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1. Introduction 

This policy has been developed taking account of best practice locally, nationally and internationally through 
discussions (conferences, courses &links with other outstanding providers), research (internet & publications). It 
uses the Department for Education’s Assessment Principles (2013) which states effective assessment systems:  

Give reliable information to parents about how their child, and their child’s school, is performing  

a. Allow meaningful tracking of pupils towards end of key stage expectations in the new curriculum, 

including regular feedback to parents.  

b. Provide information which is transferable and easily understood and covers both qualitative and 

quantitative assessment.  

c. Differentiate attainment between pupils of different abilities, giving early recognition of pupils who are 

falling behind and those who are excelling.  

d. Are reliable and free from bias.  

 

Help drive improvement for pupils and teachers  

a. Are closely linked to improving the quality of teaching.  

b. Ensure feedback to pupils contributes to improved learning and is focused on specific and tangible 

objectives.  

c. Produce recordable measures which can demonstrate comparison against expected standards and 

reflect progress over time.  

 

Make sure the school is keeping up with external best practice and innovation  

a. Are created in consultation with those delivering best practice locally.  

b. Are created in consideration of, and are benchmarked against, national and international best practice.  

We believe that the child should be at the centre of all we do. In light of this throughout our assessment process 
we have looked at what is important for the pupil and what is important to the pupil.   

‘Important for them’ Describes the assessment process taking into account the national curriculum, 
statutory assessments and the measurement of progress and attainment across the subject areas.  

‘Important to them’ Describes the assessing and noting of significant achievements that are not 
measurable using standardised data systems. This also incorporates the measuring progress and 
engagement of the ‘whole’ child in conjunction with the Education Health Care Plan (EHCP). 

Life beyond levels allows us to assess the outcomes and engagement of pupils within the school's curriculum 
and the individuals Education, Health and Care Plan. This leads to a clear picture of each individual’s skills and 
knowledge. The focus on outcomes  offers clear information about progress to parents and professionals.  

“Assessment is most effective when it reflects an understanding of learning as 

multidimensional, integrated, and revealed in performance over time. Learning is a 

complex process. It entails not only what students know but what they can do with what 

they know; it involves not only knowledge and abilities but values, attitudes, and habits 

of mind that affect both academic success and performance beyond the classroom. 

Assessment should reflect these understandings by employing a diverse array of 

methods, including those that call for actual performance, using them over time so as to 

reveal change, growth, and increasing degrees of integration.”  
 

The American Association for Higher Education 
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2. The Assessment Process 

The deadlines for data collection and assessment activities is found in the 'School Cycle' in the Staffing and 
School Organisation document.   

Baselines 

Start of the year or beginning of schooling at Slated Row (two weeks) 

Important FOR them … Important TO them … 

 

 Prior attainment (previous placement) 

 Teacher Assessments / Tests (Summative)  

 Observations 

 Teacher judgement of current curriculum 
attainment through school's outcomes 

 Completion of Assessment Sheets 

 

 Cognition assessment (EP) 

 Communication & interaction assessment 
(SaLT & School) 

 Pupil voice 

 Other professionals involved assessments 

 Engagement scale profile completed 

As a part of Education Health Care Plans 

 
 
 

Ongoing Assessment 

Formative assessment systems linked to individual students, departments, subjects 

Important FOR them … Important TO them … 

 
Teacher Assessments 
 

 Observations linked to levels: 
o EYFS to Key Stage 3 on 2 Build a Profile; 
o Key Stage 4 & Post 16 in line with 

accredited course and teacher observations 

 Marking & annotation 

 Evaluations and teacher judgements 

 Self and peer assessment 

 Professional dialogue 

 Formative feedback 

 
 

 Cognition & learning 

 Communication & interaction 

 Social & emotional 

 PSHE descriptors 

 Formative feedback 
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Through the year Assessment 

Demonstration of attainment and progress 

Important FOR them … Important TO them … 

 

 Termly teacher/summative assessment  

 Moderation & tracking meetings in school and 
external moderation: 

o judgements 
o work units (KS 4 & P16) 

 Monitoring progress towards targets through c 
completion of Assessment Sheets 

 Parents meetings (formal & informal) 
 

 

 Termly engagement scale profile update 

 Moderation & tracking meetings - Review of 
EHC short term targets 

o Self-assessment 
o Teacher assessment 
o SaLT assessment 
o Other assessments 

 Celebration assemblies 

 

End of year Analysis of Progress & Achievement 

Important FOR them … Important TO them … 

 

 End of year attainment 

 Annual progress towards pupil’s Key Stage 
targets 

 Progress & target setting process  

 Evidence of progress:  
o 2 build a profile 
o Unit work (KS 4 & P16) 
o Books and work 

 Reports to: 
o Parents/carers (own child & whole 

school) 
o Governors / Ofsted 
o Other professionals 
o Local Authority & DfE 

 Class analysis 

 External validation of data  

 

 Review of EHC short term targets: 
o Self-assessment 
o Parent/carer views 
o Teacher assessment 
o SaLT assessment 
o Other professionals assessments 

 

 Prize giving 

 

End of Key Stage Evaluation 

Important FOR them … Important TO them … 

 Achievement of targets 
 

 Setting of next Key Stage targets 
 

 Qualifications & awards 

 Review of EHC long term targets 
o Self-assessment 
o Parent/carer views 
o Teacher assessment 
o SaLT assessment 
o Other professionals assessments 

 

 Transition to next Key Stage / life choices 
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3. Progress & Attainment 

When talking about pupil achievement it is important we understand and use the correct terminology to ensure 
thorough and consistent analysis. 

 Progress is the measurement of attainment from the beginning of a starting point to the end.  

 Attainment is what the student is currently achieving. This judgment is made by teachers through 
formative and summative assessments. 

In the Slated Row Foundation Curriculum Outcomes progress & attainment are shown in the number of 
statements in a stage of the developmental curriculum are achieved in a specific area. Progress is also measured 
using the Engagement Scale Profile*  in line with the Rochford Review and are the best indication of progress.  

In the Slated Row Higher Curriculum Outcomes, based on the National Curriculum 2014, progress and 
attainment is measured using an adapted version of MAPP* (The Dales School) to show mastery of the 
outcomes.  

In Key Stage 4 and Sixth Form progress is measure through the completion of units in a syllabus towards 
attaining a qualification.  

An Assessment Grid* is used to show how the Slated Row Curriculum Outcomes relate to each other, the Early 
Years Foundation Stage, the National Curriculum 2014 and the qualification framework.   

* Can all be found in the appendix of this document before the Marking Policy. 

 

4. Recording Assessments 

 

“Assessment should be able to fulfil the various purposes which 

are decided on by the school and be manageable by the 

teachers in their workload. Therefore the principle of ‘single input: 

multiple output’ is important.” 

David New, The Key  

 

2 Build a Profile allows staff to input assessments through a wireless device in real time, thus taking away the 
need to record on paper and transfer onto the online system.  

Teacher Assessment are the teachers own records of assessment and attainment. 

Assessment Sheets are a format in which teachers inform of current attainment, and progress to allow tracking 
throughout the year.  

Slated Row Analysis Spreadsheet is a spreadsheet that takes the progress data from the PTO sheets and allows 
the senior team to drill deeper to look for trends in cohorts in subjects.  



Assessment Policy 6 

 

5. Moderation 

The importance of moderation … 

“Research studies have shown that teachers’ assessment of a pupil’s work 

may be influenced by external factors such as behaviour, gender, 

ethnicity and special educational needs. For example, teachers might be 

influenced by the previous performance of members of the same ethnic 

group. Similarly, the ‘halo’ effect shows that attainment in 1 subject (or 

verbal ability) can affect judgements in other subjects.”  

 Standards & Testing Agency                          

In school we moderate through the following processes: 

Moderate work in a formal capacity which informs teacher judgments of attainment or qualifications for 
external accreditations. 

Teacher’s observations and assessments of individual students to inform summative assessments and 
attainment. 

Work scrutinies are completed by SLT and Middle leaders, who will undertake a scrutiny once a term looking at 
work samples from their subject across the whole school.  A set proforma is used to ensure that appropriate 
work is being set, differentiated to meet all students’ needs, students’ progress is tracked, marking expectations 
are being followed, strengths are identified and areas for development across the school are addressed. 

In the Local Authority we moderate work alongside colleagues in other schools.  

There is also an annual validation of our data, where we share progress data and work samples with the Local 
Authority School Improvement Partner who scrutinises the work against the data.  

Beyond the Local Authority we compare and moderate data, ensuring that teacher assessment is thorough and 
targets are challenging. We have links with two outstanding Special schools with whom we carry this out; 
Furzedown School (Buckinghamshire) and Fair Fields (Northants).  
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6. Target Setting 

Importance of target setting is to ensure that professionals but more importantly students have a long-term 
vision and short-term motivation. It focuses acquisition of knowledge, and helps to organise time and resources 
so that we can ensure that our students can achieve the most challenging of targets. Where students have an 
understanding it is very important that they are at the centre of the development of these. 

Our target setting process has taken into account historic Performance of pupils at Slated Row and Nationally. 
Expected annual progress is to achieve 66% of a developmental stage, therefore annual targets are set using this 
as a guide: 

 Foundation Curriculum = 66% of the individual outcomes achieved in an SR developmental stage 

 Higher Curriculum = an increase in MAPP score of  11 for an SR developmental stage 

Outcomes are also generated in the Educational Health Care Plan.  These are short term and long term 
outcomes which have been developed through the analysis of educational achievement, outside agency input 
but most importantly listening to the voice and the aspirations of parents and students. 

The Assessment Grid in the appendix of this document is used to identify the appropriate qualification(s) for 
pupils in Key Stage 4. The Year 9 outcome of the completed/mastered SR Stage has an additional level added, 
which is then mapped across into the examination offer to identify the most appropriate course. 

 

7. Formative Feedback 

Where possible we believe that it is imperative that all students understand their achievements and next steps.  
This can be done through a number of ways which include visual aids, informal discussions and formal meetings 
where the student is invited to their EHC, PEP or transition meeting. A huge part of this is also through the 
celebration of student’s achievements either within the class or assemblies which ensure aspiration and 
motivation to peers.  

It is important that information given to parents and carers is not based on jargon or focused on data that can 
often be confusing and get in the way of what is important, the child’s learning. The information given to 
parents needs to enable them to support their child with their next steps in learning and life. Therefore when 
talking to parents about learning we, as a school, will focus on what the pupil has learnt and what they need to 
do next. Where a pupil is identified as not making expected progress we will ensure that a full picture and 
evidence is gathered so that all professionals and parents are informed so that we can discuss how we can work 
together to close the gap.   

Data is only one form of recording attainment.  As a school we believe that it is important that we understand 

the story behind a students’ progress.  By ensuring that we have the ‘full picture’ we are then able to input 

interventions whether these be educational or just ‘talk time’ to ensure that we are fulfilling our role of enabling 

the best possible opportunities for student educational but also self-development.   

Governors receive updates on pupil progress throughout the year. They are reported to annually on pupil 

outcomes, including progress, which they scrutinise. The outcomes information is discussed at the first Pupils 

and Curriculum Committee meeting of the year. They then receive updates on progress made in the Autumn 

and Spring Terms. This is all reported back to the e Full Governing Body.   
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Appendix: The Engagement Scale Profile 

How to complete the Engagement Scale 

 Select an activity for which the student has a low engagement that you want to increase. 
 

 Complete details on front sheet. 
This is to make sure there is an accurate record of what the target and task are, and the date and time so you can compare levels of engagement over 

time. 
 

 Complete the ‘Overview of relevant issues’ and ‘What strategies…’ boxes. 
This space enables you to note anything which might affect the engagement score (e.g. distressing social situation, lack of sleep, etc.). 
 

 Refer to the profile when completing the scale. 
It will help you rate what you have seen, and will also provide consistency between the different people who use the scale so a fair comparison can be 

made. 
 

 Rate each of the indicators from 0–4 (see description of scoring on next page) and add your rating to the ‘Scores’ column. 
Think broadly when completing the scale. Observe what the learner is doing rather than what you expect them to be doing. 
 

 Remember that it does not matter in which order the scale is completed. 
The indicators are not hierarchical. 
 

 Reflect on what has happened and why – complete the "What happened?" column. 
What happened? How did the student display what you have observed? What strategies did the staff use? Why is the student not engaging? 
 

 Complete the ‘Next actions’ column. 
What will I do next time and why? What will I change to engage the student more? How can I make the activity more appealing? Consider not only 

how to change the activity and staff strategies, but environmental factors, resources used, etc. Use the Inquiry Framework for ideas. Be creative! 
 

 Add the ‘Scores’ column to give the student’s overall engagement total. 
 

 Circle this score on the scale on the front page. This acts as a quick visual reference 
 

 Review scores and scales regularly to ensure that any strategies being used are effective in increasing the student’s engagement. 
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Engagement Chart and Scale 

 

       Pupil name:                      Age:  

        Lesson / activity:                     Target:  

        Date:                           Time:  

        Date for next observation:         Completed by:  

 
ENGAGEMENT SCALE (Mark TOTAL engagement score from sheet overleaf) 
 

No                                             Emerging /                                               Partly                                                      Mostly                                                          Fully 

Focus                         fleeting                           sustained                             sustained                                         sustained  

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 

  

Overview of relevant issues 

e.g. Environment / learner mood / noteworthy factors or 

differences 

 What ‘Intervention’ are you using from the last scale you 

completed? 

e.g. Introduce a computer-based initial activity to reduce demands 

on pupil when s/he first arrives at lesson; explain individually to 

pupil before lesson what s/he will be doing. 
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Engagement 
Indicators 

Score 
(0–4) 

What happened? 
What happened / what didn’t happen and why? 

Interventions 
What will I do next time and why? How will I make the 
activity more appealing? 

Responsiveness 
  

 

Curiosity 
  

 

Investigation 
  

 

Discovery 
  

 

Anticipation 
  

 

Initiation 
 

 
 

 

Persistence 
 

 
 

 

Total score 
 

NB  NOW CIRCLE TOTAL SCORE ON SCALE (previous page) 

 
 

 

 

 

 

Key for scoring 

levels of 

engagement 

0 1 2 3 4 

No focus/ 

Disengaged 

Low and minimal 

levels – emerging 

/ fleeting 

Partly sustained  Mostly sustained  Fully sustained  
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Appendix: MAPP for measuring progress in the Higher Curriculum  
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Appendix: Assessment Grid 

Slated Row  
Curriculum 

Developmen
tal Stages 

National 
Curriculums 

Links to Qualifications at Slated Row 

EYFS & NC 2014 
Entry Level & 
 Level 1 & 2 

GCSEs  B-Tec 

  
Level 2 

Functional Skills  
Grade 4 (C+) 

B-Tec  
Firsts 

  
Level 1 

Functional Skills  
Grades 1-3 

(D-G) 

B-Tec  
Award 

SR
 H
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h

er
 C

u
rr

ic
u

lu
m

 

SR 22 

N
at

io
n

al
 C

u
rr

ic
u

lu
m

 2
0

1
4

  

Ye
ar

 1
 t

o
 Y

ea
r 

4
 O

u
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o
m

es
 

B-Tec  
Technical 

SR 21 
Entry Level 3:  

Diploma*  

Step up Gold 

 

SR 20  

SR 19 
Entry Level 3:  

Certificate 

 

SR 18  

SR 17 
Entry Level 3:  

Award 

Step up Silver 

 

SR 16 
Entry Level 2:  

Diploma*  
 

SR 15 
Entry Level 2:  

Certificate 

 

SR 14   

SR 13 
Entry Level 2:  

Award 

  

SR 12   

SR 11 
Entry Level 1:  

Diploma*  
  

SR
 F

o
u

n
d

at
io

n
 C

u
rr
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u
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m

 

SR 10 Exceeding ELGs Entry Level 1:  
Certificate 

  

SR 9 ELGs 
Entry Level 1:  

Award 
  

SR 8 

EY
FS

 D
ev

el
o

p
m

en
t 

M
at

te
rs

  

40-60 months 

Entry Level 1:  
Introductory Award*  

  

SR 7    

SR 6 
30-50 months 

*where available   

SR 5    

SR 4 22-36 months    

SR 3 16-26 months     

SR 2 8-20 months    

SR 1 0-11 months    

Targets for KS4 = Add one SR Stage to the Year 9 outcome of the completed/mastered SR Stage and map 

across into the examination offer to identify the most appropriate course. E.g. if at the end of year 9 a 

pupil has completed/mastered the outcomes in SR 11 the target qualification will be Entry Level 2 Award. 
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Appendix: Further Information 

Extract from Brown University’s Assessment for Learning: Top Ten Tips 

Effective assessment design enhances student learning, and engages students with different learning styles.  
Assessment influences what a student interprets to be the important learning goals … 
 
… USE FEEDBACK TO ENHANCE LEARNING  
 
 4. Provide sufficient and detailed feedback. 
 
Tips:  

 Use feedback and self-assessment sheets.  
 Consider using audio or video recordings (e.g. for student presentations) and provide opportunities for students 

to discuss their reflections on their presentations and how they would like to improve.  
 Avoid checks and crosses, or meaningless terms like “Great work!” or “Poor”.  

Make your writing legible- you would not accept unreadable student work! 
 
5. Focus your feedback on student performance, learning or actions the student can control. 
 
Tips:  

 Identify errors clearly.  
 Outline ‘options for action’ that are reasonable.  
 Avoid personal comments which can reduce a student’s sense of competence (linked to motivation). 

 
6. Provide timely feedback: while it matters to the student and can be used to improve future performance. 
 
Tips:  

 Discuss model answers or exemplars immediately after students submit their work, while the ideas are fresh in 
their minds.  

 Use peer feedback: immediate peer feedback is preferable to late professor feedback.  
 Computer-based practice tests (e.g. multiple choice tests on MyCourses) can provide immediate feedback for 

student self-paced study; however, ensure that explanations for incorrect and correct answers are provided. 
Also, provide “thought questions” to encourage students to consider the critical aspects of the questions (and 
discourage them from randomly guessing). 
 
7. Align feedback with the learning goals of the assignment and the assessment criteria. 
 
Tips:  

 Align your feedback with the aim of the assignment: are you trying to increase interest and motivation with new 
students, or promote reflective learning, or identify and correct misconceptions?  

 Use self and peer assessment to encourage critical thinking and internalization of assessment criteria and 
standards. 
 
8. Provide feedback that is appropriate to the student’s breadth and depth of background, experience, and 
level of independence. 
 
Tips:  

 Feedback needs to be understandable to the student and provide ways for the student to progress to the next 
stage or level of understanding.  

 Provide feedback sensitive to the student’s understanding of the discipline involved (i.e. separate generic study 
skills feedback from discipline-specific comments).  
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9. Feedback needs to be read and noticed. 
 
Tips:  

 Provide ways for students to have an active role in eliciting useful feedback- have them identify and list points 
they need feedback on.  

 Where appropriate, it helps to give feedback only (no grade).  
 Use self-assessment prior to any official grading.  
 Use two-part assignments: formative feedback at part 1; grade only at part 2.  
 Use self-assessment, professor feedback, and then supply a grade.  

 
10. Feedback is acted on by the student.  
 
Tips:  

 Follow up the feedback and be encouraging.  
 Provide “feed-forward” (applies to future work).  
 Use feedback to promote self-directed learning
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Marking Policy 1 

 
Rationale 
 

As a staff, we believe children learn best when there are the highest expectations of their achievements and of 

the quality of their work. 

 

This is achieved when children take pride in all of their work (including written, drawn, spoken and practical) and 

therefore it is essential that the school has clearly defined and consistently applied approaches to the 

presentation and lay out of children’s work and to the methods of marking.  We recognise that Assessment for 

Learning is a key and fundamental practice to ensure the highest levels of progression for our children and that 

it is inextricably linked various methods of individual and group target setting methods linked to Slated Row 

School levels P1-P20. 

 

 
 
Principles 
 
The key purpose of marking is for the children’s benefit to show them and celebrate what they have achieved 
and to help them improve further (not what they have got wrong but how they can make their work even 
better) and make progress in their learning. 
 
Marking is important for the children of Slated Row School because it helps them celebrate what they have 
achieved, know how to improve and ultimately make progress. 
 
Marking is important to the children because it shows that their work is looked at, appreciated and celebrated 
and that the adults care about what they have done. 
 
 

“Our feedback can only be effective if it genuinely empowers children to 
believe that they are on their way to something exciting and worthwhile. 
Marking should make children feel great. It should be specific, incremental 
and positive, and it needs to be empowering and kind.”                 Debra Kidd. 

 
 
Feedback (both verbal and written) should be specific to the learning objective of the lesson/activity and should 
help children become self-analytical and self-motivated, although some of the younger pupils may differentiate 
between being happy or sad about the lesson. 
 
It is essential that children are given time to read comments and respond where appropriate. Children need to 
be given time to make improvements on their work and teachers must identify and allocate time for this in their 
planning. Children need to be trained via whole class and group marking to identify their successes and 
improvement needs. 
 
By engaging some children in the purpose of marking they are given opportunities to develop their thinking skills 
and critical voice. Self-assessment and peer assessment when managed powerfully by the teacher also builds an 
atmosphere of trust and respect fundamental to the ethos of the school.  
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Types of marking and good practice: 
 
 The clear learning objective(s) need to be referred to and shared with the children (at their developmental 

level) and reinforced with reminders as the lesson develops. 
 

 Marking may take various forms, e.g. peer marking, self-assessment, discussion with the children or 
written recording with or away from the child.  
 

 Marking should show you care for the children’s work. It should foster an interaction between the adult and 
child. It should give feedback on the work they have done and guidance as to what the next step is. 
 

 Not all work is to be marked in detail (next steps).  However some recognition e.g. a tick and a quick positive 
comment should be made to show child that the teacher has seen their work and so is aware of their 
achievements towards the objective. 
 

 Comments on the work should be focused and structured on the objective.  
 

 The marking of a child’s piece of work should be relevant to that child’s stage of development. 
 

 Marking should indicate the level of support given and any resources or methods used e.g.; hand over hand, 
modelling. 
 

Marking must be in line with the objective taught:  
 

 On each piece of work a positive point about the work towards the learning objective that is written in 
GREEN pen.  
 

 Once a week (at least) pupils’ marking will include 1 point for next steps improvement that is written in 
purple. “The purple pen of progress.” 
 

 Underlining or highlighting successes in green. 
 

 Using a dot or line in purple to show errors or areas for correction. 
 

Marking and the use of next steps: These fall into three main categories (see appendix for detailed examples): 
1. reminder prompt 
2. scaffolded prompt 
3. example prompt 

 

 Marking in maths should include a tick for correct answers.  Incorrect answers should have a dot and a line 
for another attempt.  
 

e.g:  4 + 3 = 10      _____ 
 

 Children should be given time to respond to next steps so that it is clear to the child, when they look back at 
their work that they have examples of improved/good work to use again.  
 

 Children should be involved with self-assessment: marking their own work and peer marking as much as 
possible, whether by proof reading their own work, checking it with a partner or reacting regularly to 
structured comments made on their work by their teachers . The children should be actively encouraged to 
read and act upon comments that have been made by the teacher. This should be planned into the learning 
to ensure time is given to this. 



Marking Policy 3 

 
 
It is expected that all class teachers will grade/level one piece of work per half term, with the SR grade written 
on the piece of work and clearly seen in the book. This will both assist the class teacher in accurate 
assessment and aid in future moderation. 
 
Once a term (end of Autumn Term, end of Spring Term and end of Summer Term), class teachers are to ensure 
that there is an updated working at grade, to be added to the PTO sheets.  This is to be informed by the two 
graded pieces already completed that term. 

 
 
Early Years and Primary: 

 
Marking that is communicated orally with the child is very powerful. 
 
Marking of work in books follows the process above. Practical work if photographed can follow the same 
process although if it is recorded using “2 Build a profile” it is not marked in this way; however learning 
objectives (Development matters) achieved are linked to the photographic evidence. 
 
 
Secondary and Post 16: 

 
Maths, English and Topic work marked using the process above.  Practical work if photographed can follow the 
same process. 
 
Practical subjects will use the agreed process for written work and the “2 Build a Profile” software linked to the 
objectives of the exam specifications for practical work. 
 
Exam and Accreditation course work – marked to exam guidelines. 

 
 
Moderation and scrutiny: 

 
Middle leaders will undertake a scrutiny once a term looking at work samples from their subject across the 
whole school – see proforma for feedback. 
 
Check that marking expectations are being followed and write a short report (for SLT) on strengths and areas for 
development across the school. 
 
Examples of good marking will continue to be added to the portfolio. 
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EXAMPLES OF IMPROVEMENT PROMPTS 

 

Oral feedback 
LI – TO USE EFFECTIVE DESCRIPTION 
Context: ‘wanted poster’ so people can recognise him/her 
 
Teacher: Now let’s read your description 
Child and teacher read: He is small and handsome and his buttons are made of strawberries 
Teacher: Strawberry buttons. Lovely! And he’s small and handsome. What else could you say about him? 
(reminder prompt) 
Child: He’s greedy 

 

LO – TO USE EFFECTIVE SIMILES  
 
He was a quick runner 
 
Finish this 
He was as fast as ____________________________. 
(scaffolded prompt) 
 
How about ‘He was as quick as a lick’ or ‘He was as fast as lightning’. (Example prompt) 

 

LO – TO USE ADJECTIVES TO ADD DESCRIPTIVE DETAIL  
Context: story narrative 
 
A moment later Katie landed in a smelly muddy jungle. She saw a lion, she smelled a snake. 
 
Describe the snake more. (reminder prompt) 
The snake smelt like _____________. (scaffolded prompt) 

 

Example prompt: 

 
 
*Through work scrutiny it would be important to gather good examples from Slated Row School to add to this 
policy – see next few pages.* 
 
 
 
 

 


