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Learning Policy 
The details ... 

 

Rationale: 

This policy offers clarity about what the expectations of teachers are at the Wroughton Primary 
Federation. 
  
The individual points within ‘Assess - Plan - Teach’ have been included here in more detail to provide 
context and examples. This policy defines the consistencies and key teaching strategies which will 
make everyone’s job easier, so that teachers can build up a repertoire of expertise, knowing that 
what they are doing in these key aspects is the same as what is going on in other classrooms across 
the school. 
 
Aspects such as the marking code should become common practice in the same way as the steps in 
the Behaviour for learning policy. Assess-plan-teach will be monitored, but the main purpose is to 
ensure progress over time rather than ease of monitoring. 
 
It is our belief that learning will thrive within an engaging and stimulating learning environment; 
where relationships are at all times warm and respectful. 
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  Plan 6 - There should be no ‘dead time.’ 
 

 Teach 1 - We are all teachers of literacy … 
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 Teach 3 - Go with the learning! 
 Teach 4 - All students must be working harder than the teacher … 
 Teach 5 - Ensure that learning has stuck … 
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Learning Policy 
One Page Summary 

 

Assess: 
Marking and assessment have two purposes. One, students act on feedback to make progress over 
time. Two; it informs future planning and teaching. 
 

 Teachers must have a secure overview of the starting points, progress and context of all. 
  Marking must be primarily formative, may be selective, and must adhere to the marking 

policy,’ which is clear about what students must act upon. 
  Marking and feedback must be regular. 
  The marking code must be used. 

 
 

Plan :  
Planning is a process not a product. It has one purpose; to enable high quality delivery which meets 
the needs of all students. 

 Be clear and precise about the knowledge/skills you want students to learn, not what you want them 
to do. Break them down. 

  Do the ‘so why?’ test. Activities, including homework, must be designed to facilitate learning and not 
keep students busy. 

  There must be evidence of long-term planning from schemes of work and short-term planning. 
  Differentiation should be planned over time to ensure a Quality First approach which meets the 

needs of all students and groups and maximises the use of any additional adult(s) in the room. 
 Every class must have a seating plan and class profile. 
 There should be no dead time. This includes a flying start, with students purposeful from the 

beginning, and with appropriate pace for the intended learning. 
 

Teach : 
Teaching is a lifetime’s craft. “Every teacher needs to improve, not because they are not good 
enough, but because they can be even better.” (Professor Dylan Wiliam) 
 

 We are all teachers of maths and English. The quality of both students’ and teachers’ 
language, such as in razor sharp instructions and questioning, are significant determinants of 
progress. Make the implicit explicit. 

 Teachers must be explicit about learning outcomes and key vocabulary. 
 Go with the learning: the ‘flow’ of great progress is more important than following a lesson 

plan when it becomes irrelevant. 
 All students must be working harder than the teacher, over time and be able to use the key 

strategies. 
 Ensure that learning has stuck, through checking that is incisive, systematic and effective. 
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Assess -Plan – Teach: 
Assessment has two purposes. One, students act on feedback to 
make progress over time. Two, it informs future planning and 
teaching. 

 
“Is your ‘marking’ really making a difference to the progress being made over time for every child?” 
          Claire Gadsby 
 

1. Teachers must have a secure overview of the starting points, progress 
and context of all. 

 
A secure overview means that: 
 

a) Information in FFT and Target Tracker is understood. This includes: 
I. prior attainment data from EYFS and KS1 

II. reading age & spelling age 
III. how the student is doing in your subject compared to others 
IV. how the student has done in the subject prior to you teaching them etc. 

 
b) Teachers should understand the students overall strengths and weaknesses 
c) Teachers should be mindful of the context of their class because: 

I. Of the relationships you form with them in line with the Behaviour for Learning 
Policy 

II. You liaise with the year team & SENCO where necessary 
 
It is important that a student’s context rarely means you should adjust your aspirations of what they 
can achieve. Sometimes there are events in a student’s life that makes it very hard to learn anything. 
These students are the exception and not the rule. 
 
Without a secure overview, it is impossible for classroom teachers to deliver ‘Quality First’ teaching. A 
variety of assessments provide excellent feedback to the teacher as to whether students have learned what 
they have been taught. 
 
 

2. Marking must be primarily formative, may be selective, and must adhere to the 
marking policy, which is clear about what students must act upon. 

 

Primarily formative means that the focus of your marking must be showing students how they 

can improve. A summative mark/level/grade often means students spend their time comparing how 
they have done with their classmates and not on improving their mark. The Marking Policy is 
designed to direct engagement with what students should improve, and time needs to be given for 
the pupils to read and understand this.  
 

The purpose of selective marking is to enable a more precise focus on areas for development, and 
ensure progress within them. When students have many corrections to make it can be difficult for 
them to know where to start, and they need guidance to work through it. Indicating thirty spelling 
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mistakes in one page of an exercise book can be demotivating. Identifying relevant and appropriate 
errors within a single section will them more opportunity to practice and get right next time. 
Ignoring a misspelt word can reinforce a problem. Used well, selective marking enables faster 
progress over time. 
 

Assessment for Learning 
 

What is Afl and does it matter? 
 

AfL is a proven way to improve outcomes for all pupils 
 

Assessment for learning should not be confused with assessment in its traditional sense; that is, the 
objective gathering and measuring of progress evidence. Assessment for learning is much broader 
and is defined as: 
 
The process of seeking and interpreting evidence for use by learners and their teachers to decide 
where the learners are in their learning, where they need to go and how best to get there. It is part of 
everyday practice for students, teachers and peers that seeks, reflects upon and responds to 
information from dialogue, demonstration and observation in ways that enhance ongoing learning. 
 
Dylan Wiliam identifies the key elements of Afl as a set of activities which can empower learners to 
become independent through: 
 

 Sharing learning intentions and success criteria 
 Engineering effective classroom discussion 
 Formative feedback 
 Activating learners as resources for each other 
 Activating learners as owners of their own learning 

 

Some practical strategies ....  
 
“Tap into the talent in the room” (CG Strategy) instead of the facilitator providing input in the 

early stages, begin by drawing out what learners already know by getting them to seek out 

information from each other (e.g. trio discussion). 

Talking chips .... (CG Strategy) 

Jot thoughts .... (CG Strategy) 
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Checklist for Perfect Assessment for Learning, Claire Gadsby 
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Purple Pen of Polish/ Editing Pencil 
 
As adults, when we are engaged in a task we are continually, and instinctively, reviewing and 
adapting as we go along. Pupils don’t automatically do this – how can we encourage this behaviour? 

  
 
Cream of the crop?” (CG Strategy) 

The B strategy ... 

➢Board ➢Book ➢Brain ➢Buddy ➢“Big Boss” 
 

Come to a stop • Read what you have produced so far • Evaluate your work against the success 
criteria • Ask yourself - “Is this my best effort?” • Make one small change before carrying on 
 

3. Marking, Editing and Feedback must be regular 
 

If student work is assessed regularly, it means they get regular feedback and the opportunity to 
improve. Assessment should be proportionate with curriculum time. If the time taken to mark a class 
set of books is out of proportion with the amount of time the class collectively spends on responding 
to the feedback then something has gone wrong. If students do not engage with the feedback there 
is no impact. Doing hours and hours of marking does not automatically mean this section of the 
learning policy is being followed. 
 

 

Embedding Effective Marking 
 

Workload Principles 

 Meaningful  Marking varies by age group, subject, 
and what works best for the pupil and 
teacher in relation to any particular 
piece of work. Teachers are encouraged 
to adjust their approach as necessary 
and are trusted to incorporate the 
outcomes into subsequent planning and 
teaching. 

 Manageable  Marking practice is proportionate and 
considers the frequency and complexity 
of written feedback, as well as the cost 
and time-effectiveness of marking in 
relation to the overall workload of 
teachers. This is written into any 
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marking/ assessment policy. 

 Motivating  Marking should help to motivate pupils 
to progress. This does not mean always 
writing in-depth comments or being 
universally positive: sometimes short, 
challenging comments or oral feedback 
are more effective. If the teacher is 
doing more work than their pupils, this 
can become a disincentive for pupils to 
accept challenges and take responsibility 
for improving their work. 

Source 
 

 
DfE Workload Report (March 2016) 

 

 
 

4. The marking code must be used. 
The marking code must be displayed and clearly visible in every classroom. When used by everyone 
it saves on time without detriment to the overall impact. The students must feel that their work is 
marked in the same way across the school. Symbols from the code should be predominantly in the 
margin in written work; the key is that students understand where they are making mistakes or their 
work needs to be improved. All staff must follow the marking policy to ensure consistency. 

 
SWANS(Clare Gadsby) Strengths, Weaknesses and Next Steps 
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The Marking Code 
Some symbols represent skills not used by the Infants and equally, at the juniors, the advancing writers 

will outgrow some symbols. 

Please use the symbols appropriate for your year group. 

 

This means you have used 
a capital letter in the 
wrong place or you have 
made a punctuation 
mistake. 

 

I love this!  
You have met the learning 
objective.  
Juniors: 
Trunk, Branches, 
Leaves, Blossom. 

/ 

This means you have 
missed a finger space. 

 

// 
You have forgotten to 
start a new paragraph. 

 

This means you have 
missed a full stop. 

*________________ This means you have spelt 
a word wrong. Please 
correct it. 
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~~~~~ 
This word doesn’t fit here 
e.g. It does make sense.    
Could you choose better 
vocabulary? 

  
These are your next steps. 

^ 
Something is missing - 
Reread to check it makes 
sense.   

 

This means your maths is 
wrong. Please correct it. 



What could you expect from pupils when you give them feedback? (CG Strategy) 

We need more DIRT in lessons ....(Dedicated Improvement and Reflection Time) 

Feedback frames 
 
•Read feedback carefully 

•Ask if you don’t understand what is written down 

•Decide which improvement you are going to make first 

•Indicate which success criteria you are working on 

•Colour of progress is purple –remember your purple pen or editing pencil! 

•Ask your partner to look at your improvements and to give you honest feedback 

•Link your work to the feedback given by your teachers  
 

Where, when and how are your pupils invited to feedback to you? (CG Strategy) 
EXIT Cards 
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(CG Strategies) 

 
“Post it and plant it” feedback …. ? “Catch my Comment…” 

 
“Top Trumps” 

 
“Colour coded intervention “ 

“Secret Scroll feedback” “Skills Swap” 

 
 

Reaching out to parents- Ask me About… 
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Assess -Plan – Teach: 

 

Planning is a process, not a product. It has one purpose, to enable 
high quality delivery which meets the needs of all students. 
 
“How can every teacher ensure that every pupil makes progress?” 
              Claire Gadsby 
 

1. Be clear and precise about the knowledge and skills you want 
the children to learn, not what you want them to do. Break 
them down. 

 

“Give me six hours to chop down a tree and I will spend the first four sharpening the axe.” 
Abraham Lincoln 

 
Planning is about hard thinking, not form filling. It is a thinking process. Your habits of thought are of 
fundamental importance. As obvious as it may sound, a teacher’s planning must consider what 
students already know and what you want students to learn first, and spend some time on it, before 
you give any consideration to what you want them to do. High quality planning requires a bigger 
strategy than this. All too frequently planning starts with the final question. 
 

 
1. Where are the students starting from? (Afl/ secure overview ) 

2. Where do you want them to get to? 
3. How will you know when they are there? 

4. How can you best help them get there? 
 

 
You should aim for excessive clarity and precision to articulate what you want your students to 
learn, and what you want them to do so they learn it. Your explanations should be phrased in such a 
way that students quickly understand what they are aiming for.  
 
Breaking down what you want them to learn can often reveal skills or knowledge they have to 
acquire which need to be taught. 
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“As you reduce the amount of time you spend actually teaching, you can start to observe the 
learning more” 

Jim Smith - The Lazy Teacher 
 
 

2. Do the ‘so why’ test. Activities, including homework, must be designed 
to facilitate learning and not to keep students busy. 

 
To improve students’ understanding of their own work, it is useful to consider why and how we are 
planning learning for students. Over-planning can be very common when you are going to be 
observed. If an activity is not making a significant difference, then drop it. 
 
Activities need to be focused on learning and not control. This can be easier said than done at the 
start of your career, or in the first few weeks of teaching a class who need some time to gel, but in 
any circumstances, should be your long term aim. After planning always check that the activities are 
supporting you to deliver the learning you want to achieve, and whether there was a more efficient 
route of doing it. Ask yourself ‘so why’ about each activity and the length of time allocated. 

  
 Homework 

Homework is part of curriculum planning, including schemes of work it is an extension to the 
students' learning day and contributes to raising achievement. Homework is also an opportunity for 
students to develop their ability to work independently, to research and to extend their learning. 
 
Homework can take the form of separate tasks set each week, and it can also consist of a project, or 
a menu of tasks to be completed over a defined period of time.  
 
See homework policy and Non-Negotiables 
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‘Prove-it’ homework is set termly and allows pupils to craft something and show mastery of a 

topic or concept. It gives the children the 2 key levers of: 
 Choice 
 Challenge 

 

 
 

Teachers should ensure that junior students at least make reference to the homework in their 
planner as a prompt, even if they do not always write it in full. 
 
The purpose of the student planner is to develop independence and resilience in managing their 
learning. They should capture both what they have done and what they plan to do over the week. 
This includes the book they are reading and work they have carried out, such as revision or research, 
that was not set as homework. 
 
 

3. There must be evidence of long term planning from schemes of work 
and the school values, as well as evidence of short term planning. 

 
We do not expect teachers to produce individual lesson plans for observed or unobserved lessons, 
but we do expect ‘evidence of planning’ over time. The teacher must evidence the difference 
between the scheme of work and the lesson you intend to teach. With rare exception, your planning 
for the day should be completed before the start of the school day and must be present at every 
lesson. Planning should be responsive and annotated; it should be tailored to the students needs. 
 
The teacher is responsible for ensuring planning reflects the needs and abilities of a groups of 
children. The 5-Minute Lesson Plan is a useful tool for recording cognitive thought and removes the 
need for laborious writing. Teacher assessment and schemes of work are also valid sources of 
information. There are different formats you may use, but there must be evidence for each lesson 
you teach, whatever the format: 
 
If you want a rough guide for how long it should take (at least once you are through the first year or 
two of your career) – 5 minutes for a single, 10 for a double and frequently less. There is no such 
thing as a perfect planner and schemes of work must be in place to support lesson planning. 
 
 
 



 
 

15 

Learning Policy 
Proud to Belong 

 

4. Differentiation should be planned over time to ensure a Quality First 
approach which meets the needs of all students and groups and 
maximises the use of any additional adult(s). 

 
What is Quality First? 
The great impact on learning is the teacher and the quality of teaching. High quality teaching, 
including appropriate differentiation, is the first wave of intervention. 
 
The second form of differentiation is marking students’ books and planning lessons with thought and 
adapting planning to the needs of individual students and groups in the lesson. Based on staff self-
reviews, we find that this is the most challenging aspect of teaching in the school. It is therefore vital 
that all teachers adapt a ‘differentiation over time’ approach rather than attempting to meet the 
needs of individual students in one-off lessons through time consuming methods. This is not 
sustainable, nor effective on teacher’s workload and productivity. 
 

 
Differentiation Techniqueses 
 

 Seating plans 
 Variety 
 Resources 
 Timings and pace 
 Challenges (do it, do it and use it, do it, use it, own it!) 
 Questioning 
 Assigning roles 
 By outcome 
 By support 
 modelling 

 

 

} Own it 
} Use it 

} Do it 
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 Differentiation through support …(CG Strategy) 
That’s going to cost you…! 
 

 
 
 
 
Beware the Blue Peter Moment (Here is one I made earlier) (CG Strategy) 
Don’t limit exploration, trial and error or investigation 

 
 

Questioning needs to become discussion, so what makes a good discussion? 

  
Through an emotional hook. A Thunk is a beguilingly simple-looking question about everyday things 
that stops you in your tracks and helps you start to look at the world in a whole new light. 

 
Would you rather .....What if .....  
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Ryan’s Thinker’s Keys (CG Strategy)  
2. The WHAT IF 
You can ask virtually any What If question. They can be either serious or frivolous. One excellent 
means of displaying ideas from this key is to draw up an Ideas Wheel. 
THE EXAMPLE: 
1. What if the price of petrol was immediately doubled? 
2. What if all cars turned into skateboards? 

 
Most teachers questions are answered in less than two seconds: just not by the students. Research 
shows  

 Teachers typically use 300-400 questions every day. Most are lower order, functional 
requests  

  Increasing higher order questions to around 50% of the total can raise attainment and 
improve pupil attitudes 

Key message – use WAIT TIME 
 

5. Every class must have a seating plan and class profile. 
 
Key points 

 It offers differentiation possibilities. 
 It is evidence that a teacher has processed the data available for the class. 
 Where students sit should always be up to the teacher, it is part of establishing authority. 

over a new class. “We always work better when we sit together sir/miss” is most frequently 
an indication that they do not. 

  Changing the plan at the start of each term; new dynamics can keep it fresh. 
 A seating plan can show you things you may have inadvertently missed such as whether all 

your pupil premium students are sitting together at the back, and can also act as a 
permanent reminder where the gifted and talented student who wants you to forget about 
their high prior attainment is sitting. 

 

Class profiles 
Class profiles should be updated on at termly basis, three times per year. They should inform the 
number of pupils in the class, the gender balance, SEN students, PP students, EHC Plans, EAL 
students. The following template should be used: 
 

6. There should be no dead time. This includes a flying start/ fascinator, 
with students purposeful from the beginning and with an appropriate 
pace for the intended learning 

 
 Classrooms should be tidy and with all resources accessible to the children, 
  Meet and greet at the beginning of the lesson so that the lesson gets off to a flying start, 
 No waiting for others to arrive, 
 Consider the amount of ‘teacher talk’ time, 
 Little or no copying, particularly lesson objectives, 
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 Time efficient methods, e.g. cutting and pasting can be very time-consuming, 
 Admin tasks can be invisible and inaudible, 
  Consider the transition from one activity to the next, 
  Check learning effectively and avoid wasting time on things already learned, 
 Give adequate thinking time, 
 Unallocated’ lessons to address gaps identified by the assessment, 
  Use timings for activities and parts of activities, 
 Appropriate pace and challenge, depending on what you want them to learn and the activity 

in hand. 

 
Assess -Plan – Teach: 

 
1. We are all teachers of Maths and English. The quality of both 

students’ and teacher’s’ language, such as in razor sharp instructions 
and challenging questions, are significant determinates of progress. 
Make them implicit and explicit. 

 

 

Reading Oracy Writing 
 

St
u

d
en

ts
 

Bring a reading book 
to school every day. 
 
Ensure that you 
complete reading 
journals x6 per week. 
 
Reading aloud. 
 
Free read. 

Use standard English in 
the classroom. 

Understand what is need 
to move you on. 
 
Ensure handwriting and 
SPAG skills are transferred 
to extended writing 

Te
ac

h
e

rs
 

Keep key vocabulary 
on display in the 
classroom and 
explore in lessons. 
 
Reciprocal teaching. 
Recommend non 
fiction and fiction 
books to the 
students 
 
Read to the children 
for at least 5 minutes 
each day 

Oral rehearsal. 
 
Targeted questioning 
with adequate answer 
time given (CG). 
 
Active listening and 
skilled speaking 
prompts on display and 
interacted with lessons. 
 
Frequent opportunities 
for speaking and 
listening given (CG). 

Frequent extended writing 
opportunities given to 
extend writing stamina in a 
wide range of genres 
 
Good quality modelling and 
shared writing (CG). 
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Reading 
When reading longer texts Reciprocal Teaching will enable students to support one another to fully 
digest the text. It is an instructional activity in which students become the teacher in small group 
reading sessions, equipped with a straightforward set of reading comprehension strategies. 
Teachers model, then help students learn to guide group discussions using four strategies: 

 Summarising 
  Questioning 
  Clarifying 
 predicting 

It is expected that all teachers will use this strategy when reading longer or challenging texts with 
students.  
 

 
Oracy 
Oral rehearsal in preparation for writing tasks is essential. Given the nature of our intake, the 
opportunity to rehearse their writing by discussing their ideas with a partner or small group not only 
improves their content, but their literacy. 
 
Key Strategies such as Think-Pair-Share, triad work, group discussions, presentation and more can 
provide students with an opportunity to practice what they will write. 
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Writing 
‘I do; we do; you do’ or modelling is a key teaching strategy that, when coupled with high 
expectations, supports students to make maximum progress. By using a metacognitive approach and 
explaining or demonstrating to students what is expected of them, students are better able to 
respond effectively to tasks. 
 
It is particularly important that this strategy is used when expecting student to complete any form of 
extended writing.  

 
 
Maths 
We are all teachers of maths. Maths includes significant aspects of what is taught in maths, but also 
includes the ability to use numbers and solve problems in other subjects and in real life. 
 

A strong mathematical grounding is beneficial for a wide range of subjects, such as Science, Design 
and Technology and Mathematics, but also in Geography, Computing, Art, PE, Food Technology and 
so on. 
 
When you are teaching something maths related, you should make it explicit you are doing so , to 
enable students to see the relationships between subjects and real life. 
 
 
 

2. Teachers must be explicit about learning outcomes/ success criteria 
and about key vocabulary. 
 

“Word Poverty” By the age of just three children from impoverished environments use less than half 
the number of words spoken by their more advantaged peers. 
 
Students must know the knowledge and skills you want them to learn and the language they are 
expected to understand and use. Current research suggests that the biggest cause of academic 
underachievement in children in a poverty of vocabulary.  
 
There are different ways of being explicit: 
The standard way is to have the learning outcomes and key vocabulary on the board at the start of 
the lesson and referred to when appropriate throughout the lesson. Students should not be asked to 
copy it down. This is a ‘control’ activity, not a learning one, and you should stop them if they do 



 
 

21 

Learning Policy 
Proud to Belong 

unless you have a really difficult class and you need to calm them down on a rare occasion. Copying 
is definitely not a ‘flying start’ to learning.  
 
Address wrongly used vocabulary is written work and in speech. 
 
Key vocabulary mentioned at the beginning and never again serve no purpose. If your high 
expectations are represented in your language, at least some of the key vocabulary will not be 
commonly understood by the class and will play a very significant role in your lesson. It is a high level 
teaching skill to be able to build your lesson around one or two keywords. By definition the number 
of keywords should be small, no more than two or three per lesson. Class displays and working walls 
should be used to reinforce vocabulary. 
 
What does teacher student dialogue usually look like in your class?  
“The magical moment of interaction between teacher and learner ....” 
        Ceri Morgan HMI 
 

Talk Tally (CG Strategy) 

 

Rally Robin/ Bingo/ Snowballs/ Noticing Eyes 
GAS= Go And See 
SAT= Sit And Talk 

 
 
 

Learning Objectives 
How often do you question your own learning objectives? The precision of your language really 
counts in making learning stick; this does not mean that students should copy lesson objectives. Ask 
yourself again the following questions: 
 
1. Where are the students starting from? (secure overview ) 
2. Where do you want them to get to? 
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3. How will you know when they are there? 
4. How can you best help them get there? 
 
 
 
Sophisticated variations that can aid learning include: 
 

 Asking for a reminder of the previous lesson’s learning outcomes and key words, the class 
then speculates what they will be this lesson. 

 Complete the first activity, then ask the class what they think the learning outcomes are. 
 Do the entire lesson and then ask what they think they were. 

 

The pen of power technique (CG Strategy) select a pupil to come to the front and use the 

‘pen of power’ to highlight key words within the objective and to explain their choices. 

Delete Petite (CG Strategy)   Delete objective word by word during the lesson. Challenge 

pupils to remember correctly by the end. 

 

The Red Herring  (CG Strategy)   Add an extra learning objective and ask pupils at the end of 

the lesson to identify which one has not been covered and how they know (a red herring!) 

 

The Treasure Hunt  (CG Strategy)    

 
 

Success Criteria 
Pupils’ progress is accelerated when they are clear about the success criteria for the intended 
outcomes and are able to judge the quality of their work and know how to improve it. This requires 
teachers having a good understanding of progression in the key concepts and skills in their subject. 
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Extra Extra (CG Strategy) 

 Give pupils a list of possible success criteria plus extras. Ask them which should be deleted and why. 

 
 

“WAGOLL it, just a little bit …..”WAGOLL has a brother called WASOLL. Taking it to the level 

of A WOMBOLL What One of My Best Ones Looks Like. (CG Strategy) 
WAGOL= What A Good One Looks Like 
 
“Buy one, Get one free” ... Pupil annotation of their own work. (CG Strategy) 
 

The power of the photograph Different things to annotate such as: (CG Strategy) 
 What were you doing? 
  What were you learning?  
  Key vocab?  
 Success criteria? 
  WWW/EBI? 
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3. Go with the learning: the ‘flow’ of great progress is more important 
than following a lesson plan. 

 
“Go with the learning” means teachers have the freedom to teach and veer off from lesson planning 
when necessary to ensure learning takes place. It is about valuing teachers who intuitively recognise 
whether students have learned what they have been taught and adjust the lesson accordingly. This 
freedom is far more important than following an over-detailed lesson plan, a tick box culture or 
pleasing the imaginary inspector. This still means that planning needs to be thorough, otherwise 
there is nothing to veer away from. ‘Winging it’ might be possible in experienced hands, but is not 
desirable, and is definitely unprofessional. 
Many lessons do not work out the way they were intended. Sometimes knowledge and skills do not 
stick; activities need to be shortened/lengthened or done in a different order. The point of a lesson 
is to maximise learning, not deliver the plan. ‘Go with the learning’ ensures ‘flow’ in the delivery of 
teaching and of learning. 
 
Teacher input currently accounts for approximately 85% of each lesson- plan to ensure you are not a 
self-sabotaging teacher. 

 
 
 

4. All students must be working harder than the teacher and be able to 
use key strategies 

 
Ultimately it is the students who have to perform in tests and assessments, job interview and in their 
working lives. Your students must have the expectation that when they come to your lessons they 
will think and work hard for sustained periods. This does not mean that whole class teaching is 
discouraged, or that you are expected to be a facilitator but over time the students must work 
harder than you. 
 
Your planning is key to this, particularly the lesson structure and how you adapt longer activities 
while teaching. The start of the lesson can set the tone. Your students come in and immediately start 
working unprompted while you meet and greet. When new to teaching or a new class you may well 
feel for some time as though you are the person working the hardest by a distance. It should be your 
ambition to reverse that. This is a key part of student self-regulation, independence and taking 
responsibility. Teach the learning behaviours you want to see and embed the Book of Commitments. 
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5. Ensure that learning has stuck, through checking that it is incisive, 
systematic and effective. 

 
If learning is planned for, teachers should be able to gauge if learning has taken place. However, it is 
not always as easy as that. Learning cannot always be seen. It is therefore vital, that teachers can 
confidently and accurately use teaching techniques to gather a secure overview as to whether 
‘learning has stuck’ or not. All teachers should be confident to test whether ‘learning has stuck’ using 
systematic and incisive techniques, frequently based on questioning. 
 
Far too often teachers make the assumption that teaching something means it has been learned. 
This feedback is absolutely essential to ensure students make strong progress over time. Every 
teacher has had the experience of writing the same comment in every book or seeing the same 
mistake in every assessment, because learning was not checked effectively. 
 
Ensuring learning sticks begins with your planning. If you have planned your lesson so that the main 
activities are as long as possible this enables you to get around the room and monitor progress. 
Other techniques, particularly  Claire G, tell you a great deal. 
 

 
 
 
 
 
 
 
 

 

 
 


