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ABSTRACT 

Information provision for religious education for England and Wales is investigated, 

with specific reference to the five members of the Federation of National and 

Regional R.E. Centres. A brief background history of the development of religious 

education is presented, followed by a presentation of research findings resulting 

from interviews and visits made at each Centre. Analysis of the research material 

discusses categories of similarity and difference between the Centres. Finally, 

potential future developments for information needs and provision for religious 

education are discussed. The area of information technology is highlighted in 

addition to professional human resources. 
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INTRODUCTION 

This dissertation came about as a result of two influences: firstly, I am interested 

in the general area of religious education and world religions, and began a PGCE 

course in R.E. at Exeter University in October, 1992. I only completed one term 

of the course, part of my reason for leaving being that I felt entirely inadequate 

in my knowledge of the subject matter. it is interesting to note that I was not 

made aware of the existence of the R.E. Centres during my time on the PGCE -

an omission, surely, as knowing that there were these extremely supportive 

resource and information facilities in existence would have been a reassuring and 

practically useful tool to aid us in our preparation for teaching practice. 

My second influence was discovering the existence of the R.E. Centres 

as a result of my sending for a job description for a librarianship post, at the 

York R.E. Centre in March, 1994. I was unaware of the type and variety of 

information the Centre provided, and I realised that if I had applied for the post I 

would actually have had very little knowledge about religious education, and the 

associated necessary information needs, to talk about. This made me curious to 

find out exactly what an R.E. Centre did do, and I thought the area of information 

provision for religious education might be worth exploring further as a possible 

dissertation topic. 

My initial step, therefore, was to visit the York R.E. Centre, to 

discover what its purpose was and to explore as far as possible whether I could 

potentially unearth enough material to produce a dissertation. I was pleased to 

discover that there was plenty of potential material! I decided I would focus on 

the five main regional R.E. Centres, of which York was one, and my next task was 

to contact the Directors of the centres to ask if they would allow me to interview 

them. I received positive responses from all the centres, and arranged interview 

dates with them. I also devised a questionnaire (see Appendix 1) with which to 



(2) 

guide my interviews. The questionnaire was devised with the intention of 

questions being asked of the interviewees by myself. 

The aim of the interviews was to find out as much as possible about 

information provision for R.E. by the R.E. Centres, and also as much as possible 

about the R.E. Centres in general. 

it will be seen from the questionnaire that I intended approaching a 

number of users of the Centres to find out how they perceived information 

provision by the Centres; this aim, however, proved to be unfulfillable as one or 

two of the Centres did not wish to supply names and addresses of their users, and 

also it was questionable how useful this information would be, given that the 

users would not not have been a representative sample. 

The dates of interviews and visits to the centres, and the names of those 

interviewed are as follows: 

Centre Visited Interviewed 

BFSS 18.5.94 Maurice Lynch, Director 

Kensington 19.5.94 Alison Seaman, Deputy Director 

Westhill 9.6.94 John Rudge, Director 

York 24.6.94 Mary Hayward, Deputy Director 

Bangor 27.6.94 Rheinallt Thomas, Director 

The answers to my questions gave me a wealth of information, which is presented 

in chapters 2 - 6, with chapter 1 providing a recent background history to the 

development of religious education and the accompanying government legislation. 

Chapter 7 analyses the areas of similarity and difference between the centres. 

The Conclusion draws together the achievements of the dissertation and discusses 

whether my original aim was met. it also points to areas of further development 

for R.E. 
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The majority of this dissertation is, as far as I am aware, completely original. I 

was unable to discover any other research which has been carried out examining 

the five main regional R.E. centres. 

The R.E. centres exist as a result of the Department for Education (formerly the 

Department of Education and Science) setting two of them up (BFSS, and 

Westhill) with the object of developing curriculum materials, providing resources 

and in-service courses for R.E. teachers, as an initiative to improve the standard 

of religious education in schools in England. The other three centres were 

established as a response to the establishment of the DIE's centres. (See Table 

1.) 

BFSS 

1973 

TABLE 1 

Establishment Date for R.E. Centres 

Westhill 

1973 

Kensington York Bangor 

1976 1976 1979 

(Source: T. Oakley) 

These five R.E. centres now collectively constitute the Federation of National and 

Regional R.E. Centres, which was established in 1981. Prior to this there existed a 

National Consultation of R.E. Centres, which had no proper organisational 

structure. Dissatisfaction with this arrangement led to the larger centres coming 

together to form the Federation, which now co-ordinates the smaller centres 

nationally. 
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CHAPTER 1 

A Brief Recent History of Religious Education 

in England and Wales 

1.1 The National Society 

The National Society is inextricably linked, in England and Wales, with both the 

history of R.E. and the history of Education in general, and is an appropriate way 

to begin this chapter as without The National Society the State School system 

may not have been created. lt was The National Society which instigated a 

network of schools (National Schools) during the 19th century, specifically for the 

children of the 'labouring classes'. During the 18th century, the Charity School 

Movement (which, in the early 18th century, had been fostered by the S.P.C.K., 

whose aims were to establish schools under local control) declined, and was 

succeeded by the Sunday School Movement, whose objective was the education 

of the 'masses'. However, this movement could only provide a temporary and 

partial solution: part of one day a week for education was insufficient provision. 

The State could not provide a wide-spread network of day schools with free, or 

nearly-free, admission, so the Church had to. 

There were problems involved with such provision, for example, 

denominational differences, rivalry between supporters of a secular versus a 

religious system, and a considerable amount of prejudice against the 'masses' 

receiving education at all. Conflict about denominational differences centred 

around two men, Andrew Bell and Joseph Lancaster, both of whom thought they 

had discovered a new, cheap method of education. Both advocated 'monitorial' 

systems but Bell insisted on instruction in liturgy and catechism and the principles 

of the Established Church, whereas Lancaster was a Quaker and had an 

/ 
/ 
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undenominational approach. Lancaster established an education society in 1807, 

later to be known as the British and Foreign School Society. Bell did 

something very similar in 1811, by establishing The National Society. 

The founding meeting took place on 16th October, 1811, with the 

Archbishop of Canterbury as Chairman, and defined the purpose of the new 

society: 

"That the National Religion should be made the foundation of 

National Education, and should be the first and chief thing 

taught to the poor, according to the excellent Liturgy and 

Catechism provided by our Church" (1]. 

The aim of the newly-formed Society was to have a Church school in every 

parish, with no income other than from voluntary sources; as it was not supported 

financially or governed by the State, it was also free of government regulations. 

In many areas (e.g. stipulation of floor space per child) the State later adopted 

policies pioneered by The National Society. By 1831, The National Society had 

created 6, 000 places in their schools in England and Wales. 

In 1833, the government brought in an annual State subsidy to assist 

the building of National and British (provided by the BFSS) schools, and was, in 

effect, the beginning of the modern State's responsibility for education. By 

1838, the government indicated that it wanted to actively become involved in the 

provision of education, particularly in the training of schoolmasters and 

mistresses, and in 1839 the government formed a Committee of Council on 

Education and established a State Training School. Also in 1839, The National 

Society realised that it needed a more efficient system of school inspection in 

order to ward-off further State intervention, which the Church was to control but 

the State would subsidise. This inevitably led to the State wishing to control 

inspections completely. However, a compromise was reached, being formalised in 

the Concordat of 1840. 
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Over the next 30 years, diocesan inspection gradually developed under the general 

guidance of the Society. In 1870, the Education Act destroyed the Concordat and 

substituted government inspectors who were unaware of the importance of 

religious instruction; however, the diocesan system of inspection became the basis 

for inspectors of religious teaching only, which was immediately implemented by 

the National Society. 

The government took an increasing share in education up to the 

Education Act of 1870, and in 1870 the National Society feared that the existing 

system would be dispensed with and replaced by completely secular education. 

The National Society managed to secure the survival of the denominational 

system, but had to concede on the question of the Conscience Clause, which 

allowed pupils from denominations other than the Established Church to withdraw 

from religious instruction. Also, under the 1870 Act, only schools qualifying as 

pub I ic elementary schools could receive State aid. For Church schools, the terms 

of qualification involved acceptance of the Time-Table Conscience Clause, which 

decreed that religious instruction be at the beginning or end of the time-table, in 

order to facilitate the withdrawal of a child from instruction. The National Society 

managed to negotiate a proviso to this which enabled schools to escape the 

Time-Table clause at any time by repaying the government grant. 

As well as the Time-Table Conscience Clause, the Society was 

unhappy about another part of the 1870 Act, which was the Cowper-Temple 

Amendment which stated that in board schools "no catechism or religious 

formulary which is distinctive of any particular denomination shall be taught" [2). 

As a result of the 1870 Education Act, there was a real loss in the area of 

religious education in both National and Board schools. The Time-Table 

Conscience Clause divorced religious from secular education; instead of religion 

being the integrating factor which gave meaning to the whole of the curriculum, it 

became just one of the subjects competing for a place on the time-table. Also, 
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the fact that government inspectors no longer took notice of religious instruction 

reduced its status still further in the eyes of teachers, pupils, and parents. In 

1896, a new Education Bill repealed the Cowper-Temple Clause and the Time

Table clause, and also restored government inspection of religious instruction. 

In 1902, under the Education Bill of that year, the Conservatives 

decided to bring the voluntary system of schools completely within the national 

system. The old school Boards were to be abolished and replaced with Local 

Education Authorities, which were to have the management of the old Board 

schools; voluntary schools were to be eligible to receive rate-aid, but the cost of 

capital expenditure on buildings and structural repairs was to be the responsibility 

of the denomination. However, in 1906 the Liberals came into power and a new 

Education Bill was brought in, which stated that the only recognized schools would 

be those under the L.E.A., which could acquire existing voluntary schools by 

agreement or, in some cases, by compulsion; no teacher was to be required to 

give religious instruction, though undenominational teaching might be given by the 

staff at the discretion of the L.E.A. The National Society lent its weight to every 

form of opposition to the Bill, and a more acceptable Bill was introduced in 1908. 

There were a number of further Education Bills up until the 1944 

Education Act, including the Fisher Act of 1918, which aimed at establishing a 

national system of education but was inhibited by post-war financial stringency. 

In 1926, the Hadow Report proposed to make secondary education the norm for 

all children, with a break between primary and secondary at the age of 11. This 

would involve the widespread provision of Central schools, and the National 

Society urged managers of Church schools to co-operate with the L.E.A. on this 

matter. 

During the Second World War, there was a great deal of discussion 

and concern about education, and the possibility of a revision of the existing 

system of public education, the result of which was the Butler Education Act of 

1944. The National Society played a part in the formation of the new Act, by 
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aiding harmony and co-operation between Churches via the Joint Conference of 

representatives of the Society and of the Free Churches. The Standing Committee 

of this Joint Conference produced a statement of policy in 1940, which Included 

four major points which would be included in the 1944 Education Act relating to 

provision for religious education. The points proposed were that: 

- in all schools a Christian education should be given to all the 

children (subject to a Conscience Clause) by teachers willing and 

competent to give it; 

- religious instruction should be inspected equally with other subjects; 

- it should be included among the optional subjects for the Joint 

Board Teachers' Certificate; 

- it should not be restricted to the first period of the day; 

- and that each school day should begin with an act of worship on 

the part of the whole school. 

The National Society's pioneering work, and continuing influence in the 

development of education as a whole in England and Wales, and in religious 

education in particular, cannot be Ignored. Its partnership in education with the 

State began in 1833 and still continues to this day. In 1812, in the first Annual 

Report, the Society's aim was: 

. "to communicate to the poor generally ... such knowledge and 

habits as are sufficient to guide them through life in their 

proper stations, especially to teach them the doctrine of Religion 

according to the principles of the Established Church, and to train 

them to the performance of their religious duties by an early 

discipline" [3). 

The Society's current Mission Statement states: 

"Today the major aim of the Society is to support everyone 
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involved in Christian education, whether they are teachers, school 

governors, students, staff, parents, clergy, members of parish 

groups or diocesan education teams. 

The Society is committed to raising standards in religious 

education in general, and Christian education in particular. it 

does this through research, publications and training, and 

through new initiatives. 

The Society is also committed to a partnership between Church 

and State in the provision of education for all. This commitment 

is expressed in the Society's close links with the Board of 

Education of the Church of England's General Synod and the 

Division for Education of the Governing Body of the Church in 

Wales, and by a working relationship with officials from the 

Department for Education and the Welsh Office. 

Finally, the National Society aims to promote Christian values 

in education. These include mutual respect between persons 

and institutions, a commitment to truth and loving care for one 

another" [ 4). 

it can be seen from these two statements how the National Society has modified 

its position with regard to religious education, to meet changing needs, and how it 

also retains its idealism and goals to help promote education for all members of 

society. it is interesting to note that, despite its strongly defensive attitude 

earlier in education history towards protecting its Anglican focus, it has now 

broadened its objectives to being Christian in emphasis, as opposed to being 

specifically Anglican. 
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1.2 The 1944 Education Act 

The 1944 Education Act gave religious education a legal place within State 

education for the first time. The main points relevant to religious education in 

the 1944 Act were as follows: 

- In all schools the day was to begin with an act of collective 

worship attended by all pupils; 

- Religious instruction was to be given regularly to all pupils 

- In all schools, other than those that were aided or special 

agreement schools, the instruction was normally to be according to 

an agreed syllabus; 

- Every local educational authority was to make an agreed syllabus 

or adopt one properly made by another authority; 

- Agreed syllabuses were to be made by an Agreed Syllabus 

Conference, consisting of four panels representing the Church of 

England, other religious denominations, the local authority and 

teachers' associations; 

- Parents had the right to ask that their children be withdrawn both 

from worship and instruction; 

- No teacher in a maintained or controlled school could be required 

to take part in worship or give instruction in religion, or be in any 

way penalised or handicapped as a result of not wishing to do so; 

- An L.E.A. might, if it wished, set up a Standing Advisory Council on 

Religious Education (SACRE) to help it discharge its duties under 

the Act. 

The 1944 Education Act has been criticised in relation to its provision for religious 

education. As Cox states, "although regular worship is required, nothing is said 

about what form it is to take and what material is to be used therein" [5]. The 
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panels of the Syllabus Conferences were made up of mainly Christian people, and 

it was assumed that Christianity was the only religion in Britain, the only religion 

that pupils were likely to encounter and, therefore, the only one about which they 

needed to be taught. 

The 1944 Act also aimed to promote, within religious education, a 

sense of the individual, as a spiritual and responsible member of society, and to 

find meaning in the experience of religion. Religion was argued to be "a 

conviction about the nature of reality by which a man is prepared to live. lt will 

direct his choice and guide his purpose ... thus we are concerned to prepare them 

(the pupils) for life, to train their capacity for relationships, to give them a sense 

of values about what is worth seeking" [6]. This statement became the basis for 

much of what religious education was intended to provide, which was certainly a 

new direction; but, unfortunately, in practice it was only viewed within a Christian 

context from a Christian viewpoint. According to the 1944 Act, the main focus of 

religious education was to be a collective act of worship, and that instruction was 

to be given according to an agreed syllabus (containing material the Christian 

denominations agreed about). 

As pointed out in several reports [7], religious education lessons were 

not seen to be very interesting or relevant to pupils' lives. The problem lay in 

the way the subject was being taught, which was Christianity as a Bible-based, 

highly theological religion, rather than an emphasis on what Cox calls "a kind of 

folk faith" (8], which would be more easily understood and identified with by 

pupils, which was still Christianity but focusing more on generalised themes of 

what the Bible contains (e.g. kindliness, tolerance, generosity, etc.). 

Whilst the 1944 Act did promote the acceptance of religious 

education as a valid and important subject to be studied at school, it did not 

provide a means for teaching the subject in such a way to be useful or interesting 

to pupils; it also did not allow for the great changes which had taken place in 

British society since the second world war. These factors were part of why a new 
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Education Act was required: the 1988 Education Reform Act. 

1.3 The 1988 Education Reform Act 

The 1988 Education Reform Act (ERA) is not a replacement for the 1944 Act, but 

rather a supplement to it, according to Cox. lt seeks to reinforce and clarify the 

existing provisions of the 1944 Act and also alters some of them, to reflect the 

changed educational needs of contemporary society. 

The main aim of the 1988 Act was to produce a more closely defined 

national curriculum. Thus, school subjects have been divided into three 

categories: core subjects (mathematics, English, science), foundation subjects 

(history, geography, technology, music, art, physical education), and basic 

subjects (unspecified except for religious education). For core and foundation 

subjects the Secretary of State is empowered to specify content of study, 

attainment targets and assessment arrangements. As a basic subject, religious 

education is considered to have a similar status to other school subjects; 

however, it is not subject to nationally prescribed attainment targets, 

programmes of study and assessment arrangements like the other subjects. L.E.A.s 

still have to decide on their own syllabus content for religious education, to 

produce the locally agreed syllabuses. 

Agreed Syllabuses. 

The rules for drawing-up syllabuses and for the extent of their use are the same 

as those defined in the 1944 Act, apart from four modifications: 

1. The word 'instruction' is now replaced by 'education' (religious 'instruction' 

being seen as implying indoctrination). 

2. The constitution of the Agreed Syllabus Conferences contain three of the four 

original panels (Church of England, L.E.A. and Teachers' Associations), but 
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the fourth one, which previously covered 'other religious denominations', has 

been extended to include "such Christian and other religious denominations 

as, in the opinion of the authority, will appropriately reflect the principal 

religious traditions of the area" [9]. 

3. The residual influence of the Cowper-Temple clause has been slightly 

modified. Syllabuses may still not contain catechisms or formulae distinctive 

of any religious denomination but they may now include the study of such 

denominational teachings; that is, it is now legal to teach about what a 

particular denomination believes but illegal to suggest that this is what pupils 

ought to believe. 

4. Perhaps the most important modification is that the agreed syllabuses must 

now "reflect the fact that the religious traditions in Great Britain are in the 

main Christian, whilst taking into account the teaching and practices of the 

other principal religions represented in Great Britain" (1 0]. 

The content of syllabuses produced after the 1944 Act was entirely Christian. The 

content now promotes the view that Christianity is the religion that has most 

greatly influenced our culture, but also that Christianity is to be seen in the wider 

context of being one of the world's religions. 

Collective Worship. 

The 1988 Act stipulates daily collective worship as a legal requirement, as did the 

1944 Act. The law makes it compulsory for all pupils, of all ages, in maintained 

schools to attend a daily act of collective worship, which now need not be at 

the beginning of the school day, nor is it necessary for all the school to be 

present at it at one time. In addition, it is not necessary for the worship to be 

entirely Christian on every occasion. In County schools, it is the duty of the 

headteacher, after consultation with the governing body, who must ensure that 

collective worship is carried out; in voluntary schools, it is the responsibility of 

the governing body, after consultation with the headteacher. 
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There are exceptions relating to collective worship, for example, 

parents have the right to ask that their children be excused attendance at school 

worship (such a request has to be implemented). There is no provision in the Act 

for alternative forms of worship to be provided for those pupils, but such 

alternative worship is not prohibited and may take place, provided denominational 

worship does not replace the statutory non-denominational collective worship and 

provided it does not entail additional cost to the school [11]. lt is also possible 

for a school, in certain circumstances, to have worship which is not broadly 

Christian. If a headteacher, after consultation with the governing body, is of the 

opinion that Christian worship, even of the broadest nature, is not appropriate for 

all or part of the pupils in the school, they may ask the SACRE for permission to 

provide some other form, either for the whole school or groups within the school. 

The SACRE has the duty of deciding whether or not the proposed alternative form 

is allowable or not. 

Standing Advisory Councils on Religious Education. 

The government places some reliance on SACREs to ensure that monitoring of 

religious education in schools occurs. Whilst SACREs have existed since the 1944 

Act, not all Authorities had to have one; with the 1988 ERA, however, all 

authorities have to have a SACRE, and each SACRE has the same four panels as 

the Agreed Syllabus Conferences, quite often the same persons serving on both 

bodies. However, a Standing Council exists permanently, whereas a Syllabus 

Conference only exists when a syllabus needs to be made or revised and is 

disbanded when its task is completed. 

The main function of a SACRE is to "advise the authority upon 

matters connected with religious worship in county schools and the religious 

education to be given in accordance with an agreed syllabus" [12]. In particular 

it is to concern itself with methods of teaching, choice of materials and the 

provision of training of teachers. lt wi 11 also deal with matters referred to it by 
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the L.E.A. A SACRE may at any time review the agreed syllabus being used by 

the schools of the Authority it serves, and the Authority must respond and set up 

a Syllabus Conference. SACREs also have to consider requests from headteachers 

for non-Christlan collective worship. SACREs have to provide an annual report 

giving an account of their proceedings, and in effect, they are the watchdogs for 

the government ensuring the religious clauses of the 1988 Act are complied with. 

1.4 Education (Schools) Act 1992 

The main purpose of this Act was to radically reform the system of school 

inspection. The Schools Act brought into being: 

- OFSTED 

- a new post of Chief Inspector of Schools, within OHMCI 

- a new system of four-yearly inspection to be phased in from 

September 1993 

The Schools Act requires the inspectors to report on: 

- the quality of education provided by the school 

- the educational standards achieved in the school 

- whether the financial resources made available to the school are 

managed efficiently 

- the spiritual, moral, social and cultural development of pupils at the 

school 

For denominational schools there are different inspection arrangements, involving 

the governors of the school taking responsibility for arranging regular inspections, 

rather than OHMCI. 
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1.5 The 1993 Education Act 

This Act was brought in to "amend the law about education" [13], and mainly 

deals with amendments necessitated by changes in the status of schools when 

they become grant-maintained. lt largely reiterates what is stated in the 1988 

ERA, but encompasses alterations for grant-maintained schools which previously 

were of another status (for example, state controlled). 

Both the Schools Act and the 1993 Education Act "together provide for a new 

system of regular independent inspection of schools and for special measures to 

be taken when inspection reveals that a school is failing or likely to fail to give 

its pupils an acceptable standard of education" [14]. 

1.6 Religious Education and Collective Worship 

The provisions of the 1993 Education Act relating to R.E. and collective worship 

came into force on the 1st April, 1994. Circular 1/94 outlines what these 

provisions are namely that all maintained schools must provide R.E. and daily 

collective worship for all registered pupils and promote their spiritual, moral and 

cultural development; that locally agreed syllabuses must reflect that traditions in 

this country are mainly Christian and collective worship must be wholly or mainly 

of a Christian character, though not distinctive of any particular denomination; 

that parents have the right to withdraw their child from R.E. and collective 

worship; and that information and inspection requirements are to apply to R.E. and 

collective worship. 

Thus, the 1993 Act does not change much of what is stated in the 

1988 ERA, in relation to R.E., apart from the question of inspection. 
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lt is also interesting to note the government's definition of what the alms of R.E. 

ought to be: 

"Religious education in schools should seek to promote the 

development of children's knowledge, understanding and 

awareness of Christianity and the other principal religions 

represented in Great Britain; to encourage respect for those 

holding different beliefs; and to develop children's ability to 

make reasoned and informed judgements about religions and 

moral issues" [15]. 

The status of religious education as part of the curriculum has been 

raised tremendously since the 1988 ERA. However, after such a long time of the 

subject being badly taught and given a low profile amongst other subjects, it is 

going to take some time before its position is firmly established and for the 

spiritual, moral and cultural elements of the curriculum to be fully developed. 

There is a great need for specialist R.E. teachers, and the whole area of how the 

subject should be taught needs radically modernising, for example, the use of 

experiential teaching. 

•-------- - --
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CHAPTER 2 

BFSS National R.E. Centre, 

West London Institute of H.E. 

The Centre was established in 1973 by the Department of Education and Science 

(as it was then). lt was to serve the areas of London and the south of England. 

The West London Institute did not exist at this time; it was called Borough Road 

College and was purely for teacher training. In 1976, the college became the West 

London Institute of Higher Education, amalgamating with some other local 

colleges, and broadening its course base, offering degrees in business studies, and 

social/paramedical studies, as well as teacher training degrees. The Centre is 

based on the college campus. 

2.2 Organisation. 

There are four full time members of staff: 

Director - Maurice Lynch 

Deputy Director - Jenny Rose 

Centre Administrator - Pat Hughes 

Resources Officer - Sally Cedar 

The director and deputy director are both full time teaching staff within the 

college in addition to their commitments within the R.E. Centre. Although no 

formal qualification requirements are written into the job descriptions for these 

two posts, the professional nature of the work demands certain qualification 

requirements; Maurice Lynch and Jenny Rose both have degrees and Qualified 

Teacher Status, and Jenny Rose also now has a PhD. 
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The Centre runs courses, produces publications, and provides school

based in-service training programmes. Specialist speakers may be drafted in to 

assist on courses, if, for example, Centre staff feel their knowledge is deficient in 

a particular subject area, or if authenticity requirements necessitate a specialist 

(such as a Rabbi to talk about Judaism.) 

The emphasis of the Centre is to provide all the means of practical 

support for teachers of R.E. in the classroom, for the State secular school. 

2.3 Funding. 

The original founding body for Borough Road College was the British and Foreign 

School Society (BFSS). Initial funding was provided for the Centre by the DES 

with an annual grant. This grant was withdrawn in the early 1980s, and the 

Institute decided the Centre had to become a self-financing element of the 

Institute. The BFSS assists in this by giving a large annual grant to the Centre, 

which pays the salaries of the Director and the administrator. Revenue from 

courses and published materials has to pay for everything else. Publications 

provide a significant proportion of the income (about one third). The main effect 

of the change in funding has been the need for the Centre to have to generate 

income and to be seen to be profitable by the Institute. Consequently, the Centre 

has to advertise its services. 

2.4 Courses. 

The Centre provides courses within two areas: degrees offered through the 

Institute, and INSET courses for teachers. The Centre itself offers a Diploma in 

Professional Studies in Education: Religious Education in a Multi-Cultural Society, 

which is for qualified teachers. This Diploma may become an M.Ed. In 

collaboration with the Institute, the Centre provides teaching for the religious 
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studies content of the following degrees: 

- BA (Hons.) Integrated Degree Scheme 

- MPhil. 

- BA (QTS) I PGCE 

INSET courses are for teachers and last one or two days. The most popular 

courses are on curriculum development, for example, devising an R.E. policy for 

the Primary school. 

Other in-service courses include: 

* Spirituality 

* the Act of Collective Worship 

* Preparing for Inspection 

* Death and Bereavement 

• Creation Stories and Myth 

The Centre charges £50 per day per person for courses held at the Centre, and 

£200 per day if a staff member has to go into school. lt costs the school 

approximately £130 to send one of its teachers on a course, as cover will have to 

be arranged whilst that teacher is away from school, so the course must provide 

what is required. 

(See Appendix 2 for courses offered.) 

2.5 Other Services. 

a) Consultancy. 

The Centre also offers consultancy in the area of R.E. This means it will meet 

specific needs as and when required, designing programmes for staff meetings, 

governors meetings, parents meetings, SACREs etc. The Centre offers specialist 

advice for individuals as well, e.g. for R.E. co-ordinators or SACRE members. 
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b} Resources. 

The Centre has a large resource base, from which items may be loaned, apart 

from books in the library, which are for reference only. Most resource categories 

are organised using some sort of classification system. Resources include: 

- Books: (several thousand} which are classified using broad subject 

categories e.g., Assembly: Primary - AP 

Bible Commentaries: General - BCG 

Alphabetical arrangement is by subject only. A list of new books is 

kept (but not of all the books} and put into subject categories, but 

there is no cataloguing system in use. 

- Videos: c. 500. These are catalogued and classified by broad 

subject division (e.g. particular religion, themes, PSE [personal and 

social education], film, drama, etc.} and cross-referencing by title. 

Each video is given a sequential number. 

- Slides: c. 600 sets, stored alphabetically according to subject area. 

There is no catalogue as yet, but they are to be catalogued in the 

same way as the videos have been. 

- Artefacts: a list is kept of what the Centre has, using description. lt 

was not possible to find out how many artefacts there were. 

- Posters: c. 700. They are considered by the Resources Officer to 

be impossible to catalogue because of trying to relate what the 

poster is about to what is pictorially represented. Posters are, 

however, going to be put into categories to organise them better. 

Records are kept of which items are on loan and to whom by inputting this 

information onto the Centre's Apple Mackintosh computer. 

The Centre also stocks catalogues of most of the RE and PSME 

(personal, social and moral education} publishers and distributors, and the 

Resources Officer is able to give advice on appropriate resources and their use. 
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2.6 User Groups. 

The main user group category is teachers or student teachers, 85% of which are 

Primary school. A small number of clergy also come on courses and sometimes 

use the resource base, but clergy are not a particular focus for this Centre. 

Other user groups include University lecturers from the USA and 

Australia, as well as individuals conducting original research (such as myself). 

The BFSS has a Fellowship Programme, hosted by the Centre, where 

someone from a developing country will come and visit the Centre because they 

are interested in aspects of British education. 

The kind of information required most by users can be divided into 

two areas: primary school teachers require courses, whereas secondary school 

teachers require resources more. When secondary school teachers use courses, 

they tend to be interested in I.T., or areas like Evaluation and Assessment for R.E. 

2.7 Methods of Collecting Information. 

The Centre amasses information from a variety of sources: 

* Government documentation is circulated to them 

* Information from SCAA (School Curriculum and Assessment 

Authority) 

* The Centre contributes to and receives major resource documents 

and catalogues 

* Publishers send material 

* The Centre receives all the major magazines and journals related to 

R.E. 

* All the major education magazines and journals 

* Individual religious publications 

* As a member of the Federation of National R.E. Centres, the Centre 
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meets with the other members twice a year to keep up to date with 

each other and with R.E. information 

* The BFSS Centre has established the southern region's group of R.E. 

centres, with whom it also meets twice a year. The meetings 

facilitate keeping up contacts and awareness in the field. Themes 

are set for each meeting and are discussed, and a range of new 

resource materials are assessed. 

The groups are concerned with provision of resources for R.E. 

teachers as well as changes and developments in the teaching of 

the subject. 

From the above sources, the Centre is then able to produce leaflets for teachers, 

and decide which courses are likely to be required. 

2.8 Advertising and Promotion. 

As previously mentioned, advertising is an important area for promoting the 

Centre's services. lt does this via: 

* A courses and resources booklet, which is published annually and 

sent to every R.E. Inspector in the country, and all the schools of 

the London Boroughs and adjacent areas 

* A list of all courses available for the year is sent to all London 

authorities, and then distributed to schools, who then indicate 

interest 

* leaflets outlining individual course descriptions are also sent to 

every school in the London area via the l.E.A. 

* Advertisements are placed in national magazines (e.g. 'R.E. Today'), 

particularly to promote publications 

* The Centre is responsible for a termly review of materials for R.E. 

(video, book, and resource pack reviews) in the magazine 'look 
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Hear!', which goes out to schools. The Centre also advertises its 

courses in this magazine 

* A bi-annually updated catalogue is published by the Centre; 

courses are currently highlighted in this, although it is anticipated 

that resources will be emphasised in the future 

The Centre has a national outreach as well as a local one. Personal expertise in 

particular subject areas is 'advertised' informally via R.E. conferences, for 

example. Maurice Lynch is known to be an expert on the area of 'Story and R.E.' 

There is a similar effect resulting from the courses run at the Centre, resulting in 

invitations to schools to discuss certain areas. 

As well as advertising, the Centre promotes its services 

by mounting exhibitions within local authority areas at town halls; by informing all 

teachers as far as possible of what is available from and provided by the Centre; 

and providing information intensely locally, i.e. informing individual schools, 

teachers and R.E. advisers of what is available. This promotion not only raises 

awareness of what the Centre has to offer, but also raises the profile of R.E., 

and thus it is more than just the Centre advertising itself since actual information 

is sent out (as a result of which teachers do come on courses, use the resource 

base, or phone or write for information). 

2.9 I.T. and R.E. 

Whilst the Director does not see I.T. as being of great use in the classroom for 

R.E., particularly at the primary school level, the Centre's Deputy Director, Jenny 

Rose, is interested in the area of I.T. for R.E., and has eo-written a booklet about 

the subject, arguing that there is a place for I.T. in R.E., as there is for I.T. in 

other curriculum subjects. There is a list and description of available software for 

R.E. in the booklet. 

The Centre itself does not seem to use I.T. to any great extent for its 
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administration, holding or provision of information. No literature searches are 

carried out, and there is no use of online facilities. 

2.10 Research. 

The major focus of the Centre is not on research. A previous member of staff 

(Erica Brown) researched into the area of R.E. and Special Needs, with her salary 

being paid for by grants from Trusts (including St. Gabriel's), but this example is 

an exception. All the Centre's publications are in effect based on research, but 

there is no formal, academic research carried out. lt is not the function of the 

Centre to be involved with academic research. If individuals require information 

for higher research, the Centre will advise them where they can get this, e.g. 

London, Exeter, or Bristol Universities. Members of the staff have also acted as 

tutors on PhD programmes, but this occurs infrequently. 

· 2.11 Areas for Development. 

Areas of information provision which need developing at present are at the 

Primary level, where the greatest need is for: 

- support materials; 

- preparing and implementing whole school policies, 

particularly relating to quality, collective worship, and 

spirituality. 

These are the new areas for development within the curriculum. The new 

legislation (1993) requires that Christianity has to appear at every Key Stage, so 

there is a great demand for more knowledge and information in this area. 
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CHAPTER 3 

The Regional R.E. Centre, (Midlands), 

Westhill College, Sally Oak, Birmingham. 

3.1 Background History. 

The Centre was established in 1973, by the DES, to serve the Midlands area. The 

college began as a teacher training college, and has a very similar history to that 

of the West London Institute. Again, the Centre is based on the college campus. 

3.2 Organisation. 

There are three academic staff and three support staff: 

Dr. John Rudge - Director and Secondary specialist 

Geoff Teece - Senior Lecturer and Primary specialist 

Margaret Breiner - Research Fellow 

Camilla O'Connor - Secretary 

Ann Smith - Resources Officer 

Adrian Leech - Centre Clerk 

90% of the Centre's work is carried out outside college, where it provides courses 

and consultations, and gives lectures within all types of educational settings, 

including overseas visits (for example, to Sweden, Zambia, and South Africa). In 

college, the work is divided between two areas: 

* school practice I supervision for trainee primary teachers at 

Westhill 

* teaching R.E. as part of the new B.Humanities degree course at 
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Westhill 

In addition to these areas, the Centre also teaches on the PGCE course in R.E. at 

Birmingham University. The Centre has a close liaison with Birmingham 

University's Faculty of Education, especially CREDAR (the Centre for Religious 

Education Development and Research). Westhill College is also an accredited 

college of Birmingham University. 

3.3 Funding. 

The Centre receives no funding at all and has to be run as a self-financing unit. 

Originally, there was funding provided by the DES to establish the Centre, for 

three staff. This was removed in the early 1980s, and for a time the college had 

to fund the Centre. However, this has also now been withdrawn as a result of 

changes in funding available for the college as a whole because of the 

Government cutting back on grants to education. The Centre is thus now a cost 

centre having to earn its own revenue. 

The result of the changes in funding has affected the way the Centre 

now has to be run. lt works on a commercial basis and, therefore, marketing of 

the Centre's products (courses, consultancies, and publications) is highly 

important. The Centre .is called to account for its management of the budget by 

the college itself, for although the Centre is self-financing, it is not independent. 

The Director's time revolves around the management of the budget, and he is 

now, in effect, a business manager. 

3.4 Courses. 

As well as being involved in teaching on academic degree courses, the Centre 

also provides in-service training courses (INSET), for teachers of R.E., concerned 

with curriculum demands and requirements. There is also a Diploma in R.E. taught 
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by Centre staff, which is validated by the University of Birmingham. 

3.5 Other Services. 

a) Consultancy. 

Consultancies are given to any party that requests the Centre's advice and 

guidance, for example, a local authority may request help with its agreed 

syllabus, or how to implement assessment procedures for R.E. The Centre's 

charges for services are flexible, depending on the nature of the request and the 

type of client. A standard charge might be within the £250 - £300 bracket for 

one day. 

b) Resources. 

The Centre has a very large resource base from which all non-print materials may 

be loaned. This service is currently free, but a charge will be introduced in the 

near future. Resources are organised into three main groups: 

- Books: 

* Print materials (books, journals, Examination Board syllabuses, 

pamphlets, articles) 

* Audio-Visual material (slides with notes, audio cassettes and 

records, video cassettes) 

* Display material (posters, maps, artefacts) 

c. 10,000, for reference only. The Centre has its own system of 

cataloguing and classification; one section of books is divided by 

school age, e.g. Infant, Lower Primary, Upper Secondary, Sixth Form 

Studies, the rest of the books are classified by subject. it is not 

possible to use the Dewey system as all the books are within one 

subject area, and there are simply too many sub-divisions for the 

Dewey system to cope with. 
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- Journals: there is a quick reference index box for recent articles. Also, 

current (i.e. from the last 6 months) articles are kept from the 

quality newspapers for reference. 

- Charity Reference Boxes: 

(50) containing information from the education 

departments of charities such as Oxfam, CAFoD, etc. 

- Teacher Reference Packs: 

-Slides: 

(100) containing leaflets. 

there are thousands of these, many accompanied by cassettes and 

notes, classified by religion first, for quick reference (e.g. SH -

Hinduism), and by specific subject matter (e.g. Festivals) as indexed 

in the card index files. 

- Videos: c. 500-600. 

- Posters: are classified within subject categories (e.g. New Testament -

Incidents) and are stored in 4 map chests. There is a quick 

reference wall chart guide to help visitors retrieve posters, e.g. 

Drawer 1, Chest 3 - Judaism. 

- Artefacts: are individually numbered with accompanying information cards and 

booklets. 

All resources are catalogued on a card-index system: books are A-Z by author 

and subject; video and audio cassettes are by title and subject, slides by subject, 

and artefacts by subject and description. 

c) Publications. 

The Centre produces a large number of publications which are all concerned with 

meeting the needs of teachers of R.E. within the curriculum. Examples of titles 

include: 'How do I teach R.E.?', 'Making the most of your artefacts', and 'How to 

write your school policy for R.E.'. Publications are an important source of income 
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for the Centre. The Centre has an academic member of staff (Margaret Breiner) 

who does the research for publications. 

(See Appendix 8 for list of publications and examples of adverts.) 

d) Multifaith Study Visits. 

The Centre organises and runs multifaith study weekends and visits, within the 

City of Birmingham, designed for teachers and students who wish to expand their 

knowledge and understanding of different faith groups. (See Appendix 9.) 

e) Photo-Library. 

The Centre has a large collection of colour photographs covering all areas of 

religion and religious education. This library is completely separate from the R.E. 

resource base, and is used as a source of revenue by selling photographs to 

publishers. 

3.6 User Groups. 

For resources - 50% are teachers from local schools; 50% are student teachers 

from Westhill College, Newman College, and Birmingham University. 

For courses - All teachers, from local authority schools. 

The information most often requested is currently related to curriculum 

development and how to produce a particular programme to meet the curriculum 

demands. 

Other users - The Centre interacts with similar groups overseas (i.e. R.E.-related). 

For example, it has been involved in an exchange programme with Swedish 

teachers where a member of staff from the Centre will teach in Sweden for a 

short period and Swedish teachers will come to the Centre to attend a course. 
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Individuals also come and use the Centre, both from this country and 

overseas. Such visitors usually use the Centre as a research base. 

Users also access information at the Centre by telephone (often for 

very specific enquiries), by letter, or by personally visiting the Centre. 

3.7 Methods of Collecting Information. 

* Information is sent to the Centre via mailing lists, e.g. DfE, 

schools publications, publishers catalogues 

* Keeping abreast of events in the House of Lords (by reading 

Hansard) 

* Staff liaise closely with the University of Birmingham and share 

information 

* Feedback from L.E.A. R.E. advisers 

* Meetings with the other R.E. centres in the Federation 

3.8 Advertising and Promotion. 

As the Centre is entirely self-financing, advertising is of paramount importance. 

The Centre advertises to schools directly, rather than via the L.E.A. This raises 

the costs for advertising (as individual schools are sent information about courses, 

etc.) but cuts out the 'middleman' of the L.E.A. The Centre can then benefit fully 

from fees charged. The Centre is, in effect, in competition with the L.E.A. 's 

Curriculum Support Service (CSS), which serves the same purpose as the R.E. 

Centre, although they try to offer complementary services rather than competitive. 

So, consultancies to schools tend to be offered by CSS, whereas the Centre 

offers INSET courses. 

Courses are another method of advertising the Centre, as those who 

attend them are likely to purchase publications as well. The Centre is also very 

well known both nationally and locally within the field of R.E. and has many 
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contacts, which aids in promoting the Centre's services. Its status was partly 

created by the Centre producing a series of books in 1986 called 'The Westhill 

Project', which covers teaching R.E. across the whole school age range, and which 

is extremely well known and well used. 

3.9 I.T. and R.E. 

I.T. is not given a high priority by the Centre, especially as a teaching tool for 

the subject. Due to the nature of R.E. (dealing with areas such as empathy, 

human interaction, emotion, spirituality, etc.) it is considered that tactile, lively 

interaction between people, and people and artefacts, are more valuable in 

understanding the subject. However, there is obviously a place for I.T. in respect 

of databases, cataloguing of material, and loans control. The entire resources 

catalogue will soon be transferred onto computer by the Centre, using 'Ability' 

software. 

The Centre does not carry out any literature searches, and at the 

moment it would not be cost-effective to do so. They do encourage people to 

come in to the Centre, however, and do their own searches, which is free of 

charge. 

The Centre does not use or offer any online services. 

3.10 Research. 

The Centre does not receive any funding to carry out any formal, academic 

research. However, any work connected with 'development' of a subject can be 

deemed 'research' (based on the University of Birmingham's 16 categories of 

research), and so the Centre's consultancy work can be termed 'research' if it 

relates to development. 

With the changes in funding, the Centre is no longer in a position to carry out 
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research to produce something like 'The Westhill Project' again. 

3.11 Areas for Development. 

The Centre sees the greatest need for information provision within R.E. currently 

being in the area of curriculum development. The Centre is, therefore, focusing 

on this area. Information about religions as such is not provided by the Centre; 

the emphasis is on the teaching of R.E., giving teachers information to enable 

them to map out their curriculum - i.e. how to teach the subject. 
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CHAPTER 4 

The National Society's R.E. Centre, 

Kensington, London 

4.1 Background History. 

The Centre was established in 1976, and was set up by the National Society as a 

resource collection. lt was originally based at St. Gabriel's Anglican College, 

moving to its Kensington Square premises in 1979 when St. Gabriel's was closed 

down. 

Although the Centre began as an Anglican-oriented service, finances are now 

directed towards helping those who work in Christian education; as the Centre 

also supports R.E. it has to have a multifaith interest as well. There is a strong 

link between the Church of England and the State - a partnership, in fact. As 

the Director (Aian Brown) is also on the Church of England Board of Education, 

he is highly involved in R.E. legislation and provision in this country. 

The Church of England Board of Education has two areas of interest: 

schools and parishes. Kensington (and its sister-Centre at York) serves both 

school and parish, although, as a result of Alan Brown's influence the emphasis 

tends to be more school-oriented now than Church/parish. The Centre is not 

connected with a college, unlike the York Centre. 

The Centre is moving premises again at the end of July 1994, and 

will be based at the London Diocese's Headquarters. 
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4.2 Organisation. 

There are five members of staff: 

Director - Alan Brown, who is employed by the National Society and 

the Church of England Board of Education. 

Deputy Director - Alison Seaman, who is a National Society Officer. 

Her post was created 18 months ago, to run the Centre on a day-to

day basis, enabling the Director to work away from the Centre. 

2 Resources Officers - one works more with the Director, the other 

more with the Deputy. 

1 Secretary 

The Director and Deputy Director both have first degrees, postgraduate degrees, 

and teaching qualifications. The administrative staff are all fully qualified 

secretaries. 

The Director is mainly involved in the legislation-side of R.E., and specific 

problems related with this area; he is also an expert on World Faiths. 

The Centre's 'catchment area' is the south and S.E. of England (the 

Church of England's Southern Province), and its overall aim is to meet the 

practical needs of teachers involved in religious education. The Centre also has 

both a national and international outreach and reputation. 

4.3 Funding. 

The Centre has various sources of funding. The London Diocese Board for Schools 

currently pays the equivalent of the rent for the present premises, with some left 

over for funds; the National Society pays an annual grant; the Deputy Director's 

post is funded by the St. Gabriel's Trust (which was created after the closure of 

St. Gabriel's College); the Director receives funding from the National Society and 
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the Church of England Board of Education. The Centre is also encouraged by the 

National Society to generate income (approximately £10,000 last year). 

4.4 Courses. 

* The Centre provides INSET courses for teachers of R.E., held at the 

Centre and in schools 

* From 1993, it has also provided courses to train school inspectors 

for OFSTED 

* Multi-cultural education courses are run for chaplains in Higher 

Education establishments 

* The Centre provides courses to meet the needs of Church schools, 

which differ from State secular schools' needs 

* Courses can also be 'tailor-made' to suit needs 

The Centre charges £300 a day for visits into schools (which is going up to £350 

soon). For the 'ready-made' programme of courses, charges are £30 per person 

per day. 

4.5 Other Services. 

a) Consultancy. 

Consultancy is available to anyone involved in religious education who needs 

advice, particularly in planning and resourcing R.E. programmes. They have also 

undertaken consultancy work for the BBC connected with the television 

programme 'Watch'. 
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b) Resources. 

The Centre has a large resource base: 

- Books: c. 14,000, for reference only 

- Audio-visual material: c. 5,000 items 

Audio-visual material comprises: 

- videos (about 280 at present) 

- audio cassettes 

- slides 

- filmstrips (which have been archived as they were not 

being used) 

- artefacts 

There is also an extensive range of journals, magazines, and publishers catalogues 

available for reference. Non-print material is available for loan to National 

Society members. 

Resources are currently catalogued using an idiosyncratic card-index system. 

When the Centre moves to its new premises, resources will all be catalogued onto 

computer, using 'Dataease' software. 

c) Publications. 

Staff from the Centre have written many publications for The National Society's 

Schools Series booklets. A limited range of these publications are for sale at the 

Centre. 

d) SHAP. 

The Centre is responsible for the annual distribution of the SHAP journal 'World 

Religions in Education' and the SHAP 'Calendar of Religious Festivals'. This is an 

immense task and takes up a great deal of time. 
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4.6 User Groups. 

* The majority of users are teachers, with more primary than 

secondary teachers coming on the INSET courses. 

* The Christian and parish resources are very underused, mainly 

because vicars, youth workers, and Sunday school teachers use 

Diocesan resource centres instead. The Centre would like to 

encourage users from this group to come in and use the Centre's 

resources more. 

* Student teachers and overseas visitors also use the Centre, and 

these two groups tend to be given personal, individual help from 

staff. 

The sources of information used most often are: 

- Resources, especially videos and artefacts 

- Books on World Religions 

- Bible information, for GCSE 

- Bible stories, for Primary teaching 

- Worship, for both Primary and Secondary teaching 

* Overseas visitors come to the Centre because lt is involved in the 

ICCS ( lntereuropean Commission on Churches and School) which 

looks at R.E. from a European perspective. The multi-cultural 

emphasis of the Centre also attracts people, particularly 

Americans. People also visit from Hong Kong, New Zealand, 

Australia, South Africa, who are all involved in working within R.E. 

in some way. They may want resources or information or be 

interested in the links between Church and school. 
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4. 7 Methods of Collecting Information. 

* Networking is very important, this Centre using Church of England 

and multifaith networks. lt is also very involved in the area of 

Special Needs and R.E., and the network associated with this 

('Respect') 

* links with Europe because of the Centre's involvement with ICCS, 

of which Alan Brown is Chairman 

* Alan Brown's dual status enables the Centre to be up to date with 

Government legislation proposals and publications 

* Reading reviews and articles in current journals to keep informed 

* Federation meetings 

4.8 Advertising and Promotion. 

The Centre does not appear to have a strategy for advertising and promotion. lt 

emphasises responding to needs and providing a service, both locally and 

nationally, and this is reflected in the course programme provided by the Centre. 

lt is very well known through its connection with The National Society, and the 

other organisations it is involved with. 

4.9 I.T. and R.E. 

The Centre views I.T. as a necessary development, both as an aid to learning and 

for information access, control and provision. lt is felt that there needs to be 

more information available about computer programs for R.E. Users at the 

Centre's new premises will be able to use a computer workstation to access the 

resource catalogues. 

The Centre is also considering providing CD-ROM facilities, although funding is a 
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restriction. The Centre is already well-equipped with computer facilities for its 

own functioning. However, it does not carry out any literature or online 

searching, although the resource list may be printed out for people. 

4.10 Research. 

it is not the Centre's main function to be involved in research, and it is not 

directly involved in any major project. Alan and Alison both write for various 

journals and publications, including The National Society's journal 'Crosscurrent'. 

They also make contributions to books and write book reviews. Alan has been 

involved in a research project organised by the Centre for the Study of Islam and 

Christian-Muslim Relations (at Selly Oak Colleges, Birmingham), which examines 

the presentation of Islam in textbooks. 

Researchers do, of course, use the Centre for information, and 

resource lists can be provided on particular subjects, for example, 'Teaching 

Christianity'. 

4.11 Areas for Development. 

The Centre sees the areas of spirituality and inspections as those most people 

involved in teaching R.E. are concerned about. it also feels I.T. needs developing 

more. 
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CHAPTER 5 

The York Religious Education Centre 

5.1 Background History. 

The Centre was set up in May, 1976, by The National Society, to serve the 

Church of England's northern province. The first Director was a member of staff 

from the Professional Studies section of the Education Department of the College 

of Ripon and York St. John. Thus, The National Society and the College were in 

partnership from the start. In 1980, the original Director went back to his full 

time teaching post, and a new Director was appointed, specifically to develop the 

Centre. The new Director (John Gay) had previously been Head of Theology and 

Religious Studies at The Culham Institute and the Director there. The Culham 

Institute and the Culham Education Foundation were created as a result of Culham 

College (a Church of England training college) being closed down in 1979. This 

connection was important to the Centre, as it was to receive some sponsorship as 

a result. 

5.2 Organisation. 

The staffing structure from 1980 - 1993 was as follows: 

2 full time Directors (both academics) 

1 full time administrative assistant 

1 part time resources officer (who was always a graduate with 

teaching experience; at the Centre's height, the post was full time 

and job-shared) 

The staffing structure reflects the Centre's aims of providing a professional-based 
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service, with a strong emphasis on being an advice centre. 

From January 1st 1994, responsibility for the management and policy 

of the Centre has been given by the college to the Head of Theology and 

Religious Studies on the Ripon campus. The day-to-day running of the Centre 

has been passed to the post of Centre Tutor. The staffing structure of the Centre 

is, therefore, currently in the process of being radically altered. 

Since January 1994, the staffing structure has been: 

Deputy Director - Mary Hayward 

1 resources officer - part time 

1 secretary - temporary, part time 

There has thus been a very big staffing cut. 

For the future, the structure is likely to be: 

- a new Centre Tutor (from 1.9.94) 

- a part time secretary 

- a part time resources officer 

- a special projects librarian (for one year) 

5.3 Funding. 

The Centre receives an annual grant from The National Society, for resources and 

support staff. The Director's post was funded by the college via a grant to 

college from the Government for in-service teacher training. The Deputy 

Director's post was funded by The Culham Education Foundation, from its Trust, 

from September 1981-1986; from 1986-1989 this was reduced by 50%; from 1989 

to the present, the amount has been further reduced and will end altogether in 

September 1994. Grants for special projects have also occasionally been 

available. For example, a grant was provided by St. Gabriel's Trust (administered 

by the Culham Trust) for the Centre to carry out a piece of work for the York 

Diocese. 
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5.4 Courses. 

* The Centre offered INSET courses up until the end of 1993, both 

school- and Centre-based. lt cannot do so at present due to the 

current structural changes. 

* The Centre has offered an Advanced Diploma in R.E. 

* An Advanced Diploma in Ministerial Studies is taught by the Centre 

(which was initiated by the Methodist Church but has an ecumenical 

intake) 

* The Centre has written the R.E. Module for the MA in Religious 

Studies at Leeds University (Leeds University validates degrees from 

the college and bought the Centre in to write the module) 

* Courses for church groups are also offered, on request 

5.5 Other Services. 

a) Consultancy. 

The Centre provides a consultancy service for schools who may require, for 

example, advice about resources, or a headteacher may need advice relating to 

the Agreed Syllabus. Charges for courses and consultancy has been in 

accordance with the college's recognised rates. 

b) Resources. 

Again, this Centre has a large resource base. 

* Books (c. 10-12,000), which are available for loan 

* A wide selection of journals, newspapers and magazines 

Non-print resources: 

* slides 

* slide-tapes 



* filmstrips 

* audio cassettes 

* posters 

* videos 

* board games 

* packs 
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* sound strip (film strip with a tape) 

" artefacts 

All resources are catalogued onto the Centre's databases, of which there are 

three: 

- a database for books 

- a database for audiovisual material 

- a 'Primary Topics' database, which cuts across the two other 

databases (See Appendix 6.) 

All material is currently classified using Whittaker's classification and the Centre's 

own system for subject, religion and age (e.g. Primary, Secondary, Adult) codes. 

(See Appendices 4, 5 & 7.) However, this system will change when the college 

reclassifies the Centre's printed material onto the main library's system. 

Loan of resources is free, and there is a postal enquiry service for 

resources for Primary Topics and resources for schools generally. 

c) Conference Facilities. 

The Centre is often used by groups who use it for conferences or for one-day 

events related to R.E. For example, in 1992, the Centre hosted the Triennial 

Conference of the European Forum of Teachers of R.E., which brought teachers to 

the Centre from 14 countries. 
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5.6 User Groups. 

Registered borrowers include students, teachers, clergy, members of the public, 

some school pupils, laity from the churches, and occasionally foreign visitors. 

About one third of users are student teachers (from the college), and the rest are 

outside users. 

Resources are requested the most frequently, with artefacts and 

videos being heavily used. 

5. 7 Methods of Collecting Information. 

There are no standard channels for this as it occurs naturally as part of the 

actual purpose and work of the Centre. Information is collected as a result of: 

* staff being on committees 

* being part of the Federation 

* being involved with SHAP (Mary Hayward is a member 

of the SHAP Working Party) 

* networking (for example, having contact with Alan 

Brown at The National Society's Kensington R.E. 

Centre helps in finding out about Government 

legislation changes) 

* being on mailing lists 

5.8 Advertising and Promotion. 

The Centre's policy is to respond to requests and to needs, and as a result does 

not need to advertise. it publicises the course for Ministerial Studies in church 

publications, but generally publicity is via the 'network', word-of-mouth, and 

schools and individuals who have used the Centre. 
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5.9 I.T. and R.E. 

The Centre has been interested in and involved with I.T. for many years, becoming 

computerised in 1986. They were keen to get I.T. linked with R.E. from the very 

start. The National Society provided the capital for the initial computer system, 

but over time the Centre has had to use part of its budget to finance this area. 

Currently, the Centre uses Dataease software, which was specially adapted to suit 

the needs of the Centre. 

The Centre was very involved with R.E. information provision for 

NERIS, providing 95% of this information and being the third largest NERIS 

provider overall. A grant from NERIS also helped to fund the resources officer's 

salary. 

For the future, the York Centre plans to have a modem link with the Kensington 

Centre, but this may be affected by the current changes in structure and 

organisation of the Centre. 

The Centre does carry out literature searches (which it frequently 

does for students), using its resource databases, and for which there is no charge. 

Searches can be carried out by: 

- title 

- author 

- class/age 

- type 

- subject 

- publisher 

- religion/age 

- subject/date 

The system is extremely versatile and useful for information retrieval and storage. 

The loan and ordering systems are also fully integrated with the main catalogue 

system. 
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The Centre sees I.T. as a vital component of information provision, 

and also recognises its value as a teaching tool. 

5.10 Research. 

The Centre is not involved in any academic research, but it has written or 

contributed to books, for example, The Chichester Project, which looked at 

meeting R.E. needs in the Primary School. Other publications have occurred as a 

result of links with other organisations (Mary Hayward is involved with ICCS as 

well as SHAP}, and so she has contributed to the 'Islamic Textbooks' project and 

the SHAP teacher's handbook on world religions. The 'Primary Topics' database 

was created as a result of the Centre collecting information about which topics 

are the most popular, at Primary level, for R.E. 

5.11 Areas for Development. 

The Centre has strong views about the use (or lack of use) of I.T. in R.E., and 

thinks this is an area which needs further development. How teachers access 

information is a whole area which needs to be explored, and would benefit from 

more research. There is a need for an information network to exist, linking schools 

together, with information available for teachers to easily access. 
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CHAPTER 6 

The Welsh National Centre 

for Religious Education, 

UCNW, Bangor 

The Centre began in 1979 and was based at the old St. Mary's College (Bangor) 

site. Due to reorganisation of teacher training, St. Mary's College was sold to the 

University and was amalgamated with the Department of Education at the 

University, to produce the School of Education, within which the R.E. Centre was 

housed. The School of Education moved to its present site, on the main campus 

of the University, in 1989, and the R.E. Centre moved site with it. The present 

site is much better suited for the Centre's needs, particularly as it had grown over 

the 10 years, and more space was available. 

6.2 Organisation. 

There are three main professional posts at the Centre, of which the Director and 

the Lecturer 1 Research Officer posts are academic appointments. The third 

professional post is that of Secretary. The three individuals who currently fill 

these posts have formed the backbone of the Centre since 1981. Rheinallt 

Thomas is the Founder Director of the Centre. 

In the past, the Centre made use of the Manpower Services 

Commission Scheme to provide other staff for the Centre, who were on 12-month 

contracts. At the height of the scheme, there were 40 MSC people employed at 

the Centre. Posts such as Project Leader were created for various projects (e.g. 
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the Library Project and the Information Officer's Project). As a result of this, the 

Centre was able to expand. However, the MSC source ended in 1989, and the 

staffing structure is now: 

Library and Bookshop: 

World Education Project: 

Director - Rheinallt Thomas 

lecturer/Research Officer - John Summerwill 

Secretary - Carolyn Jones 

Resources Officer - Philip Wilson 

Clerical Officer - Raymond Pritchard 

Clerk - Andrew March 

Project Officers - Sheila Bennell 

Robin Ward 

Sunday Schools Development & Cyhoeddiadau'r Gair: 

Sunday Schools Officer - Rev. D. Aled Davies 

Clerk - Tudur Jones 

Staff for the library and bookshop have often come from Employment Training, 

but this has been a more haphazard arrangement than the MSC source of staff. 

For the last 9 months, there has been a graduate working in the library and 

bookshop, gaining experience prior to a postgraduate library course. 

The staffing structure is still fairly flexible, therefore, apart from the 

three main posts. 

World Education Project. 

This began during the MSC phase and has existed for 6-7 years. lt is 

concerned with providing information and advice on the study and teaching of 

world development issues. There are 2 project officers (Primary, and Secondary) 

who are both graduates and teacher trained. They provide courses for schools, 

lectures and seminars in college, and for the PGCE course at Bangor. They are 
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part time appointments and are funded externally. 

Sunday Schools Project. 

Again, this originated during the MSC phase, and has 2 part time 

appointments attached to it. Funding is also external. The Project is concerned 

with providing training courses for Sunday School teachers, resources, and it 

publishes religious books in Welsh. Advice is available for Sunday School 

teachers, and events are arranged for teachers and children in North Wales. 

Management and Advisory Committees. 

The organisation of the Centre is controlled by three committees: 

* a management committee consisting of: 

Chairperson - Professor for Education 

2 representatives from the School of 

Education 

2 from the Senate of the college 

2 from the St. Mary's Trust 

Rheinallt Thomas 

John Summerwill 

The management committee meets twice a year. 

* an advisory committee consisting of: 

- all the members of the management committee 

- representatives from all 8 Welsh LEAs, at Officer and 

Teacher level (i.e. 2 representatives from each L.E.A.) 

- representatives from different denominations 

- representatives from OHMCI (Office of Her Majesty's 

Chief Inspectors) 

The advisory committee meets once a year. 
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* the St. Mary's Trust committee, consisting of: 

- 13 Trustees, made up of 8 Anglicans (including 2 

Bishops, ex-officia) and 5 people from the University 

(including the Principal of the college) 

This high profile representation reflects the high status of the Centre. 

6.3 Funding. 

The University funds the cost of the Centre's accommodation and its overheads 

(heating, lighting, etc.), and the School of Education funds the two academic 

posts. The money from the sale of St. Mary's College went into a Trust which 

gives an annual grant to the Centre. A large amount of funding was provided 

during the 1980s from the MSC scheme. When the MSC funding ended, a private 

benefactor (Sir Kirby Laing) funded the post of resources officer for five years. 

The World Education Project receives funding from Oxfam and 

Christian Aid, and the Sunday Schools Project is funded by the Sunday Schools 

Council and The Welsh Language Board, which is part of The Welsh Office. The 

Welsh Language Board has a publishing arm called 'Gair' based at the Centre, and 

some funding is available for the Centre's own publishing (in Welsh). The Centre 

has been granted funding from The Welsh Office for its publishing since 1989. 

The rest of the Centre's funding has to be self-generated. 

6.4 Courses. 

* As part of the School of Education, the Centre provides a one

year, full time PGCE course in R.E., for teaching at Secondary level 

* INSET courses are provided for both primary and secondary school 

teachers. 

The Centre does not initiate these courses anymore; it responds to 
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demand. The Centre is invited by most L.E.A.s in Wales to run 

courses. 

* Other courses are provided for Sunday School teachers (through 

the Sunday Schools Project), for clergy (post-ordination training) 

and laity of the churches, and for theological colleges 

Most courses last one or two days. 

6.5 Other Services. 

a) Consultancy. 

Various bodies seek consultancy from the Centre. The work tends to be divided 

into two main areas, for schools, and for Church (e.g. Diocesan Committees, 

Sunday schools). The Centre has done consultancy work for the Curriculum 

Council for Wales, for example, to produce a curriculum pack of INSET activities 

· for R.E. 

The Centre charges between £100 - £250 a day, depending on the client. 

b) Resources. 

This Centre has the largest resource collection of all the centres: 

* Books (over 26,000 in the library) 

* Audio-visual material ( a full range of posters, 

videos, cassettes, filmstrips, artefacts) 

* Periodicals (a large number) 

* The Centre also sells resources 

Almost all the resources (including books) may be borrowed, free of charge, and 

may also be borrowed by post, on payment of postal costs. 
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* Bookshop - which carries a bookstock of around 

6, 000 titles, and has an annual turnover of about 

£ 200,000. Any books may be ordered through the 

bookshop, not just R.E. material. Other resources 

such as posters, artefacts, packs, etc. may also be 

ordered. 

* Advice - about resources is also available 

Resources are all catalogued on computer. Books are classified using the Library 

of Congress classification system; audio-visual material is classified using the 

Centre's own system of subject divisions, number and letter codes. 

c) Publications. 

* The Centre produces a large number of publications in Welsh for 

school use, that is, school books or booklets which meet the needs of the 

curriculum. The decision was taken to adapt material from the English, rather 

than to develop new material. There is an all-Welsh teachers' panel which 

decides which topics should be published. Much of the well-known curriculum 

material for R.E. which was only previously available in English, is now also 

available in Welsh. Series include: 'Religious Topics', 'My Belief', 'Weaving the 

Web', 'Faith in Action', and 'Living Festivals'. 

The Centre also does quite a lot of work to meet the needs of the 

Welsh syllabus, for example, examination handbooks for GCSE and 'A' level. They 

have also produced stickers in Welsh, to go onto posters and artefacts. The 

Welsh Office gives free copies of the Welsh publications to schools, to encourage 

the development of the Welsh language. Publications are adapted by people 

contracted for this task, and the Director acts as general editor. The Welsh 
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Office also gives funding for each project. 

* 'R.E. News' is written and produced at the Centre. This is a 

bilingual, termly magazine, containing news items, articles and reviews, which is 

distributed free of charge to all schools, colleges, and main libraries in Wales. 

Individuals may also receive it on request. 

6.6 User Groups. 

There is no official analysis of a breakdown of user groups (the Centre is not 

required to do this). However, the user groups are: 

* Students - undergraduates from the University and 

from the Norman College in Bangor 

- postgraduates on PGCEs from both 

colleges 

* Teachers - more Primary than Secondary 

* Clergy 

* Sunday School teachers 

* Individuals - usually teachers 

The Centre, however, stresses that anyone in Wales is welcome to use its 

services. People telephone, fax, write, or visit the Centre to access information. 

Whilst I was there, a phonecall was made to the Director from the Head of 

Religious Programmes (in Welsh) for BBC Wales. 

6. 7 Methods of Collecting Information. 

* The Centre receives a Jot of free information from publishers and 

resource catalogues, because of the shop 

* Keep up-to-date with journal articles about R.E. 

* Visit resource exhibitions 



* Being in the Federation 

* Networking 

* Being on mailing lists 
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* Periodically, the Centre contacts all LEAs in England and Wales to 

find out about new syllabuses and other changes 

6.8 Advertising and Promotion. 

None of the centre's courses are advertised; the Centre waits for requests and 

responds to invitations. The only exception to this is the course for Sunday 

School teachers held at 39 centres in September/October every year, which the 

Centre co-ordinates. About 1,000 people attend this course. lt is advertised 

through the churches. Publications are advertised in other publications, and also in 

'R.E. News'. 

The Centre also mounts resource exhibitions; for example, for the new 

GCSE work, the Centre went round 6 of the Welsh counties setting up exhibitions 

to sell resources. As well as a way of selling, exhibitions also raise people's 

awareness of the Centre and of what it can offer. 

6.9 I.T. and R.E. 

The Centre does not seem very involved with the integration of I.T. and R.E. or 

particularly interested in it. The Director feels it is not a very useful concept as 

a teaching tool because of practical accessibility, i.e. the schools have to have 

the hardware in the first place. The PGCE course at the University introduces 

students to using I.T. for R.E. 

However, for the actual running of the R.E. Centre, I.T. is used 

extremely efficiently. John Summerwill has developed automated systems for the 

library, resource collection, and bookshop. 
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- The library system is called REsearch, and is a standalone system 

for the book and AVA catalogues. it holds information about loans, maintains 

records, prints labels, and issues recall notices. A history of loans can also be 

accessed. Users may access the catalogues via this system. 

- The Bookshop System is called 'vpi', and it handles orders for the 

library as well as covering sales, shop orders, receipt of deliveries, customer 

records, and exhibition material (on a sale or return basis). Searching can be 

done by title or author. This system was devised in 1989, due to a great need 

for time-saving and to make the running of the Centre more efficient. 

As a result of the automated library system, the Centre can carry out 

literature searches, which are free of charge and available to LEAs, schools, 

colleges, and individuals. No online facilities are used or offered by the Centre. 

The library system (REsearch) is also available for sale. 

6.10 Research. 

The Centre has been involved in research. In 1984, it published the results of an 

academic research project called 'R.E. 11-18 In Wales'. In 1987, the Centre 

applied to the ESRC for funding to develop the '11-18' research project, but did 

not receive any funding. 

The Centre was also involved in The Chichester Project, and staff 

from the Centre have supervised MEds and MPhils. Other forms of research relate 

to the Centre's publications for schools. 
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6.11 Areas for Development. 

The Centre sees two areas of information provision needing development at this 

point in time: 

* World religions - there has been a large increase In the demand for 

this huge area, especially by Primary schools 

* Worship - the need for further development created by the 

legislation of Inspections 
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CHAPTER 7 

ANALYSIS 

The five R.E. Centres described in the previous five chapters, whilst apparently 

serving the same purpose, when compared do in fact vary quite considerably in 

their emphases. In this chapter, I will look at a number of areas to compare the 

differences and similarities between the Centres. 

7.1 Services Offered 

(See Table 2) 

The Centres broadly offer the same type of services, which I have grouped thus: 

- INSET courses 

- Other courses 

- Resources 

- Publications 

- Consultancy 

- Literature searching 

- Reference I i brary 

- Lending library 



BFSS 

Westhill 

Kensington 

York 

Bangor 

INSET Other 

courses 
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Key: Y= Yes 

x= No 

Table 2 

Services Offered by the Centres 

Resources Publica- Consult- Literature Ref. Lending 

tions ancy Searches Lib. Lib. 
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(Source: T. Oakley) 
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Courses 

All the Centres offer courses, and all offer In-Service Teacher Training courses, 

except York. York's situation is currently very different from the other R.E. 

Centres as it is undergoing structural changes, involving internal reorganisation 

within the college. it does not offer INSET courses at the moment, and in fact 

only offers one course at present: the Advanced Diploma in Ministerial Studies. 

Courses are an important part of the Centres' function in providing 

up-to-date information and training for R.E. teachers. The INSET courses offered 

by the BFSS Centre (see Appendix 2) indicates the variety of subject matter 

which will be covered in the year '94 - '95. There is particular provision at this 

Centre for Primary school teachers. At the National Society's Kensington Centre, 

whilst they also have emphasised the Primary level, it will be seen that provision 

is also made for the needs of Church schools and for Special Needs. (See 

Appendix 2.) 

The R.E. Centres associated with colleges (BFSS, Westhill, York, and 

Bangor) all also offer academic courses usually in collaboration with the college. 

The BFSS Centre teaches on degree courses with an R.E. element and the PGCE 

in R.E.; Westhill Centre provides teaching on a degree course and a PGCE course; 

York provides the Advanced Diploma in Ministerial Studies and teaches on 

undergraduate and PGCE degree courses; Bangor teaches the PGCE in R.E. The 

Kensington Centre is the only one which does not provide any academic courses. 

Resources 

All five Centres have large resource collections, the largest of which is at Bangor. 

Whilst they all loan non-print material, not all of them loan books. Only York and 

Bangor will loan books. Reasons for not loaning books usually relate to previous 

experiences of stock going missing, but also because some of the Centres are not 
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organised in such a way to administer book loans. For example, at the BFSS 

Centre, there is no cataloguing system for the books, so loans control would be 

impossible. At the Kensington Centre, it is part of the Centre's policy that the 

book collection is for reference only, so that all items are available to visiting 

users. 

In addition to books, the Centres all offer the same range of 

resources: videos, artefacts, posters, slides, audio cassettes, teacher packs. York 

and Bangor also offer filmstrip and soundstrip, which other Centres have stopped 

providing (e.g. Kensington) because of lack of demand. 

Cataloguing and classification of the resources differs widely between the Centres, 

however. 

BFSS: 

Westhill: 

Books - Not catalogued; broad subject categories for classification; 

alphabetical arrangement by subject only. 

Videos - Catalogued and classified by broad subject divisions only; 

sequential numbering. 

Slides - Not catalogued; broad subject division for classification. 

Artefacts - A written list is kept; description only. 

Posters - Not catalogued or classified at present. 

Books - Individualistic system of cataloguing and classification; 

subject and age-range divisions. 

Journals - Quick reference index-box for current articles. 

Slides - Classified by religion, then by specific subject matter, using 

card-index files. 

Videos - Catalogued by title and subject. 

Posters - Classified within subject categories; quick reference wall 

chart. 

Artefacts - Individually numbered; catalogued by subject and 
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description. 

Kensington: Uses an idiosyncratic card-index system (devised by Rev. Paul Turton) 

for all its resources; all resources will be catalogued onto a computer database 

soon. 

York: All resources are catalogued and classified on computer databases; 

Whittaker's classification is used and the Centre's own system for subject/age 

codes. (See Appendices 4, 5, 6 & 7.) 

Bangor: All resources are catalogued and classified and held on computer; books 

have Library of Congress classification, and audio-visual material has the Centre's 

own system. 

Thus, it can be seen that there is no universal system for organising the Centres' 

resources. Cataloguing ranges from none (books at BFSS) to extremely well

organised systems (York and Bangor) which make retrieval highly efficient. 

All the Centres have specialised posts of Resources Officer. it is 

evident that the Resources Officer is an important resource in his or herself. For 

example, at the BFSS Centre, the Resources Officer is the only person who knows 

exactly where to find items; this is particularly important at this Centre as much 

of the material is not retrievable from catalogues. If the Resources Officer is not 

available, however, the system breaks down, and, therefore, it can be criticised 

for this. Users would find it very difficult to retrieve information on their own. 

The Resources Officer is also highly knowledgeable for providing information to 

users over the telephone. 

A unique service offered by Bangor is its sale of resources. it is the 

only Centre to offer this service, presumably because it is the largest and can 

manage the administration of such a venture, as well as being the main R.E. 



(62) 

Centre for the whole of Wales. lt is also a useful income generation mechanism. 

Publications 

With the exception of York, which does not seem to produce much in the way of 

publications itself as a unit, all the other Centres produce publications. For the 

BFSS Centre, Westhill and Bangor, publications are an important source of 

revenue. (A list of the Centres' publications can be found in Appendix 8.) The 

BFSS Centre has consistently sold over the past year, four of its publications: 'IT 

in RE - A Review', 'The Spiritual', 'Hindu Story and Symbol', and 'Creation 

Stories'. This Centre has seen a small reduction in its income from publications in 

the past year; this is attributed to limitations in their marketing strategy, as their 

course sales have been very good. The Kensington Centre has written many 

publications, which are all published through The National Society. 

The Bangor Centre is particularly different from the other Centres in 

its publications policy. Whilst it is producing for the same market (i.e. R.E. 

teachers), its emphasis is currently on producing publications in Welsh, which it 

has been doing for about five years. 

Consultancy 

All the Centres offer a consultancy service, and there seems to be little 

difference between them in this area, in terms of what they offer; there is, 

however, quite a range of fees charged for consultancy. The BFSS Centre and 

Kensington both charge a flat fee, whereas Westhill and Bangor stated they have 

a 'flexible' charge, depending on the client. (See Table 3) 
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TABLE 3 

Charges for Consultancy (per day) 

BFSS £200 

Westhill £250 - £300 

Kensington £300 (going up to £350) 

York Did not wish to state 

Bangor £100 - £250 

(Source: T. Oakley) 

Literature Searches 

Only two of the Centres offer this service, York and Bangor, and it is interesting 

to note that these two are the best for having all their material on computer 

database, which is why they can offer this service. Both Centres offer the 

service for free, which is somewhat surprising as it would be a useful income 

generator. 

The Westhill Centre stated it did not offer this service because it would not be 

cost-effective, which at present is true as its book collection is not yet 

catalogued onto computer. As it is going to catalogue its resources onto 

computer very soon (using 'Ability' software), it may perhaps offer this service in 

future, which it would probably charge for, given that it is going to start charging 

for the loan of its resources in the near future. Kensington does not offer 

literature searching as a service, but a resource list can be printed off for users 

on request, which is free. As at Westhill, Kensington will soon have all its 

resources on a computer database, and so it, too, may offer literature searching 

services in the future. 
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Reference library 

As already mentioned, all the Centres have book collections as part of their 

resources. They all, in effect, have reference libraries, as the two that lend (York 

and Bangor) can also be used for reference, of course. However, the reference 

libraries do not just contain books, but a host of other information too: articles, 

journals (see list of journals in Appendix 3, held at York), directories, teacher 

packs, catalogues from publishers and other distributors), charity reference boxes, 

and syllabuses. 

lending library 

Only two of the Centres (York and Bangor) have a policy of lending books from 

their collections. As previously mentioned, this is mainly due to their superior 

cataloguing systems, with all items being held on computer. lt is also dependent 

on the policy of the Centre as to whether items should be available for loan or 

not; if they are not for loan then this means, theoretically, that any item is 

-·available for reference at any time by users. 

7.2 User Groups 

lt will be seen from Table 4 that the majority of users for all Centres are teachers 

or student teachers. Three of the Centres stressed that of this group, the 

majority were Primary school teachers. The BFSS Centre has international visitors 

as its second highest user group, reflecting its link with other countries as a 

result of being connected with the British and Foreign School Society; the BFSS 

Centre also has users from its Fellowship Programme. Westhill and Kensington 

both have a high level of European users, reflecting for Kensington its connection 

with ICCS. Clergy are not as significant a group of users as might be expected, 



Table 4 

User Groups 

BFSS Westhill Kensington York Bangor 

Teachers I 

Student 1 1 1 1 1 

Teachers 

Clergy 4 0 4 2 2 

Sunday 

School 0 0 4 0 2 

Teachers 

Individuals 3 3 5 3 3 

Fellowship 

Programme 4 0 0 0 0 

Visitors 

European 

Teachers 0 2 2 4 0 

International 

Visitors 2 3 3 4 0 

Key: 0 = No users 

1 = Highest number of users ) Subjective Rating 

5 = Lowest number of users ) 

(Source: T. Oakley) 
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particularly for the Kensington Centre, although York and, especially, Bangor have 

clergy as their second largest group of users. As Alison Seaman stated at 

Kensington, clergy tend to use Diocesan resource centres rather than The National 

Society's R.E. centre, and part of the reason for this may be because it is located 

in central London. York has a larger user group of clergy, presumably because of 

its provision of the Advanced Diploma in Ministerial Studies. As well as clergy, 

Bangor also has a significant proportion of Sunday School teachers as users, 

reflecting this Centre's link with the Sunday Schools Project. Bangor is the only 

Centre which did not state that lt was ever used by international visitors. As it is 

totally Wales-oriented, and users are mainly involved in some aspect of R.E. in 

Wales, perhaps this is not surprising. 

7.3 Professional Service 

The notion of providing a professional service was highlighted by the York and 

Kensington Centres in particular. The emphasis of these two Centres is 

particularly on providing a professional-based service for advice; advice is seen 

as being as important as the resources. Both of these Centres stressed that they 

are not "just libraries" for people to use for reference, but that they provide an 

up-to-date interactive service for their users. Alison Seaman, at the Kensington 

Centre, sees her main function as providing advice. She feels that as an adviser 

she has a more objective overview than the R.E. teachers who seek her advice; 

many R.E. teachers are marginalised and feel insular (compared to teachers of 

other subjects) and the Centre tries to provide a service to help break down these 

barriers, so that R.E. teachers do not feel they are without practical support. 

All the Centres have academic staff members; even if they are not 

actively involved in teaching at degree level, the main staff members all have 

degrees and teaching qualifications. This also raises the status of the professional 

service that the Centres offer. 
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7.4 Different Focus of Each Centre 

Whilst all five Centres serve a main user group of R.E. teachers, they do have 

different foci. The BFSS Centre feels its main function is to provide the 'nuts and 

bolts' of hands-on practical support for teachers, with much of the Centre's work 

being for Primary school teachers. it is felt by this Centre that current teacher 

training does not adequately prepare the Primary school teacher for teaching R.E., 

and as all Primary school teachers now have to teach R.E. at all stages, the 

market for demand is greater. 

At the Primary level, a more general approach is required, as reflected by this 

Centre's courses. 

At the Westhill Centre, the focus is more on having to create income, 

and in effect this Centre has now to be run on a business basis. lt calls itself a 

'cost centre' and the pressure for earning its own revenue is constant. Marketing 

of the Centre's 'products' (courses, consultancies, and publications) is seen of 

paramount importance, and the focus of the Centre has had to necessarily move 

away from being education-oriented to being business-oriented, much to its 

regret. 

The Kensington Centre has a dual-purpose function, as a result of its 

close connection with the Church of England. Thus, whilst it serves the needs of 

R.E. teachers at secular state schools, it also focuses on providing for Church 

schools. As Church schools follow the Diocesan syllabus instead of the Agreed 

syllabus, the Centre offers courses to fulfil this need. Also, because of the close 

link between Church and State, this Centre also offers courses related to training 

for OFSTED inspectors. The Centre also has a strong European link. 

The York Centre is currently going through a huge upheaval, and it 

is, therefore, not really possible to say whaf this Centre's current focus is. A 

major focus of this Centre in the past, I felt, has been its involvement and 

interest in Information Technology, which will be discussed in a later section of 
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this chapter. lt is, however, highly significant that whilst York is also a National 

Society R.E. Centre (like Kensington), because it is attached to a college of 

higher education it finds itself in its present predicament. The Kensington Centre 

does not have such ties. 

Bangor really is a Centre unto itself. Its focus is inevitably different 

from the other Centres because it serves the whole of Wales, and only Wales. lt 

states its aim in its brochure as being "to promote the development of religious 

education in schools and churches of all types throughout Wales." lt is also 

virtually a self-sufficient unit, which none of the other Centres are, in that it 

even does some of its own in-house publishing. 

7.5 Reactive or Proactive 

The Centres differ in whether they are reactive or proactive in their approach. lt 

would seem that whether they are or not is partly connected with how much 

pressure there is for them to generate income. Both the BFSS Centre and the 

Westhill Centre (which I consider the two most under pressure to create income) 

have an attitude of balancing being responsive to demand and being innovative. 

The Westhill Centre, in particular, stressed that it simply cannot afford to be just 

reactive. lt is part of the Director's skill to be able to predict what is going to be 

in demand in the next year or so. York stated quite clearly that their policy is 

strictly one of responding to need or request, and Kensington gave the same 

impression. Bangor, likewise, is reactive. 

7.6 Effects on Services 

Various government legislation changes for the teaching of R.E. in recent years 

have had a significant effect on what the Centres have had to offer their users. 

As a result of the 1992 Schools Act, the BFSS Centre stated in its annual report 
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(for 1993-1994) that it had seen a significant increase in the number of 

applicants for its courses on 'The Spiritual and the Curriculum', 'Developing a 

School Policy for Religious Education', and 'The Act of Collective Worship', all of 

which deal with the whole school dimension. Since 1993, it has been a legal 

requirement that Christianity must be taught at every Key Stage of the 

curriculum, which has affected demand for courses in this area. Due to the new 

inspections legislation which was introduced in 1992, schools need courses to 

help them pass these inspections (for example, for collective worship). 

The School Assessment and Curriculum Authority (SCAA) is another 

influencing factor on types of courses required. County schools have to use the 

locally agreed syllabus for R.E. SCAA has produced two model syllabuses which 

give guidelines for locally agreed syllabuses, and which SACREs refer to. 

Changes in the organisation of L.E.A.s has also had an effect; York 

stated that in the past the L.E.A.s wielded some power in creating demand for 

courses. In the 1980s, there was a government scheme called GRIST (Grant 

Related In-Service Training), whereby the L.E.A.s were given the money rather 

than the schools themselves; the local authority adviser would assess which 

courses were to be used or needed to be introduced. The L.E.A.s would then 'buy 

in' Centres like York, which did work for about 19 northern L.E.A.s from the mid-

1980s to 1991. There has now been devolution of funds from the L.E.A.s to 

schools, and the link of the R.E. adviser has been lost within many L.E.A.s. lt is 

interesting to note the difference in attitude to this situation by the Centres: York 

obviously feels that the situation has deteriorated and that their workload has 

decreased as a result of these changes, whereas Kensington stated that it felt the 

loss of the R.E. advisers had resulted in an increase in their workload. 

The general profile of R.E. has been greatly raised over the last few 

years by the new government legislation, and the subject has become much more 

important, which has also affected demand for the Centres' services. 
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7.7 Commercialism 

As raising revenue is so important to at least two of the Centres (BFSS and, in 

particular, Westhill) and an aspect of the other three Centres' existence, the 

attitude of the Centres towards commercialism is significant. By far the most 

commercialised of the Centres is Westhill, which, as stated before, relies 

completely on its own income generation. lt markets its products to schools 

directly (the only one of the Centres to do so) using advertising. it also has to be 

innovative in producing new products; for example, the Centre has worked with 

the police to produce a video about multi-cultural issues, which the police use for 

their training purposes, and Westhill can market to teachers. The Centre also has 

a photo-library, from which photographs can be bought by publishers for books, 

magazines, etc. The photo-library has also been exploited for other income 

potential: a 'Hindus Photopack' product has recently been developed for sale, 

which comprises 20 A3-size colour photographs and a 32-page book on teaching 

Hinduism. The Centre also offers multifaith study visits, which appear to be 

unique to this Centre, and this summer is also running a trip to India. Although 

the Centre cannot afford to research and produce another project like 'The 

Westhill Project', it can re-design and re-market the same product to promote 

renewed sales of it. This emphasis on commercialism by the Westhill Centre has 

existed since about 1989, when the college made the Centre self-financing. 

The Director at the BFSS Centre (Maurice Lynch) also emphasised the 

importance of commercialism in keeping the Centre buoyant, although his 

emphasis was not as strong as John Rudge's at Westhill. The Centre charges £20 

per year for schools to affiliate to it (a scheme unique to this Centre), and 

advertises its courses and publications widely. it is very aware of the need to 

generate income and recognised that the fall in income from its publications over 

the past year was as a result of poor marketing. 

The National Society's R.E. Centres (Kensington and York) did not emphasise the 
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aspect of commercialism at all, although Kensington did mention that The National 

Society expects them to raise a certain amount of revenue each year. However, 

it is obvious that the Kensington Centre, in particular, is not under too much 

pressure financially, and so it is not surprising that commercialism is not a high 

priority issue. 

Bangor, however, is very interesting in its attitude towards 

commercialism. Although its objective is not to be commercially-oriented, its 

image is quite commercial. The shop, for example, which began in 1989, now 

generates a large amount of money, with an annual turnover of £200,000. On 

entering the shop, it feels like a shop, with a huge amount of stock on display. 

The shop is not limited to just R.E. products, either: as there is the potential 

market of all students at the University, the shop will order any type of book for 

customers. The Director emphasised to me that the Centre aims to be highly 

user- and service-oriented, and this is reflected by the Centre being open all year 

(apart from public holidays), Monday to Friday (9a.m. to 5p.m.). The Centre has 

devised its own automated library system, which it is marketing to suitable 

potential customers. The sale of resources is another commercial enterprise, for 

which the Centre goes on 'road-shows' promoting its range of products. lt has 

also involved itself in promoting the Welsh language, and as a result has 

benefitted from funding by The Welsh Office and being able to produce a whole 

range of (translated) publications in Welsh, which it now markets. The Centre has 

also been extremely commercially astute in exploiting any other Government 

sources of funding, for example, the Manpower Services Commission Scheme 

(from which the Centre received about £150,000 per annum). 

There, thus, seems to be a clear difference between the Centres in 

attitude towards commercialism, and not just connected with the need to generate 

income. The Bangor Centre already has a virtual total monopoly of information 

provision for religious education in Wales, but this alone, does not guarantee 

success. As with any other type of service these days, success depends on 
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marketing and correct promotion of the service's 'products'. 

7.8 Competition 

Although, theoretically, the Centres serve particular catchment areas (York, the 

northern province; Kensington, the southern; BFSS, London and the south; 

Westhill, the midlands; and Bangor, Wales), they also all offer their services to 

anyone involved in R.E. In England and Wales and so, in effect, they are in 

competition with each other and with other similar agencies. This was mentioned 

by the BFSS Centre, where Maurice Lynch pointed out that whilst it is true they 

are in competition with each other, they try not to duplicate each others' work. 

Rather the strengths of each are developed and the Centres try to complement 

each other. There is little point in the Centres literally being in competition with 

each other, as their market is relatively small and they would not all be able to 

survive if they competed too severely. Westhill also mentioned the notion of 

being in competition with the L.E.A.'s Curriculum Support Service (CSS). Not all 

L.E.A.s have a support service any more, but Birmingham does. Many of the 

people who work for the CSS are old colleagues of the staff at Westhill, from 

before the Centre was a cost centre, and as a result the two agencies have been 

able to liaise well. 

With funding having been cut to most of the Centres, it is vital to 

their survival that they focus on their own particular strengths and work on this , 

aspect as an interactive unit. Bangor has actually helped set up another, smaller, 

R.E. Centre at the Institute of Higher Education in Cardiff, and has sent some of 

its resources (about 1, 000 books) and the automated library system. As Cardiff 

is in south Wales and Bangor in the north, this new arrangement's aim must be 

to fulfil needs more efficiently and help spread the workload. This exemplifies the 

Centres' attitudes towards the idea of competition. 
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7.9 Networking 

All five Centres mentioned networking as being of great Importance in 

communicating with each other, gathering and disseminating information, and 

generally keeping up-to-date with events and changes in the R.E. world. 

Networking is part of the Centres' support system. lt is carried out formally via 

committee, Federation and other meetings, and Informally via conferences, 

personal communication, and socialising. There are different types of network 

used by each R.E. Centre, for example, the Kensington Centre uses Church of 

England, multi-faith, and Department for Education networks, and the SHAP 

network (which York also uses, as Mary Hayward is a member of the SHAP 

working party); Bangor uses its links with the Christian Education Movement in 

Wales, local education authority R.E. advisers, and other colleges. 

7.10 Information Technology 

There seems to be a large discrepancy between the Centres' attitudes towards the 

use of information technology. Part of the reason for this is connected with the 

particular Director's attitude towards the subject. For example, at the BFSS 

Centre, the Director was not really interested in IT as a subject at all and had 

few comments to make about it; those that were made tended to be negative. 

Yet, the Deputy Director at this Centre (Jenny Rose) is extremely interested in IT, 

and has eo-written a highly informative booklet on the use of IT in R.E. ('IT in 

R.E. A Re-view' by Jeremy Lamey and Jenny Rose). This publication is among the 

Centre's top four in terms of sales. This suggests that, despite several of the 

Centres stating that there was not a useful place for IT in R.E. (because of the 

nature of the subject matter of R.E.), R.E. teachers themselves are sufficiently 

interested in IT to purchase the publication. (The Centre's course in IT for R.E. is 

also very popular among Secondary school teachers.) 
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Lamey and Rose state, in their publication, that the first County Statement on the 

use of IT in R.E. was delivered by Hampshire in 1988, which suggested five areas 

where the use of a computer would enhance the teaching of R.E.: 

* information handling and storage 

* wordprocessing by both pupils and teachers 

* running commercial or subject-specific software 

* working with children with special needs 

* administration of the department 

Given that the application of IT to R.E. has a value, it is somewhat surprising that 

the area has not been developed more since 1988. One problem, highlighted by 

the BFSS Centre and Bangor, is to do with schools not having the hardware to be 

able to utilise the R.E. software; if a school has a limited budget, it is more likely 

to spend money on computers for other subjects for which IT is perceived to have 

greater relevance. Also, R.E. teachers need to be interested in, and willing and 

able to use, IT, and whilst there obviously is an interest in this area, initial 

teacher training programmes do not give high prominence to the use of IT in R.E. 

At Bangor, the PGCE course in R.E. has only one day devoted to the area. 

Apart from its use as a teaching tool, I was interested in the Centres' 

attitudes towards the use of IT within each Centre itself. There was a wide 

difference between the Centres: the BFSS Centre, despite its publication 

promoting the use of IT in R.E. in the classroom, does not use IT very much at all 

in its running of the Centre. They had an Apple Mackintosh PC which was used 

for loans control with a database of new books acquired (but not a full list of all 

books), and that was all. The Resources Officer admitted that their system did 

need updating, and that the objective was to have more on computer, but they 

did not have enough time to do this at present. The Westhill Centre, likewise, did 

not use IT very much in its administration, although it was in the process of 

putting all its catalogues onto databases using 'Ability'. 
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Kensington was well-equipped with hardware and software (see Appendix 10) and 

had a positive approach to the whole subject area. Bangor, whilst not promoting 

the use of IT in R.E. in the classroom, does use IT very efficiently for its 

administration, with its automated library system and bookshop system. 

The York Centre is particularly interesting in its attitude towards IT 

and R.E. Not only does it feel there is a definite place for IT in R.E. in schools, 

but it has been involved in using IT itself since 1986. Apart from having a highly 

efficient and versatile computer system for cataloguing, loans control, ordering, 

and literature searching, the Centre was very involved with NERIS, until its demise 

in 1992/93. NERIS was set up by the government at Milton Keynes, because of 

links with the Open University. Information to be provided to NERIS had to be 

unavailable from other sources (e.g. publishers). There were thousands of R.E. 

references on NERIS and it was obviously a huge provider of information for R.E., 

with York providing 95% of the data. Unfortunately, NERIS does not exist any 

more. Part of the problem was that schools needed facilities to search NERIS, 

and R.E. teachers needed to be interested in using it as a source of information. 

Although it was such a useful source of information, people were not using it 

enough. Scotland, apparently, still makes enquiries to the York Centre related to 

the R.E. information on NERIS, perhaps indicating that Scotland's teachers are 

more IT -oriented than those in England and Wales, which may in turn indicate 

something about teacher training differences. 

The other important point to be made about the York Centre and IT is 

the changes that are currently in process to do with the resources being 

reclassified onto the main college library's system. The Centre's software system, 

Dataease, is being dispensed with (despite its efficiency) and will be replaced 

with the Dynix system. This means that the Centre's own subject coding is being 

dispensed with, which will have the effect of removing access to the Primary 

Topics database (which teachers currently use a lot), as well as limiting access to 

highly specialised subject areas, which Library of Congress subject headings will 
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not be specialised enough to encompass. Information access and retrieval is, 

therefore, going to be significantly reduced and will affect the Centre's function 

as an information service. 

For the future, it is planned that the York Centre will have a modem 

link with the Kensington Centre at its new premises, but this may also be affected 

by the organisational changes the college is making to the Centre. 

7.11 'Information' 

As a final category for analysis, the term 'information' needs to be discussed. All 

of the Centres appeared to have difficulty in understanding what I meant when I 

asked them about their function as information providers. They did not seem to 

easily understand what I meant by the term 'information' in connection with what 

their objectives were. The general main objective for the Centres is to provide 

support and resources for R.E. teachers, which entails dynamic interaction. The 

attitude towards the term 'information' seemed to suggest that the Centres 

considered 'information' to be something that is static and non-interactive, rather 

like a reference library (although, of course, it is not static as information has to 

be updated regularly). Courses, publications, consultancy, and even advice, are 

not viewed particularly as being 'information', although they are. Part of the 

problem with the term, I think, is to do with the notion that 'information' is 

thought of as a one-dimensional concept: if someone rings up and asks a specific 

and uncomplicated question, like 'Can you give me the address of such-and-such 

an organisation?', then this is 'information'; if someone wants advice about how 

to write a whole school policy for R.E., then this is not considered to be 

'information', but part of the main purpose of the Centre's existence. lt is as if 

using the term 'information' devalues the service the Centres provide. 
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CONClUSION 

The original aim of this dissertation was to find out as much about 

information provision for R.E. as possible, using the five main R.E. centres to 

provide the main body of my research, and I think this aim has been fulfilled. 

began the work knowing very little about the function of the Centres, for 

example, that the main users of the Centres were teachers. I had anticipated that 

the R.E. centres also provided for individuals (who were not teachers) who wanted 

to find out more about particular religions and denominations for their own 

spiritual journey. Whilst such individuals may use the centres to read and 

research the subject, this is not one of the main functions of the R.E. centres. 

had also anticipated that professional religious individuals used the centres for 

information and development of their religious careers: it would seem that this, 

too, is not the main function of the R.E. centres, and there are other agencies 

(associated with the particular religion or denomination) which fulfil this function. 

In this dissertation, therefore, I have presented a brief recent history 

of the development of religious education in England and Wales; I have presented 

the information I retrieved from each individual R.E. Centre, concerning 

information provision by that centre for R.E., using my questionnaire as an 

interview tool; I have then analysed this information using categories of analysis 

which cut across all five Centres. Whilst all five Centres serve the same overall 

purpose, it is clear that each one is also very different. This is partly due to the 

different emphasis of each Centre and also partly due to the influence of the 

different Directors and staff involved with each Centre. 

Each Centre is a dynamic information provider and server, as 

indicated by the Centres' response to which areas of R.E. need developing. They 

all cited new areas of curriculum development, such as implementing whole school 

policies for R.E., the areas of spirituality and collective worship, inspections and 
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world religions, as being the most important for immediate future information 

needs of R.E. teachers. York, however, highlighted one area for development 

which the other Centres did not focus on very much: that of information 

technology and R.E. York was interested in the idea of an information network 

for teachers generally, not only for R.E. provision. Appendix 12 outlines what 

NERIS offered teachers. lt would seem that an extremely comprehensive and 

highly useful information service was provided by NERIS for teachers, and that it 

was a sort of information network. The reasons for its failure should be 

researched more fully, as an invaluable resource for teachers has been lost. 

However, York was suggesting, I think, that an interactive network for 

communication between teachers would be very valuable, and would make 

information access more immediate. The R.E. adviser for Suffolk is also a 

supporter of such a linking of schools and teachers by a computer network, and, 

according to lrving, schools should also have access to online databases to 

provide information. The R.E. Centres, likewise, would benefit from being linked 

on a computer network, so that they could exchange information and keep 

communications as current as possible. They could even be linked on the same 

network as the schools, as their main users are teachers. As Taylor states " the 

facility to gain rapid and easy access to relevant information is not only 

desirable, it is essential for teachers and others working in the field of curriculum 

development" [16]. 

I.T. as a teaching tool for R.E. also needs to be developed. I would argue that 

there is a place for I.T. in R.E., and for R.E. to be seen as an equal to the other 

curriculum subjects it should be encouraged to utilise I.T. as other subjects have 

been. Pupils need to know about information technology and explore it in as 

many ways as possible. As lrving says: 

" ... education is in the business of preparing young people 

for life and, as technology in all its forms is a vital part 

of their future, to deny them access to such a remarkable 
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wealth of knowledge would be the equivalent of burning the 

first books" [ 17]. 

Thus, in final conclusion, information provision for R.E. has to develop 

along with information provision for the other curriculum subjects. I.T. is a 

specific area for development, but the R.E. Centres also use another valuable 

resource which must never be, and probably could not effectively be, replaced by 

technological developments; it should also not be undervalued. This is the human 

resource. The R.E. Centres are alive and adapt to meet user needs and 

requirements, and as such they need their human resources. Without them the 

Centres would not be able to fulfil their primary function of providing practical 

support and information, in such a variety of ways, to teachers of R.E. 
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APPENDIX 1 

QUESTIONNAIRE 
FOR R.E. CENTRES 

1. When was the Centre established? 

2. What is the background history? 

3. Is there a booklet I literature about the history of the Centre I can 
purchase? 

4. How is the Centre organised? 

5. What is the 'catchment' area? 

6. How many smaller R.E. information centres are there in this 
catchment area? 

7. What is the staffing stucture? 

8. Are there formal requirements for the staffing structure - i.e. 
professional qualifications? 

9. What sort of funding is there? 

10. Has this changed over time? If so, why? 

11. How has the type of funding affected provision of information by the 
Centre? 

12. What kind of information do they provide? 

13. In what formats? 

14. What categories do the users fall into? 

15. Which type of user tends to require information the most? 

16. What kind of information do they tend to require the most? 

17. May I contact one or two users to ask how they feel about 
information access? 

18. What kind of training courses do they provide? 

19. Does the R.E. Centre provide any funds to assist with this? 

20. What are the Centres charges for various services? 

21. Do they carry out literature searches? 

22. Do they use online services? If so, which ones? 

23. Do they carry out any research? If so, what areas have been 
investigated? 
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24. Has a study ever been carried out of the 5 main regional R.E. 
Centres? 

25. May I include copies of the R.E. Centre's information leaflets in my 
dissertation? 

26. What are the modes of access to the information they provide by the 
users? 

27. What are the methods of collecting information used by the Centre 
prior to access by the users? 

28. What areas of information provision need developing? I.e. where is 
the greatest need? 

29. How does the Centre view the integration of I.T. with R.E. information 
provision at the moment? 

30. What kind of software is currently available for R.E. and/or R.E. 
information provision? 

31. How will the use of I.T. be developed within R.E. information provision 
for the future? 

32. How has the 1988 Education Reform Act affected information needs 
for R.E.? 

33. How are the resources classified? 
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Appendix 2 

List of Courses at Kensington and the BFSS R.E. Centres 

A. Kensington - Courses for 1993/94 

Autumn Term 1993 

21 September 

29 September 

2 October 

Church Schools (Aided and Controlled) and the Education Act 

Planning Religious Education in the Early Years 

Seasons, Saints and Sticky Tape 

19 October Spring Festivals 

6 November 

8 December 

Children with Special Educational Needs in the Primary School 

Resourcing Religious Education at Key Stage 3 and 4 

Spring Term 1994 

12 January 

25 January 

Resourcing Religious Education at Key Stage 1 and 2 

Teaching Christianity in the Primary School 

3 February Inspecting Denominational Education 

2 March Summer Festivals 

10 March Confirmation 

19 March Children, Death and Grief 

Summer Term 1994 

20 April Planning Religious Education in the Primary School 

19 May A Shared Vision: Looking for Quality in Church Schools 

3 June Autumn Festivals 

22 June Worship in the Primary School 

28 June Personal and Social Education in the Primary School Curriculum 

B. BFSS - Courses for 1994/95 

Autumn Term 

Sept 28/29 

Oct 6 

Oct 13 

Oct 20 

Nov 10 

Key Stage 

Developing a School Policy for Primary R.E. 1 & 2 

Growing up in Islam: Teaching Islam in the Primary Years 1 & 2 

Inspection and the Spiritual Dimension All 

Religious Leaders: Approaches to teaching about Jesus, 

Mohammed, Guru Nanak 1 & 2 

Places of Worship: Preparation, Visiting, Follow-up, 

Sensitivities - for a school visit to the sacred places of 
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the major faiths 

Nov 17 Planning for Quality in School Worship 

Spring Term 1995 

Jan 25/26 Developing a School Policy for Primary R.E. 

Feb 7 Teaching Spring Religious Festivals through Sign and 

Symbol 

Feb 16 

Mar 9 

Mar 16 

Mar 23 

Summer Term 1995 

May 11 

May 18 

May 23 

Jun 6 

Jun 22 

Jun 29 

Exploring the Spiritual Dimension of the Curriculum: 

Science, Maths, History, Geography 

Teaching Christianity: Programmes of Study 

R.E. and OFSTED Inspection 

Religious Education and Special Needs Pupils 

R.E. in the Nursery School 

Exploring the Spiritual Dimension: Expressive Arts: Story 

Creation Stories: R.E. and the Environment 

Information Technology and R.E. 

Assessment and Differentiation in Religious Education 

Planning School Worship 

Key Stage 

1 & 2 

1 & 2 

1 & 2 

1 & 2 

All 

1 & 2 

All 

1 

All 

1-2 & 3 

All 

1-2 & 3 

All 
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APPENDIX 3 

List of Journals Held at York R.E. Centre 

Adult Network 

Alpha 

Assembly Line 

Baptist Times 

British Journal of Religious Education 

British Journal of Theological Education 

Bulletin of ABTAPL 

Checklist 

China Study Journal 

Christian 

Christian Action Journal 

Christian Community 

Church of England Newspaper 

Church Times 

Connect 

Crosscurrent 

Crucible 

Discernment 

Ecumenical Review 

Education in Church Today 

European CBJ 

European Judaism 

Forest Sangha Newsletter 

Frontier 

Gospel 

Grapevine 

Hilltop 

Home and Family 

Humanities Resource 

Index of Islamic Literature 

Islam and Christian-Muslim Relations 

lslamia 

Jewish Chronicle 
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Journal of Beliefs and Values 

Journal of Feminist Studies in Religion 

Junior Education 

Laity Exchange 

Letter from Taize 

Lifelines 

Look 

Look Hear! 

Lutherisches Stunde 

Methodist Recorder 

Missionary Herald 

Modern Theology 

Mother's Union 

Muslim Education Quarterly 

New Testament Studies 

Newsboard 

NewShare 

ONE for Christian Renewal 

One World 

Orthodox Outlook 

Ploughshare 

RADIUS 

R.E. News 

R.E. Today 

REACT 

Reform 

Religion State and Society 

Religion Today 

Religious Education 

Religious Studies 

Resource 

Respect 

Reviews in Religion and Theology 

Schools Update 

Science and Christian Belief 

Search 

Sobornost 

Sourozh 

Spectrum 



Tear Times 

The Baptist Quarterly 

The Catholic 
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The Church of England Newspaper 

The Expository Times 

The Jewish Quarterly 

The Journal of Moral Education 

The Living Churchyards and Cemetery Project 

The Local Preachers Magazine 

The Middle Way 

The Month 

The Muslim Herald 

The Muslim News 

The Muslim World Book Review 

The Reader 

The Review of Religions 

The Sikh Bulletin 

The Sikh Messenger 

The Sower 

The Tablet 

The Times Higher Education Supplement 

Theological Book Review 

Theology 

Third Way 

Tide News 

Times Educational Supplement 

Together 

Transmission 

Trust 

Unity Digest 

Wesley Historical Society 

World Faiths Encounter 

World Faiths Insight 

World Studies Journal 

World Vision 

Yes 



AC 

AL 

AR 

AS 

AT 

BA 

BB 

BC 

BE 

BG 

Bl 

BU 

CA 

CH 
CL 

CM 

CR 

CT 

cu 
DE 

DO 

DR 

EC 

EM 

EP 

ES 

EU 

EV 

EX 

FE 

Fl 

GC 
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APPENDIX 4 

Individualistic System for Subject Codes 

Used at York R.E. Centre 

for Audio-Visual and Book Material 

Anglican Church 

Adult Learning in Church 

Archaeology 

Assembly 

Art I other visual material 

Baptism 

Bible Background 

Biblical Criticism 

Belief 

Biography 

Birth 

The Buddha 

Catechesis I Confirmation 

Charities (organisations) 

Cult I sect 

Charismatic Movement 

Creation I evolution 

School textbooks on Christianity (as a world faith) 

Church (institution, not building) 

Death 

Doctrine 

Drama I dance 

Ecumenism 

Medical Ethics 

Epistle 

Social Ethics 

Eucharist 

Evangelism I Apologetics 

Sexual Ethics 

Festivals 

Faith I commitment 

GCSE coursebooks 
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GO Gospel(s) 

GR Green I environmental issues 

HE Healing 

HI History 

HS Holy Spirit 

HY Hymns 

IF lnterfaith dialogue I issues 

IN Initiation 

JE Jesus 

Ll Liturgy 

MA Marriage 

MC Multicultural education I issues 

ME Meditation 

MH Muhammad (pbuh) 

MI Ministry (ordained) 

ML Ministry (lay) 

MO Moral education 

MS Mysticism 

MU Music 

My Myth 

NT New Testament 

NU Nurture 

OA Old Age 

OR Orthodox Church 

OT Old Testament 

PC Pastoral Care 

PE Peace I Conflict 

PH Philosophy 

PI Pilgrimage 

PN Protestant Churches 

PO Politics 

PR Prayer 

PT Poetry 

py Prophecy I Prophets 

RA Racism I Anti-Racism 

RB Religious Buildings and sites 

RC Roman Catholic Church 

RE Religious Experience 

RP Rites of Passage 
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RS Retold Bible Stories 

RY Religious communities I orders 

SA Sacraments 

se Science and religion issues 

SL Syllabus 

SN Special Needs 

so Sociology I Statistics 

SP Spirituality 

ss Saints 

ST Storytelling, use of story 

su Suffering 

SW Sacred Writings 

SY Symbol I symbolism 

TH Theology 

TL Teaching and Learning skills 

WO World Development 

WM Women 

WO Worship 

WR World Religions 

XY Christology 
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APPENDIX 5 

Religion and Age Codes 

Used at York R.E. Centre 

Religion Codes 

BA 

BU 

CT 

HI 

IS 

JU 

SI 

XR 

NO 

OT 

Age Codes 

PY 

MI 

SY 

AD 

Baha'i Faith 

Buddhism 

Chinese religions (Confucianism I Taoism) 

Hinduism 

Islam 

Judaism 

Sikhism 

Christianity 

None 

Other 

Primary 

Middle 

Secondary 

Adult 

(5-11) 

(8-13) 

(11-16+) 

(post-16) 



01. 

02. 

03. 

04. 

05. 

06. 

07. 

08. 

09. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 
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APPENDIX 6 

Primary School Topics 

Subject Codes 

Used at York R.E. Centre 

Alphabets 

Animals 

Autumn 

Baisakhi 

Birth 

Books 

The Buddha 

Buildings 

Calendar 

Change 

Christmas 

Churches 

Clothes 

Colours 

Communications 

Communities 

Conservation 

Countries 

Creation 

Creativity 

Death 

Divali 

Easter 

Eid Ul Adha 

Eid Ul Fitr 

Environment 

Families and Homes 

Fasting 

Festivals 

Fire 

Food 



(95) 

32. Friendships 

33. Gifts and Giving 

34. Growing Up 

35. Hanukkah 

36. Harvest 

37. Holi 

38. Holidays 

39. 

40. Hunger 

41. Initiation 

42. Jesus 

43. Journeys 

44. Krishna 

45. light 

46. Living Things 

47. 

48. Marriage 

49. Monasteries 

50. Movement 

51. Muhammad 

52. Myself 

53. New and Old 

54. New Year 

55. Old People 

56. Patterns 

57. Pentecost 

58. People 

59. Pesach 

60. Places 

61. Relationships 

62. Seasons 

63. Senses 

64. Sound 

65. Spring 

66. Stories 

67. Sukkot 

68. Summer 

69. Symbols 

70. Time 



71. 

72. 

73. 

74. 

75. 

Trees 

Water 

Wesak 

Winter 

Writing 
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(All higher numbers to 99 vacant) 
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APPENDIX 7 

Whittaker's Classifieatien--UseEI-At-York--R.J::,-Centre 

A. RELIGION 
General books on religion, reference works, dictionaries, 
encyclopedias 

B. BIBLE (complete) 
1. GENERAL books on the whole Bible 
2. TEXTS of the whole Bible with or without Apocrypha, 

including reference and annotated texts 
3, INTRODUCTIONS to and commentaries on the whole Bible, 

including dictionaries and concordances 
4. BACKGROUND of the whole Bible, including geography, social 

history, archaeology 
5. MSS, texts and translation 
6. ABRIDGED and retold Bibles, including children's Bibles and 

collections of Bible stories covering both OT and NT 
7. CRITICISM and schools of criticism 

C. OLD TESTAMENT 

D. 

E. 

1. OT TEXTS, including retold OT Bible stories for children, 
but excluding texts solely comprised of Prophets (C6) or 
Psalms (C7) 

2. INTRODUCTIONS to and commentaries on the OT, including 
commentaries on single books and groups of books ( eg. 
Pentateuch, Historical books) but excluding commentaries 

3. 
4 0 
5. 
6 0 

7. 
8 0 

NEW 
1. 

2. 

3 0 
4. 

50 

6 0 

7 0 

NEW 
1. 
2. 
3. 
4 0 

50 

dealing only with the Prophets (C6) or Psalms (C7) · 
THEOLOGY of the OT and religion of Israel 
BACKGROUND to the OT, including social history, archaeology 
HISTORY OF ISRAEL to 70 AD (destruction of the Temple) 
OT PROPHETS and prophecy, including texts and commentaries 
on prophetic books 
PSALMS, texts, commentaries, studies 
OT APOCRYPHA, pseudographia, intertestamentary writings 

TESTAMENT 
TEXTS of the NT, including retold NT 'Bible stories for 
children 
INTRODUCTIONS to and commentaries on the NT, including 
commentaries on groups of books ( eg. Synoptic gospels, 
Epistles) 
THEOLOGY of the NT 
BACKGROUND on the NT, including social history, 
archaeology, Dead Sea Scrolls 
TEXTUAL STUDIES of the NT = study (analytical) of how a 
text is or came to be 
JESUSCHRIST, studies of his life (exclude retold Bible 
stories) and teaching (including studies of miracles, 
parables, beatitudes, Lord's Prayer) 
PAUL, life and theology (excluding commentaries on Pauline 
writings) 

TESTAMENT: COMMENTARIES 
GOSPELS and ACTS 
PAULINE LETTERS 
NON-PAULINE LETTERS 
REVELATION (the book) 
APOCRYPHAL NT 

on single books 
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F. CHRISTIAN DOCTRINE (General) 
1. GENERAL books, dogmatics, history of doctrine 
2. CREEDS, history and development of 
3. PATRISTICS texts 
4. PATRISTICS, general and single studies 
5. MEDIEVAL THEOLOGY 
6. MODERN THEOLOGY, including liberation theology 

A. Hermeneutics 
B. Feminist theology 

7. APOLOGETICS and evangelism (not mission) 
8. SCIENCE AND RELIGION ISSUES 1 including books on natural 

law, and creation/evolution· 
9. CHRISTIANITY AND RELIGIOUS PLURALISM 

G. CHRISTIAN DOCTRINE (special subjects) 
1. GOD, the TRINITY 
2. CHRISTOLOGY, books on Incarnation, Resurrection etc 
3. HOLY SPIRIT, including books on revelation and inspiration 
4. CHURCH (NB include DOCTRINE only) 
5. MAN, ORIGINAL SIN, FORGIVENESS 
6. Future Life, eschatology, heaven 
7. SAINTS (including Virgin Mary, treatments of Evangelists as 

saints) 

H. CHURCHES AND CHURCH HISTORY 
1. CHRISTIANITY as a world religion 
2. CHURCH HISTORY (past periods) 
3. CHRISTIAN CHURCHES since 1830 
4. DENOMINATIONS and sects 

A. Orthodox and other Eastern churches 
B. Roman Catholic church 
c. Anglican and other Episcopal churches 
D. Reformed, Lutheran, Baptist, Presbyterian and other 

Free churches 
E. Methodism 
F. Other Protestant churches and religious bodies; 

including Quakers, Salvation Army, Pentecostal 
churches (excluding charismatic movement within other 
denominations) 

G. Other religious bodies linked with mainstream 
Christianity; including Unitarians, Mormons, Jehovah's 
Witnesses, Christian Science 

5. ECUMENICAL movement 
6. Studies of the church in SPECIFIC COUNTRIES 

A. Africa 
B. Australia/Oceania 
c. China. 
D. Eastern Europe 
E. Central and South America 
F. North America 
G. UK and Ireland 
H. Other 

7. CHARISMATIC RENEWAL 

J. LITERATURE 
1. COLLECTIVE biographies 
2. INDIVIDUAL biographies 

A. Charities · 
3. FICTION 

'· 
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4. MYTHS, legends and folktales 
5. Writing by CHILDREN 
6. POETRY 
7. Books on STORYTELLING, introducing books to children 

NON-CHRISTIAN RELIGIONS 
1. GENERAL books on world religions 

A. School textbooks on world religions, including series 
cutting across several religions 

2. DEAD religions and primal religions (excluding Africa) 
3. ASIAN religions 

A. Buddhist 
B. Confucian, Taoist, Chinese religions 
c. Hindu 
D. Sikh 
E. Jain 
F. Zoroastrian 
G. Shinto 

4. AFRICAN religions, including African tribal religions, 
Rastafarianism 

5. JUDAISM (post-Biblical) 
6. ISLAM 
7. BAHAI' ISM 
8. PLURALISM 
9. IDEOLOGIES 

A. Political ideologies (eg. Marxism) 
B. Philosophical ideologies (eg·. humanism, atheism) 
c. "New Age" and ~ religious movements 

MISSION AND EVANGELISM 
L GENERAL books, history, theology of missions 
2. Mission in UK and EUROPE 
3. Mission in OTHER continents 
4. MISSIONARY SOCIETIES, histories, reports 

PHILOSOPHY OF RELIGION 
1. GENERAL introductions and histories 
2. Philosophical studies of CHRISTIANITY, PAST PERIODS 
3. Philosophical studies of CHRISTIANITY, 20TH CENTURY 
4. SOCIOLOGY of religion, statistics 

SOCIAL AND MORAL ISSUES 
1. HUMAN rights (including race/racism) 
2. PEACE and conflict 
3. ETHICS (general and social) 

A. Morality 
B. Medical ethics 
C. Psychology, psychiatry 

4. SEXUAL ETHICS 
A. Sex education 
B. Homosexuality 

5. Religion and POLITICS 
6. GREEN issues 
7. WORLD development 
8. ECONOMIC issues 
9. Church and COMMUNITY 

10. Religion and the ARTS 
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P. CHURCHES' PASTORAL CONCERNS 
1. MINISTRY (general) . 

A. Ministry (ordained) 
B. Ministry (lay) 

2. PREACHING 
3. Preparation for BAPTISM 
4. Preparation for CONFIRMATION/MEMBERSHIP 
5. Preparation for MARRIAGE 
6. COUNSELLING (general) 
7. COUNSELLING (marriage/divorce) 
8. CARE of the sick (including AIDS counselling) 

A. Pastoral care of the mentally handicapped 
B. Ministry of healing/spiritual healing 

9. DEATH and dying 
10. PASTORAL care (general) and administration 

Q. LITURGY AND WORSHIP 
1. GENERAL books 
2. ORDERS of worship 
3. EUCHARIST 
4. HOLY ORDERS, Ordination 
5. MARRIAGE, Unction, Absolution 
6. BAPTISM, Confirmation, Initiation Rites 
7. The CHRISTIAN YEAR, lectionaries, services, calendars of 

saints 
8. LITURGICAL ART, signs and symbols 
9. MUSIC (general books) 

A. Songs (general) for classroom or assembly use 
B. Hymns and hymnbooks 
C. Musicals, musical dramas 
D. Dance 

10. DRAMA 

R. SPIRITUALITY (CHRISTIAN) 
1. GENERAL themes 
2. PRAYER 

A. Books ABOUT prayer, techniques and systems of prayer 
B. Books OF prayers (including daily readings etc) 

3. MYSTICISM 
4. RELIGIOUS COMMUNITIES 
5. SPIRITUAL CLASSICS 
6. The CHRISTIAN YEAR, special seasons 
7. HOLY PLACES (including religious buildings), pilgrimage 

S. CHRISTIAN NURTURE 
1. THEORY and practice 
2. SUNDAY SCHOOLS and young people (including Sunday school 

schemes) 
3. ADULT learning in the churches 
4. Nurture in the HOME 
5. COMMUNICATION SKILLS 

T. CHURCHES AND EDUCATION/RELIGIOUS EDUCATION 
1. REPORTS, special papers 
2. Church in HIGHER EDUCATION 
3. CHURCH SCHOOLS (including church school schemes) 
4. Church SYLLABUSES and handbooks for RE 



U. RE IN SCHOOLS 
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1. RE (theory and practice): books for teachers 
2. RE "series", schemes: pupils' books (handbooks) 
3. PUPILS' books for primary topics/themes 
4. MULTICULTURAL education, books for teachers 
5. PERSONAL, social, moral education (theory and practice) 

A. Books for teachers 
B. Books for pupils (including "Christian responsibility" 

texts) 
6. AGREED SYLLABUSES and handbooks 

W. SCHOOL ASSEMBLY/WORSHIP 
1. Books ABOUT school assembly/worship 
2. SOURCE books 

X. FESTIVALS: Books designed for school/classroom use 
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APPENDIX 8 

List of Publications Produced by 

Westhill, BFSS, and Bangor R.E. Centres 

Westhill 

How do I Teach R.E.? 

Christianity - Teacher's Manual 

Christians 1 - Pupil Book 

Christians 2 -

Christians 3 -

Christians 4 -

" 

" 

" 

Islam 

Muslims 2 

Muslims 3 

Muslims 4 

- Teacher's Manual 

- Pupil Book 

" 

" 

Muslims Photopack 

Judaism 

Jews 1 

Jews 2 

- Teacher's Manual 

- Pupil Book 

" 

Jews 3 " 

Jews 4 " 
Jews Photopack 

Hindus Photopack 

Life Themes in the Early Years: Packs 1, 2 & 3 

Living Questions - Pupil Book 

Living Questions - Teacher's Resource Book 

Making the Most of Your Artefacts 

Assessing, Recording and Reporting R.E. 

How to Write Your School Policy for R.E. 

Occasional Papers: 

No.1 - Education and Faith: Thoughts on Education in a Multifaith Society 

No.2 - Religious Education and Spiritual Development 

No.3 - In Defence of Theme Teaching in Religious Education 



BFSS 

First Topics: Autumn Term 

Spring Term 

Summer Term 
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Primary Topics: Light 

Neighbours 

Changes 

Primary Resources: Harvest Festivals in World Religions 

Tell me a Story 

Cross Phase: 

Bangor 

Easter 

Christmas 

Hindu Story and Symbol 

Hanukkah 

Diwali 

Creation Stories 

Religions and Education 

Hindu Gods and Goddesses 

Islam Pictorial Guide 

Being a Christian 

Passover 

Global Connections 

I. T. in R.E. : A Re-View 

All of the following are Series which contain several or many titles: as the 

publications catalogue is in Welsh I only had time to have the main Series titles 

translated for me. This list does not represent all titles published by Bangor. 

Religious Topics 

My Belief 

School Worship 

Weaving the Web 

Faith in Action 

Living Festivals 

Chichester Project 

Drama 
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New publication for Key Stage 3 

Living Questions 
by Sue Hasted and Geoff Teece 

• 
new approach for exploring the links between religious faiths and the questions raised by 

bared human experience fundamental to RE 

iv.iog Questions is designed to help you develop your pupils' understanding of the relationships 
etween religious beliefs and actions and the more widely shared concerns of humankind - helping 
ou to fulfil the requirements of the most recently published ·Agreed Syllabuses. Stimulus material 
nd activities are grouped into seven themes, designed to encourage thought and discussion about 
ow an individual's religious beliefs and values affect the way they respond to a range of issues. 

deal for use by non-specialists, the material is: 
• well-structured and flexible- themes are arranged into topics 
• easy to follow - topics are presented through double-pages spreads 

ne pupils' book, supported by a teacher's resource book, provides a comprehensive, low-cost 
esource for Key Stage 3. 

• Full-colour pupils' book (64 pages) 
• Teacher's resource book (80 pages) 

£5.25 
£28.50 

-----------------------
oon to be published by Westbi/1 RE Centre 

How to Write your School Policy for RE 
his publication is designed to provide clear, step-by-step advice on how to write a school policy for 
E. Written for Primary teachers, it will form part of a larger package for RE Primary Co-ordinators. 

pects included are: inspection issues, taking into account the OFSTED criteria, RE and the Jaw, 
ow to communicate with parents and governors, the Agreed Syllabus. 

owto WriteyourSclioo/PolicyforREwillbeavai!ab!efrom end of Summer Term 94 

The Changing Face of Britain 
60 minute video and 30 page book- £19.50 (plus £2 p & p) per set 

ecently we were asked to assist the West Midlands Police to produce these materials to help to raise 
wareness of the traditions and beliefs of some of the major faith communities in Britain. Designed 
o be used in police training programmes, we feel these materials may also have much to offer 
eachers of RE, head teachers and school governors. 

he faith communities featured: Hindu, Sikh, Muslim, Buddhist, Jewish and Rastafarian. 

he aims of the book and video: 
• To outline the most important concepts of the faith and beliefs of the community 
• To describe what you might experience when visiting a place of worship and to give some 

guidance about what customs visitors should observe 
• To give information on marriage customs, family life, naming patterns, food and dress 

LEASE USE ENCLOSED ORDER FORM TO SEND FOR THESE PUBLICATIONS. 
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Westhill RE Centre 

Westhill College, Selly Oak 

Birmingham B29 6Ll. 

(021) 472 7248 

How Do I Teach RE? 
Westhill Project Teacher's Manual 

Garth Read, John Rudge and Geoff Teece 

How Do I Teach RE? explores the aims and structure of RE as a school subject and 
shows how these aims can be translated into classroom practices. As well as giving all
round guidance to the teaching of RE, this teacher's manual provides clear assistance in 
school-based syllabus planning and curriculum development. 

This newly revised second edition deals in some detail with the consequences for RE of 
the new legislation outlined in the 1988 Education reform Act. Two new chapters, 
'Concepts, Skills, Attitudes and Knowledge in RE' and 'How Can RE be Assessed?' reflect 
new developments in the areas of attainment and assessment since 1988. 

Price: £8.25 

Making the Most of Your 
Artefacts 

Kathy Weddell 

Exploring religious objects can be an exciting point for learning in RE. Not only are 
artefacts attractive, intriguing and 'real' for students, they are full of meaning for those 
who use them in a religious context. By investigating artefacts, students can quickly 
discover a richness of religious meanings and religious questions. If you have stubborn 
artefacts that sit on the desk or in a box, refusing to tell you what they are, let alone 
what they mean, this low-cost, brief, practical guide will help you turn them into a 
stimulating resource. 

Firstly, it offers a step-by-step introduction to a way of 'unpacking' an artefact's many 
meanings. Detailed examples are given of how teachers and pupils can investigate 
specific artefacts, showing how careful observing, comparing and asking questions can 
lead outwards from the artefact to a wealth of ideas and activities. Secondly, a short 
discussion looks at why artefacts can appear baffling and difficult to use. The aim is to 
help teachers avoid some of the 'dead ends' (the 'I give up - what is it?' approach) and 
instead develop the huge potential of artefacts' to stimulate imaginative, exploratory RE 
work. 

Price: £1.50 
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A NEW PUBLICATION FROM 

THE REGIONAL RE CENTRE (MIDLANDS) 

ASSESSING, RECORDING 
AND 

REPORTING RE 

A HANDBOOK FOR TEACHERS 

JN~~l 
I]~ 
NEW MAN& 
WESTHILL 
.~ 

* builds on work already presented in 'Attainment in RE' 

* relates RE to the processes of the National Curriculum 
* introduces the key issues for teachers of RE 
* provides guidance on integrating assessment into the 

planning of topics 

* includes practical examples for each key stage of ways of 
planning and assessing RE 

vailable from: The Regional RE Centre (Midlands), Westhill College, 
elly Oak, Birmingham, B29 6LL 021-472 7248 

rice: £8.50 inc p & p (£6.50 for orders of 1 0 or more copies) 
heques payable to Westhill College must accompany orders under 10 
opies 

lease send me copies of 'Assessing, Recording and 
eporting RE'. I enclose a cheque payable to WESTHILL COLLEGE for 
_._/ please invoice me as my order is for more than ten copies 

AME ADDRESS 

................................... · ........ . 
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Westhill RE Centre 
Westhill College, Selly Oak 

Birmingham B29 6LL 
(021) 472 7248 

Multifaith Study Weekend 
Saturday, 16th and Sunday, 17th July 1994 

This weekend is designed for teachers who wish to expand their knowledge and understanding of the many 
varieties of religious experience which can be found in Britain today. Both RE specialist and non-specialist alike 
are welcome. 

Outline of Programme 
Saturday, 16th July 
Briefing (9.30 am) 
Aarti ceremony at Hindu temple 
Visit Sikh Gurdwara, lunch in langar 
Artefact shopping 
Afternoon prayer at mosque 
meal at restaurant (finishing about 9 pm) 

Sunday, 17th July 
Briefing (9.30 am) 
Orthodox liturgy 
Worship at Black Pentecostal Church 
(departure mid-afternoon) 

The cost is £90 per person (including lunch, meal at restaurant on Saturday and donations to the faith communities). 
If required, bed and breakfast accommodation for Friday and/or Saturday is available from approximately £20 
per night. We require a deposit of £20 to secure your booking. Please make cheques payable to Westhill 
College. The balance is payable at the Weekend or an invoice may be sent. 

The maximum number on the course will be 25. We have booked a College minibus to help to provide 
transportation around Birmingham, but we may also need to ask those with cars to assist with local transport. 

To book your place on the course, please fill out the attached form and send it to Margaret Breiner at the above 
address. For further information about the course, please phone (021) 472 7248. 

Booking form- Multifaith Study Weekend, 16th and 17th July 1994 

Please send thb form to Margaret Breincr, West hill RE Centre, Westhill College, Birmingham B29 
6LL and enclose a deposit cheque for £20, made payable to Westhill College. 

Name 
Address --------------------------------

Address of school 

Telephone number Day--- Evening 

Do you need accommodation on Friday evening? yes_ no 
Do you need accommodation on Saturday evening yes_ no 
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Multifaith Study Visit Opportunities 
Offered by the Westhill RE Centre,. Westhill College 

Selly Oak, Birmingham B29 6LL- (021) 472 7248 

Multifaith Study Visits are designed for teachers and students who wish to expand their 
knowledge and understanding of the many religious communities which enrich the life of 
the city of Birmingham. These visits are particularly suitable for those with a special 
interest in RE and multicultural education. The programme is tailored to suit the needs 
and interests of each group. 

Birmingham is an excellent centre for the study of religion as it is practised by the faith 
communities in Britain today. It is home to a great variety of faith communities with whom 
the Centre has long-established links. These links allow us to enable participants to visit 
places of worship; to meet members of the faith communities and to observe the 
communities at worship. This first-hand contact, in conjunction with tuition from Centre 
staff, may help to deepen the participant's knowledge of the spirituality and community life 
of people of faith in Britain today. 

What can be included on a Study Visit? 

1. A selection of the following places of worship may be visited: 

Buddhism 
Christianity 

Hinduism 
Islam 

Judaism 
Sikhism 

Theravadin and Tibetan Centres 
Black-led Pentecostal and Holiness Churches, Greek 
and Serbian Orthodox Churches, Quaker Meetings 
and many others 

Hindu temples and community centres 
Sunni and Shi'a mosques, community centres, and 
madrassahs 
Orthodox and Progressive Synagogues 
Gurdwaras 

2. Tuition appropriate to the needs of the group will be provided by Centre staff 
and by members of the faith communities. This will normally include: 

• an introduction to multifaith RE 
• commentary and explanations during the visits 
• background seminars aimed at developing understanding of the communities visited, 

especially of their religious beliefs and values 
• information sheets and other printed materials relating to the religions being studied and 

religious communities visited 
• access to the RE Centre's large and varied collection of resources materials 
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3. Otp.er related activities such as the following may be included: 

• visits to schools where high quality multifaith RE is provided (only on weekdays in term 
time) 

• shopping for artefacts and books for teaching 
• the opportunity to sample food from different cultural traditions 

Sample Outline of a Multifaith Weekend Programme 
Saturday 
Briefing 
Aarti at Hindu temple 
Lunch at Sikh gurdwara 
Asian shops -artefacts may be purchased 
Mosque for afternoon prayers 
Seminar 
Dinner at an Indian Restaurant 

Sunday 
Briefing 
Orthodox liturgy 
Black Pentecostal Church 
(departure mid-afternoon) 

Sample Outline of a Christianity Weekend Programme 
Saturday 
Briefing 
Mass at Birmingham Oratory 
Lunch and visit to Coventry Cathedral 
Vespers at St Lazar's Serbian 

Orthodox Church 
Dinner at West Indian Restaurant 

What is the length of the visit? 

Sunday 
Briefing 
Worship at Quaker Meeting 
Divine worship at Church of God 

of Prophecy (Black-led) 
(departure mid-afternoon) 

Visits can last for one or two days or as long as ten days, depending on the needs of the 
group and availability of accommodation. Accommodation is normally at Westhill College 
or a nearby conference centre. 

How many people can come on a visit? 

Normally 25 is the maximum number, but this is a matter for negotiation. We are 
sometimes limited by availability of accommodation so it is sensible to book as early as 
possible. Booking is on a first come, first served basis. 

What does a visit cost? 

Costsvary according to the type of accommodation required, the size of group and the 
content of the programme. For further information, phone the RE Centre on (021) 
472 7248. 
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APPENDIX 10 

Computer equipment at Kensington R.E. Centre 

(as at 11.3.94) 

Computers 

1 x Olivetti PCS 286 and screen 

1 x Tandon TM 7345 and screen 

2 x Elonex PC 325X (one of which acts as a server for the Centre's network) 

2 x Elonex Super VGA screens 

Printers 

2 x Hewlett Packard Deskjet Plus 

Software 

Olivetti Personal Computer - MS DOS 

-MS GW Basic 

Tandon - MS DOS 

- GW Basic 

- PCA SL 

Dataease ( SHAP) 

- Wordperfect 5.1 

Mountain Software (backup package) 

Microsoft MS DOS 5 

Noveii-Lite (network) 

Dataflex (old SHAP) 

Easy Writer IT System (old book cataloguing system) 
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APPENDIX 11 

Addresses of the R.E. Centres 

BFSS National Religious Education Centre 

West London Institute of Higher Education 

Lancaster House 

Borough Road 

lsleworth 

Middlesex TW7 5DU 

Tel: 081-568-8741 extn.2656 

The Regional R.E. Centre (Midlands) 

Westhill College 

Weoley Park Road 

Selly Oak 

Birmingham B29 6LL 

Tel: 021-472-7248 

The National Society's Religious Education Centre 

23 Kensington Square 

London W8 5HN 

Tel: 071-937-4241 

Their new address (from 5th September 1994) is: 

36 Causton Street 

London SW1 

Tel: new number unavailable at present 

York Religious Education Centre 

University College of Ripen & York St. John 

Lord Mayor's Walk 

York Y03 7EX 

Tel: 0904-616858 
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The Welsh National Centre for Religious Education 

School of Education 

University College of North Wales 

Deiniol Road 

Bangor 

Gwynedd LL57 2UW 

Tel: 0248-382956 
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APPENDIX 12 

What NERIS offered 

(as at 23.3.90) 

* Access to over 28,000 teaching resources expanding at a rate 

of over 1, 000 items per month 

* A single point of reference to over 1,000 sources of curriculum 

resources 

* National Curriculum and assessment information from DES, the 

Welsh Office, NCC, SEAC all in one place 

* Curriculum information relevant to all phases 

NERIS was also a resource bank containing: 

- National Curriculum programmes of study 

- Attainment targets and notes of guidance 

- Factsheets 

- Teacher notes 

- Project outlines 

- Computer software detai Is and reviews 

- Purchasing information for learning resources 

- Details of places to visit 

- Information about: exams and assessment 

educational broadcasts 

new educational publications 

NERIS was available on-line and on CD-ROM with selected material provided on 

disc. 

Costs were: On-line by annual subscription, using school computer equipment 

Primary Schools £90 

Secondary Schools £140 

Colleges and LEA Centres £140 

CD-ROM by annual subscription, with termly updates 

£140 

Disc 

Available for BBC, Archimedes, RM Nimbus, and IBM computers 

[Source: advertisement in the Times Educational Supplement, 23.3.90] 
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