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Introduction
Background
	The Middle East, which encompasses a vast array of countries located in West Asia and North Africa, is rapidly emerging in global politics, yet the region is plagued by a lack of public understanding. American media in particular paints the Middle East as alien, with a strange culture and ancient customs. Such disregard for cultural sensitivity is not only apparent in American news reporting, but also in films aimed at mass audiences. According to Shaheen (2003), for “more than a century, Hollywood has used repetition as a teaching tool, tutoring movie audiences by repeating over and over, in film after film, insidious images of the Arab people” (p. 172). Some Americans have been bound together by a sense of hatred towards the Middle East due to prejudices in the media, and Arabs, who constitute the region’s largest ethnic group, have overwhelmingly suffered as a result. Alsultany (2013) writes, “hate crimes against Arabs and Muslims [within the United States] multiplied by 1,600 percent from 2000 to 2001” (p. 161). 
	In this era of mass globalization, it is difficult to comprehend that such animosity is felt towards the Middle East due to its cultural differences and perceived incompatibility with the American lifestyle. Learning a foreign language poses a possible solution to this issue. According to Sellman (2016), learning Arabic could “spark appreciation [of the Middle East’s] cultural heritage” (p. 134). Despite this knowledge, there is a lack of research regarding whether learning a foreign language, particularly Arabic, could reduce one’s stereotypical perceptions of the Middle East. Therefore, it is imperative to determine whether studying Arabic could offset the negative effects of media on learners.

Formulation of Question
	An interest in the Middle East inspired the following research. Middle Eastern stereotypes and prejudices are very prevalent in media and everyday life, from television shows to public displays of ignorance. As Arabic is the most widely spoken language in the Middle East, it was then found useful to explore whether learning Arabic can enhance one’s knowledge and perception of the region, particularly in regard to high school students. In this case, the influence a high school student is subject to while taking an Arabic language course could be positive as it could potentially change their outlook on the Middle East, combatting some of the media-driven stereotypes.
	For the purpose of this paper, the Middle East refers to the countries and territories of Morocco, Algeria, Tunisia, Libya, Egypt, Sudan, Somalia, Yemen, Saudi Arabia, Oman, Bahrain, Qatar, UAE, Jordan, Lebanon, Syria, Iraq, Iran, Afghanistan, Pakistan, the West Bank and Gaza, and Turkey. The inclusion of these countries was based off of a map constructed by Culcasi (2010), an associate professor of geography at West Virginia University (Culcasi, 2010, p. 590). The “definition” of the Middle East, however, may differ between scholars, but for the purpose of this study, the above countries constitute the region. Arabs constitute the largest ethnic group in the Middle East. The majority of Arabs are Muslim (adherents of Islam).  
	With that said, the following question was formulated: Two what extent do high school students taking an Arabic language course have greater knowledge of the Middle East compared to their classmates studying another foreign language, and how different is their perception of the Middle East? 
Hypothesis
	It is hypothesized that students taking an Arabic language course will be more knowledgeable in regards to the Middle East  and will have a more positive perception of the region in comparison to their peers taking a different foreign language in high school. After taking Spanish for four years in high school, the author is more open-minded about Hispanic culture, so she predicts that those taking Arabic will similarly be more open-minded about Middle Eastern societies. 
Literature Review
Representation of the Middle East in the United States
	It is first important to analyze how inaccurately the Middle East is represented in the United States and determine the extent to which American media has distorted reality by painting it as an uncivilized region. 
	The flawed portrayal of Arabs is apparent in a range of American media. Various sources depict them according to the stereotypes associated with the Middle East. The film industry, for example, has misrepresented the typical Arab so gravely that they are now associated with violence and terrorism. Shaheen’s (2003) review of more than nine hundred films found that the movies reinforced prejudices against Arabs by referring to them as “dogs and monkeys,” leading some American viewers to regard them as inferior (Shaheen, 2003, p. 177). Arab culture is similarly portrayed inaccurately. Sheikhs are presented as “slovenly, hook-nosed potentates intent on capturing pale-faced blondes for their harems” when, in actuality, Sheikhs are wise rulers of tribes or elderly family members (p. 180). Films deliberately contribute to the notion that the Middle East in wild and harsh while simultaneously damaging the reputation of Arabs. 
	Arabic women are also a topic of interest in America, with great focus on their supposed passivity and powerlessness. Alsultany (2013) writes that, in news reporting, the “oppression of women is framed as a providing insight, a vital clue, into why terrorism occurs. What is revealed ‘behind the veil’? An assault of evidence is then presented, testifying to the oppressive and backward nature of Islam, especially when it comes to women” (p. 165). Women are displayed as closeted members of society, curtained off from the rest of the world. They are shown as passivists rather than activists. The effect of this news strategy can be traced back to the film industry, as “not only do the Arab women never speak, they are never in the workplace, functioning as doctors, computer specialists, [or] print and broadcast journalists” (Shaheen, 2003, p. 189). In a similar fashion to news reporting, movies subjugate women to lesser roles than those they actually hold. One “would never guess that [Arab women] are as diverse and talented as any others,” yet Syria and Egypt granted women the right to vote as early as Europee did, and women make up almost one-third of the Egyptian government (Shaheen, 2003, p. 184). Although Arab women are dynamic members of their communities, the media has contributed to their misrepresentation. 
	Similar to Arabs, Muslims are consistently portrayed as dangerous to society, with the media painting them as violent. A multitude of online news sources chronicle “Muslim women dying in ‘honor killings’ [and] being beaten on the streets of Afghanistan and Saudi Arabia for violating the dress code” (Alsultany, 2013, p. 165). Such reports contribute to the notion of Arabs possessing an aggressive culture. Written media plays a significant role in this mischaracterization as well. The April 18, 2008 Chronicle Review, a journal read by American Academics, featured a photograph of a “young Palestinian man wearing a black headband and holdding up a Qur’an and a rifle” (Aydin and Hammer, 2010, p. 1-2). Islam, to which most Arabs adhere, is hence regarded as a religion with vicious roots and followers due to the influence of media.
	Media, including news and film, has laid the foundations for the notion that Arabs are “foreign” and “different” from the rest of society. From the newspapers they read to the movies they watch, Americans are bombarded with negative and misinformed portrayals of the Middle East to a critical degree. Following an analysis of American media, it is important to recognize the severity of misrepresentation that the Middle East endures.
American Views Regarding the Middle East
	It is then crucial to research how inaccurate depictions of the Middle East impact American societal views towards Arabs and Muslims, and whether these people are victims of prejudice and hatred as a result.
	As American discussion regarding the Middle East develops, more of its inhabitants are put in the spotlight. Although this trend could have had a positive impact, it has actually done the opposite. Lalami (2012) writes, “Muslims have become more visible in American society [and so] the fear and contempt for them, which used to be expressed in private, are now being promoted to the front pages of news and on cable news talk-shows” (p. 20). This potent hatred is not just limited to Muslims but also anyone remotely linked to Isslam. Due to their cultural and historical neglect by the United States, Arabs “are associated with being Muslim which the majority are not” (Abouchedid and Nasser, 2006, p. 211). These misinformed views, in addition to the perpetuation of Muslim stereotypes by media outlets, have caused Americans to scorn Arabs and, therefore, contribute to cultural insensitivity. 
	This circulation of negativity regarding these peoples has resulted in physical manifestations of such emotions in everyday situations. Following the terrorist attacks on September 11, 2001, “hate crimes against Arabs and Muslims multiplied by 1,600 percent from 200 to 2001… hundreds of Arab and Muslim Americans reported discrimination at work, physcial assaults, and their mosques and community centers vandalized or set on fire” (Alsultany, 2013, p. 161). Although the rapid rise in such hate crimes occurred more than eighteen years ago, the trend of anti-Arabic and anti-Muslim sentiments still continues. In November 2015, Kayla Gerber, “a 24-year-old non-Muslim actress, singer, [and] dancer, was assaulted by a man who pinned her against the wall and screamed at her ‘to take off [her] f****n hijab and get the f***k out of his country,’” according to Islam (Islam, 2018, p. 3). Being associated with the Middle East, even in terms of appearance, can be dangerous and frightening. In this case, actions speak louder than words as the overall negative American perception of the Middle East is apparent.
	Americans are uncomfortable with the Middle East. Some consider it “foreign… [for it] is considered [to be] dangerous in part due to it being ‘un-American’” (Islam, 2018, p. 3). It is important to recognize that Arabic culture and the Muslim faith are thought to be incompatible with the political and social norms of the United States, which are beliefs that seem to stem from a lack of understanding. 
Education as a Tool to Further Understanding of the Middle East
	It is important to review comprehensive ways to decrease misunderstanding and misrepresentation in regard to the Middle East. A potential solution is learning a foreign language, specifically Arabic, in order to change one’s perception of the region. 
	Learning any foreign language can provide invaluable lessons. According to Met (2004), anyone “can benefit immediately from starting to learn a language early… mental flexibility, the ability to shift easily between symbol systems, [and] improved abilities in divergent thinking are correlated with early language learning” (p. 215). Learning a foreign language also has real-world applications. America's ability “to promote peace depends on efforts in diplomacy, international law enforcement, and health,” which are only furthered through knowing multiple languages, as the “most powerful intelligence-gathering tools in the world are of little use if, once collected, documents cannot be understood by those reading them orr if conversations that are overheard are unintelligible to listeners” (Met, 2004, p. 215). Knowing a foreign language appears to be a necessity due to the international assistance it provides. If cultural cooperation is to continue developing, successful and coherent communication between different regions and nations must expand. 
	It was crucial to incorporate this information within the context of increasing cultural sensitivity and understanding of the Middle East. Arabic was chosen as the language to accomplish such a task because, according to Ryding (1994), Arabic is the “official language of twenty-onee countries [in the Middle East], spoken as a native tongue by over 200 million people” (p. 23). Due to Arabic’s global nature and it being the main language across the Middle East, it was logical to choose it in order to break down prejudices and stereotypes of the region. However, Arabic is a very complex language. Its structure is greatly different from that of English and requires ample dedication in order to learn it. Because “almost no exposure to Arabic language or culture takes place at the pre-university level,” Americans are not able to become truly proficient (Ryding, 1994, p. 23). This fact is accompanied by a solution. Potentially altering the way the United States teaches Arabic could help increase biliteracy as well as cultural awareness. For one, more schools could utilize Arabic as a course with foreign language credits. This change could raise the number of students taking Arabic, suggesting that more students would be exposed to differing cultural values. In order to specifically achieve the goal of promoting understanding of the Middle East, classes could utilize a greater degree of materials that “showcase the expressive potential and nuances of a language and spark insight and appreciation of a valued cultural heritage,” according to Sellman (Sellman, 2016, p. 134). In essence, Arabic courses could not only teach the language but also emphasize the cultural intricacies of the Middle East and Arabic-speaking nations.
With the global benefits that learning a foreign language offers and the cultural stimulation that undertaking Arabic provides, studying the effects of Arabic on one’s understanding of the Middle East could have great implications. If a student taking Arabic has a heightened comprehension of the region compared to his or her peers not taking the course, then perhaps combating prejudice and media-driven stereotypes can be accomplished through language education.  
Method
	It is crucial to note that the procedures of this study were confirmed and approved by the Randolph High School Research Committee prior to initiating research. This study adheres to all ethical guidelines. Additionally, informed consent was obtained from all participants as they personally decided to take part in the study and complete a survey at their own leisure. The details of the survey are outlined in Appendix B. 
Causal Comparative Research
	Causal comparative research is a research process that consists of separating two groups based on an independent variable and studying how that one variable may produce different outcomes. It aims to establish correlations that may not always be glaring.
	For the purpose of this study, causal comparative research was used to separate high school students into two groups based on the world language they take. The first group consisted of Arabic learners while the second group consisted of students who take a different foreign language, such as Spanish or French. The independent variable is the foreign language that a student takes, while the dependent variable is his/her knowledge and perception of the Middle East, which was evaluated based on a comprehensive and carefully-crafted online survey through Google Forms. Causal comparative research was most effective at analyzing the results because it determined whether or not a correlation exists between foreign language and one’s views regarding the Middle East. 
	Because High School A does not offer Arabic, other schools that do teach the language were contacted in order to obtain data. After evaluating nearly one hundred and forty schools in the Northeast, seven were determined to offer Arabic and therefore received an invitation for participation in the study. While High School B was the most similar to High School A in terms of student demographics and location, High School C was most receptive to the request for involvement in the research and therefore utilized for the purpose of the study (information regarding school similarities is located within Appendix A). Students who attend this school and learn Arabic were given an online survey which, throughout the duration of the research, as utilized as the base indicator of one’s knowledge and perception of the Middle East. In addition to asking basic demographic questions in order to make possible correlations during data analysis, the survey was split into two main components: one’s knowledge of the Middle East (which included questions about the region’s geography and its notable individuals), and one’s perception of the Middle East (which asked survey participants to rate their agreement to multiple stereotypical statements about the Middle East using a Likert Scale). These statements were formulated based on prior research about the Middle East’s portrayal in American media and culture and can be found in Appendix B. This same survey was also given to students who take a different foreign language, such as Spanish, at High School A, allowing for a point of a comparison. Using the causal comparative method, the data was then analyzed to determine if a correlation between choice of foreign language and understanding and perception of the Middle East in high school students existed.  
Replicability
	The methodology put forth in this paper is a replicable process that should formulate comparable results. A person evaluating two relatively similar schools who uses the same survey (as presented earlier) will also be able to determine whether a correlation exists between foreign language and one’s perception of the Middle East. It is crucial that both students who are learning Arabic and students who are learning a different language are surveyed in order to properly obtain comparable data. While the results would likely be altered if a different population (such as adults rather than adolescents) was surveyed, by utilizing only the methodology presented in this paper, another person can acquire a similar outcome
Data Analysis
	As previously stated in the method section, causal comparative research was conducted in order to compare the differences between Arabic and non-Arabic language learners in high schools in regard to their knowledge and personal views of the Middle East. The study garnered voluntary participants through the employment of an online survey consisting of a general comprehension selection and a personal perception section. The causal comparative method then determined if there is a correlation between the independent variable (choice of foreign language) and the dependent variable (knowledge and perception of the Middle East). The findings below can be found in Appendix C. 
General Comprehension
	The first question within the general knowledge section asked for the participant to identify the first word that he/she associated with the Middle East. Non-Arabic learners tended to mention conflict, such as “war,” “terrorism,” and “bombing,” while Arabic learners more often wrote “Islam,” “culture,” and “diversity.”
Participants were then asked to name as many countries as they possibly could within the Middle East, such as Egypt and Iraq. On average, students enrolled in another language course correctly named 4.04 countries, while students enrolled in Arabic named 8.75 countries (Figure 1). Incorrectly identified nations were nulled while calculating averages. [image: ]
Figure 1
	Next, participants identified a famous individual with a Middle Eastern background. Most glaringly, non-Arabic learners either misidentified people as being of Middle Eastern origin or wrote names of militant leaders, particularly Osama Bin Laden (the most common, with eight responses of his name). High school students enrolled in Arabic did not misidentify any individuals as Middle Eastern and typically provided names of religious, political, or cultural leaders, including Ayatollah Khomeini and Benjamin Netanyahu. 
	Participants were also asked to name as many Middle Eastern landmarks as they could in order to gauge their geographical knowledge of the region. On average, non-Arabic learners named .7 (less than one) landmarks, while Arabic learners named 2.21. Landmarks that were named included Mecca and the Burj Khalifa. 
	Lastly, participants were asked two true/false questions. While 84.62% of non-Arabic learners correctly answered that Christianity and Judaism, in addition to Islam, originated in the Middle East, a greater majority of Arabic learnerss (95.83%) correctly answered that same question. When asked whether most Muslims live in the Middle East, most non-Arabic learners (53.85%) correctly answered that it was false, while half of Arabic learners (50%) answered the same.
	The data within the general comprehension section of the survey suggests that high school students enrolled in an Arabic language course are more knowledgeable about the Middle East than their peers taking another foreign language. In general, Arabic students associated the Middle East with terms not associated with conflict or violence, and the famous individuals that were identified represent a multitude of societal aspects, implying that Arabic learners have more thorough understanding of the region. Non-Arabic learners, meanwhile, typically viewed the Middle East more severely. The fact that most non-Arabic learners named Osama Bin Laden as a famous individual confirms the notion that, because the students have not been exposed to a well-rounded portrayal of the Middle East, they rely on stereotypes and sensationalism within the media. Arabic learners could also more accurately name the region’s countries and landmarks, indicating that taking Arabic as a class could be potentially associated with greater knowledge of the Middle East politically, geographically, and culturally. A data trend that is an outlier in this assumption is that a greater percentage of non-Arabic learners correctly answered that most Muslims do not live in the region, which would require further investigation. Predominantly, however, Arabic learners tend to have a better understanding of the Middle East than their non-Arabic speaking peers. 
	Because Arabic learners answered more knowledgeably in regard to general comprehension questions about the Middle East, it can be inferred that a correlation between one’s choice of foreign language in high school and his/her comprehension of the region exists. After a thorough analysis of the data, the hypothesis is validated because high schools students who take Arabic are more informed of the Middle East, specifically in terms of its culture and geography.
Personal Views
	The second component of the survey asked students to rate their agreement to multiple statements in regard to the Middle East using a Likert Scale (from “strongly disagree” to “strongly agree”) in order to gauge their perception of the region. 
	The first statement that participants were asked to respond to was “Most Middle Eastern countries are uncivilized.” In general, non-Arabic learners were more likely to agree with the assertion than Arabic learners. For instance, 19.2% of students enrolled in another language agreed with the statement, but no Arabic learners answered the same. The trend is also evidenced by the fact that while only 23.1% of non-Arabic learners disagreed with the assertion, half (50%) of Arabic learners disagreed.
	Participants were then asked to rate their agreement to the statement “Women play a minor role in Middle Eastern society.” Again, non-Arabic learners responded more positively to a stereotypical statement regarding the Middle East, as evidenced by the fact that 46.2% of them agreed while only 12.5% of Arabic learners agreed (Figure 2). The majority of non-Arabic learners agreed to the statement, while the majority of Arabic learners, in comparison, reacted neutrally. 
[image: ]
Figure 2
	Next, participants received the prompting statement, “Islam threatens global stability.” In terms of non-Arabic learners, 23.1% of them agreed while 19.2% strongly disagreed. On the opposite spectrum, 8.3% of Arabic learners agreed, while 75% strongly disagreed. Based on the percentages, students who take Arabic were more likely to react negatively to the statement.
Participants then were asked to respond to the statement “American media portrays the Middle East negatively.” In terms of non-Arabic learners, 38.5% strongly agreed while 50% agreed. Arabic learners, however, responded more emphatically, with 58.3% strongly agreeing.
Participants finally rated their agreement to the statement “Increasing acceptance of the Middle East is dangerous.” Non-Arabic learners tended to react neutrally, with 34.6% responding neutrally and 34.6% disagreeing, while the vast majority of Arabic learners (70.1%) strongly disagreed.
The data presented above implies that generally, high school students taking Arabic as a foreign language view the Middle East more positively than their counterparts who take another language. More Arabic learners perceive the Middle East to be a civilized region that is not inherently dangerous, suggesting that taking Arabic helped shape their views on international subjects. Non-Arabic learners, on the other hand, reacted more harshly to the presented statements, which indicates that they did not have as much exposure to Middle Eastern culture as students enrolled in Arabic did. They responded based on past stereotypes that they have been exposed to through media throughout their lives. Non-Arabic learners more adamantly declared the Middle East being a potential threat to national security based on the statements regarding global stability and increasing acceptance of the region, insinuating that they view the region as a societal danger. Such a notion may be due to the fact that since non-Arabic learners do not have similar access to an education about the Middle East as their Arabic-learning counterparts do,
their unfamiliarity with the culture and norms of the region may manifest in misunderstanding.
Based on a thorough analysis of data, non-Arabic learners and Arabic learners greatly differentiated in terms of their personal perception of the Middle East.
Because Arabic learners viewed the Middle East more positively than their peers taking another foreign language based on a series of statements regarding the region, it is evident that a correlation, but not a causation, can be established between one’s choice of language class in high school and his/her perception of the Middle East. The data validates the hypothesis because high school students who take Arabic have more optimistic views of the Middle East in comparison to other students taking a different foreign language, such as Spanish.
Conclusion
New Understanding
Following a thorough analysis of the data, it is certain that there is a notable correlation between a high school student’s language choice and his/her understanding and personal perception of the Middle East.
Based on the provided survey, non-Arabic learners were generally less knowledgeable in regard to the Middle East. They provided fewer regional countries and landmarks and had difficulty correctly identifying a famous individual of Middle Eastern background (other than Osama Bin Laden) while associating the region with violence. Additionally, non-Arabic learners portrayed a more negative view of the Middle East when asked to rate their agreement to multiple statements, such as displaying an inclination to characterize the region as “uncivilized.”
In comparison, Arabic learners were more informed about the Middle East, naming more Middle Eastern countries, landmarks, and individuals. Unlike non-Arabic learners, they associated the region with its culture and had a more positive perception of the Middle East. Arabic learners also disagreed with the notion that the Middle East was uncivilized and posed a threat to stability.
Through the precise implementation of the causal comparative method, high school students were divided into two groups based on their choice of foreign language (either Arabic or another language). A carefully crafted survey, containing questions established to soundly test participants’ knowledge and understanding of the Middle East, was then given to these groups. Following a thorough analysis of gathered data, it was clear that a new understanding was achieved. High school students taking an Arabic language course were significantly more informed and had a more positive perception of the Middle East when compared to their peers studying another language, therefore validating the hypothesis.
Limitations
While the study was conducted in the most optimal conditions available, it did experience a limitation. Because not all schools offer Arabic, a school that did offer the language had to be located. Multiple schools were then analyzed in order to determine which school, based on demographics and population, would be the most similar to the test school (High School A). Emails were sent out to such schools in order to inquire whether they would be willing to participate in the study. The most favorable school did not respond (High School B), but the second-best option did (High School C). As a result, High School C was utilized throughout the duration of the study in order to gather data from Arabic learners. However, despite this limitation, the second choice of school was still quite similar to High School A, and therefore the research and its data is still valid.
Another slight limitation that the study experienced was the fact that although the results demonstrate a link between taking Arabic as a language and one’s understanding and perception of the Middle East, it is not certain whether students were already more informed and culturally sensitive towards the region. For this purpose, an exact causation cannot be determined. This point does not invalidate the conclusion of the study but instead poses as a basis for future research to explore whether such a causation exists.
Future Research
There are further avenues to explore after analyzing this study’s results. While this research specifically addresses how learning Arabic increases a high school student’s knowledge of the Middle East while simultaneously changing his/her perception of the region, different languages could be investigated in a similar manner. For instance, a fellow researcher could examine whether learning Mandarin, Russian, or simply any foreign language poses similar effects. The researcher could also manipulate the age group by looking into older participants and altering some of the survey questions to make them more suitable for adults. The study presented in this paper is flexible and can be tailored to suit a variety of new research inquiries.
Implications
After recognizing the positive correlation between a high school student taking Arabic and his/her knowledge and perception of the Middle East, it is evident that the research has an abundance of possible implications. Since many high school students not taking the language markedly lacked an adequate understanding and held a more negative perception of the region according to the study, more schools in the United States could offer Arabic courses as a way to combat prejudice and ignorance. Such an implementation could also reduce negative stigma while introducing impressionable adolescents to a culture that they may not have previously had access to, which would help foster sensitivity in regards to different norms and customs. By investing more financial resources into foreign language classes, specifically Arabic courses, schools could provide students the ability to develop their international awareness. Educational facilities could also extend their programs to include other languages that are not typically taught at the high school level, such as Hindi and Russian. Colleges could enhance this process by supporting students endeavoring to study these languages. A heightened focus on the foreign language curriculum within the United States could help nurture cultural literacy, which can have far-reaching effects on global cooperation, stability, and unity.
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Appendix A
	
	
	Approx. Distance from School A
	Town's Median Household Income
	School's Student Population
	School's % of Asian Students
	School's % of Black Students
	School's % of Hispanic Students
	School's % of White Students
	School's % of Mixed Race Students
	

	High School A
	
	0 miles
	
	$115,424 USD
	
	1,601 students
	
	9%
	
	3%
	
	12%
	
	76%
	
	0%
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	High School B
	83 miles
	
	$76,051 USD
	
	1,663 students
	
	3%
	
	22%
	
	50%
	
	24%
	
	1%
	
	
	

	High School C
	242 miles
	
	$72,289  USD
	
	3,083 students
	
	15%
	
	25%
	
	34%
	
	22%
	
	4%
	
	
	

	High School D
	248 miles
	
	$145,288 USD
	
	2,064 students
	
	5%
	
	15%
	
	17%
	
	58%
	
	6%
	
	
	

	High School E
	130 miles
	
	$99,441 USD
	
	1,123 students
	
	4%
	
	1%
	
	6%
	
	86%
	
	3%
	
	
	

	High School F
	230 miles
	
	$61,462 USD
	
	2,001 students
	
	4%
	
	56%
	
	19%
	
	16%
	
	5%
	
	
	

	High School G
	242 miles
	
	$72,289 USD
	
	1,792 students
	
	12%
	
	39%
	
	38%
	
	8%
	
	4%
	
	
	

	High School H
	247 miles
	
	$98,530 USD
	
	2,055 students
	
	14%
	
	4%
	
	10%
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Appendix B
Identification
1. 	What is your gender?
●  	Female
●  	Male
●  	Other
●  	Prefer not to say

2. 	Which of the following best represents your ethnicity? Choose all that apply
●  	Caucasian
●  	Latino/Hispanic
●  	Middle Eastern
●  	African
●  	Caribbean
●  	South Asian
●  	East Asian
●  	Other

3. 	What year are you currently in high school?
●  	Freshman
●  	Sophomore
●  	Junior
●  	Senior

4. 	What language do you take in high school?
●  	Spanish
●  	French
●  	Italian
●  	Mandarin
●  	Arabic
●  	Latin
●  	Other

5. 	How many years have you been taking this world language in high school?
●  	This is my first year
●  	This is my second year
●  	This is my third year
●  	This is my fourth year
Background Knowledge
1. 	What is the first thing that comes to mind when you think of the Middle East?
2. 	Name as many countries in the Middle East as you can.
3. 	Please name a well-known individual of Middle Eastern background.
4. 	Name as many landmarks/sites in the Middle East as you can.
5. 	In addition to Islam, Christianity and Judaism both originated in the Middle East.
●  	True
●  	False

6. 	Most Muslims live in the Middle East.
●  	True
●  	False
Personal Opinion
Please rate your agreement with the following statements.
1. 	Most Middle Eastern countries are uncivilized.
Strongly Agree/Agree/Neutral/Disagree/Strongly Disagree
 
2. 	Women play a minor role in Middle Eastern society.
Strongly Agree/Agree/Neutral/Disagree/Strongly Disagree
 
3. 	Islam threatens global stability.
Strongly Agree/Agree/Neutral/Disagree/Strongly Disagree
 
4. 	American media portrays the Middle East negatively.
Strongly Agree/Agree/Neutral/Disagree/Strongly Disagree
 
5. 	Increasing acceptance of the Middle East is dangerous.
Strongly Agree/Agree/Neutral/Disagree/Strongly Disagree

Appendix C
	Response #
	Consent
	Gender
	Ethnicity
	Grade
	Language
	Years of Language
	First Thing to Think Of
	Naming Countries
	Famous Individual
	Landmarks
	Religious Origins
	Muslims Live in Mid East
	Mid East is Uncivilized
	Women Play Minor Role
	Islam Threatens Stability
	Negative Media Portrayal
	Acceptance is Dangerous

	R: 1
	Yes, I approve
	Female
	Caucasian/Latino
	Senior
	Spanish
	4 Years
	Iraq
	3 Correct, 1 Missed
	Kim Kardashian (N)
	0
	TRUE
	TRUE
	Neutral
	Neutral
	Disagree
	Strongly Agree
	Neutral

	R: 2
	Yes, I approve
	Female
	Caucasian
	Junior
	Spanish
	3 Years
	Terrorists
	3 Correct, 1 Missed
	None
	0
	FALSE
	TRUE
	Neutral
	Neutral
	Neutral
	Agree
	Agree

	R: 3
	Yes, I approve
	Female
	Caucasian/Latino
	Junior
	Spanish
	3 Years
	Iraq and Iran
	2 Correct, 1 Missed
	Zayn Malik (N)
	0
	FALSE
	TRUE
	Strongly Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 4
	Yes, I approve
	Female
	Caucasian
	Junior
	Spanish
	3 Years
	Iran Bombing
	4 Correct, 2 Missed
	Omar Shariff
	1
	TRUE
	FALSE
	Disagree
	Strongly Agree
	Neutral
	Strongly Agree
	Disagree

	R: 5
	Yes, I approve
	Female
	Caribbean
	Junior
	Spanish
	3 Years
	People of Tanned Skin
	2 Correct, 1 Missed
	Zayn Malik (N)
	0
	FALSE
	FALSE
	Disagree
	Disagree
	Disagree
	Strongly Agree
	Disagree

	R: 6
	Yes, I approve
	Female
	Caucasian/Latino
	Junior
	Spanish
	3 Years
	Terrorists
	5 Correct, 1 Missed
	Somali Guy We Blew Up (N)
	0
	TRUE
	TRUE
	Agree
	Strongly Agree
	Neutral
	Neutral
	Neutral

	R: 7
	Yes, I approve
	Female
	Latino/Hispanic
	Junior
	Spanish
	3 Years
	Islam
	6 Correct, 3 Missed
	Osama Bin Laden
	0
	TRUE
	TRUE
	Strongly Disagree
	Agree
	Strongly Disagree
	Strongly Agree
	Strongly DIsagree

	R: 8
	Yes, I approve
	Male
	Caucasian
	Junior
	Spanish
	3 Years
	Islam/Ancient Civilization
	10 Correct, 2 Missed
	Netanyahu
	1
	TRUE
	TRUE
	Strongly Disagree
	Agree
	Strongly Disagree
	Agree
	Strongly Disagree

	R: 9
	Yes, I approve
	Female
	South Asian
	Junior
	Spanish
	3 Years
	Unfair Treatment/Stereotypes   3 Correct, 3 Missed
	Priyanka Chopra (N)
	0
	TRUE
	FALSE
	Disagree
	Agree
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 10
	Yes, I approve
	Male
	Caucasian
	Junior
	Spanish
	3 Years
	Arabic Language
	8 Correct
	Muhammad
	5
	TRUE
	FALSE
	Strongly Disagree
	Disagree
	Disagree
	Strongly Agree
	Disagree

	R: 11
	Yes, I approve
	Male
	East Asian
	Junior
	Spanish
	3 Years
	Saudi Arabia
	6 Correct
	Muhammad
	1
	TRUE
	FALSE
	Agree
	Agree
	Agree
	Agree
	Agree

	R: 12
	Yes, I approve
	Male
	Caucasian
	Junior
	Spanish
	3 Years
	Desert
	All in Alpha Order (Null)
	Muhammad
	4
	TRUE
	FALSE
	Agree
	Agree
	Strongly Agree
	Agree
	Agree

	R: 13
	Yes, I approve
	Female
	Caucasian
	Senior
	Spanish
	4 Years
	A World Map
	2 Correct, 1 Missed
	None
	0
	TRUE
	FALSE
	Disagree
	Agree
	Disagree
	Strongly Agree
	Disagree

	R: 14
	Yes, I approve
	Female
	Latino/Hispanic
	Junior
	Spanish
	3 Years
	Middle East
	2 Correct, 1 Missed
	ISIS
	0
	FALSE
	TRUE
	Disagree
	Agree
	Agree
	Agree
	Neutral

	R: 15
	Yes, I approve
	Male
	Caucasian
	Senior
	Spanish
	4 Years
	Oil
	5 Correct, 2 Missed
	Osama Bin Laden
	1
	TRUE
	FALSE
	Neutral
	Agree
	Disagree
	Agree
	Disagree

	R: 16
	Yes, I approve
	Male
	Caucasian/Middle Eastern
	Senior
	Spanish
	4 Years
	Middle East
	4 Correct
	None
	0
	TRUE
	FALSE
	Neutral
	Agree
	Agree
	Agree
	Neutral

	R: 17
	Yes, I approve
	Male
	Caucasian
	Senior
	Spanish
	4 Years
	Oil
	6 Correct, 1 Missed
	None
	0
	TRUE
	FALSE
	Neutral
	Neutral
	Disagree
	Agree
	Disagree

	R: 18
	Yes, I approve
	Male
	Caucasian
	Senior
	Spanish
	4 Years
	Terrorists
	4 Correct. 2 Missed
	Osama Bin Laden
	1
	TRUE
	TRUE
	Neutral
	Strongly Agree
	Strongly Disagree
	Strongly Agree
	Neutral

	R: 19
	Yes, I approve
	Female
	East Asian
	Senior
	Spanish
	4 Years
	Oil
	4 Correct
	None
	0
	TRUE
	TRUE
	Neutral
	Strongly Agree
	Neutral
	Agree
	Neutral

	R: 20
	Yes, I approve
	Female
	African
	Senior
	Spanish
	4 Years
	Desert
	2 Correct
	None
	2
	TRUE
	FALSE
	Strongly Disagree
	Agree
	Disagree
	Strongly Agree
	Disagree

	R: 21
	Yes, I approve
	Female
	Caucasian
	Senior
	Spanish
	4 Years
	Iran Bombing
	4 Correct, 1 Missed
	Osama Bin Laden
	0
	TRUE
	FALSE
	Neutral
	Strongly Agree
	Neutral
	Agree
	Neutral

	R: 22
	Yes, I approve
	Male
	Caucasian
	Senior
	Spanish
	4 Years
	Bombings
	3 Correct, 1 Missed
	Osama Bin Laden
	1
	TRUE
	TRUE
	Agree
	Agree
	Agree
	Agree
	Disagree

	R: 23
	Yes, I approve
	Prefer not
	African
	Senior
	Spanish
	4 Years
	ISIS
	4 Correct, 1 Missed
	Osama Bin Laden
	0
	TRUE
	FALSE
	Strongly Agree
	Strongly Agree
	Disagree
	Disagree
	Neutral

	R: 24
	Yes, I approve
	Female
	Caucasian
	Senior
	Spanish
	4 Years
	Beautiful Landscapes
	0 Correct
	None
	0
	FALSE
	TRUE
	Disagree
	Disagree
	Agree
	Agree
	Neutral

	R: 25
	Yes, I approve
	Male
	Caucasian
	Senior
	Spanish
	4 Years
	Iran V. America
	4 Correct, 2 Missed
	Osama Bin Laden
	1
	TRUE
	TRUE
	Agree
	Strongly Disagree
	Agree
	Disagree
	Strongly Agree

	R: 26
	Yes, I approve
	Male
	Caucasian
	Senior
	Spanish
	4 Years
	Conflict with Iran/Terrorism
	9 Correct
	Osama Bin Laden
	0
	TRUE
	FALSE
	Neutral
	Agree
	Disagree
	Agree
	Disagree

	R: 27
	Yes, I approve
	Female
	African
	Freshman
	Arabic
	1 Year
	Arabs
	3 Correct
	None
	1
	TRUE
	TRUE
	Neutral
	Agree
	Strongly Disagree
	Strongly Agree
	Disagree

	R: 28
	Yes, I approve
	Male
	African/Caribbean
	Senior
	Arabic
	3 Years
	Islam
	3 Correct
	None
	1
	TRUE
	FALSE
	Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 29
	Yes, I approve
	Male
	Southeast Asian
	Junior
	Arabic
	1 Year
	Islam
	10 Correct, 3 Missed
	None
	1
	TRUE
	FALSE
	Disagree
	Disagree
	Agree
	Strongly Agree
	Strongly Disagree

	R: 30
	Yes, I approve
	Female
	Caucasian/Middle Eastern
	Freshman
	Arabic
	1 Year
	Islam
	9 Correct, 1 Missed
	Ayatollah Khomeini
	4
	TRUE
	TRUE
	Strongly Disagree
	Strongly Disagree
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 31
	Yes, I approve
	Female
	Caucasian
	Freshman
	Arabic
	1 Year
	Bombings
	5 Correct
	Malala
	1
	TRUE
	TRUE
	Neutral
	Agree
	Neutral
	Agree
	Agree

	R: 32
	Yes, I approve
	Male
	African
	Sophomore
	Arabic
	1 Year
	Arabic
	1 Correct
	None
	1
	TRUE
	TRUE
	Dusagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 33
	Yes, I approve
	Female
	African
	Junior
	Arabic
	1 Year
	Middle Eastern Countries
	7 Correct, 1 Missed
	Nasim Pedrad
	2
	TRUE
	TRUE
	Disagree
	Neutral
	Disagree
	Agree
	Strongly Disagree

	R: 34
	Yes, I approve
	Male
	Caucasian
	Sophomore
	Arabic
	1 Year
	Terrorism
	4 Correct, 2 Missed
	None
	0
	TRUE
	FALSE
	Neutral
	Agree
	Disagree
	Agree
	Disagree

	R: 35
	Yes, I approve
	Male
	African
	Freshman
	Arabic
	1 Year
	Mecca
	9 Correct
	Saudi Prince
	2
	TRUE
	FALSE
	Disagree
	Disagree
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 36
	Yes, I approve
	Female
	African
	Freshman
	Arabic
	1 Year
	Islam
	3 Correct
	Abdul Rahman Al-Sudais
	1
	TRUE
	FALSE
	Disagree
	Disagree
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 37
	Yes, I approve
	Female
	South Asian
	Freshman
	Arabic
	1 Year
	Islam
	9 Correct
	Prophet Muhammad
	4
	TRUE
	TRUE
	Strongly Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Neutral

	R: 38
	Yes, I approve
	Female
	African American/N. Africa
	Freshman
	Arabic
	1 Year
	Islam
	10 Correct
	Gigi Hadid
	5
	TRUE
	FALSE
	Disagree
	Strongly Agree
	Strongly Disagree
	Disagree
	Strongly Disagree

	R: 39
	Yes, I approve
	Male
	African
	Freshman
	Arabic
	1 Year
	Saudi Arabia
	18 Correct
	Salma Hayek
	5
	TRUE
	TRUE
	Strongly Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Disagree

	R: 40
	Yes, I approve
	Male
	Caucasian/Middle Eastern
	Freshman
	Arabic
	1 Year
	Diverse cultures, Islam
	16 Correct
	Benjamin Netanyahu
	5
	TRUE
	TRUE
	Strongly Disagree
	Disagree
	Strongly Disagree
	Agree
	Strongly Disagree

	R: 41
	Yes, I approve
	Female
	Middle Eastern/African
	Freshman
	Arabic
	1 Year
	Middle Eastern Culture
	15 Correct
	Mufti Menk
	3
	TRUE
	TRUE
	Strongly Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 42
	Yes, I approve
	Male
	African
	Junior
	Arabic
	2 Years
	War and Oil
	4 Correct
	Malala
	0
	TRUE
	TRUE
	Strongly Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Strongly Disagree

	R: 43
	Yes, I approve
	Female
	Caucasian
	Senior
	Arabic
	2 Years
	Sand
	8 Correct
	Rami Malek
	1
	TRUE
	FALSE
	Disagree
	Neutral
	Neutral
	Strongly Agree
	Strongly Disagree

	R: 44
	Yes, I approve
	Male
	Caucasian
	Junior
	Arabic
	2 Years
	Turmoil
	13 Correct
	Malala
	2
	TRUE
	FALSE
	Disagree
	Neutral
	Strongly Disagree
	Agree
	Strongly Disagree

	R: 45
	Yes, I approve
	Male
	South Asian
	Sophomore
	Arabic
	2 Years
	Islam
	9 Correct
	None
	2
	TRUE
	TRUE
	Strongly Disagree
	Disagree
	Strongly Disagree
	Agree
	Strongly Disagree

	R: 46
	Yes, I approve
	Male
	African
	Sophomore
	Arabic
	2 Years
	Arabic Food
	4 Correct, 1 Missed
	None
	3
	TRUE
	TRUE
	Strongly Disagree
	Neutral
	Strongly Disagree
	Strongly Agree
	Agree

	R: 47
	Yes, I approve
	Male
	Middle Eastern/African
	Senior
	Arabic
	3 Years
	Desert
	15 Correct, 2 Missed
	Mohammad Bin Saulmon
	3
	TRUE
	FALSE
	Disagree
	Disagree
	Strongly Disagree
	Agree
	Strongly Disagree

	R: 48
	Yes, I approve
	Female
	African
	Senior
	Arabic
	2 Years
	Middle Eastern food
	8 Correct
	Mohammad Bin Rashid
	1
	FALSE
	FALSE
	Disagree
	Disagree
	Agree
	Neutral
	Neutral

	R: 49
	Yes, I approve
	Male
	Caucasian
	Senior
	Arabic
	3 Years
	Desert
	16 Correct
	Sideeg Abdulah
	1
	TRUE
	FALSE
	Disagree
	Strongly Agree
	Strongly Disagree
	Neutral
	Strongly Disagree

	R: 50
	Yes, I approve
	Female
	African/East Asian
	Junior
	Arabic
	3 Years
	Good food/diverse culture
	11 Correct
	Salma Hayek
	4
	TRUE
	FALSE
	Strongly Disagree
	Strongly Disagree
	Strongly Disagree
	Strongly Agree
	Strongly Disagree
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