[bookmark: _Hlk122512379]Chapter 4: Being and becoming who I am: Social Identities
Workbook
Chapter 4 focuses on children developing social identities as a core aspect if their sense of self. Here you can think further about the development of the social identities of gender and ‘race’ or ethnicity for yourself and for the children and reflect on your anti-bias practice. 
[bookmark: _Hlk124789001]In terms of ethnicity, in the handbook, I put the word ‘race’ in inverted commas to emphasise that it is a contested term with questionable meaning and that it is a constructed concept, which has been and still is, used to group people for discriminatory purposes. I state that ‘since all humans share a very small number of female ancestors, we are one human race’. 
Reflection point 1:  How do you understand this statement? What is your view?
[bookmark: _Hlk124787963]In terms of Sex and gender, theories of human development all emphasize the sex/gender distinction but it is important to think about the implications of this for society. You can use the table here to see how most differences vary and are socially constructed.
[bookmark: _Hlk124787935]Reflection point 2:  Thinking further about sex and gender
	Sex 
	Male 
	Female 

	Biological traits:
Hormones
Body parts

Body shape *

Body mass*
	
Testosterone
Penis and testicles
Wider shoulders /narrower hips
Taller, heavier
Hairier
	
Oestrogen 
Womb, vagina and clitoris
Narrower shoulders / wider hips
Shorter, lighter
Less hair

	* Although these aspects have a biological basis, they differ within and across ethnic groups around the world.

	Gender 
	Masculine 
	Feminine 

	Gender traits**

	Active
Rational 
Strong
Aggressive
Work
Culture 
Thinking
	Passive
Emotional
Weak
Submissive
Family
Nature
Feeling

	Implications for children
	Cars
Numbers
Blue
Trousers
Trainers
Guns
Science
Construction
Woodwork
Bikes
	Dolls
Words
Pink
Dresses
Patent shoes
Teapots
Languages
Home corner
Cooking
Prams

	Implications for educators in the early years profession

	Few men
Strict
Fun
Loud
Physical
Leaders 
	Many women
Nurturing
Routine
Quiet
Emotional
Co-operative followers

	** although it is clear that these gendered ideas are historically and culturally specific and you may think they have less significance today, it is worth reflecting on how much they still influence your thinking or the thinking of those around you.



Reflection point 3: Gender 1
Spend some time reflecting on the ‘scripts’ or messages that you received about your gender as a child. How have these impacted on your ideas about femininity or masculinity?
How do those messages frame your ideas about roles and behaviours for men and women and therefore for girls and boys in your setting?
Reflection point 4: Gender 2
To reflect on your ideas about gender identity development and gender bias further, consider the validity of following statements: - how true (as a percentage) do you think they are? Then say whether you think the primary influence is biological or environmental:
	
	True / False?
??? % 
	Biological / genetic
	Environmental / culture

	Girls care about how they look
	
	
	

	Girls’ language and literacy are more mature 
	
	
	

	Girls are caring 
	
	
	

	Girls like books
	
	
	

	Girls like playing in the home corner
	
	
	

	Girls are manipulative
	
	
	

	Girls are more emotionally and socially mature
	
	
	

	Boys can’t concentrate
	
	
	

	Boys are more ‘straight-forward’ emotionally
	
	
	

	Boys like construction toys
	
	
	

	Boys are insensitive 
	
	
	

	Boys don’t cry
	
	
	

	Boys like fighting
	
	
	

	Boys are more active
	
	
	

	Boys are mischievous
	
	
	



[bookmark: _Hlk124788531]Practice task 1:
Anti-bias practice in relation to gender is not new, as exemplified by this quote from A letter written to the magazine ‘Parent’s Review’ in 1897.
“Do not let us drift into discussion of what games are suitable for boys and girls. Neither let us stray away to consider what are the varying duties which have to be done by men and women when mature life is reached. Let us look at life as a whole, let us realize we are training ‘human beings’…How then shall we best contribute to the good of the world? Is it by thinking of and treating our children as ‘boys’ and ‘girls’ or by never failing to look at them as characters?”
Either review your setting or go into a toy shop. How many toys and resources are ‘gendered’ and aimed at boys or girls and how many are for ‘human beings’?

[bookmark: _Hlk124788549]Reflection point 5: What do we mean by equality, equity and diversity?
Consider your response to the following statements:
· All children are the same.
· All children are equal.
What do you think is the difference between equality and equity?
· Equality: Equality means each individual or group of people is given the same resources or opportunities. 
· Equity recognizes that each person has different circumstances and allocates the exact resources and opportunities needed to reach an equal outcome.   
[image: ]
How do you work towards equity in your setting?

Practice check:
You can use the checklist template provided as a tool for identifying what is working well in your setting and what you want or need to develop further in relation to supporting babies’ and young children’s developing sense of self and social identity.
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