be clear to someone
looking at the books.
 Mid-marking to be developmental and specific in order to move children on. Remember to
use: ‘as you continue’
 Children to highlight their editing in response to teacher marking.
 Publishing – consider focusing on a short section of the writing that the children feel is their
best section.
 Encourage children to be neat in their ideas books- if children write neatly all the time that
will remain in their trace memory
 Laminated versions on the working wall allow for the writing process to be evident and as a
helpful reference point
 If a child needs specific support, resources could be added to the ideas books e.g. a few
common exception words they need to work on/include, some sentence openers for those
who need more structure
 Before starting a new task, children should be encouraged to look back at previous ideas
books for elements they may be able to use again or developments they could make.

