
 

Reception Curriculum Overview 2021-2022  

  
Characteristics of Effective Learning  
 
Playing and exploring: Children investigate and experience things, and óhave a goô. Children who actively participate in their own play develop a larger 
store of information and experiences to draw on which positively supports their learning.  
Active learning:  Children concentrate and keep on trying if they encounter difficulties. They are proud of their own achievements. For children to develop 
into self-regulating, lifelong learners they are required to take ownership, accept challenges and learn persistence.  
Creating and thinking critically:  Children develop their own ideas and make links between these ideas. They think flexibly and rationally, drawing on 
previous experiences, which help them to solve problems and reach conclusions.  

 

 
Over Arching Principles  
 
Unique Child: Every child is unique and has the potential to be resilient, capable, confident and self-assured.  
Positive Relationships: Children flourish with warm, strong & positive partnerships between all staff and parents/carers. This promotes 
independence across the EYFS curriculum. Children and practitioners are NOT alone ï embrace each community.  
Enabling environments: Children learn and develop well in safe and secure environments where routines are established and where adults respond to 
their individual needs and passions and help them to build upon their learning over time.  
Learning and Development: Children develop and learn at different rates. We must be aware of children who need greater support than others.  

 
 

 
Active learning involves other children, adults, objects, ideas, stimuli and events that aim to engage and involve children for sustained periods. PLAY is 
essential for childrenôs development across all areas. Play builds on childrenôs confidence as they learn to explore, to relate to others around them and 
develop relationships, set their own goals and solve problems. Children learn by leading their own play and by taking part in play, which is guided by 
adults.  

 

 

                                         
 

               

 



 

 

Autumn Term Spring Term Summer Term 

AT1 AT2 SP1 SP2 SU1 SU1 

Flexible Themes 
 

These topics/themes may be adapted at various points to allow for childrenôs interests to flow through the provision 

 

Possible Visitors ï Dentist 

 

Wow Day: Big Me Day 

 

 

All About Me 
My Family 

Space 
Chants and 

Rhymes 
Sharing Harvest 

Homes and Houses 
Traditional Tales 
Autumn Leaves 
Black History - 

Africa 

Celebrating 
Light and Dark 
Remembrance 
Bonfire Night 

Diwali 
Christmas and 

Winter Traditions 

Winter Days and 
Nights 

Dragons 
Chinese New Year 
Food and Cooking 

Lent, Easter Pick 
Up Sticks 
Dinosaurs 

Spring Into Spring 
Motherôs Day 

Growing 
People Who Help 

Us 
Animal Life Cycles 

Eid 
 Fatherôs Day 

Fairy Tales 
Superheroes 

Transport 
Transition 

Sports Day 

 

 

 

 

 



 

PSED  
Childrenôs personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental 
to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. 
Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. 
Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their 
own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will 
learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction 
with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a 
secure platform from which children can achieve at school and in later life.  
 

 

Jigsaw Being Me In My 

World 

Celebrating Differences Dreams and 

Goals 

Healthy Me Relationships Changing Me 

Managing 

Self (Self-

Regulation) 

 

 
Self-Regulation  
Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly. Set and work towards simple 
goals, being able to wait for what they want and control their immediate impulses when appropriate. Give focused attention to what the teacher 
says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas or actions.  
V  Controlling own feelings and behaviours  
V  Applying personalised strategies to return to a state of calm  
V    Being able to curb impulsive behaviours  
V    Being able to concentrate on a task 
V    Being able to ignore distraction                                                                                            
V    Behaving in ways that are pro-social  
V  Planning                                                                                                                        
V     Thinking before acting                                                                                                                          

V  Delaying gratification  
V    Persisting in the face of difficulty.  



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication and Language 
The development of childrenôs spoken language underpins all seven areas of learning and development. Childrenôs back-and-forth interactions 
from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with 
adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and 
echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and 
engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new 
words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play, where children share 
their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable 
using a rich range of vocabulary and language structures.  
 

 

AT1 

Settling in activities 
Making friends  
Children talking about 
experiences that are familiar 
to them  
What are your passions / 
goals / dreams?  
This is me!  
Rhyming and alliteration 
Familiar Print  
Sharing facts about me!  
Shared stories  
All about me!  
Model talk routines through 
the day. For example, 
arriving in school: ñGood 
morning, how are you?ò  

 

 

AT2 

Retelling stories  
Story language  
Word hunts  
Listening and responding to 
stories  
Following instructions  
Takes part in discussion  
Understand how to listen 
carefully and why listening 
is important.  
Use new vocabulary 
through the day.  
Choose books that will 
develop their vocabulary  

SP1 

Settling in activities  
Using language well  
Asks how and why 
questionsé  
Discovering Passions  
Retell a story with story 
language  
Story invention ï talk it!  
Ask questions to find out 
more and to check they 
understand what has been 
said to them  
Describe events in some 
detail  
Listen to and talk about 
stories to build familiarity 
and understanding  
Learn rhymes, poems and 
songs  

SP2 

Describe events in detail ï 
time connectives  
Discovering passions  
Understand how to listen 
carefully and why listening 
is important.  
Use picture cue cards to 
talk about an object: ñWhat 
colour is it? Where would 
you find it?ôô  
Sustained focus when 
listening to a story  

SU1 

Settling in activities  
Discovering passions  
Re-read some books so 
children learn the language 
necessary to talk about 
what is happening in each 
illustration and relate it to 
their own lives  

SU2 

Show and tell  
Weekend news  
Discovering passions  
Read aloud books to 
children that will extend 
their knowledge of the world 
and illustrate a current topic 
Select books containing 
photographs and pictures, 
for example, places in 
different weather conditions 
and seasons  

The Reading Framework - Teaching the Foundations of Literacy (June 2021)  

¶ Thinking out loud, modelling new language for children Language Comprehension  

¶ Paying close attention to what the children say  

¶ Rephrasing and extending what the children say                                                                                                         

¶ Validating the childrenôs attempts at using new vocabulary and grammar by rephrasing what children say if necessary  

¶ Asking closed and open questions  

¶ Answering the childrenôs questions  

¶ Explaining why things happen  

¶ Deliberately connecting current and past events (óDo you remember whené?ô)  

¶ Providing models of accurate grammar                                                                                            

¶ Extending childrenôs vocabulary and explaining new words 

¶ Connecting one idea or action to another 

¶ Helping children to articulate ideas in well-formed sentences 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Physical Development 
Physical activity is vital in childrenôs all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences develop 
incrementally throughout early childhood, starting with sensory explorations and the development of a childôs strength, co-ordination and positional awareness 
through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and 
outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the 
foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later 
linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small 
tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.  
 

 

Fine Motor:  

Threading, cutting, 
weaving, playdough, 
Fine motor activities  
Manipulate objects with 
good fine motor skills  
Draw lines and circles 
using gross motor 
movements  
Hold pencil/paint brush 
beyond whole hand 
grasp  
Pencil grip  

Fine Motor:  
Threading, cutting, 
weaving, playdough 
Fine motor activities  
Develop muscle tone 
to put pencil pressure 
on paper 
Use tools to effect 
changes to materials 
Show preference for 
dominant hand  
Engage children in 
structured activities: 
guide them in what to 
draw, write or copy 
Teach and model 
correct letter formation  

Fine Motor:  
Threading, cutting, 
weaving, playdough 
Fine motor activities  
Begin to form letters 
correctly 
Handle tools, objects, 
construction and 
malleable materials 
with increasing control  
Encourage children to 
draw freely  
Holding small Items /  
button clothing /  
cutting with scissors  

Fine Motor:  
Threading, cutting, 
weaving, playdough 
Fine motor activities 
Hold pencil effectively 
with comfortable grip 
Forms recognisable 
letters most correctly 
formed  

Fine Motor:  
Threading, cutting, 
weaving, playdough 
Fine motor activities  
Develop pencil grip 
and letter formation 
continually  
Use one hand 
consistently for fine 
motor tasks  
Cut along a straight 
line with scissors /  
start to cut along a 
curved line, like a 
circle / draw a cross  

Fine Motor:  
Threading, cutting, 
weaving, playdough 
Fine motor activities  
Form letters correctly  
Copy a square  
Begin to draw diagonal 
lines, like in a triangle / 
start to colour inside 
the lines of a picture / 
start to draw pictures 
that are recognisable   
Build things with 
smaller linking blocks, 
such as Duplo or Lego  

Gross Motor:  
Cooperation games i.e. 
parachute games.  
Climbing ï outdoor 
equipment  
Different ways of 
moving to be explored 
with children  
Changing for PE / help 
individual children to 
develop good personal 
hygiene. Acknowledge 
and praise their 
efforts. Provide regular 
reminders about 
thorough handwashing 
and toileting  

Gross Motor:  
Ball skills - throwing 
and catching.  
Crates play- climbing. 
Skipping ropes in 
outside area  
Dance related 
activities  
Provide a range of 
wheeled resources for 
children to balance, sit 
or ride on, or pull and 
push  

Gross Motor:  
Ball skills - aiming, 
dribbling, pushing, 
throwing and catching, 
patting, or kicking  
Ensure that spaces are 
accessible to children 
with varying 
confidence levels, 
skills and needs 
Provide a wide range 
of activities to support 
a broad range of 
abilities  
Dance / moving to 
music  
Gymnastics/ balance  

Gross Motor:  
Balance - children 
moving with 
confidence  
Dance related 
activities  
Provide opportunities 
for children to spin, 
rock, tilt, fall, slide and 
bounce 
Use picture books and 
other resources to 
explain the importance 
of the different aspects 
of a healthy lifestyle  

Gross Motor:  
Obstacle activities  
children moving over, 
under, through and 
around equipment  
Encourage children to 
be highly active and 
get out of breath 
several times every 
day 
Provide opportunities 
for children to spin, 
rock, tilt, fall, slide and 
bounce 
Dance / moving to 
music  

Gross Motor:  
Races / team games 
involving gross motor 
movements  
Dance related 
activities  
Allow less competent 
and confident children 
to spend time initially 
observing and 
listening, without 
feeling pressured to 
join in  
Gymnastics/ balance  



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Literacy 

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word 
reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with 
children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs 
together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words 
(decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and 
composition (articulating ideas and structuring them in speech, before writing).  

 

Suggested Texts: 

Itôs Okay to be 

Different 

Peace at Last 

The Great Big Book of 

Families 

The Enormous Turnip 

Pumpkin Soup 

Leaf Man 

 

 

 

 

 

 

 

 

 

Suggested Texts: 

Rama and Sita 

The Jolly Christmas 

Postman 

Christmas in Exeter 

Street 

Dear Santa 

Suggested Texts: 

Custard the Dragon 

Tell Me a Dragon 

The Dragon Machine  

Dragon Dance 

Ketchup on Your 

Cornflakes 

The Giant Jam 

Sandwich 

Mr Wolfôs Pancake 

The Gingerbread Man 

Stega Nona 

Suggested Texts: 

Thatôs Not a Daffodil 

The Odd Egg 

The Egg Drop 

The Easter Story 

Suggested Texts: 

The Tiny Seed 

Jasperôs Beanstalk 

Seed To Sunflower 

Oliverôs Vegetables 

Oliverôs Fruit Salad 

The Very Helpful 

Hedgehog 

The Very Hungry 

Caterpillar 

Tadpoleôs Promise 

Suggested Texts: 

Midnight Superhero 

My Mum is a 

Superhero 

Superhero ABC 

Jack and The 

Beanstalk 

Jim and the Beanstalk 

Hansel and Gretel 

Sleeping Beauty 

You Canôt Take an 

Elephant on the Bus 

Mrs Armitage on 

Wheels 

The Hundred Decker 

Bus 

Naughty Bus 

The Train Ride 

Comprehension 
Skills:  
Joining in with rhymes 
and showing an 
interest in stories with 
repeated refrains. 
Environment print 
Having a favourite 
story/rhyme 
Understand the five 
key concepts about 

Comprehension 
Skills:  
Retell stories related to 
events through 
acting/role play 
Christmas letters/lists 
Retelling stories using 
images / apps 
Pie Corbett actions to 
retell the story ï Story 
Maps.  

Comprehension 
Skills:  
Making up stories 
with themselves as 
the main character.  
Encourage children 
to record stories 
through picture 
drawing/mark 
making for LAs.  

Comprehension 
Skills:  
Information leaflets 
about 
transport/journeys  
Re-read books to 
build up their 
confidence in word 
reading, their fluency 
and their 

Comprehension 
Skills:  
Stories from other 
cultures and 
traditions  
Retell a story with 
actions and / or 
picture prompts as 
part of a group - use 
story language when 

Comprehension 
Skills:  
Can draw pictures of 
characters/ events / 
setting in a story  
Listen to stories, 
accurately 
anticipating key 
events and respond 
to what they hear with 



 

print: - print has 
meaning - print can 
have different 
purposes - we read 
English text from left 
to right and from top to 
bottom - the names of 
the different parts of a 
book  
Sequencing familiar 
stories through the 
use of pictures to tell 
the story 
Recognising initial 
sounds 
Name writing activities 
Engage in extended 
conversations about 
stories, learning new 
vocabulary  

Editing of story maps 
and orally retelling 
new stories. Non-
Fiction Focus Retelling 
of stories 
Sequence story ï use 
vocabulary of 
beginning, middle and 
end 
Blend sounds into 
words, so that they 
can read short words 
made up of known 
letterï sound 
correspondences  
Enjoys an increasing 
range of books  

Read simple phrases 
and sentences made 
up of words with 
known letterïsound 
correspondences and, 
where necessary, a 
few exception words. 
Read a few common 
exception words 
matched to phonics 
scheme. Make the 
books available for 
children to share at 
school and at home. 
Avoid asking children 
to read books at home 
they cannot yet read  

understanding and 
enjoyment. World 
Book Day  
Journey timelines  
Uses vocabulary and 
forms of speech that 
are increasingly 
influenced by their 
experiences of books.  
They develop their 
own narratives and 
explanations by 
connecting ideas or 
events  

acting out a narrative. 
Rhyming words  
Parents reading 
stories  
Can explain the main 
events of a story - can 
draw pictures of 
characters/ event / 
setting in a story 
May include labels, 
sentences or captions  
Role play area ï book 
characters  

relevant comments, 
questions and 
reactions 
Make predictions  
Beginning to 
understand that a non-
fiction is a non-story- it 
gives information 
instead 
Fiction means story 
Can point to front 
cover, back cover, 
spine, blurb, 
illustration, illustrator, 
author and title  
Sort books into 
categories 

Word Reading 
(Phonics):  
Phonic Sounds: Set 1 
Reading: Initial sounds, 
oral blending, CVC 
sounds, reciting know 
stories, listening to 
stories with attention 
and recall.  

Help children to read 
the sounds speedily. 
This will make sound-
blending easier  
Listen to children read 
aloud, ensuring books 
are consistent with 
their developing 
phonic knowledge  

 

 

 

 

Word Reading 
(Phonics):  
Phonic Sounds: Set 
1/2   
Reading: Blending CVC 
sounds, rhyming, 
alliteration, knows that 
print is read from left to 
right. Spotting 
diagraphs in words.  

Show children how to 
touch each finger as 
they say each sound. 
For exception words 
such as ótheô and 
ósaidô, help children 
identify the sound that 
is tricky to spell  

Word Reading 
(Phonics):  
Phonic Sounds: Set 
1/2 
Reading: Rhyming 
strings, identifying 
characters and 
settings.  
Help children to 
become familiar with 
letter groups, such as 
óthô, óshô, óchô, óeeô óorô 
óighô 
Provide opportunities 
for children to read 
words containing 
familiar letter groups: 
óthatô, óshopô, óchinô, 
ófeetô, óstormô, ónightô 

Word Reading 
(Phonics):  
Phonic Sounds: Set 
1/2/3 
Reading: Story 
structure-beginning, 
middle, end 
Innovating and retelling 
stories to an audience, 
non-fiction books  
Listen to children read 
some longer words 
made up of letter-sound 
correspondences they 
know: órabbitô, óhimselfô, 
ójumpingô 

Children should not be 
required to use other 
strategies to work out 
words 

Word Reading 
(Phonics):  
Phonic Sounds: Set 
1/2/3 
Reading: Non-fiction 
texts, Internal blending, 
Naming letters of the 
alphabet 
Distinguishing capital 
letters and lower case 
letters  

Note correspondences 
between letters and 
sounds that are 
unusual or that they 
have not yet been 
taught, such as ódoô, 
ósaidô, ówereô  

Word Reading 
(Phonics):  
Phonic Sounds: Set 
1/2/3 
Reading: Reading 
simple sentences with 
fluency 
Reading CVCC and 
CCVC words 
confidently  
End of term 
assessments  
Transition work with 
Year 1 teacher  



 

 Writing:  
Dominant hand, tripod 
grip, mark making, 
giving meaning to 
marks and labelling 
Shopping lists  
Writing initial sounds 
and simple captions 
Use initial sounds to 
label characters / 
images - Silly Soup 
Names labels. 
Captions lists 
Diagrams messages ï 
Create a Message 
centre (home corner)  
Take full length pictures 
of the children. Give 
each child their own 
photo. Can they use 
their knowledge of 
sounds to label different 
parts of their body?  

Place a jar in the 
classroom along with 
strips of paper. If the 
children have 
something important 
to share about 
themselves, they can 
write it on the paper 
and add it to the jar  

 

 

 

 

Writing:  
Name writing, labelling 
using initial sounds, 
story scribing. 
Retelling stories in 
writing area 
Instructions for 
porridge 
Help children identify 
the sound that is tricky 
to spell 
Sequence stories 
using story maps and 
actions 
Write own short story 
about pulling up a 
vegetable or other 
such food 
Make a class book 

  

 

Writing: 
 Writing some of the 
tricky words such as I, 
me, my, like, to, the. 
Writing CVC words, 
Labels using CVC, 
CVCC, CCVC words. 
Guided writing based 
around developing 
short sentences in a 
meaningful context. 
Create a story board. 
Create a class book all 
about people who help 
us. The children 
choose which 
profession to write 
about. At the end of 
the day, the teacher or 
another child can read 
out a page from the 
class book. Continue 
the rhyming string and 
write simple rhyming 
sentences. 

Writing:  
Creating own story 
maps, writing captions 
and labels, writing 
simple sentences. 
Writing short 
sentences to 
accompany story 
maps. Order the Easter 
story. Character 
descriptions. Use a toy 
racing car to practise 
blending. Write a word 
onto a whiteboard and 
move the toy car 
slowly along the word 
as you say each 
phoneme. Then, move 
the car more quickly 
along the word to 
practise blending. 
Write graphemes onto 
toy cars. Use chalk to 
write the same sounds 
onto the base of a 
large activity tray. 
Children can read the 
sounds as they park 
the cars. Write some 
tricky words onto 
pebbles and hide them 
in a tray of soil. 
Provide small world 
diggers for children to 
use to uncover the 
pebbles and read the 
words. 

Writing:  
Writing for a purpose 
in role play using 
phonetically plausible 
attempts at words, 
beginning to use finger 
spaces. Form lower-
case and capital letters 
correctly. Rhyming 
words.  
Support children with 
tricky words by writing 
tricky words on green 
paper (as grass). 
Provide small world 
snails and silver paint. 
Can the children trace 
over the tricky words 
using the snails to 
leave snail trail words? 
Children can build 
word worms using the 
resources provided. 
Add sound buttons to 
support children 
further.  

Writing:  
Story writing, writing 
sentences using a 
range of tricky words 
that are spelt correctly. 
Beginning to use full 
stops, capital letters 
and finger spaces. 
Innovation of familiar 
texts Using familiar 
texts as a model for 
writing own stories. 
Character 
descriptions. Cut out 
triangles (roofs for 
beach huts) and write 
graphemes onto 
colourful lolly sticks. 
Challenge the children 
to build a word using 
the lolly stick 
graphemes and create 
a beach hut under the 
roof. Children can then 
wear sunglasses and 
sun hats as they write 
a simple sentence, 
such as óI can see the 
sea.ô They could write 
on paper cut into 
seaside-themed 
shapes, which can be 
added to a classroom 
display. Can the 
children write a 
postcard to tell a 
family member what 
they did? 

 

 



 

 
Maths (White Rose) 
Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. 
Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and 
the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using 
manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and 
vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for 
children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important 
that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, óhave a goô, 
talk to adults and peers about what they notice and not be afraid to make mistakes.  

 

Key Representations 

         
 

 

 

 

 

The Counting Principles  

 

1. The One to One Principle ï This involves children assigning one 

number name to each object that is being counted. Children need to 

ensure they count each object only once ensuring they have counted 

every object.  

2. The Stable-Order Principle ï Children understand when counting, the 

numbers have to be said in a certain order.  

3. The Cardinal Principle ï Children understand that the number name 

assigned to the final object in a group is the total number of objects in 

that group.  

4. The Abstraction Principle ï This involves children understanding that 

anything can be counted including things that cannot be touched 

including sounds and movements e.g. jumps.  

5. The Order-Irrelevance Principle ï This involves children 

understanding that the order we count a group of objects is irrelevant. 

There will still be the same number. 

 

 

 

 

 

                 



 

                                              

 
 



 

AT1  

1-3: Getting to Know 

You 

Opportunities for 

settling in, introducing 

the areas of provision 

and getting to know 

the children. Key 

times of day, class 

routines. Exploring the 

continuous provision 

inside and out. Where 

do things belong? 

Positional language. 

Phase 1: Just Like 

Me! Match ï Provide 

opportunities for the 

children to find and 

match objects that are 

the same. Can you 

find one exactly like 

mine? How do you 

know it is not the 

same? Can you find 

one different to mine? 

Why is this one not 

like mine? Sort ï 

Children learn that 

collections of objects 

can be sorted into 

sets based on 

attributes such as 

colour, size or shape. 

Compare Amounts ï 

AT2 

Itôs Me 1, 2, 3!  
Representing 1 2 
3 ï Children 
identify 
representations of 
1, 2 and 3.  
Comparing 1 2 3 ï 
Children begin to 
understand that 
as we count, each 
number is one 
more than the 
number before.  
Composition of 1 
2  3 ï Introduce 
children to the 
idea that all 
numbers are 
made up of 
smaller numbers.  
Circles and 
Triangles ï 
Children learn that 
circles have one 
curved side and 
triangles have 3 
straight sides.  
Spatial Awareness 
ï Children hear 
and begin to use 
positional 
language to 
describe how 
items are 
positioned in 
relation to other 
items.  
 

SP1  

Alive in 5! Introducing 

Zero ï The children 

will already have 

some practical 

understanding of 

ónothing thereô or óall 

goneô. They learn the 

number name zero 

and numeral 0. 

Comparing Numbers 

to 5 ï Children 

continue to 

understand that when 

comparing numbers, 

on quantity can be 

more than, the same 

as or fewer than 

another quantity. 

Composition of 4 and 

5- Children will 

continue to develop 

the understanding that 

all numbers are made 

up of smaller 

numbers. Compare 

Mass (2) ï Children 

compare objects 

using the language 

heavier and lighter 

than. Compare 

Capacity (2) ï 

Children build on 

understanding to 

SP2 

Building 9 and 10 ï 

Children continue to 

apply the counting 

principle when 

counting to 9 and 10. 

Comparing numbers 

to 10 ï Children 

continue to make 

comparisons by lining 

items up with 1-1 

correspondence to 

compare them. Bonds 

to 10 ï The children 

explore number bonds 

to 10 using real 

objects in different 

contexts. 3-D Shape ï 

Children should be 

given opportunities to 

build using a variety of 

shapes and to 

construct their own 3-

D shapes. Pattern (2) 

ï Building the 

childrenôs earlier AB 

pattern work by 

introducing more 

complex patterns. 

Consolidation 

SU1  

To 20 and Beyond!  
Building numbers 
beyond 10 ï 
Encourage children 
to build and identify 
numbers to 20 (and 
beyond) using a 
range of resources.  
Counting Patterns 
beyond 10 ï Provide 
regular 
opportunities to 
count on and back 
beyond 10.  
Spatial Reasoning 
(1) - Provide regular 
opportunities for the 
children to complete 
jigsaws and shape 
puzzles. Select and 
rotate shapes.  
First Then Now  
Adding More ï The 
children will use real 
objects to see that 
the quantity of a 
group can be 
changed by adding 
more.  
Taking Away ï The 
children use real 
objects to see that 
the quantity of a 
group can be 
changed by taking 
items away.  
Spatial Awareness 
(2) ï Children 

SU2  

Find My Pattern  
Doubling ï The 
children will learn 
that double means 
ótwice as manyô.  
Sharing and 
Grouping ï The 
children should 
understand how to 
share fairly to 
recognise equal 
groups.  
Even and Odd ï The 
children begin to 
understand that 
some quantities will 
share equally into 2 
groups and some 
will not.  
Spatial Reasoning 
(3) ï Children 
understand that 
places and models 
can be replicated 
and need to 
experience looking 
at these from 
different positions.  
Phase 10: On The 
Move  
Deepening 
Understanding ï 
Children need time 
and opportunities to 
engage in extended 
problem solving and 
develop their critical 
thinking skills.  


