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ABSTRACT 
This thesis attempted to develop a clearer understanding of the social environment 

surrounding the athlete and the coach in the team sport context. To that end, achievement 

goal theory served as the main framework of the social environment's interpretation and 

was studied in relation to the newly developed coach-athlete relationship 

conceptualisation. The representative frameworks and conceptualisations introducing 

these two concepts were discussed in Chapter II, along with a review of the relevant 
literature in the domain of sport. Specifically, the association between athletes' 

perceptions of the motivational climate created by the coach and athletes' perceptions of 
the coach-athlete relationship in terms of Closeness, Commitment, and Complementarity, 

was examined in Study 1, which comprised Chapter III. Results from canonical 

correlational analysis showed that athletes' perceptions of a task-involving motivational 

climate were positively associated with high scores on the Closeness, Commitment, and 
Complementarity elements. Athletes' perceptions of an ego-involving climate were 

negatively associated with the Closeness, Commitment, and Complementarity elements. 
These associations were studied at one point in time, with a cross-sectional design. The 

second study, which comprised Chapter IV, extended Study 1, in investigating these 

associations across a nine-month academic period. Results from the Latent Growth 

modelling analysis showed that specific aspects of the task- and ego-involving climate 
and specific elements of the coach-athlete relationship changed linearly across time, 

whereas other remained stable. Moreover, it was shown that athletes' perceptions of the 

coach-athlete relationship predicted later change in athletes' perception of ego-involving 
climate, supporting the association between these constructs across time. The consistent 

association between perceptions of the motivational climate and the coach-athlete 

relationship provided the basis for examining their effects on potential cognitive, 

affective and behavioural outcomes through comparative models, in Study 3, which 

comprised Chapter V. The third study's unique contribution lies in the examination of the 

mechanisms through which such effects took place. Results from Structural Equation 

modelling analysis showed that both, perceptions of the motivational climate and the 

coach-athlete relationship predicted, through the satisfaction of the basic needs, 

substantial variation in athletes' motivation, role ambiguity, satisfaction, and performance. 
Collective results of all the studies, limitations, future directions and implications are 
discussed in Chapter VI. The intention of this thesis has been to extend past work on the 



study of the athletic social environment. An amalgamation and incorporation of 

motivational theories and a relationship conceptualisation was assumed to aid in a better 

and more holistic understanding of the athletes' experience of the social sporting context. 



Table of Contents 

TABLE OF CONTENTS 

I Introduction 2 

2 Literature Review 6 

2.1 Achievement Goal Theory 7 

2.1.1 Theoretical Framework (Nicholls) 7 

2.1.2 Similarities and Differences between Nicholls' Theory and other 

Achievement Goal Theories 11 

2.1.2.1 States of Goal Involvement 15 

2.1.2.2 Goal Orientations 19 

2.1.2.3 Motivational Climate 23 

2.1.2.4 Ames's work 23 

2.1.2.5 Duda's work 31 

2.1.2.6 Measurement of the Motivational Climate in the Sport Domain 33 

2.1.2.7 Correlates of the Motivational Climate 37 

2.1.3 Towards a Synthesis of Motivation with other Areas of Research 60 

2.1.3.1 Multidimensional Model of Leadership 61 

2.1.3.2 The Mediational Model of Coach-Player Relationships 62 

2.1.3.3 Duda and Balaguer's model of leadership and motivation 64 

2.2 The Coach-Athlete Relationship 67 

2.2.1 Introduction 67 

2.2.2 Theoretical Frameworks and Systematic Investigations of the Coach-Athlete 

Relationship 69 

2.2.3 Contemporary Approaches to the Study of the Coach-Athlete Relationship73 

2.2.4 The 3+I Cs 76 

2.2.4.1 Conceptual isation of the Coach-Athlete Relationship 76 

2.2.4.2 Measurement of the Coach-Athlete Relationship 78 

2.2.4.3 Research on Coach-Athlete Relationships Using the 3 Cs Conceptual isation 

82 

2.2.5 Parallel Comparisons among the Theoretical Frameworks of the Coach- 

Athlete Relationship 87 

2.3 Synopsis, Research Objectives, and an Integrated Model 89 

2.4 Summary 90 

i 



Table of Contents 

3 Study 1: Associations between Athletes' Perceptions 

Relationship and the Motivational Climate 

3.1 Introduction 

3.1.1 Research Hypotheses 

3.2 Methodology 

3.2.1 Participants 

3.2.2 Instrumentation 

3.2.3 Procedure 

3.2.4 Data Analysis 

3.3 Results 

3.3.1 Descriptive Statistics 

3.3.2 Bivariate Correlations 

3.3.3 Confirmatory factor analysis of the CART-Qs 

3.3.4 Gender Differences 

3.3.5 Canonical Correlation Analysis 

3.4 Discussion 

4 Study 2: Tracing Athletes' Perceptions 

and the Motivational Climate over Time 

4.1 Introduction 

4.1.1 Specific Research Questions 

4.2 Methodology 

4.2.1 Participants 

4.2.2 Procedures 

4.2.3 Instrumentation 

of the 

4.2.4 Data Analysis: Latent Growth Curve Modeling 

4.3 Results 

4.3.1 Descriptive Statistics 

of the Coach-Athlete 

93 

93 

99 

100 

100 

101 

102 

103 

103 

103 

104 

108 

114 

115 

120 

Relationship 

132 

132 

136 

137 

137 

139 

139 

140 

145 

145 

Coach-Athlete 

4.3.2 First Step in LGM. Research Questions Qla and Qlb: Change and Stability 
in Perceptions of the Coach-Athlete Relationship and Motivational Climate 

4.3.2.1 Results 

4.3.2.2 Self-perceptions of the Coach-Athlete Relationship 

4.3.2.3 Meta-perceptions of the Coach-Athlete Relationship 

4.3.2.4 Perceptions of the Motivational Climate 

150 

150 

150 

152 

153 

ii 



Table of Contents 

4.3.3 Summary of Findings 156 

4.3.4 Second Step in LGM. Research Questions Q2a and Q2b: Predictors of Initial 

Status and Change 158 

4.3.4.1 Results 160 

4.3.5 Third Step in LGM. Research Questions Q3a, Q3b, Q3c and Q3d: 

Associative and Predictive Relationships between Perceptions of the Coach- 

Athlete Relationship and Motivational Climate over Time. 161 

4.3.5.1 Results 

Satisfaction 

Introduction 

4.3.5.2 Self-perceptions of the Coach-Athlete Relationship and Motivational Climate 

164 

4.3.5.3 Meta-Perceptions of the Coach-Athlete Relationship and Motivational 

Climate 173 

4.4 Overall Discussion of the LGM Analyses 177 

5 Study 3: Associations between perceptions of the Motivational Climate and 
the Coach-Athlete Relationship and Cognitive, Affective, and Behavioural 

outcomes. 
5.1 Introduction 

5.1.1 Self-Determination Theory 

5.1.2 Towards an Integration of Theories 

5.2 Study 3A: Social Contexts 

5.2.1 

5.2.1.1 

5.2.1.2 

5.2.2 

5.2.2.1 

5.2.2.2 

5.2.2.3 

5.2.2.4 

5.2.2.5 

5.2.3 

5.2.3.1 

5.2.3.2 

5.2.3.3 

164 

192 

192 

194 

202 

and Motivation: The Mediating Role of Need 

Cognitive Evaluation Theory in Sport 

Self-Determination Theory in Sport 

Methodology 

Participants 

Procedures 

Instrumentation 

Data Analysis 

Structural Equation Modelling Analysis 

Results 

Descriptive Statistics 

Gender Differences 

Bivariate Correlations 

208 

208 

208 

211 

217 

217 

217 

218 

221 

221 

225 

225 

227 

228 

iii 



Table of Contents 

5.2.3.4 Confirmatory Factor Analysis of the Instruments 230 

5.2.3.5 Structural Equation Models 238 

5.2.4 Discussion 251 

5.3 Study 313: Social Contexts and Role Ambiguity. The Mediating role of Needs 

258 

5.3.1 Introduction 258 

5.3.2 Methodology 263 

5.3.2.1 Participants 263 

5.3.2.2 Procedures 264 

5.3.2.3 Instrumentation 264 

5.3.3 Results 266 

5.3.3.1 Descriptive Statistics 266 

5.3.3.2 Gender Differences 268 

5.3.3.3 Bivariate Correlations 268 

5.3-3.4 Confirmatory Factor Analysis of the CART-Qs 270 

5.3.3.5 Structural Equation Models 271 

5.3.4 Discussion 281 

5.4 Study 3C: Social factors, Satisfaction with the Coach and Subjective 

Performance. The Mediating Role of Needs. 288 

5.4.1 Introduction 288 

5.4.2 Methodology 297 

5.4.2.1 Participants 297 

5.4.2.2 Procedures 297 

5.4.2.3 Instrumentation 297 

5.4.3 Results 300 

5.4.3.1 Descriptive Statistics 300 

5.4.3.2 Bivariate Correlations 301 

5.4.3.3 Gender Differences 304 

5.4.3.4 Confirmatory Factor Analysis 305 

5.4.3.5 Structural Equation Models 311 

5.4.4 Discussion 322 

5.5 General Discussion of Study 3 326 

6 General Discussion 339 

6.1 Introduction 339 

iv 



Table of Contents 

6.2 Summary of Findings 341 

6.2.1 Study 1 341 

6.2.2 Study 2 345 

6.2.3 Study 3 347 

6.3 The Significance of the Link between Perceptions of the Motivational 

Climate and the Coach-Athlete Relationship 352 

6.4 Strengths, Limitations and Future Directions 359 

6.5 Practical Implications 368 

7 References 374 

8 Appendices 418 

8.1 Appendix 1: Ethical Approval form for Study 1 419 

8.2 Appendix 2: Invitation for participation letter for Study 1 431 

8.3 Appendix 3: Questionnaire for study 1 432 

8.4 Appendix 4: Invitation for participation letter in the longitudinal study 438 

8.5 Appendix 5: Questionnaire for study 2 440 

8.6 Appendix 6: Questionnaire for Study 3a 443 
8.7 Appendix 7: Questionnaire for Study 3b 449 
8.8 Appendix 8: Questionnaire for Study 3c 455 
8.9 Appendix 9: Ethical Clearance Checklist for Studies 2 and 3.462 

V 



List of Tables 

LIST OF TABLES 

Table 1: Co-orientation in the coach-athlete relationship (adapted from Jowett & 

Cockerill, 2002) ............................................................................................... 
80 

Table 2: Descriptive Statistics of the CART-Q and PMCSQ-2 subscales for Study I 

103 

Table 3: Bivariate Correlations among the CART-Q and PMCSQ-2 subscales for the 

whole sample ................................................................................................. 
106 

Table 4: Bivariate Correlations among the CART-Q and PMCSQ-2 subscales for male 

and female athletes ......................................................................................... 
107 

Table 5: Squared Multiple Correlations (112) for all items ....................................... 113 

Table 6: Canonical Correlation detailed results for coach-athlete relationship (CART-Q 

self- and meta-perceptions) and motivational climate (PMCSQ-2) .................. 118 

Table 7: Descriptive Statistics of the CART-Q and PMCSQ-2 subscales for the second 

study .............................................................................................................. 146 

Table 8: Summary of intercept (Mi) and slope (Ms) factor means and of intercept (Di) 

and the slope (Ds) factor variances ................................................................. 157 

Table 9: Summary of change in the constructs of the coach-athlete relationship, and the 

motivational climate ....................................................................................... 158 

Table 10: Predictions from the multivariate models ................................................ 177 

Table 11: Descriptive Statistics of the subscales used in study 3a ........................... 226 

Table 12: Correlations among the subscales used in study 3a ................................. 229 

Table 13: Correlations among the subscales of SMS ............................................... 236 

Table 14: Fit indices from the CFA of the Instruments used in study 3a ................. 238 

Table 15: Fit indices for Direct SEModels predicting motivation ........................... 
243 

Table 16: Direct and indirect effects of the Coach-athlete relationship/self-perceptions 

on Motivation ................................................................................................. 
245 

Table 17: Total, Direct, and Indirect effects of meta-perceptions of the coach-athlete 

relationship on Motivation .............................................................................. 
247 

vi 



List of Tables 

Table 18: Total, Direct, and Indirect effects of the Motivational Climate on Motivation 

....................................................................................................................... 
250 

Table 19: Summary of results for the Mediational Models ..................................... 
250 

Table 20: Descriptive Statistics of the subscales used in study 3b ............................ 267 

Table 2 1: 13 ivariate Correlations among all the subscales used in Study 3b ............. 269 

Table 22: Fit indices for Confirmatory Factor Analysis in study 3b ......................... 
271 

Table 23: Results from direct effect SEModels for Study 3B .................................. 
274 

Table 24: Total, Direct, and Indirect effects for self-perceptions of the coach-athlete 

relationship on role ambiguity ........................................................................ 276 

Table 25: Total, Direct, and Indirect effects of meta-perceptions of the coach-athlete 

relationship on role ambiguity ........................................................................ 278 

Table 26: Total, Direct. and Indirect effects of Motivational Climate on Role 

Ambiguity ...................................................................................................... 280 

Table 27: Results from SEM mediational analyses for Study 3B ............................ 281 

Table 28: Descriptive Statistics of the subscales used in Study 3b ........................... 301 

Table 29: Correlations among all the variables used in study 3c .............................. 303 

Table 30: Fit Indexes of the CFA models for study 3c ............................................. 311 

Table 31: Total, Direct, and Indirect effects of self-perceptions of the coach-athlete 

relationship on Satisfaction and Performance ................................................. 317 

Table 32: Total, Direct, and Indirect effects of meta-perceptions of the coach-athlete 

relationship on satisfaction and performance .................................................. 319 

Table 33: Total, Direct, and Indirect effects of motivational climate on satisfaction and 

performance ................................................................................................... 321 

Table 34: Fit indexes for the second step in SEM analysis for Study 3c ................... 322 

vii 



List of Figures 

LIST OF FIGURES 

Figure 1: The integrated model of leadership and motivation (Duda & Balaguer, 1999) 

......................................................................................................................... 
64 

Figure 2: Extended model of leadership and coach-athlete relationship . ................... 90 

Figure 3: Hypothesised second-order CFA Model for the CART-Q with EQS notation. 

....................................................................................................................... 108 

Figure 4: The higher-order factor Coach-Athlete Relationship and the three first-order 

factors Commitment, Closeness, and Complementarity (self-perception version 

of the CART-Q) . ............................................................................................ 110 

Figure 5: The higher-order factor Coach-Athlete Relationship and the three first-order 

factors Commitment, Closeness, and Complementarity (meta-perception version 

of the CART-Q) . ............................................................................................ III 

Figure 6 : Autoregressive Model ............................................................................. 141 

Figure 7: Latent Trajectory unconditional Model for single repeated measure ......... 143 

Figure 8: Univariate two-factor linear model of change ......................................... 148 

Figure 9: Procedure for estimation of a Latent Curve Model .................................. 150 

Figure 10 : Conditional univariate linear model ....................................................... 160 

Figure I I: Multivariate baseline model with two variables ...................................... 163 

Figure 12: Multivariate (or Associative or bivariate) model with two variables ...... 164 

Figure 13: The self-determination continuum ......................................................... 196 

Figure 14: Direct effects model .............................................................................. 223 

Figure 15: Hypothesised relationships according to SDT tested via SEM ................ 224 

Figure 16: The higher-order factor Coach-Athlete Relationship and the three first-order 

factors Commitment, Closeness, and Complementarity (self-perception version 

of the CART-Q) . ............................................................................................ 231 

Figure 17: The higher-order factor Coach-Athlete Relationship and the three first-order 

factors Commitment, Closeness, and Complementarity (meta-perception version 

of the CART-Q) . ............................................................................................ 232 

viii 



List of Figures 

Figure 18: The higher-order factor Perceived motivational climate in sports and the 
five first-order factors Cooperative Learning, Effort/Improvement, Important 
Role, Unequal Recognition and Punishment for Mistakes (PMCSQ-2) . .......... 233 

Figure 19: The one factor Need Satisfaction (NSS) . ................................................ 234 

Figure 20: Tbe seven- factor model for the motivation towards sport (SMS) ........... 237 

Figure 21: Direct model of the Coach-athlete relationship/self-perceptions and 
Motivation ...................................................................................................... 240 

Figure 22: Direct model of the Coach-Athlete Relationship meta-perceptions and 
Motivation ...................................................................................................... 241 

Figure 23: Direct model of the Motivational Climate and Motivation ...................... 242 

Figure 24: Mediational model for CART-Q/self-perceptions, Needs Satisfaction, and 
Motivation ...................................................................................................... 245 

Figure 25: Mediational model for meta-perceptions of the coach-athlete relationship, 
need satisfaction, and motivation .................................................................... 246 

Figure 26 : Mediational Model for Motivational Climate, Need Satisfaction, and 
Motivation 

...................................................................................................... 248 

Figure 27: The four first-order correlated factor model for RAS ............................. 271 

Figure 28: Direct Model of self-perceptions of the coach-athlete relationship and role 
ambiguity ....................................................................................................... 273 

Figure 29: Direct Model of meta-perceptions of the coach-athlete relationship and role 
ambiguity ....................................................................................................... 273 

Figure 30: Direct Model of Motivational Climate and Role Ambiguity .................. 274 

Figure 31: Mediational Model for self-perceptions of the coach-athlete relationship, 
role ambiguity, and need satisfaction .............................................................. 275 

Figure 32: Mediational Model of meta-perceptions of the coach-athlete relationship, 
need satisfaction and role ambiguity ............................................................... 277 

Figure 33: Mediated Model of Motivational Climate, need satisfaction, and role 
ambiguity ....................................................................................................... 279 

ix 



List of Figures 

Figure 34: Proposed communication model based on Khan et al. (1964) Role Episode 

model . ............................................................................................................ 287 

Figure 35: The second-order factor Coach-Athlete Relationship and the three first- 

order factors Commitment, Closeness, and Complementarity (self-perception 

version of the CART-Q) ................................................................................. 
306 

Figure 36: The second-order factor Coach-Athlete Relationship and the three first- 

order factors Commitment Closeness, and Complementarity (meta-perception 

version of the CART-Q) ................................................................................. 307 

Figure 37: The second-order factor Perceived motivational climate in sports and the 
five first-order factors Cooperative Learning, Effort/Improvement Important 

Role, Unequal Recognition and Punishment for Mistakes (PMCSQ-2) . .......... 308 

Figure 3 8: Tbe one factor Need Satisfaction (NSS) . ................................................. 309 

Figure 39: The two first-order factor model for the Perceived performance Scale .... 310 

Figure 40: The three first-order factor model for the Athlete Satisfaction Questionnaire 

....................................................................................................................... 310 

Figure 41: Direct effects model of Self-perceptions of the coach-athlete relationship, 
satisfaction and performance .......................................................................... 313 

Figure 42: Direct effects model of Meta-perceptions of the coach-athlete relationship, 
satisfaction, and performance ......................................................................... 314 

Figure 43: Direct effects model for perceptions of the motivational climate, 
satisfaction, and performance ......................................................................... 315 

Figure 44: Mediational Model for self-perceptions of the coach-athlete relationship, 
need satisfaction, satisfaction, and perfonnance .............................................. 316 

Figure 45: Mediational model for meta-perceptions of the coach-athlete relationship, 

need satisfaction, satisfaction, and performance .............................................. 318 

Figure 46: Mediating Model of perceptions of Motivational Climate, need satisfaction, 
satisfaction, and performance ......................................................................... 320 

Figure 47: Extended model of motivation and coach-athlete relationship ............... 351 

x 



Chapter I Introduction 

CHAPTER 1 

INTRODUCTION 

Olympiou 2006 



Chapter I Introduction 

I Introduction 
Sport psychology researchers have placed great emphasis on the investigation of 

various factors affecting the performance and well-being of athletes, but these factors 

have been examined in isolation with very few studies looking at the social 

environment in the context of sport (Iso-Ahola, 1995). The focal point of the sport 

psychology literature has been around intra-individual differences. Only recently have 

the inter-individual processes gained credibility and attracted sport psychologists' 

attention. Among these interpersonal processes, perceptions of the relationships 
formed in the athletic context and the prevailing environment have captured 

researchers' attention during the last decade, but the study of these relationships is still 
limited. Wylleman (2000) highlighted this deficiency in the literature by stating that 

"interpersonal relationships lack scientific delineation" (p. 558). Coach and athlete 
interactions have repeatedly been seen as impacting athletic performance. 

The central theme of the present thesis concerns the investigation of the social athletic 

environment surrounding the coach and the athlete, and it is approached from two 

perspectives. The first perspective concerns the interpersonal relationships that are 
formed between the athlete and the coach. The second perspective concerns the 

motivational environment in the team as it is created by the coach. Anecdotal evidence 

suggests that the environment and the relationship that coaches create and develop 

within their teams have a great impact on the athletes' performance and sport 
development. An example from the team world of rugby is Clive Woodward, 

England's first appointed full-time coach in 1997. By developing good coach-athlete 

relationships and being fiercely loyal to those players who believed in him, 

Woodward led the English national team to a series of successful seasons and finally 

to the World Cup in 2003. The athletic relationship between Roy Keane and Alex 

Ferguson at Manchester United, between Harry and Jamie Redknapp at Southampton, 

and between Jose Murinho and John Terry at Chelsea are examples of good, effective 
football coach-athlete partnerships that proved successful. Especially the first 

relationship has lasted over ten years, with both relationship parties being equally 

committed to shared goals. As Keane (2002) describes in his autobiography, Ferguson 

offered him social support, was considerate, and listened to, trusted and accepted him, 

thus raising feelings of trust, respect and commitment from his athlete. However, 

relationships between coaches and athletes have not always been fruitful and helpful. 
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Not all teams and athletes blossom under the guidance of their coach. Exploitative and 

abusive coach-athlete relationships can have a great emotional cost for the well-being 

of athletes; contribute to their withdrawal, not to mention the impact on the coach's 

career or termination of it. 

Social environments in sport have also been approached during the last 20 years from 

a motivational angle, placing emphasis on how athletes perceive the criteria and the 

values promoted by the architects of these environments (Pensgaard & Roberts, 2000). 

Coaches, as the main contributors to structuring the climate in a team, set the criteria 
by which competence will be construed and success and failure will be evaluated 
(Ames, 1992a; 1992b; Nicholls, 1989). Achievement goal theory (Nicholls, 1989) has 
been particularly relevant in describing and explaining these climates created within 
sport and within education domains that are characterised by achievement, where 
success and failure are salient and where perceptions of ability are most pertinent. In 
these achievement settings, students and athletes are continuously judged and assessed 
by their performance outcomes. Their motivation, well-being, and behavioural and 
psychosocial development are highly related to what goals are promoted and how the 
coach construes the environment (Duda, 2001). Ferguson for example singled out 
Keane, thus setting an example of favouritism and a criterion of success based on 
competence, in contrast to Murinho who creates a climate of acceptance and 
highlights the important role of all players regardless of ability level. In many coach- 
athlete relationships, coaches might "unwittingly get caught in the unclear delineation 
between the power and authority inherent in the coach/athlete relationship" (The 

global coach, 1999, http: //www. icce. ws/buileti Li/ . power. htm). Misuse of the coach's 
power in his or her decisions and actions affects all the people engaged in that 

environment: athletes, other coaches, parents or even friends. 

Acknowledging the importance of the coach for the sporting and psychosocial 
development of the athletes, having a keen interest in coach-athlete interpersonal 

relationships, and having worked personally as a coach for ten years while earlier 
serving another 10 years as a top-level table tennis player, the time seemed ripe for me 
to closely study the motivational and social context embracing the coach and the 

athlete. Given my knowledge of the importance of the motivational climate, the 

coach-athlete relationship, and the impact of the coach on various outcomes, and 
judging from my own experiences with various top-level coaches, I can confidently 
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identify their role in my own performance, further psychosocial development and 

world view. Thus, I decided to embark on this endeavour to explore and explain the 

social environment of team sports, aspiring to the enrichment of knowledge in this 

area. 
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2 Literature Review 
Motivation has been at the forefront of sport psychology literature for over thirty years and 

continues to capture researchers' attention from different perspectives. Of the different strands 
that researchers have pursued to investigate the concept of motivation, most pertinent to the 

sport domain has been achievement goal theory (Nicholls, 1989). The ability with which it 

thoroughly explains achievements has made it one of the most appropriate perspective lenses 

through which motivation can be explored (Duda, 1992; 1993; 2001). Conceptually and 

methodologically my research follows this line of research. 

The research reported in this thesis approaches the nature of achievement motivation from a 

contextual perspective and focuses on the athletes' perceptions of the sporting environment in 

which they operate. More specifically, the present study pulls together two important areas of 

sport psychology literature: achievement goals and the conceptual isation of coach-athlete 
dynamics from a relationship perspective. The association between these two approaches is 

explored along with (a) two other correlated variables, antecedents and consequences, (b) the 

mechanisms and processes with which these variables impact on motivation and (c) their 
trajectory over time. 

In the first section of this chapter, the theory and tenets of achievement goal theory as 
propounded by Nicholls (1989) will be presented. The second section will review the literature 
that has studied athletes' perceptions of the motivational climate in terms of various 
antecedents and consequences. In the third section the integrated model of leadership and 
motivation developed by Duda and Balaguer (1999) will be described. The fourth section will 
be allocated in the conceptualisation of the coach-athlete relationship via the 3+1 Cs (Jowett, 
2005; Jowett & Cockerill, 2002; Jowett & Ntoumanis, 2004; Jowett, Paull, & Pensgaard, 2005). 
A synopsis and the research objectives will be illustrated in the final section of Chapter 11. 
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2.1 Achievement Goal Theory 

Literature Review: Achievement Goal Theojy 

2.1.1 Theoretical Framework (Nicholls) 

According to Nicholls (1984,1989) 'personal goals of action' are the determinants of 

achievement behaviour. Personal goals of action refer to the reasons why people are striving to 

accomplish their goals rather than to the actual content of the goals. For example, striving to 

win the World Cup or the gold medal at the Olympics fall under one type of goals, namely 

performance goals, and they refer to the content of these goals, namely to what these goals are. 
Achievement goal theorists go further than the mere identification of the types of goals athletes 

pursue, by trying to understand why athletes pursue them. For example, their main focus would 
be on why they strive to win the World cup or the gold medal at the Olympics, and on how 

they approach and engage in these goals. The main focus of the theory is concerned with the 

quality rather than the quantity of motivation. For example, two athletes might exhibit the same 

motivation to execute a difficult shot; but for completely different reasons. However, 

achievement goals not only contain the reasons why individuals strive to achieve, but reflect a 

standard by which performance and success or failure in reaching those goals are judged 

(Nicholls, 1989). 

In achievement contexts, such as sporting or educational settings, the basic focus is the 

demonstration of competence or ability. The fundamental principle and central tenet of 

achievement goal theory is grounded on perceptions of competence. Nicholls' achievement 

goal theory is less concerned with how much competence an individual possesses, but focuses 

more on the meaning of competence for the individual. The meaning individuals assign to 

competence, the way they construe success and define successful goal accomplishment 

influences their goal adoption and subsequent cognitive, affective and behavioural outcomes 

(Duda, 2001). It has been presumed that variations in motivated behaviour are a function of 

how athletes interpret their sport experiences. Therefore, achievement behaviour is a function 

of the personal meaning the individuals attribute to perceived success and failure (Maehr & 

Braskamp, 1986). The goals that individuals try to achieve create a framework within which 

these individuals interpret and react to events. Duda and Nicholls (1992) argue that this "post- 

modern view", namely that people's thoughts and actions are related to their goals, is 

consistent with the ecological approach to social perception (McArthur & Baron, 1983) and the 

intentional approach to thought and action (Dennett, 1977). The decision of which goals 

individuals will adopt in an achievement setting will determine the amount of effort they will 
Olympiou 2006 7 
































































































































































































































































































































































































































































































































































































































































































































































































































































































































































