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Emma

Rubric for Evaluating Fluency

Possible | Confidence Flow/Pace of Reading Word Reading Prosody/Expression

Score/ Accuracy

Actual

score

4 The reader was relaxed Most of the reading was done | Word reading The reader attended to
throughout the reading in meaningful phrases. The accuracy was print cues (i.e.
and self-corrected when | reader’s flow (movement high. The reader punctuation) to
meaning was lost. across the lines of print) was | self-corrected effectively make

strategically adjusted to the most miscues. changes in voice pitch,
overall text, content, and intonation, and
decoding demands. Pacing word/phrase emphasis.
was highly appropriate The reader’s use of
expression reflected
full comprehension.

3 The reader was relaxed Much of the reading was Some miscues There was evidence of
most of the time, but completed in meaningful that did not attention to print cues.
appeared a little nervous | phrases, but a few parts were | interrupt meaning | The reader often made
whenever a miscue was ‘choppy’ (inappropriate were left changes in voice pitch,
made. He had some phrasing). The reader’s flow | uncorrected. intonation, and
difficulty recovering mostly demonstrated word/phrase emphasis
flow. appropriate pacing, but there in ways that matched

were instances of awkward the text and reflected
phrasing and pauses. comprehension.

2 The reader appeared Much of the reading was The reader left The reader attempted
somewhat nervous. He completed in halting, uncorrected errors | to made changes in
became flustered disjointed or word-by-word that did interrupt | voice pitch, intonation,
whenever a miscue was | speaking The reader’s flow meaning. and word/phrase
made and struggled to was significantly affected as emphasis based on
regain flow. he tried to apply word print cues, but the

recognition and overall effect was

comprehension strategies. monotone. The reader
tried to be expressive,
but it did not match
the text or reflect
comprehension.

1 The reader was Most or all of the reading The reader The reading was done
obviously nervous to a was completed in halting frequently made in a monotone voice
point that concentration | (word-by-word) speech with | and left with little attention to
on the reading was long hesitations. The reader’s | uncorrected errors | print cues. There were
impaired. flow was interrupted as he that did interrupt no attempts to add

tried to apply word meaning emphasis, adjust pitch
recognition and and intonation, or use
comprehension strategies. expression.

score in

each /_[_ 3 02 /

columnl

Student’s average fluency score = 01 (add scores for each column and divide by 4)




Comments — Strengths and Weaknesses:

The pate and Liow of Hhe mading was Somewhat
cahistoetory. She vead \n a monotome voice without-
expression. Emma did nor i},dl\/ oHend +o
pane}uﬂ% on.
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Retelling Checklist for Narrative
Name _E M ma Date -:Ca Il
Text__MonKey 4o “H/l& Top
{ !
___familiar _\Lunfamiliar Background information ___full _/_limited

Unassisted Assisted Retelling | Rereading needed;
Retelling [llustrations
reviewed

Named main /
characters.

Named other no Other
characters. A/ A a,hamdf:rs

Identified setting
(time/place). not PI" OmF'}'Ed e

Stated initiating | Molly &limbed a

event. -H{g,q ua,H Hhe way Yhe

Identified problem.
NA \
Described

attempts to solve
the problem. /V A 5‘mp é ﬁ)f v Dmg ldm

Identified reaction
of main character
to attempts and /\/ /5}

solution of
problem.

Retold story in She Climbeda |,
correct order. mountain and f“dthc

Made inferences , 71_ /DI"O mp_; ‘ed >

related to the text.

Made connections " remmded me.
with other texts or a/fm ) ﬁ
experience. )’?’J'M 35/5

Made evaluative
statements about / / Zéﬁd '7%(3 57107
the writing,

illustrations, or
story.

Comprehension: ____full and detailed ‘/partlal but satlsfactory fr‘agmented 7[

comments: Emma did 07‘ r‘emﬂ o/l of the Yhirgs 77
He ht:OViKt elim ofg £ she liked climb mﬁ
mowﬂ%ams most



