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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Wroughton Infant School 

Number of pupils in school  251 

Proportion (%) of pupil premium eligible pupils 22% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025  

Date this statement was published December 2021 

Date on which it will be reviewed July 2022  

Statement authorised by Ashley Barrington-Wilding 
(Head of School) 

Pupil premium lead Ashley Barrington-Wilding 
(Head of School) 

Governor / Trustee lead Rosemary Cairns  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 61,415 

Recovery premium funding allocation this academic year £ 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 61,415 
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Part A: Pupil premium strategy plan 

Statement of intent 

At the Wroughton Infant School we believe all children deserve the very best education 

no matter what their background so that they make good progress and achieve high 

attainment across all subject areas. The focus of our pupil premium strategy is to support 

disadvantaged pupils to achieve that goal, including progress for those who are already 

high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

When deciding how to best use the Pupil Premium, we have used the Educational 

Endowment Foundation’s Teaching and Learning Toolkit which provides evidence on 

how schools can spend money more effectively to improve the teaching and learning of 

children from low-income families. Our main strategy to support children in receipt of the 

Pupil Premium is through providing the highest standard of Quality First Teaching (QFT). 

We ensure that the funding is used to support all disadvantaged pupils, regardless of 

ability, to achieve the highest levels of attainment. Families may not necessarily be in 

receipt of Pupil Premium but many of our children are affected by the barriers of child 

poverty, we aim to support all children to overcome these barriers.  

At the Wroughton Infant School, we have high aspirations and ambitions for our children 

and we strive to ensure that no child is left behind. We strongly believe that it is not about 

where you come from but your passion and thirst for knowledge, and your dedication 

and commitment to learning that make the difference between success and failure.  

We are determined to ensure that our children are given every chance to realise their full 

potential. Pupil premium funding, along with allocations made from the school’s own 

budgets will help ensure this money is spent to maximum effect. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged pupils. These are evident across EYFS and KS1. In 
general, it is more prevalent among our disadvantaged pupils than their 
peers. 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics than 
their peers. This is highlighted through our recent Phonics Screening 
Check showing that 79% of pupil premium pupils met the required score 
compared to 85% of non-pupil premium pupils. This negatively impacts 
their development in reading against their peers.  

3 Assessments, observations and discussions with teaching staff indicate 
that there are gaps in knowledge and skills among many disadvantaged 
pupils. In some cases, gaps are closing in some subjects but this is not 
consistent across EYFS and KS1, but all disadvantaged pupils are 
making progress from their starting points.  

4 Our attendance data over the last year indicates that attendance among 
disadvantaged pupils has been between 1.5% lower than for non-
disadvantaged pupils. 

10% of disadvantaged pupils have been ‘persistently absent’ compared 
to 9% of their peers during that period. Our assessments and 
observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. 

5 Through observations and discussions with pupils and teaching staff it 
has been generally noted that disadvantaged pupils lack motivation to 
succeed and set high aspirations for their future.   

6 Through observations and discussions, with teaching staff, indicate that 
some disadvantaged families require additional support in helping their 
child/ren with learning at home.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language 
skills and vocabulary 
among disadvantaged 

Assessments and observations indicate significantly 
improved oral language among disadvantaged pupils. 
This is evident when triangulated with other sources of 
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pupils across EYFS and 
KS1.  

evidence, including engagement in lessons, book 
scrutiny and ongoing formative assessment. 

Improved number of 
disadvantaged pupils 
meeting the threshold for 
the Phonics Screening 
Check.  

Year 1 disadvantaged pupils show that 85% of pupils 
meet the threshold, in line with national expectations.  

Improved reading 
attainment among 
disadvantaged pupils at 
the end of KS1.   

KS1 reading outcomes from 2022 show that more than 
79% of disadvantaged pupils meet the expected 
standard in line with national expectations.  

 

That all disadvantaged pupils develop a love of reading 
and have access to high quality reading books to read 
and share with relatives at home.   

Improved attainment for 
maths and writing for 
disadvantaged pupils at 
the end of KS1.  

KS1 maths outcomes from 2022 show that more than 
80% of disadvantaged pupils meet the expected 
standard in line with national expectations.  

 

KS1 writing outcomes from 2022 show that more than 
74% of disadvantaged pupils meet the expected 
standard in line with national expectations.  

Improved attendance of 
disadvantaged pupils.  

Attendance for the disadvantaged pupils is in line with at 
least national at 96% and that ‘persistent absence’ from 
disadvantaged pupil’s decreases.  

Improved aspirations and 
motivation with 
disadvantaged pupils.  

Attitudes towards learning are positive, motivation to 
learning has improved and high aspirations are shared 
by the disadvantaged pupils.  

Improved partnership with 
parents/carers. 

Increased attendance by disadvantaged families at 
school meetings and events. 

 

Increased parental support for learning at home, e.g. 
hearing children read; providing parents with the 
strategies and tools to be able to do this.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 40,715 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of O-Track to 
improve tracking of pupil 
progress. Showing 
specific areas of pupil 
strength and gaps in 
knowledge and skills to 
inform teaching.  

Training for staff to 
ensure pupil tracking 
using O-Track is used 
efficiently and effectively.  

Based on our experience having a 
consistent and accurate approach to pupil 
progress tracking allows teaching staff to 
identify areas of strength, development 
and subsequent gaps in their knowledge. 
Pupils would receive the correct additional 
support or challenge through interventions 
and teacher instruction.  

1 2 3 

Purchase of moderation 
events to ensure 
judgements of pupil 
progress are accurate.  

Training for staff to 
ensure judgments are 
correct and informed by 
the key performance 
indicators.  

Based on our experience having an 
opportunity to moderate and 
collaboratively work with external 
professionals ensures that accurate and 
fair judgements are given for pupils. It 
allows for teaching staff to reaffirm areas 
of strengths, developments and gaps in 
knowledge. Pupils would receive the 
correct additional support or challenge 
through interventions and teacher 
instruction. 

1 2 3 

Phonics refresher CPD 
for all staff. Sharing good 
practise and identifying 
areas to improve practise.   

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Embedding Metacognition 
across the curriculum 
developing learners with 
strategies in planning, 
monitoring and evaluating 
their learning.   

Metacognition approaches highlighted 
from the EEF suggest with explicit 
teaching, pupils are more likely to use 
these strategies independently, enabling 
them to manage their own learning and 
overcome any challenges.  

1 2 3  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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CPD time will be utilised 
to ensure staff are 
confident in embedding 
metacognition practise 
across the curriculum.   

Embedding teacher led, 
focussed and responsive 
quality first teaching.  

 

CPD time will be utilised 
to ensure staff are 
confident in responding 
efficiently to 
misconceptions, 
interventions through post 
teach sessions.  

Feedback approaches highlighted from 
the EEF suggest that this information 
informs pupils understanding of their 
specific strengths and areas for 
improvement which evidence shows has 
a high impact on pupil attainment.  

1 2 3 

Embedding vocabulary 
development across the 
curriculum so that pupils 
extend and enhance their 
knowledge of vocabulary. 

 

CPD time will be utilised to 
ensure staff are confident 
in utilising strategies for 
extending vocabulary 
across the curriculum.    

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as high-
quality classroom discussion, are 
inexpensive to implement with high 
impacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment 
Foundation | EEF 

1 2  

Embedding our maths 
teaching and curriculum 
planning in line with the 
DfE and EFF guidance.  

 

CPD time will be utilised 
to ensure staff are 
confident in delivering 
teaching and learning of 
mathematical concepts, 
knowledge and skills.   

The DfE non-statutory guidance has been 
produced in conjunction with the National 
Centre for Excellence in the Teaching of 
Mathematics, drawing on evidence-based 
approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

https://educationendowmentfoundation.or
g.uk/education-evidence/guidance-
reports/early-maths  
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £7,900 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of new and 
updated phonological 
decodable books to 
enhance our reading offer 
as well as to develop a 
love of reading with 
current books.    

Based on our experience and evidence 
from the Ramsbury English Hub, the 
importance of developing effective early 
reading through quality texts promotes a 
love of reading across the curriculum.   

2 3  

Purchase of ‘Wellcomm’ 
programme in EYFS to 
improve vocabulary for all 
pupils with booster 
sessions for 
disadvantaged pupils who 
have relativity low spoken 
language skills.     

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as high-
quality classroom discussion, are 
inexpensive to implement with high 
impacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment 
Foundation | EEF 

1  

Update resources of a 
(Read Write Inc.) DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics teaching 
for all pupils. 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Utilising a highly skilled 
teaching assistant to 
provide 1:1 and small 
group tutoring for 
disadvantaged pupils who 
have had their education 
impacted by the 
pandemic.  

Small group tutoring targeted at specific 
needs and knowledge gaps can be an 
effective method to support low attaining 
pupils or those falling behind in small 
groups.  

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

The EEF states that well-evidenced 
teaching assistant interventions can be 
targeted at pupils that require additional 
support and can help previously low 
attaining pupils overcome barriers to 
learning and ‘catch-up’ with previously 
higher attaining pupils.  

1 2 3  

 

https://ramsburyschool.org/englishhub/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 6,400 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Training ELSA’s to provide 
emotional literacy and welfare 
support to pupils and sharing 
best practise with staff.  

Based on our experiences, ELSA 
has equipped pupils with strategies 
for social and emotional wellbeing 
to be successful in the classroom 
and with their home life.   

5 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance 
advice. 

This will involve training and 
release time for staff to develop 
and implement new 
procedures.  

Utilising the local EWO to 
support the school with any 
attendance issues.  

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

The support of the EWO is in place 
to advise the school and challenge 
parents on absences.  

4 

To reinstate ‘Families Together’ 
sessions where parents and 
children can spend quality time 
together completing activities. 
Parents also have the 
opportunity to develop skills in 
supporting their child/ren in 
learning at home.  

The EFF shared that positive 
parental engagement has an 
impact on progress of pupils.  

6  

To offer a wide variety of clubs 
and educational visits to 
disadvantaged pupils so that 
they have rich experiences and 
have opportunities to explore 
new interests and aspirations.  

Based on our schools and research 
from the EEF participation in extra-
curricular activities can motivate 
and engage learners which has a 
positive impact on their learning.    

5  

Contingency fund for acute 
issues.  

We feel it is important to set aside 
a small amount of funding to 
respond efficiently to needs that 
have not been identified.  

All  

 

Total budgeted cost: £61,415 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of 

disadvantaged pupils was lower compared to outcomes in 2019 in reading, writing and 

maths. Although through rigorous assessments and ‘catch-up’ provision all 

disadvantaged pupils made good progress from their starting points.   We aimed to 

achieve our previous strategy by the end of 2020/2 but due the disruption of Covid-19 

this was therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all our subject areas to varying degrees. As evidenced in schools across 

the country, school closure was most detrimental to our disadvantaged pupils, and they 

were not able to benefit from our pupil premium funded improvements to teaching and 

targeted interventions to the degree we had intended. The impact was mitigated by our 

resolution to maintain a high quality curriculum, including during periods of partial 

closure, which was aided by use of online resources through offering high quality 

teaching and learning through SeeSaw (online learning platform) and offering places in 

school to disadvantaged families so they were able to engage with learning with teaching 

staff.  

Attendance continues to be an areas of focus as there has been a 1.5% gap between 

disadvantaged and non-disadvantaged pupils in 202/21. Although attendance has 

continued to remain higher than the national average (above 96%), we believe that it is 

important to reduce this gap and work with families effectively to address any issues with 

absences. This is why attendance is a focus in our current plan.  

Our assessments and observations indicated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related issues. 

The impact was particularly acute for disadvantaged pupils. We used pupil premium 

funding to provide wellbeing support for all pupils through daily PSHE sessions, phone 

conversations with families and ELSA sessions. As a school we also introduced Barry 

Carpenter’s Recovery Curriculum and allowed for opportunities for pupils to reconnect 

with their friends and learning environment. Aspects of this have continued into the new 

pupil premium strategy.  
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Service pupil premium funding  

Measure Details  

How did you spend 
your service pupil 
premium allocation 
last academic year? 

When a child arrives we undertake an assessment to know 
where their starting points are and to identify gaps in service 
children’s education caused by moving between schools. We 
address this with quality first teach and targeted, responsive 
interventions led by the class teacher.  

 

Class teacher and teaching assistant to support the transition 
of service children into the school by liaising with parents to 
understand their child’s interests so they have resources 
ready to help the child feel settled in their new environment.  

 

We have invested in a selection story books for our service 
children to help explain why parents sometimes have to go 
away and offer coping strategies for children. Our ELSA TA’s 
are also available to support the welfare our service children 
and provide activities to ensure children stay connected to 
their deployed parent.  

What was the impact 
of that spending on 
service pupil premium 
eligible pupils? 

Assessments have been used to inform planning and 
interventions so that all service children make progress from 
their starting points.  

 

Teachers have observed improvements in the overall 
wellbeing of our service children.  

 

 
 


