[bookmark: _Hlk123819046]Chapter 6.2 Key Aspect of Practice: Partnership with Parents
Workbook
Introduction 
Chapter 6.2 looks at the Key Aspect of Practice of developing effective partnership relationships with parents, in order to better understand children and to provide well for them. This chapter also discusses the kind of activities offered in a setting for parents and suggests that the reasons for providing those reveals a setting’s approach to working with parents and perhaps a particular view of them. 
In the Handbook, I suggest 3 categories of activity in this area that might be described as; ‘Working with parents’, ‘Partnership with parents’ or ‘Parental involvement’. You can use the practice task here to review what you provide in your setting and to reflect on what this say’s about your setting’s approach.
[bookmark: _Hlk123818271][bookmark: _Hlk123819036]Practice Task 1: Approaches to working in partnership with families: part 1
Think about what is offered to parents in your setting and list all the activities that you think fall into these broad categories:
· ‘Working with parents’: Offering parent education or support groups
· ‘Partnership with parents’: Parents’ views being sought and included in a range of ways and on a range of issues
· ‘Parental involvement’: Parents being involved in aspects of the daily life of the setting and / or their children’s learning experiences.
Now note why you think they are provided and which parents in particular you think the activity is aimed at. For example:
· Parenting classes
· Workshops about different aspects of play provision
· Open days and evenings
· Opportunities for parents to feedback on and shape services for children and families
· Parents keeping records about their child’s current interests and needs
· Parents volunteering to run fundraising activities or go on outings
· Stay and Play groups
· Management committee
· Toy libraries / Home – setting books and activity packs
In your notes on the purpose of the activities listed above, you may have included some of the following:
· Early years settings are community facilities that should be responsive to the needs of those who use them and be guided by their community. 
· Having parents and carers around gives them an opportunity to develop informal, relaxed relationships with educators, which makes it easier for them to articulate their needs.
· Some parents lack childcare skills and knowledge. Inviting them to stay gives them a chance to learn from educators and other parents.
· Opportunities should be available for parents to meet together so they can share experiences and support each other through difficulties.
· Parents have the most knowledge and understanding of their own children. If parents are able to share it, educators can provide better for children.
· If parents can help with things like washing toys or making doll’s clothes, it helps to free educators up for more skilled tasks.
· Some parents and carers don’t have a good understanding of how children develop and learn. Running courses will improve their contribution to their child’s progress.
· Parents and carers pay for early years services, either directly or through taxes. Therefore, they should have a say and be involved in how the services are run.
Now you can go on to consider MacNaughton and Hughes (2003) categories of three different ways of working with families; conforming, reforming or transforming and reflect on how your approach relates to these categories.
[bookmark: _Hlk123819227]Practice Task 2: Approaches to working in partnership with families part 2
Now review you approach to working with families in relation to MacNaughton and Hughes’s (2003) categories; conforming, reforming or transforming as set out in the table below. Each of these approaches, they suggest, has a particular view of the role of the educator and of what knowledge is and who has it, and therefore, each has implications for practice and problems associated with it: Can you find examples of any of these in your practice?
	 
	Conforming
	Reforming
	Transforming

	The role of the educator in this approach to working with families
	Guiding, advising and teaching parents about the ‘right’ way to care for and educate young children
	Meeting with parents to show them their child’s progress records 
	Collaborating with parents in planning and developing the provision

	The view of ‘knowledge’ in this approach
	The professional has expert knowledge
	Parent’s knowledge used as a resource for educators and parents learn from educators’ knowledge.
	Knowledge evolves from sharing ideas equally

	The implications for early childhood practice
	Educators give information and disregard parents’ knowledge
	Parents asked for contributions of materials / fund raising etc.
	The setting as a learning community
Shared decision making

	The problems with this approach
	Relationship hierarchy 
Ignores families’ cultural contexts
Undermines parents
	Parents limited to support roles
Parents knowledge is supplementary
	Requires a shift in thinking and approach
Takes time




Further thinking about parenting programmes: Reading notes
You may notice that the compensatory or ‘conforming’ approach to working with parents is still present in many settings.  This is particularly the case in relation to many parenting programmes that aim to teach parents how to bring up their children because the parents and the home environment they provide are considered to be deficient in some way. These different programmes range from prenatal programmes to programmes to teach parents how to sing nursery rhymes to children, how to play with children, and how to manage children’s behaviour. 
Although provision of such support may appear benign and be seen as a necessary and important intervention into family life, there are perspectives that  are more critical and either suggest that although parenting programmes may make changes in parenting practices, there is little evidence that they provide clear benefits in relation to child outcomes (Waldfogel 2004) and that these programmes are part of a rapidly expanding ‘parenting industry’ ranging from government-sponsored activities to the growth in books and TV programmes, leading to the ‘professionalization’ and marketing of parenting. In addition, the focus on ‘parents’ as a group obscures the ways that different groups of parents are positioned and affected by such programmes (Edwards and Gillies 2011). Such programmes are usually targeted at younger, poorer, working class and minority ethnic families; some of whom may need support with their parenting (as do some richer, middle-class parents) and some of whom don’t. Although many parents enjoy and find parenting programmes useful (Family Lives 2014, Barlow et al, 2002), many programmes treat all parents as if they are the same and have the same needs and concerns, rather than individuals with a particular socio-cultural context.
Reay (2005) points out that there is a gender inequity inherent to these programmes also, as ‘parental involvement’ usually really means ‘mothers’ involvement in settings. 
[bookmark: _Hlk124851164]Practice task 3: Does parental involvement actually mean mothers’ involvement?
Take some time to think about gender and parenting in your setting.
· In your setting, which family members have the primary responsibility for care of children? How do you know?
· Which family members pick up or drop off children in your setting? 
· In general, who do you contact first if a child is late being picked up or has an accident or is sick? In what way are these actions affected by gender?
· When a father attends a parents’ meeting or activity, how is he treated? Is it different for any mother who attends?
· When a mother does not attend a specially organised activity (e.g., community celebration, field trip, parent meeting, etc.), what kind of comments do people in the setting make about her? Are there any differences if a father does not attend?
· Overall, what differences do you notice in your setting’s expectations for mothers in comparison to fathers?
· How do your ideas of ‘fathers’ and ‘mothers’ impact on your views of the roles of lesbian or gay parents?
Standing, (1999) argues that there is a tension in government policy which encourages mothers into work at the same time as urging parental involvement in children’s education. Working parents may be on the go from very early in the morning until very late at night; a toddler who has slept in the afternoon may be still keen to play at 10pm when the parent still has a mound of washing and ironing to do. And then they may rarely get a whole night’s uninterrupted sleep. These competing claims on a mother’s time, energy, resources, and knowledge create a tension for all parents but particularly for lone mothers.

[bookmark: _Hlk123819514]Further thinking about the parents’ perspective: Reading notes
Different levels of experience and the circumstances in which they have come to use a setting will affect parents’ confidence and approach to educators, such as: 
· Parents who have been expected to bring their child to a setting due to concerns about their parenting or the child’s development may feel wary or defensive. 
· Parents whose child has an identified disability or special need may be concerned about their child receiving the type of care they need.
· Parents whose cultural group or family unit is in a minority in the setting may feel anxious about lack of recognition and possible discrimination.
· Parents who are used to feeling competent in their professional lives but are unsure about their parenting may fear being undermined or usurped by the educator.
· Parents may have health or family issues that they fear may be misunderstood by educators and therefore will not disclose them.
Any of these situations may lead parents to be either reticent in sharing information or keen to exaggerate their child’s abilities in the hope that saying the right thing will gain the educator’s approval and acceptance of their child. 
But mostly it seems parents want to know that their child will be loved and well cared for. Parents/carers of 0–3-year-olds can experience early years care and education for their young children as a joy and a support; enriching both their lives and those of their children or they can experience it as a time of anxiety and conflicting feelings. Often, they will experience a bit of both of these; handing over the most precious person in your life to the care of someone who is usually little more than a stranger can be an uneasy and confusing time. Educators therefore, need as clear an understanding as possible of what the issues might be for a parent and develop sensitivity to some of the complex feelings they may experience. 

[bookmark: _Hlk124851848][bookmark: _Hlk123819631]Reflection point 1: Consider the parent’s perspective
Use the grid below to list all the things that, as a parent, you would want to know about the setting and all the things you want the setting to know about your child. Then imagine what information you might not want to share because you might worry that educators may misinterpret, misunderstand or judge you, your family or your child. 
Then repeat the exercise but from an educator’s point of view. What do you think you need to know about the child and what do you think the parent needs to know about the setting? Is there anything you think the parent doesn’t need to know?
Then compare your lists. How are they the same or different? 
	
As a parent
	As an educator

	Things you want to know about the setting
	Things you want the setting to know about your child
	Things you want the parent to know about the setting
	Things you think you need to know about the child and family

	







	
	








	

	Anything you don’t want the setting to know
	Anything you think the parent doesn’t need to know

	





	


You may have included some of the following:
· how the key person system works
· the qualifications and experience of the educators
· approaches to comforting the child 
· what type of play opportunities are offered / how many toys there are
· how information is shared
· how allergies and other dietary requirements are catered for
· how clean things are
· health or developmental issues

Practice check:
You can use the checklist template provided as a tool for identifying what is working well in your setting and what you want or need to develop further in relation to supporting babies’ and young children’s close relationships through the key person approach and effective partnerships with parents.


