[bookmark: _Hlk124769552]Chapter 2: Early years educators connecting with ideas 
Workbook
This chapter is an opportunity for educators to consider the many and varied ideas that contribute to the knowledge base that underpins early years pedagogy and to reflect on ideas about who children are and ideas about childhood.

Check your understanding quiz 1: Views of Childhood
What does ‘socially constructed’ mean to you?
What is Phillipe Aries’ view of childhood?
What are the different aspects of childhood?

[bookmark: _Hlk124768028][bookmark: _Hlk124769542]Reflection Point 1: Views of children
Consider the different views of children as suggested by Mills (2000) and discussed in chapter 2. Reflect on which of them you agree / disagree with and why and make some notes on any examples you have that reflect this view. Then identify how this view impacts your pedagogy. You might also want to note whether this example or impact has changed over your lifetime or socio-cultural experience.
	View of children
	Agree / disagree and why
	Examples 
	Impact on pedagogy

	Child as innocent

	
	
	

	Child as vulnerable

	
	
	

	Child as animal

	
	
	

	Child as apprentice 

	
	
	

	Child as person in own right

	
	
	




[bookmark: _Hlk122442055]Check your understanding quiz 2: Child Development 
· What is child development?
· What does child development include?
· What does Schaffer mean by developmental trajectories?
· What is a ‘sensitive period’?
· Which perspective includes maturational theory?
· Which perspective includes systems theory?
[bookmark: _Hlk94870821]
[bookmark: _Hlk124769598]Reflection Point 2: Challenging ideas:
There are many commonly held beliefs about babies’ and young children’s development and learning that are related to theoretical ideas but not always accurately so. As you read through the Handbook, look into each of the ideas below, identify what theories they relate to and see if you can find evidence that gives an alternative view.
· Young children are ‘egocentric’
· Young children cannot concentrate, they move around the whole time.
· Babies and young children play alone and then play alongside; only older children play together
· Children who don’t cry or make a fuss are ‘settled’ and secure
The learning point here is to always think more deeply and find evidence and different perspective for an idea about children, their play development and their learning.

Curriculum and Planning: Introduction video 
Chapter 2 also discusses ideas about curriculum for 0–3-year-olds and ideas about how provision might be planned.
Planning provision for 0–3-year-olds should take place within an overarching approach or framework that arises from knowledge of the play, development, characteristics, needs and rights of babies and young children and should articulate the setting’s agreed vision, aims and values. This might be expressed as what educators believe children are entitled to have, be or become or the kind of dispositions they would want children to develop. It would also include the setting’s agreed philosophy about play and learning and identify how their aims for children would be achieved in practice.
You can use the exercises below to evaluate existing curriculum frameworks and also to reflect on your pedagogical vision and how you might plan.
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Practice task 1: A curriculum for 0–3-year-olds? 
Review the curriculum framework you use, and maybe one from another time or place, in relation to the following questions: 

	Identify a principle or theme in the framework that relates either to self-awareness or social relationships for 0–3-year-olds. 
	

	How would implementing this framework support children’s sense of self or social skills?
	

	How does it help the educator to understand the emotional development of 0-3-year-olds?
	

	How would it help you to develop a positive response to difficult behaviours?
	

	What does it suggest about the role of the educator in supporting the language and communication of 0-3-year-olds?
	

	How does it discuss 0-3-year-olds learning through exploring and developing positive dispositions of curiosity and interest?
	

	How much value is ascribed to working in partnership with parents?
	

	
What do they say about the following?

	The physical development of 0-3-year-olds
	

	Transitions and settling in
	

	Babies and young children’s play, including movement play, exploratory and pretend play and imaginative, representational play.
	

	The key person’s role in play
	

	Diversity and anti-bias
	

	Children’s well-being and belonging
	

	Physical care events 
	

	The learning environment and provision of resources for 0-3-year-olds
	

	The Key Person Approach 
	

	Young children’s behaviours
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Practice task 2: Developing your pedagogical vision
Based on your knowledge and understanding of 0–3-year-olds, discuss in your teams what you think you want to provide for them and how you think you should do this. N.B. It might be interesting to complete this exercise before and after you have read the rest of the book and see if there are any changes.





























	What we know about the play, development and learning of 0–3-year-olds:
	What we want for the children in our group:
We want children to have…/ be…/ become…
	How you will achieve the aims:


	They are exploring and establishing their self- concept. 
They are curious; they have a drive to explore the world around them with their whole bodies and all their senses
They are dependent on adults but are also developing autonomy and independence
They experience their emotions immediately and intensely and cannot yet fully regulate their responses
They are social beings and are finding out how to be with others
They are rapidly gaining, practising and refining physical skills. 
They are problem setters and solvers and love to imitate and recreate their experiences
They communicate in a hundred different ways
	
	

	
	



	

	
	



	

	
	


	

	Pedagogy; what this looks like in practice in our setting

	In relation to the psychological environment, i.e., verbal and non-verbal interactions, care times, partnership with parents, team approach to behaviour, anti-bias.
	In relation to the physical environment, i.e., grouping, layout, furniture, play resources, in/outdoors, play opportunities, in/outdoors, anti-bias.

	
	

	Dilemmas; what doesn’t work / needs improving

	What will you do about this?
Who do you need to work with?
When will you make this change?


[bookmark: _Hlk122443176]Planning
Planning must be based on educators’ observations of children’s interests, schemas or events in their lives. This example shows how play opportunities and the environment can be planned according to small groups of children’s overlapping interests.



Figure 1: Example of planning based on interests and areas: This example starts with 12 toddlers’ interests and schemas and information from parents. Each area of play space is planned with specific children in mind but is available to all the children. There is space for possible learning, links to frameworks, observation and evaluation.
Information Classification: General

Information Classification: General

Information Classification: General

	
Children
	Observed Interests/ Schemas & Parent Information
	Area, Resources and
Play Experiences
	Possible Learning
Role Of Adult
Links To Frameworks
	Observation/ Evaluation

	
	
	
	
	
	

	
	Beth
Emma

Tim
	Babies
Fear of hair being washed

Dressing self 
	Water play with baby bathing and hair washing

Dressing / undressing dolls. 
Dressing up area: different shoes and jerkins
	To try role of washer/ reassurer
KP to offer support about fear and ideas for managing this. 
PSED sense of self / understanding emotions
Physical Development: self-care
	B tried being a sympathetic and grumpy hair washer. B and KP discussed what might help.  
T put boots on teddy

	
	Ethan
Charlie
Amin


Sam
	Moving house
Transporting
Charlie has been helping mum take rubbish to the dump
Tipping & filling
	Home corner
Use bike and trailer to move furniture to move the play house outside
Block play/ construction /small world: Use dolls house furniture to suggest move. 
Discovery & exploration area: High- and low-level sand trays with diggers and dumpers, conkers / pine cones etc
A range of different containers available in and outside
	Coming to terms with new home, re-enacting the move / moving large objects. 
Support children’s thinking about categories, sorting being full/ empty, too many/ room for more. Different strengths of materials 
PSED sense of self / sense of belonging/ understanding emotions
Physical Development: Moving and handling
Mathematics / Understanding the World
	“E said you don’t take toilets in the van.”  C and E imitating each other’s play 
A: Lots of talk about size, and the different bins at the dump

	
	Nieve

Megan

	Getting to know the other children / farm holiday
Animals and ‘reading’ to others
	Book corner: Stories & songs with children's own names at key group time
Read ‘Who’s on the Farm’ with them both
Possible outing to City Farm
	Recall holiday. Know and feel comfortable with children in Key group 
Animal names and names of baby animals.
PSED Social Relationships sense of belonging/ Communication / Understanding the World
	M read Oh Dear No Eggs here.’ To N
M and N interested in each others company – sit together at lunch.

	
	Nieve 



Ming 
	Shiny things, 
N’s Nan makes dance dresses with sequins-will bring one in to show
Wrapping self and things up (it’s also Chinese New Year)
	Making area: (Degradable)Glitter shakers – onto paper in trays, add glue if interested 
– use red and gold glitter and shiny paper strips for making or wearing, squares and small boxes for wrapping.
Display of a range of different dance costumes that relate to the children’s home cultures
	Finding out about shaking out of a container, mixing the glitter colours, pouring it back or making it stay with the glue. Talk about red being a lucky colour. 
Inside/outside, relative sizes
PSED Sense of self/ Sense of belonging
Physical Development: Moving and handling 
Creating with materials / expression
	New experience for some -must make this a regular activity

	
	Tasmin
Sanjay
Tim
	Journeys and leading / following
Dressing self
	Outdoors: Bike trail / Go on puddle hunt in the park.
Go vegetable shopping for stir fry for Chinese New Year lunch
Practice putting boots on and off to go out
	Enjoy and experiment with being leaders and followers. Increase steering skills. 
Using different tools for cutting /peeling
Physical Development: Moving and handling / Communication / Healthy and self-care 
	T said “going park, put coat on Anjay” Sanjay went and got coat and told me “Go park”




Emergent planning
To ensure that planning follows children’s interests and not the adult’s agenda, ‘emergent planning’ can be used.  In this approach, each key person plans to focus on something their key group may enjoy exploring, based on their knowledge and observations of the children; the exploration will have some feature/s relevant to each child. How long the avenue of exploration lasts will depend on the children’s responses. 
This approach to planning allows children to continue using skills and repeating things they have enjoyed on the previous days, and to explore an added dimension according to what the educator observes happening in the children’s play. As the key person plans, they think about possible learning from the exploration, recording this under ‘Skills’, ‘Knowledge and Understanding’ and ‘Attitudes and Dispositions’ 
At the end of each day practitioners record which key children took part, and what happened. Then they adjust what was planned to accommodate what has been observed. 
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Key Person: Sam. Date: W/E 18th May 22. Area: Garden 
Key group: 3 babies Ages: 10–22-month-olds
2 very keen on banging and 1 keen on music and rhythm
	Avenue of Exploration: Banging 

	Possible aspects of development, learning, interests and dispositions

	Banging sounds different on different surfaces. Words and actions – fast / slow, loud / quiet. Expressing sound through movement and marks
	Moving body in response to music and rhythms
Beating a stationary object 
Beating a moving object
Making marks with chalks and crayons
	Enjoyment music and dancing [expressing self]
Trying other’s ideas [imitation]
Trying being the leader [being imitated]
Enjoying being in a group [friendship]

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Planned Activity / Experience 
	Banging on: up turned cardboard boxes, plastic tubs, biscuit tins. Music tape on. 
	Same as yesterday + a few solid blocks of wood with beaters attached [string & wooden spoons]
	Same as yesterday + a washing line of hanging things to bang and some loose beaters.
	Same as yesterday + paper & wax crayons and blackboard & stubby chalks.
	Sound walk banging on fence, trees, puddles [if any] with feet. 

	Adaptation from what observed
	Ask parents for drum music contributions and boxes.
	Encourage dancing by me dancing and dancing toys. 
Add ankle bells to make sounds when stamping.
	Played ‘call and response’ rhythms with blocks
	Use paint brushes and paints to paint to music on garden wall. Try slower music.
	Add chalk to make marks too.


	Children
	Eva, Leila, Mattie
	Eva, Ola, Mattie
	Ola, Mattie, Leila
	Ola, Eva, Mattie
	Ola, Leila, Mattie

	What happened




	Lots of fun, everyone banging E & L enjoyed banging on same drums copying each other & dancing
	Dancing a lot, tried going slow, fast, banged blocks together too. M turned tape off said “No” & on saying “Go”. I obeyed.
	O and M copying each other & laughing. Used paint brushes as beaters. Got a bit wild with the swinging drums.
	M doing some small careful paint dabs on wall, paint ran down, L said, “raining”. 

	O M & L stamping in puddles, saw footprints. L said “shoe shoe” pointing at print.



Practice check
You can use the checklist template provided as a tool for identifying what is working well in your setting and what you want or need to develop further in relation to Planning, Observation and Safeguarding.

