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What types of SEN do we 
provide for? 

Additional and/or different provision is currently being made in school for children with a range of needs, including:  
• Cognition and Learning – Moderate learning difficulties; Specific learning difficulties - dyslexia, dyspraxia.  
• Sensory and/or Physical – hearing impairment, sensory processing difficulties, epilepsy.                                                                                                                                   
• Communication and Interaction – autistic spectrum condition, Asperger’s Syndrome, speech and language difficulties.                                                                                                                                                                                                                                             
• Social, Emotional and Mental Health – attention deficit hyperactivity disorder. 

How do we identify and 
assess pupils with SEN? 

Phase one 
At Berger Primary school we regularly assess all pupils (see assessment policy) in order to monitor levels of attainment and progress and ascertain next 
steps. In this way we ensure that learning activities are well-matched to the needs of our pupils.  After each phase of assessment, we hold progress 
meetings with the class teacher, phase leader, Inclusion Manager and/or SENCO to discuss any pupils that are making less than expected progress which 
can be characterised by progress which is:  

 significantly slower than that of their peers starting from the same baseline 

 fails to match or better the child’s previous rate of progress.  

 fails to close the attainment gap between the child and their peers. 

 widens the attainment gap  
Progress in areas other than attainment is also considered such as communication and interaction needs or difficulties with behavior.   
Phase two 
If appropriate, the Inclusion Manager or SENCO would then use additional and different assessment tools in order to find out more about the lack of 
progress. These could include: 

 Class/Playground observations  

 Behaviour logs to analyse and consider any patterns of behavior 

 The use of checklists including checklists for: Dyscalculia, Dyspraxia, Dyslexia, Working memory, Motor skills, ASD, ADHD 

 Specific assessments such as: Benchmarking Reading Assessment, Sandwell Maths Assessment, Speech and Language Assessments, Dyslexia Screening 
Test (DST), phonics assessment, handwriting assessment  

Phase three 

 Interventions may be carried out to address any barriers to learning identified in phase two. Interventions can take place in class  e.g differentiated 
work, use of visual timetables, task break downs, sensory breaks, or outside of class e.g. reading interventions, speech and language groups, social skills 
group, colourful semantics, maths groups, precision teaching groups. 

 Parents/carers will always be informed if their child is involved in an intervention.  
Phase four 

 If there continues to be a lack of progress, further assessment might be carried out with permission from parents/carers by external professionals e.g. 
Speech and language therapist, Educational psychologist, specialist teachers.  

Phase five  

 If specific needs are identified that require specialized support, the school may ask for an Educational, Health Care plan assessment to be carried out.   



 

 

Who is our special 
educational needs co-
ordinator (SENCO) and how 
can he/she be contacted? 

Inclusion Manager: Laura Bazell  LBazell@berger.hackney.sch.uk (SEND support) 
SENCO: Tania Pope TPope@berger.hackney.sch.uk   (Pupils with EHCPs/Statements) 
Both can be contacted via e-mail/phone the school/asking at reception. 

What is our approach to 
teaching pupils with SEN? 

Our aim for all pupils is to be able to access the curriculum in a meaningful way and make progress from individual starting points. For pupils with SEN we 
do this by removing barriers to learning as much as possible by adapting the curriculum and/or the learning environment – see below.  

How do we adapt the 
curriculum and learning 
environment? 

The learning environment 
We aim for our classrooms to be as inclusive as possible.  

 We ensure that the teaching methods we use take into account all learning styles e.g. pupils who learn by seeing, by hearing and/or by doing. This is 
greatly facilitated by our use of an Arts based curriculum.  

 We make seating plans that take into account the needs of individual pupils e.g. to be sat nearer the board, away from distractions or near a suitable 
“buddy”.  

 We ensure that there are engaging displays around the classroom which reflect the learning journey of the pupils at that moment in time and include 
visuals and reminders relating to the class timetable and the rules for behavior in the classroom. 

 
The curriculum  

 As a school we seek to design an Arts based curriculum that is engaging and relevant for all our pupils, taking into account their interests and personal 
experiences/backgrounds.  

 Our teachers differentiate work in class to ensure all children can access the learning and progress. The school provides teachers with 30 mins Inclusion 
planning time per week to ensure teachers have time to share the differentiated plans with other adults in the class.  

 Providing different work might involve changing the task to be more suitable for a specific child e.g: 

- Enabling the child to use support tools such as an i-pad, visuals, text on different coloured backgrounds, writing frames, word banks or dictionaries.  

- Providing physical apparatus to support the learning process such as props to write about or cubes for counting in Maths. 

- Structuring the task through a task break down, the use of a timer and sensory breaks for those pupils who might struggle with staying focused.  

- Simplifying the task or adding in extra challenge.  

- Providing adult support if required although we are keen to build children’s independence when they are ready.  

- Setting up an individual workstation for targeted work if a child needs time and space to focus away from peers and distractions. These can be 
highly personalised and the class teacher will often act on advice from specialist teachers or Speech and Language Therapists to maximize their 
effectiveness. 

 When appropriate, we might offer a curriculum that is additional to or different from the mainstream curriculum e.g. targeted reading, writing or 
maths sessions in small groups or tried and tested approaches to developing social skills or improving communication such as lego therapy or circle of 
friends.  
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How do we consult parents 
of pupils with SEN and 
involve them in their 
child’s education? 

Creating effective partnerships with parents is a priority for all staff at Berger. We work with parents of pupils with SEN in the following ways: 

 We have termly parents meetings for pupils with SEN. Parents are given a time slot to come and meet the teacher and discuss progress. Whenever 
appropriate, the pupil is strongly encouraged to come to the meeting as well.   
The purpose of this meeting is two-fold. 

- Firstly, the parents, pupil (if present) and teacher review the previous learning plan together. Pupil and parent contributions are recorded on the 
plan. 

- After this, the parents, pupil (if present) and teacher work together to set new targets for the next learning plan. Parents/pupil will be given a 
choice of targets that the teacher or external professional have identified as being appropriate next steps. There are a few occasions in which 
parents/pupil are not given different options for example, if a speech and language therapist or physiotherapist has given a specific program of 
work. In these cases we let professional judgement take priority. However, we always discuss these provisions with parents and check they are in 
agreement.  

 For children with EHCPs, we organise Annual reviews, where the pupil, parents and all professionals involved in the provision and care for the child are 
invited to look at the EHCP and review its outcomes and level of support. 

 We keep parents updated on any changes made to their child’s provision.  

 Beyond that we hold weekly parent talks which are available for all parents to keep them up to date with their child’s education or provide general 
information about pupil welfare. For a full list of talks please see our website “parent talks”.  

 

How do we consult pupils 
with SEN and involve them 
in their education? 

 As mentioned above pupils are invited, when appropriate, to participate in parent meetings and annual reviews. At both occasions we seek to involve 
the pupil as much as possible in decision making about their education.  

 We carry out a one page profile for each child which gives pupils the opportunity to express their likes/dislikes and ways in which they would like adults 
to help them learn. 

How do we assess and 
review pupils’ progress 
towards their outcomes? 

For children working within the national curriculum levels  

 Phase one: identifying long term outcomes (end of key stage or end of year) 

- Children with EHCPs:  
Outcomes for children with EHCPs are identified by pupils (when appropriate) and their parents/carers in collaboration with the class teacher, the 
Senco/Inclusion Manager and other external professionals. For each outcome, there is normally a list of suggested steps in the EHCP document. The 
timeframe is usually for outcomes to be met by the end of the next key stage.  

- Children on SEND support:  
Outcomes for children on SEND support can be identified in two ways: either from reports written by external professionals after working with a child e.g. 
Educational Psychologist, Speech and Language therapist or a member of the re-engagement unit; or through teacher assessment/behavior logs which 
might be used for teachers and parents as a basis for creating outcomes around learning and/or behavior in school. 

 Phase two: identifying termly targets for termly learning plans 

- Choosing targets: At the termly parent meetings, the class teacher sets targets for the next term along with the parent and pupil (when appropriate).  
Whenever possible teachers present pupils and their parents/carers with two or three options which they feel would be an appropriate next step 
towards meeting the overall outcome. The pupil and their parents/carers then state which one they would like to focus on for the following term. 
These targets are written up in the pupil’s termly learning plan. A copy of this plan is made available to the pupil, parents/carers and all adults working 
with the pupil.  



 

 

- Measurable targets: Teachers make sure that the targets are precise and measurable so that they can be monitored effectively e.g. Pupil A is able to 
write independently for 10 mins at least 3 times a week.  

 Phase three: Monitoring  

- The class teachers creates in collaboration with the pupil and, if applicable, their Tala (teaching and learning assistant) a system for monitoring these 
targets during the term e.g. use of assessments e.g. benchmarking levels for reading or precision teaching for number bonds, book looks, tick charts on 
the wall/stuck to the back of the relevant book,work highlighted in a specific colour when it relates to their target.   

- If a pupil meets their target before the end of the next term, additional targets are added.  

- At the end of the term, the teacher uses the evidence collected from their monitoring system to evaluate whether the set target has been met. When a 
target has been met, the pupils moves on to the next step towards meeting their overall outcome.  

For children who are not accessing the national curriculum 
We monitor progress using the b-squared system. Please ask for more details if you’re interested and we’d be happy to show you an example of how this 
system works.   

How do we support pupils 
moving between different 
phases of education? 

There is an effective transition program in place for children with SEND for transitioning into Berger from Nursery, the change of class each year and then 
again from year 6 into secondary school. Transition/change is supported in the following ways:  

- Visits: pupils have the opportunity to visit their new classroom or school along with their Tala. During this time they often take photos for their 
transition books (see below), meet their new teacher etc.  

- The creation of a “my new classroom/school” book: The book is normally created by the pupil with the help of their Tala using templates provided 
by our Speech and Language therapists. It contains photos of key places and people in the new setting and basic information normally presented 
visually. The pupil and Tala will read this book regularly in the summer term and it is also sent home with the child to be used during the summer 
holidays or any other time when a child is changing setting.    

- One page profiles:  Pupils work with their Tala to create a one page profile to summarize their likes/dislikes and let people know the best ways to 
support them. This is made available to any new adults who will be working with the child so a consistent approach can be maintained.  

- Social stories: If appropriate and under the guidance of our Speech and Language therapists a Tala may create a social story around the change to 
use with the pupil in the lead up to the change.  

- Home /nursery visits:  We always try to conduct a home visit with any new pupil coming to our school so that we can find out more about them 
and their family and the child gets to meet us before they come into the new setting. For children coming from another nursery, the Senco, the 
head of early years and if already allocated, the Tala who will be working with the child visits the child in their nursery to observe the child and to 
discuss the child’s needs in more details with adults currently with the child.    

- Collaboration between professionals:  We aim to pass on and make sure we receive as much information as possible about a child moving to or 
away from our school.  

How do we support pupils 
with SEN to improve their 
emotional and social 
development? 

 We use restorative approaches at Berger so all staff promote conflict resolutions and management of feelings in a calm and structured way. Children 
with SEND benefit from personalized behavior plans when appropriate that all staff are made aware of 

 We have three highly skilled Learning Mentors that are trained to work with children on a one to one basis or in small groups. As stated in our behavior 
policy, when a child’s behavior is escalating, teachers are able to call learning mentors who will give a pupil time out from the classroom situation with 
the opportunity to calm down, discuss their feelings and be encouraged to turn their behavior around. The learning mentors also offer in class and out 
of class mentoring, “time to talk” a project where pupils can post a letter into a box to let the learning mentors know they  would like to talk to 



 

 

someone about a specific problem and interventions such as nurture group, circle of friends and social skills groups.   

 We have a speech and language specialist Tala who runs small group interventions for social skills and emotional regulation alongside other speech and 
language groups.  

 We have introduced the “Bridges” intervention to help children with autism improve their social and emotional development.  

 We have an in house counselling service which provides a weekly counselling slot for pupils who need additional support.  

 When necessary, we work with the re-engagement unit to put in place provisions for pupils requiring additional support.  

What expertise and 
training do our staff have 
to support pupils with SEN?  

We have a thorough in house professional development program for all our staff.  
Support staff 
All support staff receive weekly 30 min training sessions that focus on different aspects of need. These sessions are run by internal members of staff or 
outside agencies such as the EP, SALT, Specialist teacher or social workers. Every session also includes a weekly sign as part of our approach to delivering 
Makaton (sign language) training to our staff.  Topics this year include: colourful semantics, use of visuals, emotional regulation, precision teaching, word 
aware, autism training and many more. Topics were selected based on requests made by Tala during their appraisals, areas of need identified for new 
pupils and questionnaires given to staff from our Speech and Language therapists about what they would like to receive training in.  
Teaching staff  
Teaching staff have received training in the SEND code of practice, writing learning plans for pupils with SEND, differentiating work to enable all pupils to 
access the curriculum, the use of b-squared.  
In addition, all staff receive one to one coaching/modelling/advice for specific intervention when appropriate from the external professionals who work at 
our school (see below).    

How will we secure 
specialist expertise and 
what are our arrangements 
for collaboration with 
other professionals ? 

We have a range of professionals that we work with in school who provide an excellent service:  
Speech and Language Therapists (SALT)  
Who: Caroline McCallum and Frances White.  
When: 3.5 days per week throughout the school year.  
What: Caroline and Frances support the school by ... 

 Identifying, assessing and reviewing any child with a specific need around communication and interaction.  

 Carrying out speech and language interventions for pupils who have speech and language outcomes on their EHCPs. 

 Running Launchpad (a speech and language programme) in reception.  

 Running whole group training sessions and individual coaching/modelling for Talas.  

 Being present for Annual Reviews  

 Writing reports for EHCP requests 
Educational psychologist 
Who:   Doreen Robinson 
When: At requested times throughout the year up to a total of 10 days (70 hours) 
What: Doreen supports the school by ... 

 In class observations  

 Specific assessments with the aims of identifying any barriers to learning 

 Being present for Annual Reviews  

 Writing reports for EHCP requests 



 

 

 Offering specialist advice  
Specialist teachers 
Who: Cheryl Oxley, Elizabeth Barnard and Melissa Bond (Dyslexia assessments only)  
When: Every Tuesday  
What: Cheryl supports the school by …  

 Supporting the class team in providing the best possible education for specific pupils with EHCPs. 

 Setting up and modelling to adults in the school specific interventions/teaching approaches to help individual children overcome specific barriers 
to learning.  

 Offering advice to all staff 

 Providing training  
All the above specialist services are bought in by the school through Hackney Learning Trust’s Services for Schools. We also have input from our School 
nurse: 
Who:   Monica  
When:  x 3 a term  
What: Monica supports the school by writing health care plans for any child with medical needs. She also does screening for reception and year 6 and 
provides staff training on relevant subjects such as how to administer an Epi-pen. 
 
We work closely with the EHCP team at Hackney learning trust for the creation of new EHC plans, annual reviews and the transfer of statements to EHC 
plans. 
 
When required we seek additional advice/support from the following organisations: 

 Re-engagement unit 

 CAMHS 

 ARK  

 New regents college  

 Deaf parenting  

 Young Hackney 

 SENCO forum  
And any other relevant agency listed with the Hackney local offer.  

How do we evaluate the 
effectiveness of our SEN 
provision? 

We ensure there is a provision map in place that lets the Leadership Team see what every child with SEND has in place, either through in class support or 
specific interventions. The school has been using provision map software from Edukey as an online provision mapping tool which also attributes the cost of 
support to each child, so that parents can ensure the money from EHCPs is being accounted for.  
All interventions have a baseline assessment, clear targets and a review date. They are clear in their purpose to meet a specific need and progress the 
children involved.  
The Senco/Inclusion Manager carry out twice yearly SEND Learning Walks that quality assures intervention, class environments and effective differentiation 
in books. This is reported to the Leadership team and Governors. 



 

 

How do we handle 
complaints from parents of 
children with SEN about 
provision made at the 
school? 

We use the same approach used for all complaints as outlined in our school complaints policy.  

Who can young people and 
parents contact if they 
have concerns? 

Pupils are encouraged in class in assemblies to always let adults know if they have any concerns. They are encouraged to talk to their class teacher, their 
phase leader, a school buddy/prefect, a learning mentor (they have the option of using the “time to talk” box) or the Senco/Inclusion Manager. This 
message is reinforced through the use of our “Who can I talk to?” display.  
Parents can talk to the class teacher or the Senco/Inclusion Manager. If they are not satisfied with the response they receive, they are encouraged to follow 
our school complaints policy.  

What support services are 
available to parents? 

The following services are available for parents to children with SEND at Queensbridge: SENDIAGS: A free and confidential service, offering support to 
parents and carers of children with special educational needs (SEN) and disabilities in Hackney. 
https://www.learningtrust.co.uk/SEND/Pages/SENDIAGS.aspx 
 
HIP [Hackney Independent Parents]: Their aim is to involve parents in influencing and shaping services for children with disabilities. HIP is led by and for 
parents and carers and has a large network of members. http://www.hiphackney.org.uk/whoweare.html 

Where can the LA’s local 
offer be found? How have 
we contributed to it? 

http://www.hackneylocaloffer.co.uk/kb5/hackney/localoffer/home.page 
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