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Dyslexia Friendly School 

The needs of the children who experience dyslexic tendencies will be catered for in all lessons. 
Teachers will use a variety of visual aids and materials to ensure these learners can work at their 
full potential. Information will be presented both graphically and pictorially, using concrete 
apparatus and role play. In addition, appropriate coloured paper will be used within lessons for 
those pupils who find this beneficial. 
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Context & Rationale 

The way students behave in school is strongly correlated with their eventual outcomes. When 

behaviour in general improves throughout a school the impact is:  

 students achieve more academically and socially  

 time is reclaimed for better and more learning  

 staff satisfaction improves, retention is higher, recruitment is less problematic 

Policy Objectives:  

 To provide guidance for staff, parents, governors and other stakeholders on how we keep 

children and young people safe 

  To provide a framework for our collective beliefs around human behaviour as it relates to 

children and young people  

 To provide an inclusive model for our understanding of behavioural needs  

 To underpin our beliefs with evidence based practice and current research  

Across the Wroughton Primary Federation we aim: 

 To encourage a calm, purposeful and happy atmosphere within the school. 

 To foster positive caring attitudes towards everyone where achievements at all levels are 

acknowledged and valued 

 To encourage increasing independence and self-discipline so that each child learns to accept 

responsibility for his/her own behaviour 

 To have a consistent approach to behaviour throughout the school with parental 

cooperation and involvement 

 To make boundaries of acceptable behaviour clear and to ensure safety  

 To raise awareness about appropriate behaviour 

 To help pupils, staff and parents have a sense of direction and feeling of common purpose 
 

This policy was designed to meet the needs of all stakeholders within the school,  previous 

successes and challenges, feedback from stakeholders and also takes into account research from 

‘Creating a Culture’ by Tom Bennett. 

 

 

 

 

 

 

 

 

 

file://///WRO-SVR-002/staff$/behaviour/Tom_Bennett_Independent_Review_of_Behaviour_in_Schools.pdf
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KEY BELIEFS  

At The Wroughton Primary Federation we believe that: 

 Children and young people want to behave well  

 Behaviour can be a means of communication – we must ensure that all pupils are supported 

to communicate their needs safely and appropriately  

 With the right support and intervention, children and young people can learn to improve 

their behaviour and manage well  

 Mistakes are part of the learning process and we recognise that all of our children and young 

people are at different stages of the developmental process  

 All adults can learn strategies to support young people to improve their behaviour 

 

Adults can support the children and young people in our school by:  

 The quality of our relationships with each other and them  

 The quality of our provision 

 A well-informed understanding of their needs  

 The scaffolding we put in place  

 Observation, evidence gathering and analysis – so that our interventions are well informed 

and planned  

 Working in close partnership with parents and carers  

 Investing time to allow children to practise and make mistakes  

 

The scaffolding consists of:  

 Accessible modes of communication  

 Clear and realistic expectations  

 Rules  

 Routines 

 The language of choice  

 Rewards and consequences 

 Reparation wherever possible and appropriate 

 Descriptive praise  

 Fair and predictable responses to both negative and positive behaviour 
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KEY BELIEFS EXPLAINED  

We believe that:  

Children and young people want to behave well  

 We believe that our children and young people are happy when they behave well and when 

that behaviour is recognised and acknowledged by adults and their peers. Children are able 

to behave well when their needs are well met in school, at home and in the community.  

Behaviour and Communication 

Supporting children to effectively communicate is a very important part of supporting children and 

young people to behave appropriately. Children with behaviour needs will need a personalised 

approach to behaviour management. 

Children and young people can learn to improve their behaviour. Mistakes are part of the learning 

process. We don’t make a judgement about it – instead we support our children and young people 

to get it right. All adults can learn strategies to support children and young people to improve their 

behaviour. Most adults have evolved ways of responding to children’s behaviour based on a 

combination of personal and professional experiences and training and experiential learning. At the 

Wroughton Primary Federation we encourage all staff to reflect on what may be the underlying 

issues that drive or trigger behaviour in children, and to think about ways of responding to 

challenging behaviour in a non-judgemental and supportive way. 

This can be very difficult especially if a child is aggressive or targeting others in a very focused way. 

As a school we will support staff to develop their own emotional resilience through professional 

support. This may be peer to peer, group or individual support and can draw on a range of expertise 

within school and beyond (Lead professionals, Teacher Mentors, Educational Psychologists, CAHMS, 

etc).  

All adults must be committed to developing their practice and sharing their skills and experiences. 

This is a commitment to ongoing professional development - our commitment to Coaching and 

Mentoring, reflective practice and peer support improves performance and professional 

competence.  

Adults can support children and young people by:  

The quality of our relationships with each other and them  

a) Our relationships with each other are supported and developed by our Commitments Book and 

Code of Conduct. This provides a framework to help us to provide good models of behaviour at all 

times for our children and young people.  

b) The quality of our relationships with our children and young people. These relationships are 

crucial. Each adult is a significant adult for our children and young people. To foster successful, 

enabling relationships we need to: 
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 Actively build trust and rapport – they have to be earned: they’re not given  

 We should have high expectations for all children and young people and when we 

demonstrate our belief in them, it supports them to succeed.  

 We treat children and young people with dignity and respect at all times eg by saying ‘thank 

you’; by communicating carefully and clearly. Deal with confrontation quietly and with 

respect. If it is necessary to enforce rules with a child, do it quietly without the child being 

shown up; there is then no need for the child to confront the adult to save face with friends 

 Adults should listen respectfully to the child or young person, and make a judgement about 

how/when to respond  

  Invest in your relationships with the children  

 Consider what might be behind the behaviour; why the child or young person is behaving in 

this way. There will always be a reason: the behaviour is a symptom of something that we 

need to identify  

 See things through eg consequences in place as a response to particular behaviours, both 

desirable and undesirable 

  Keep our word – and if, for some reason, we are unable to honour a commitment to a child 

or young person, to communicate clearly and honestly about why this has happened 

  Identify the strengths in the child or young person – identify these with the child and build 

on it. If a child is not able to do this, advocate for the child within the team or professional 

group 

  Apologise if you make a mistake – you are modelling this for the child or young person and 

this will support you to build trust and respect  

  Name and manage your own emotional reactions to children and young people’s behaviour 

ie demonstrate emotionally intelligent behaviour at all times. Seek help if you are finding it 

difficult to manage your feelings about a child or young person  

 It is important to resolve difficult feelings about children’s behaviour – it is unhelpful history. 

Focus instead on getting it right in the future 

  Quietly but firmly hold appropriate boundaries for the children and young people. Seek 

support from wider professional networks to problem-solve challenging behaviour  

 We are always respectful to children, we do not talk about them over their heads or in front 

of other children  

  We are non-judgemental about children’s life experiences, but we use evidence to inform 

our planning for them. 
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Children’s Responsibilities are:  

 To work to the best of their abilities, and allow others to do the same.  

 To treat others with respect.  

 To obey the instructions of the school staff.  

 To take care of property and the environment in and out of school.  

 To co-operate with other children and adults. 

 To understand and apply the commitments we have made to each other. 

 

 

The Parents’ Responsibilities Are:  

 To make children aware of appropriate behaviour in all situations.  

 To encourage independence and self-discipline.  

 To show an interest in all that their child does in school.  

 To foster good relationships with the school.  

 To support the school in the implementation of this policy.  

 To be aware of the school rules and expectations.  

 To offer a framework for social education. 
 

 

The quality of our provision:  

If we are able to meet each child at his/her point of need, it is more likely that challenging or 

unhelpful behaviour will decrease or stop. To do this we need to:  

 Accurately assess the child or young person’s needs  

 Plan to meet the child or young person’s needs 

 Support the child to develop high levels of resilience and have high expectations for every 

child  

  Support children and young people to develop high self- esteem, so that they believe that 

they can succeed 

 Frequent positive reinforcement when things are going well and minimal feedback for low 

level undesirable behaviours. Focus on what you want the child to do.  

 Know what motivates each child or young person  

 Where appropriate, include the children and young people in the target setting and 

evaluation process for outcomes measurement, using appropriate language and methods  

 Give the child or young person feedback on progress in a supportive way that makes sense 

to them, focusing particularly on their achievements and what they need to do to make 

further progress  

 Praise the children and young people for their specific achievements, ie descriptive praise 

and do this often 

  Actively teach the children and young people behaviour for learning. 
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The School Culture 

A key role of our leaders is to design a detailed vision of what the culture should look like for our 

school, focussing on social and academic conduct. Expectations must be as high as possible, for all. 

The culture is built with as much detail and clarity as possible and staff and students need to know 

how to achieve this, and what the culture looks like in practice from behaviour on buses, to corridor 

and canteen conduct. This means demonstrating it, communicating it thoroughly, and ensuring that 

every aspect of school life feeds into and reinforces that culture. 

 

Creating the right culture practical strategies: 

1. Children should be greeted each morning by a member of staff who wishes them all a good 

morning.  

2. Movement from the playground to the school should be done in an orderly manner and at 

all times should be done quietly. Walking should be encouraged to avoid accidents and to 

bring a sense of calm to the start of the day, lessons should begin promptly. 

3. As children leave the classroom to enter Collective Worship, to change rooms, to go out to 

play, they should line up quietly and leave the classroom with a sense of respect for others 

around them. The teacher and, teaching assistants, should position themselves at the most 

suitable vantage point.  

4. Play times and lunchtimes should be calm. Children should be encouraged to play and not to 

fight or bully others. All members of the school community support in the promotion of 

positive behaviour.  

5. At the end of the school day all children should be dismissed safely in a calm manner off the 

premises, ending the day with the right tone. Teachers and Senior Leaders ensure all the 

pupils leave school safely, especially our most vulnerable pupils.  

6. Good manners cost nothing and children, and grownups alike, should use them within the 

contexts of this school at all time. 

 

Senior Leaders and Year Group Leads should be highly visible around the building to ensure that all 

these procedures are operative. 

The scaffolding we put in place – by this we mean all the things we do to support our children and 

young people to manage their own behaviour successfully. 
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The scaffolding  

Rules support positive behaviour. They should be:  

 Few in number  

 Agreed with children and young people using Jigsaw and our school values 

 Communicated in a way that the children and young people can understand, including visual 

cues, objects of reference, social stories etc.  

 Stated in the positive – things we are going do  

 Regularly referred to by all staff with children and young people  

 Appropriate to the activity and developmental range 

 Embed the school’s values and commitments 

 Embed outstanding SMSC throughout the curriculum and school life 

 

Routines support our children and young people by fixing desired behaviours in their minds. They 

must be explicitly taught – don’t assume they know them. The more consistency there is over 

routines, the easier it is for our children and young people. Routines also support behaviour for 

learning.  

 

Attendance and Punctuality 

Attendance and punctuality are an important part of good behaviour. Students who miss valuable 

time in classrooms fall further behind, and become more disengaged from the work of the class, 

which in turn encourages misbehaviour.  

The expectation is 100% attendance and 100% punctuality for pupils and staff. We recognise that 

this is an aspirational goal. Our attendance team are allocated this duty and just as crucially, 

deviation from this 100% results in a school reaction, an investigation, a consequence, support, 

whatever is needed.  

 

The language of choice  

This is part of helping our children and young people to take responsibility for their behaviour. We 

actively encourage them to choose the right thing to do and, where appropriate, explain the 

consequences of their choices, both good and bad. We use specific descriptive praise when we see 

them making a good choice – we can never do too much of this. We link consequences to the 

choices they make, to help them make the best choice. 
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This communication: 

 Increases children and young people’s sense of responsibility  

 Regards mistakes as part of learning  

 Removes the struggle for power 

  Is positive  

 Where appropriate, overtly links responsibility, choice and consequence  

 Helps them to take responsibility  

 Helps them to manage their own behaviour 

  Increases their independence  

Rewards  

 Descriptive praise  

 Behaviour Shop 

 Golden Book 

 Certificates and awards 

 Communication with parents and carers to inform them of the behaviour or achievement 

e.g. text home, phone call home, ‘Pride in the Tribe’ postcard 

 Special responsibilities/privileges  

Consequences 

It is important for our children and young people to clearly link a specific behaviour with its 

consequence (See Appendix 5 Consequence Ladder). The consequence needs to be a natural 

consequence, which makes sense to a child. 

It is also important for adults to review what has happened. Was there anything that could have 

been done differently to support this child or young person to manage?  

Reparation means repairing relationships, or ‘making good’ in some way. We believe that children 

and young people should always be given the opportunity to repair, and that they want to do this 

and to think about the effect of their behaviour on others.  

Unresolved difficulties can make children and young people very anxious and this can cause 

behaviour to escalate or become habitual.  

Descriptive Praise If we tell people what it is exactly that we like about what they are doing, we are 

reinforcing the behaviours we want to promote, eg  

‘I liked the way you came the first time I asked.’  

‘I noticed how kindly you supported _S_. Thank you.’ ‘Thank you for returning to the activity so 

promptly.’  

We are also giving them positive feedback and personal recognition. This raises their self-esteem 

and leads to improved behaviour. The use of descriptive praise is a feature of the school’s language. 

Descriptive praise supports behaviour for learning. 
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Reinforcing the expectations  

Consistently high expectations are the only high expectations that have long-term impact. School 

rules that are conveyed, but never enforced or required, are no rules at all, and students learn 

quickly the difference between what boundaries are supposed to exist, and which ones actually 

exist. All students need to meet the expectations set of them. Any one not meeting the expected 

standard must expect an intervention of some form, a reaction from the staff body. Any member of 

staff not maintaining these boundaries and expectations must be challenged, retrained or otherwise 

engaged to aim more closely to the standards expected. 

 

Children and young people with exceptional behavioural needs  

The majority of children and young people at the school behave and respond positively to our 

guidelines. However, some of our children and young people need additional support to learn to 

manage their behaviour. Some children may have experienced trauma from adverse childhood 

experiences (A.C.E.) as well as toxic stress. A.C.E. can include physical and emotional abuse, neglect, 

caregiver’s mental health and violence. The more A.C.E.s a child experiences the more likely they are 

to display adverse behaviours (dip in performance, poor choices and attendance) from the toxic 

stress their body is under. This can lead to long lasting wear and tear on the body and brain.  

We do this by: 

 Build a positive relationship with the child. 

 Start every new day as a new start 

 We train staff to watch children’s behaviour and view this as a form of communication 

 Take the time to listen to the child and identify their needs 

 Working in line with this Policy  

 Provide structure, consistency and routine 

 Plan for change where possible 

 Build on the child’s passions and interests 

 Find the child’s safe place in the building 

 Identifying who the child’s safe adult it 

 Putting in additional scaffolding, tailored to the specific needs of each child or young 

person.  

 Considering early help and referring to agencies through the Early Help Assessment process 

 Multi-agency review 

 Observations in a range of contexts 

 Making the routines/strategies more detailed 
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 Drawing up a Risk Assessment and Positive Behaviour Plan detailing action to be taken 

when identified behaviour occurs. This is shared with the child or young person, parent and 

other staff 

 Drawing on additional resources from beyond the school, eg CAHMS, EP support 

 Parental and family support  

Peer on Peer Abuse  
We recognise that children are capable of abusing other children. We understand that the 
pupil/student who is perpetrating the abuse may also be at risk of harm. We will make every effort 
to ensure that the perpetrator is also treated as a victim and supported appropriately.  
Peer on peer abuse can include but are not limited to sexual harassment, sexting and sexual 

violence. 

Sexual Harassment/Violence 
Our school makes clear that sexual violence and sexual harassment is not acceptable, will never be 
tolerated and is not an inevitable part of growing up. 

 All incidents of sexual harassment or violence will be investigated. 

 Will be reported to the safeguarding team. 

 Staff will follow the safeguarding procedures set out in the safeguarding policy. (See 
Safeguarding Policy for further information) 

 Parents will be informed.  

 Additional lessons using Jigsaw and NSPCC resources relevant to the incident e.g. Use of the 
pants rule 

 Pastoral support for the parties involved 

Bullying (including Cyber-bullying)  

There is no legal definition of bullying. However, it’s usually defined as behaviour that is: 

 Repeated 

 intended to hurt someone either physically or emotionally 

 often aimed at certain groups, for example because of race, religion, gender or sexual 
orientation 
 

It takes many forms and can include: 

 physical assault 

 teasing 

 making threats 

 name calling 

 cyberbullying - bullying via mobile phone or online (for example email, social networks and 
instant messenger 

 Racist and Religious Bullying 

 Sexual, Sexist and Transphobic Bullying 

 Homophobic Bullying 

 Disablist Bullying 
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Across the Wroughton Primary Federation we: 

 do not tolerate bullying  

 will never ignore Bullying  

 record all instances of bullying on CPOMS 

 will inform parents and carers of bullying via telephone or in face to face contact  

 address every instance of bullying, in line with the Federation Anti-Bullying Policy, with each 

child or young person involved taking responsibility for his/her actions, apologising and 

agreeing to stop/change the behaviour causing concern  

 will support children and young people to develop age appropriate level e-literacy so that 

they are able to keep themselves safe on-line and report cyber-bullying. 

Further guidance is available in the school’s Anti-Bullying and E-Safety Policy which is available on 

request from the school and on the Federation website. 

 

Discriminatory language/incidents  

 Although quite rare, incidents which include elements of racism, homophobia, sexism or 

those which are related to disability, gender presentation or religion are not acceptable 

within our school’s community  

 They should be dealt with in line with this Policy with further advice and a coordinated 

response from Senior Leadership Team  

 They MUST be recorded appropriately on CPOMs, including all follow-up action  

 Some children use discriminatory language without understanding its impact and this must 

be viewed as an opportunity to teach children how to be respectful to each other  

Further guidance is available in the school’s Equalities Policy which is available on request from the 

school and on the school website.  

 

Restraint 

Restraint is the positive application of sufficient force to ensure, by physical means alone, that a 

child or young person does no injury either to him/herself, a member of staff, another child or young 

person, or property.  

 Should rarely be used, and only after all other interventions have been exhausted, and only by 

staff who have had the recognised Team Teach training, and this is up-to-date 

 Should only be used if the child or young person is putting himself or others in danger and 

where failure to intervene would constitute neglect 

  If used, it must be recorded in the school’s incident recording system 

  An Individual Risk Assessment will need to be carried out – this might apply when an 

individual child or young person/child needs physical interventions, using Team Teach 

strategies as a part of an on-going behaviour management plan.  
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 Staff need to be able to establish the possible consequences of using a particular Team Teach 

method or methods of physical intervention when difficult behaviour occurs.  

 Update the child or young person’s Behaviour Plan including the Team Teach physical 

interventions which have been successful and share with relevant colleagues 

  If restraint is used, parents/carers need to be contacted before the child arrives home  

 

Monitoring  

 We need consistent behaviour management throughout the school; this is partly achieved via 

monitoring and reflection. We will ensure that all behaviour records are rigorous and 

maintained using our recording system SIMS. Behaviour will be reported to the Governing 

Body each term. 

 

Exclusions 

In exceptional circumstances it may be necessary to exclude a pupil for a fixed time period and this 

would always be considered very carefully. Exceptional circumstances include, but are not limited to:  

 Incidents where the safety of the pupil, other pupils or staff is seriously compromised  

 Incidents of significant deliberate damage to property 

Decisions to exclude pupils are made on an individual basis and should always be a reasonable and 

measured response, which will have impact and provide a learning opportunity for the child or 

young person. Exclusions can also be managed internally and a child or young person may be 

removed from class for a fixed period of time. 

Fixed-term and permanent exclusions 

The Executive Head teacher and Head of School have the responsibility for giving fixed-term 

exclusions to individual children for serious acts of misbehaviour. For repeated or very serious acts 

of anti-social behaviour, the Executive Headteacher may permanently exclude a child. Both these 

actions are only taken after the school governors have been notified. 

The Executive Headteacher or Head of School may exclude a pupil for one or more fixed periods, for 

up to 45 days in any one school year. The Executive Headteacher may also exclude a pupil 

permanently. It is also possible for the Executive Headteacher to convert a fixed-term exclusion into 

a permanent exclusion, if the circumstances warrant this. 

If the Executive Headteacher permanently excludes a pupil, s/he informs the parents immediately, 

giving reasons for the exclusion. At the same time, the Executive Headteacher makes it clear to the 

parents that they can, if they wish, appeal against the decision to the governing body. The school 

informs the parents how to make any such appeal. 

The Executive Headteacher informs the LA and the governing body about any permanent exclusion, 

and about any fixed-term exclusions beyond five days in any one term. 
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The governing body itself cannot either exclude a pupil or extend the exclusion period made by the 

Executive Headteacher. 

The governing body has a discipline committee which is made up of five members. This committee 

considers any exclusion appeals on behalf of the governors. The discipline committee will be formed 

as and when the need arises. When an appeals panel meets to consider an exclusion, they consider 

the 

Circumstances in which the pupil was excluded, consider any representation by parents and the LA, 

and consider whether the pupil should be reinstated. If the governors’ appeals panel decides that a 

pupil should be reinstated, the Executive Head teacher must comply with this ruling. 

The school keeps a record of any pupil who is suspended for a fixed term, or who is permanently 

excluded. It is the responsibility of the governing body to monitor the rate of suspensions and 

exclusions, and to ensure that the school policy is administered fairly. 

Permanent exclusions  

It is extremely rare for us to permanently exclude a pupil at The Wroughton Primary Federation. In 

the event that we are not able to meet the needs of an individual pupil, we will always aim to work 

with the child and young person’s family and the Local Authority to identify a suitable alternative 

placement for a managed move. All exclusions will always be reported to the Governing Body, Local 

Authority and, where appropriate, the allocated social worker or Head of the Virtual School for 

Looked After Pupils. 
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Appendix 1:  

Physical Intervention Policy  

See also Use of Reasonable Force https://www.gov.uk/government/publications/use-of-reasonable-

force-in-schools  

 

What is reasonable force?  
1. The term ‘reasonable force’ covers the broad range of actions used by most teachers at some 
point in their career that involve a degree of physical contact with pupils.  

2. Force is usually used either to control or restrain. This can range from guiding a pupil to safety by 
the arm through to more extreme circumstances such as breaking up a fight or where a student 
needs to be restrained to prevent violence or injury.  

3. ‘Reasonable in the circumstances’ means using no more force than is needed.  

4. As mentioned above, schools generally use force to control pupils and to restrain them. Control 
means either passive physical contact, such as standing between pupils or blocking a pupil's path, or 
active physical contact such as leading a pupil by the arm out of a classroom.  

5. Restraint means to hold back physically or to bring a pupil under control. It is typically used in 
more extreme circumstances, for example when two pupils are fighting and refuse to separate 
without physical intervention.  

6. School staff should always try to avoid acting in a way that might cause injury, but extreme cases 
it may not always be possible to avoid injuring the pupil.  
 

When can reasonable force be used?  
• Reasonable force can be used to prevent pupils from hurting themselves or others, from damaging 
property, or from causing disorder.  

• In a school, force is used for two main purposes – to control pupils or to restrain them.  

• The decision on whether or not to physically intervene is down to the professional judgement of 
the staff member concerned and should always depend on the individual circumstances.  
 
 
Schools can use reasonable force to:  
• remove disruptive children from the classroom where they have refused to follow an instruction to 
do so;  

• prevent a pupil behaving in a way that disrupts a school event or a school trip or visit;  

• prevent a pupil leaving the classroom where allowing the pupil to leave would risk their safety or 
lead to behaviour that disrupts the behaviour of others;  

• prevent a pupil from attacking a member of staff or another pupil, or to stop a fight in the 
playground; and  

• restrain a pupil at risk of harming themselves through physical outbursts.  
 
 
 
 
 

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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What about other physical contact with pupils?  
 
It is not illegal to touch a pupil and the school does not have a ‘no contact’ policy. There are 
occasions when physical contact, other than reasonable force, with a pupil is proper and necessary.  
 
Examples of where touching a pupil might be proper or necessary:  

• Holding the hand of the child at the front/back of the line when going to assembly or when walking 
together around the school;  

• When comforting a distressed pupil;  

• When a pupil is being congratulated or praised;  

• To demonstrate how to use a musical instrument;  

• To demonstrate exercises or techniques during PE lessons or sports coaching; and  

• To give first aid.  
 
Staff receive up-to-date behaviour management training; in addition, we have a number of 

accredited Team Teach teachers on the staff. We believe that physical intervention should be the 

last resort. In the majority of cases de-escalation and diffusion are the appropriate methods of 

dealing with situations that might result in a threat to the health and safety of any individuals.  

On extremely rare occasions it may be appropriate for staff to intervene physically with or between 

students.  

These include: 

 - Injury, or risk of injury, to another student  

- Injury, or risk of injury, to a member of staff  

- Serious damage to property  

Any intervention should be a last resort and be proportionate, reasonable and necessary. All staff 

have a duty of care to children and young people. If staff take no action, and the outcome is that a 

child injures him/herself, or another, including staff, this could be seen as negligence.  

Advice for Staff  

Members of staff facing confrontational situations with children or young people are reminded that 

the following behaviours can either reduce or inflame incidents, and that a brief moment of risk 

assessment may allow the time to decide on the appropriate action necessary. 

Staff are strongly advised not to physically stop young people from leaving any given space. They 

should give a clear choice and spell out consequences, but unless there is a risk of injury should 

never block a young person’s exit. 

Remaining calm – the ability to try and remain calm and appear relaxed is less likely to provoke. A 

relaxed posture and a non-threatening (CALM) stance, ie not toe-toe, are recommended. 



 

Page 16 of 24 
 

Awareness of Space – try to be aware of the space around you and avoid stepping into another 

individual’s personal/intimate space. Try to take a step back outside the circle of danger. 

Pacing and Chasing – angry people often pace around in tense situations and staff should try to 

avoid the temptation to follow as they attempt to help them calm down. This can be counter-

productive as it may trigger a chase response and drive the other person away. Where possible, it is 

preferable for the staff member to stand still, speaking calmly, clearly and confidently – or even sit 

down! 

Intonation and use of voice - when people are anxious or angry they tend to talk faster, higher and 

more loudly. In a potential crisis situation, staff need to speak more slowly, in a lower tone and more 

quietly. 

Help Script  

– Connect by using the young person’s name  

– Recognise and acknowledge child or young person’s feelings  

– Tell the young person you are there to help: “You talk and I will listen.”  

– Give direction  

 

Diffusing body language responses  

– Social distance  

– Sideways stance, step back  

– Intermittent eye contact  

– Relaxed body posture 

 – Palms open  

 

Calm Stance  

Think of the values of stepping back from a situation, both physically and emotionally:  

– Allows a more considered response  

– Time to make a ‘dynamic’ risk assessment and seek assistance  

– Allows other person ‘take up’ time to make their own choices  

– Build confidence in children that you are in control – children need to feel that adults are in 

control.  

 

In the event of a serious incident eg a fight, staff should:  

- Give clear and immediate instructions – “stop fighting, stop fighting”  

- Send for assistance  

- Spell out sanctions  

- Remove the ‘fuel’ by clearing the ‘audience’ away  

- Be a witness  

- Intervene physically if confident and having assessed the degree of risk 

- if not, call for assistance 
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Appendix 2 

Behaviour  Children Staff commitment 
Do it You know the expectations but need occasional reminders 

which you respond to. 
 Lining up silently in the playground 
 Appropriate, respectful behaviour in assembly 
 Moving around the school quietly and calmly 
 Show kind and respectful behaviour to others 
 Have good manners 
 Being a good learner 
 Be prepared for lessons 
 Be on time (punctual) 
 Wear correct uniform and PE kit 
 Keep to class and school routines 

 

Use it You know the behaviour culture and expectations of the 
school and you use these independently and consistently. 

 Lining up silently in the playground 
 Appropriate, respectful behaviour in assembly 
 Moving around the school quietly and calmly 
 Show kind and respectful behaviour to others 
 Have good manners 
 Being a good learner 
 Be prepared for lessons 
 Be on time (punctual) 
 Wear correct uniform and PE kit 
 Keep to class and school routines 

Own it You understand, value and support the behaviour culture 
of the school and you are a consistent role model to others.  
In every aspect of school life, you are a leader who other 
children look up to and want to be like.  
You recognise good behaviour in others and acknowledge 
it. 
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Appendix 3 

Positive Handling Plan 

Name: 
 
EHC Plan:  Y / N 
 

Class: 
 
Review Date: 

ADDITIONAL INFORMATION: eg Medical Data: known medication/Asthma/Nose bleeds etc This 
information is vital if appropriate positive handling strategies are to be implemented. Any 
strategies must be on an individual needs basis and where appropriate link to the child’s Health 
Care Plan and moving and handling strategies. 
 

 
 TRIGGER BEHAVIOURS: (Describe situations/behaviours which are known to have led to 
Positive Handling being required) Link to risk assessment. As part of the process it is important to 
evaluate current practice and collate data that affords the school with the opportunity to 
accurately access environmental factors that may be influencing a child’s behaviour. 
 

 
 TARGET: A target should be set that is SMART and that looks to reduce the number of 
physical interventions of a specific time-scale. The target should be based upon pre-requisite 
information about the child and/ or baseline data.  
 
SUCCESS CRITERIA: This section should include additional resources that may be required to meet 
the target. 
 

 
PREFERRED SUPPORTIVE STRATEGIES: (Underline/Describe strategies which, when and where 
possible, should be attempted before positive handling techniques are used). 
 

 Verbal advice/support  
 Planned positive distractions, what?  
 Reassurance Positive touch who?  
 Tactical ignoring Descriptions of reality.  
 Take up time.  
 Negotiation/Partial agreement  
 Time out offered/directed  
 Transfer adult  
 Choices/limits/consequences  
 Others: i.e. Classroom organisation.  

 
This section links the behaviour policy of the school with the overall process of positive handling. 
Primary and Secondary strategies that should be employed as whole school approaches are 
outlined and agreed prior to physical intervention taking place. 
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Preferred Handling Strategies: (Described the preferred staff responses/holds) It is important that 
the strategies for responding to individual behaviours are individualised in respect of meeting the 
needs of the pupil who presents the behaviour. 
Technique  
In line with the 
school’s Care and 
Control policy Team 
Teach Strategies 
(training updated 
January 2018) 

Standing/Sitting 
Graded in terms of 
severity of 
intervention 

Number of staff 
Where appropriate 
staff should be 
named and have 
received training 

Breakaway Techniques 
Staff should not 
physically intervene if 
they are not confident or 
competent ie if they have 
not had up to date Team 
Teach Training via the 
school. 

 

REPAIR AND REBUILD PROCESSES FOLLOWING THE INCIDENT (What care is to be provided?). 
What learning opportunities exist for the child? How will the child be reintegrated back into 
school?) This is the medium which enables the child to begin to own their own behaviour and in 
turn develop alternative strategies. It is imperative that the approach adopted is procedural, 
certain and predictable with clear roles and responsibilities established within the plan. More 
detailed information on this aspect of the process can be obtained by contacting the SEN Advisory 
Division. 
RECORDING AND NOTIFICATION REQUIRED  
A positive Handling Plan does not replace the school’s formal procedure for recording and 
reporting incidents.  
 
Bound and Numbered Incident Book  Y / N  
This book is with the Head of School. The Head must always be informed and the Book completed. 
Please follow guidance). 

 
EVALUATION (This section is to be completed during the review) Over time, behaviour patterns of 
individual pupils will change as will the benefits and risks associated with any physical 
intervention. Each review should include a formal meeting of all relevant personnel involved and 
the success of the plan should be measured against the original target. 

SIGNATURES: It is important to get people to ‘sign up’, especially the parents/carers. 
 
Head of School:______________________________________  Date:_______________ 
 
Parent/ Carer: _______________________________________ Date:_______________  
 
Staff Trained: ________________________________________ Date:_______________ 
 
Others eg Social Worker: _______________________________ Date:_______________ 
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Appendix 4 

Traffic Light System 

Sanctions:  

Use of the traffic light system (for children on a Behaviour Plan):  

Where needed a pupil should have displayed a laminated “Traffic light” that records behaviour. Any 

children who are warned more than twice about a behaviour will automatically move to amber. Any 

child committing a violent, wilfully disobedient or bullying, including homophobic or racist bullying 

incident, will move to red.  

All children start a fresh each half day, but any children reaching red or amber in 3/5 days will be 

reported to the year lead and/or head teacher and a parental letter and follow up meeting will be 

arranged. Any child, whose behaviour does not improve, will be placed on a behaviour monitoring 

record. 

Amber once in day: official warning and/or in class sanction- 1 side of A4 lines/behaviour 

reflection sheet based on the school commitments book,  and/or 

movement to lone working 

Amber twice in day: loss of next available play for behaviour reflection 

 

Red in day: Spoken to at lunchtime/ or morning session by year leader Parent 

informed and recorded on SIMS 

Red in day twice: Spoken to by Head of School, Parent informed and seen before the end 

of the school day and recorded on SIMS 

Red 3/5 days: Spoken to by Executive Headteacher, Parental meeting and in-school 

exclusion half a day in school  

Red 5/10days Behaviour management strategy put in place for two week period-in 

school exclusion 

Red 10/15 days Considered exclusion ranging from 1-5 days evening parental meetings 

and clinics to address behaviour with parents, mtg nightly to discuss 

behaviour, SLT member notified 

Wilful assault repeated bullying, racist abuse and defiance that risks safety of self or 

others, reported immediately to Head of School/ Executive 

Headteacher 

 

 

 

 



 

Page 21 of 24 
 

Appendix 5 Consequence Ladder 

Behaviour and Consequences  

Across the Wroughton Primary Federation, we all try to Use it and Own it with our 

behaviour. 

However, sometimes we need to be reminded about how to behave properly and what 

the consequences are if we don’t. 

Student behaviour Consequences 

If you do not show  
behaviour and meet the 
school’s expectations of: 

  Lining up silently in the playground 
and moving around the school quietly 
and calmly 

 Appropriate, respectful, honest, kind 
behaviour everywhere, to everyone 

 Having good manners 
 Being a good learner 
 Being prepared (equipment, water, 

reading book) and on time for lessons.  
 Respecting resources and your 

surroundings 
 Wearing correct uniform and PE kit 
 Keeping to class and school routines 

You will be given a warning by a member 
of staff and then be expected to put it 
right – show us you can        and 

 
You may be 

asked to make up for lost time 
You may be asked to practise behaving in 
the way we expect you to at school 
Nail varnish and make-up will be removed 
at the school office 
You may be asked to move seat 
You will be asked to apologise and make 
it right                    

Behaviour 1 
You are still not behaving as expected.  

 Not responding to a warning about 
your behaviour and putting it right 

 Disobedience 
 Dishonesty 
 Poor work rate over a period of time 
 Inadequate homework or reading 

records over time – which does not 
improve when supported 

 Continuing to play fight  

Behaviour 1 consequences 
 
You will lose some of your own 
time  
 
Your behaviour will be recorded  
 
Your year group leader will be 
informed  
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Behaviour 2 
You are continuing to not behave as 
expected.  

 Continuous misbehaviour despite 
prior consequences 

 Deliberately inappropriate, dishonest 
or hurtful comments towards children 
or adults 

 Defiance 

Behaviour 2 consequences 
 
You will lose more of your own 
time 
 
Your behaviour will be recorded  
 
The Year Group Leader will 
speak to you 
 
Your parents will be informed 
 

Behaviour 3 
You are persistently not behaving as 
expected.          You show gross disrespect for 
our behaviour culture. 

 Abusive language to other children or 
adults (including deliberately insulting 
someone because of their race, 
religion, gender, intelligence, or 
lifestyle choices) 

 Vandalism  
 Theft 
 Bullying 
 Violence – a physical attack on 

another person 
 Deliberately and persistently 

hindering the learning of others 

Behaviour 3 consequences 
 
You may be removed from the 
classroom 
 
You will be seen by the 
Heads of School and / or 
Executive Head teacher 
 
Your behaviour will be 
recorded 
 
Your parents will be asked to 
attend a meeting 
 
An internal exclusion may be 
necessary 



 

 


