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 Appendix A 
 A Guide for Book Studies 

  Culturally Relevant Teaching in the English Language Arts Classroom  is well-
suited for “study groups” of teachers using the text for a book study as 
they explore the features of culturally relevant teaching and refl ect on 
how to implement these practices in their own classrooms. If you are 
interested in discussing this text with fellow teachers who are interested 
in this topic, I recommend using this guide to facilitate your conversa-
tions. This guide is divided into three sections: before reading, during 
reading, and after reading; it contains questions and topics to consider at 
each of these stages. The questions in this guide are designed to help you 
refl ect on key issues in the book and spark conversations with your col-
leagues about how you can apply the ideas in the book to your 
instruction. 

 Before Reading 

 Before beginning your experience reading and discussing  Culturally Rel-
evant Teaching in the English Language Arts Classroom , I recommend activat-
ing your prior knowledge of the book’s central ideas by considering the 
following issues: 

 ◆  This book focuses on helping students connect skills and 
strategies students learn in school to aspects of their identities, 
backgrounds, and out-of-school lives. What are some benefi ts 
you believe can come from connecting the skills and strategies 
students learn in school to their out-of-school lives and 
interests? 

 ◆  What are some potential challenges? 
 ◆  What are some academic skills you teach your students that 

you think can be applied to aspects of their out-of-school lives? 

 During Reading 

 In this section, I provide refl ection questions and prompts to respond to 
after reading each of the book’s chapters. These questions will help you 
and the other members of your study group consider important ideas 
and information in each chapter. 



Sean Ruday (2019), Culturally Relevant Teaching in the English Language Arts Classroom: A Guide for Teachers, Routledge

 Introduction 
 ◆  In the introductory chapter, I describe Gloria Ladson-Billings’ 

(1995) assertion that culturally relevant teaching should achieve 
three goals: 1) Facilitate students’ academic success, 2) Value 
students’ home cultures, and 3) Help students think critically 
about the world around them. Why do you think it’s important 
that culturally relevant teaching does all of these things? 

 ◆  In this chapter, I also discuss Wlodkowski and Ginsberg’s (1995) 
work on this topic that identifi ed four reasons why culturally 
relevant instruction can facilitate students’ success: 1) It can 
create an inclusive classroom, 2) It can improve students’ 
attitudes, 3) It can make students’ work more meaningful, and 
4) It can increase students’ feelings of competence. Pick one 
of these four statements and explain why culturally relevant 
teaching can have this benefi t. 

 Chapter 1 
 ◆  This chapter identifi es three benefi ts of students identifying 

examples of writing strategies they learn in school to texts 
they encounter in their out-of-school lives: it can give students 
additional opportunities to apply their understandings of 
writing strategies, it can help students build confi dence in their 
knowledge of writing strategies through the use of familiar 
texts, and it can show students that their cultural backgrounds 
and out-of-school lives belong in school. Pick one of these 
benefi ts and comment on its importance. 

 ◆  What is a writing strategy you teach your students that you 
think they could fi nd examples of in an out-of-school text? 

 Chapter 2 
 ◆  One of the benefi ts of dialect and language variations which 

this chapter discusses is that it can help students think carefully 
and metacognitively about language use. Why do you think it’s 
important for students to refl ect on the dialect and language 
varieties authors use in their works? 

 ◆  Consider the student work excerpts in this chapter: how do 
you think they are enhanced by the student authors’ uses of 
dialect and language variations? 

 Chapter 3 
 ◆  In this chapter, I explain that using texts that feature diverse 

cultures and experiences can help students see themselves 
refl ected in the curriculum and give students opportunities to 
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learn about others’ cultures and experiences. Why do you think 
it’s important that students have both of these experiences? 

 ◆  What are some texts featuring diverse cultures and experiences 
you have used or might use in the future with your students to 
teach them reading strategies? 

 Chapter 4 
 ◆  This chapter discusses an instructional process that helps 

students apply the reading strategies they learn in school to 
out-of-school texts, identifying three benefi ts of this process: 
it provides students with authentic applications of academic 
strategies, it makes space for students’ perspectives and 
identities, and it creates opportunities for additional uses 
of skills they learn in school. Pick one of these benefi ts and 
comment on its impact on students. 

 ◆  Using the ideas in this chapter as a guide, how might you 
prepare your students to apply reading strategies they learn in 
school to texts that represent their out-of-school lives? 

 Chapter 5 
 ◆  This chapter explains that incorporating students’ funds of 

knowledge can enhance students’ experiences with vocabulary 
instruction in two key ways: by making vocabulary instruction 
relevant to students’ backgrounds and emphasizing the 
importance of specifi c language and vocabulary to in-depth 
understandings. How do you think these features can help 
students learn vocabulary? 

 ◆  What are some funds of knowledge you feel your students 
possess that would lend themselves to discussions about 
specifi c language and terminology? 

 Chapter 6 
 ◆  What are some benefi ts that come from students learning Greek 

and Latin word roots? 
 ◆  How do you think connecting the study of Greek and Latin 

roots to words students encounter in their out-of-school lives 
can facilitate their understandings of those roots? 

 Chapter 7 
 ◆  This chapter describes four tactics for building an inclusive 

classroom environment: 1) Incorporate diverse texts; 2) Ask 
students to make connections to their out-of-school lives; 3) 
Meet with students individually about their progress, and 4) 



Sean Ruday (2019), Culturally Relevant Teaching in the English Language Arts Classroom: A Guide for Teachers, Routledge

 Appendix A 
 A Guide for Book Studies 

  Culturally Relevant Teaching in the English Language Arts Classroom  is well-
suited for “study groups” of teachers using the text for a book study as 
they explore the features of culturally relevant teaching and refl ect on 
how to implement these practices in their own classrooms. If you are 
interested in discussing this text with fellow teachers who are interested 
in this topic, I recommend using this guide to facilitate your conversa-
tions. This guide is divided into three sections: before reading, during 
reading, and after reading; it contains questions and topics to consider at 
each of these stages. The questions in this guide are designed to help you 
refl ect on key issues in the book and spark conversations with your col-
leagues about how you can apply the ideas in the book to your 
instruction. 

 Before Reading 

 Before beginning your experience reading and discussing  Culturally Rel-
evant Teaching in the English Language Arts Classroom , I recommend activat-
ing your prior knowledge of the book’s central ideas by considering the 
following issues: 

 ◆  This book focuses on helping students connect skills and 
strategies students learn in school to aspects of their identities, 
backgrounds, and out-of-school lives. What are some benefi ts 
you believe can come from connecting the skills and strategies 
students learn in school to their out-of-school lives and 
interests? 

 ◆  What are some potential challenges? 
 ◆  What are some academic skills you teach your students that 

you think can be applied to aspects of their out-of-school lives? 

 During Reading 

 In this section, I provide refl ection questions and prompts to respond to 
after reading each of the book’s chapters. These questions will help you 
and the other members of your study group consider important ideas 
and information in each chapter. 



Sean Ruday (2019), Culturally Relevant Teaching in the English Language Arts Classroom: A Guide for Teachers, Routledge

 Introduction 
 ◆  In the introductory chapter, I describe Gloria Ladson-Billings’ 

(1995) assertion that culturally relevant teaching should achieve 
three goals: 1) Facilitate students’ academic success, 2) Value 
students’ home cultures, and 3) Help students think critically 
about the world around them. Why do you think it’s important 
that culturally relevant teaching does all of these things? 

 ◆  In this chapter, I also discuss Wlodkowski and Ginsberg’s (1995) 
work on this topic that identifi ed four reasons why culturally 
relevant instruction can facilitate students’ success: 1) It can 
create an inclusive classroom, 2) It can improve students’ 
attitudes, 3) It can make students’ work more meaningful, and 
4) It can increase students’ feelings of competence. Pick one 
of these four statements and explain why culturally relevant 
teaching can have this benefi t. 

 Chapter 1 
 ◆  This chapter identifi es three benefi ts of students identifying 

examples of writing strategies they learn in school to texts 
they encounter in their out-of-school lives: it can give students 
additional opportunities to apply their understandings of 
writing strategies, it can help students build confi dence in their 
knowledge of writing strategies through the use of familiar 
texts, and it can show students that their cultural backgrounds 
and out-of-school lives belong in school. Pick one of these 
benefi ts and comment on its importance. 

 ◆  What is a writing strategy you teach your students that you 
think they could fi nd examples of in an out-of-school text? 

 Chapter 2 
 ◆  One of the benefi ts of dialect and language variations which 

this chapter discusses is that it can help students think carefully 
and metacognitively about language use. Why do you think it’s 
important for students to refl ect on the dialect and language 
varieties authors use in their works? 

 ◆  Consider the student work excerpts in this chapter: how do 
you think they are enhanced by the student authors’ uses of 
dialect and language variations? 

 Chapter 3 
 ◆  In this chapter, I explain that using texts that feature diverse 

cultures and experiences can help students see themselves 
refl ected in the curriculum and give students opportunities to 



Sean Ruday (2019), Culturally Relevant Teaching in the English Language Arts Classroom: A Guide for Teachers, Routledge

learn about others’ cultures and experiences. Why do you think 
it’s important that students have both of these experiences? 

 ◆  What are some texts featuring diverse cultures and experiences 
you have used or might use in the future with your students to 
teach them reading strategies? 

 Chapter 4 
 ◆  This chapter discusses an instructional process that helps 

students apply the reading strategies they learn in school to 
out-of-school texts, identifying three benefi ts of this process: 
it provides students with authentic applications of academic 
strategies, it makes space for students’ perspectives and 
identities, and it creates opportunities for additional uses 
of skills they learn in school. Pick one of these benefi ts and 
comment on its impact on students. 

 ◆  Using the ideas in this chapter as a guide, how might you 
prepare your students to apply reading strategies they learn in 
school to texts that represent their out-of-school lives? 

 Chapter 5 
 ◆  This chapter explains that incorporating students’ funds of 

knowledge can enhance students’ experiences with vocabulary 
instruction in two key ways: by making vocabulary instruction 
relevant to students’ backgrounds and emphasizing the 
importance of specifi c language and vocabulary to in-depth 
understandings. How do you think these features can help 
students learn vocabulary? 

 ◆  What are some funds of knowledge you feel your students 
possess that would lend themselves to discussions about 
specifi c language and terminology? 

 Chapter 6 
 ◆  What are some benefi ts that come from students learning Greek 

and Latin word roots? 
 ◆  How do you think connecting the study of Greek and Latin 

roots to words students encounter in their out-of-school lives 
can facilitate their understandings of those roots? 

 Chapter 7 
 ◆  This chapter describes four tactics for building an inclusive 

classroom environment: 1) Incorporate diverse texts; 2) Ask 
students to make connections to their out-of-school lives; 3) 
Meet with students individually about their progress, and 4) 
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Build in opportunities for all students to share. Pick one of 
these strategies that especially stands out to you and comment 
on why you think it’s particularly important. 

 Chapter 8 
 ◆  This chapter presents four key recommendations for putting 

culturally relevant teaching into action in your classroom: 1) 
Talk to students about the benefi ts and features of culturally 
relevant instruction; 2) Discuss what classroom-appropriate 
examples are; 3) Model your own relevant connections, and 
4) Provide a clear academic focus while allowing for student 
ownership. Select one of these recommendations and discuss 
how you’ll use it in your classroom. 

 After Reading 

 Now that you’ve completed  Culturally Relevant Teaching in the English 
Language Arts Classroom,  respond to these after-reading questions designed 
to help you synthesize the book’s key ideas: 

 ◆  What do you see as the most compelling reason to help students 
apply the skills and strategies they learn in school to their out-
of-school lives, identities, and interests? 

 ◆  What do you see as the greatest challenge of culturally relevant 
teaching? 

 ◆  How will you address this challenge? 
 ◆  What is one way you will incorporate culturally relevant 

teaching into your classroom?   
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   Figure 1.1  Guideline Sheet for Strong Verbs and Specific Nouns in Community Conversations 

 Appendix B 
 Reproducible Forms and Templates You 

Can Use in Your Classroom 

      Investigative Work: Strong Verbs and Specific Nouns 
in Community Conversations! 

 ◆  In our past few classes, we’ve been discussing strong verbs and 
specifi c nouns. We’ve examined what these writing strategies are 
and why they’re important to effective communication. 

 ◆  Now, we get to put our knowledge of this strategy into action 
by investigating its role in the conversations we have in our 
communities! 

 ◆  You’ll do investigative work on this topic by identifying examples of 
strong verbs and specifi c you hear outside of school and refl ecting on 
their impact. 

 ◆  Use the graphic organizers below to guide your observations and 
analyses. 

  Writing Strategy    Strong verb  

  Example    

  Context    

  Why the writing strategy is important to 
the effectiveness of the original statement  

  

 

  Writing Strategy    Specifi c noun  

  Example    

  Context    

  Why the writing strategy is important to 
the effectiveness of the original statement  
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  Figure 1.2  Guideline Sheet for Identifying and Analyzing Culturally Relevant Examples of Sensory 
Language 

        Investigative Work: Identifying and Analyzing Sensory Language 

 ◆  Recently, we’ve been discussing the writing strategy of sensory 
language; we’ve explored the features of this concept, examined 
examples of it in literature, and discussed how the use of sensory 
details gives the audience a clear understanding of characters’ 
experiences and allows writers to focus on important aspects of 
situations. 

 ◆  Today, we’re taking our work with this strategy to a new level: 
instead of looking for examples of sensory language in literature, 
you’re going to be identifying and analyzing how this strategy is 
used in real-world situations that you encounter outside of school. 
For example, you might notice sensory language in a song you 
hear, a conversation you have, a social media post or text you read, 
or a television show you watch. 

 ◆  The graphic organizer below will help you identify and analyze 
examples of sensory language you encounter. It calls for you to 
document three examples; they can all be from the same text or 
different texts. The examples can relate to different senses, the 
same senses, or some combination (such as two examples related 
to the sense of sight and one to the sense of smell). 

  Sensory Language    

  Context    

  Related Sense    

  How do you think the sensory language 
impacts the effectiveness of the text in 
which it is used?  
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  Sensory Language    

  Context    

  Related Sense    

  How do you think the sensory language 
impacts the effectiveness of the text in 
which it is used?  

  

 

  Sensory Language    

  Context    

  Related Sense    

  How do you think the 
sensory language impacts the 
effectiveness of the text in 
which it is used?  
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  Figure 1.3  Guideline Sheet for Identifying and Reflecting on Culturally Relevant Examples of 
Connotation-Rich Language        

 Investigative Work: Identifying and Reflecting on Out-of-School 
Examples of Connotation-Rich Language 

 ◆  We’ve been working hard lately on the concept of connotation 
(the feelings and emotions associated with a word) and how it is 
similar to and different from denotation (the dictionary defi nition 
of a word). 

 ◆  We looked at how words with similar denotations can have different 
connotations; for example, we discussed how “leisurely” and “lazy” 
both have denotations related to avoiding strenuous effort, but 
“leisurely” has a positive connotation and “lazy” has a negative one. 

 ◆  After that, we discussed the importance of connotation to effective 
communication; we refl ected on how this concept allows authors 
and speakers to ensure their audiences interpret their statements 
in the ways they intended. 

 ◆  Now, you’re going to take what you’ve learned about the 
importance of connotation and apply it to language you encounter 
outside of school. To do this, think about language you read and 
hear in your out-of-school communication. You might ask yourself 
questions like, “What are some connotations of the words I hear 
in my home and community?” “How does connotation impact 
language I encounter in extra-curricular activities, such as sports, 
arts, and clubs?” and “How is the concept of connotation important 
to information I encounter on social media?” 

 ◆  To complete this activity, you’ll identify two examples of 
connotation-rich language and analyze them. You’ll use the graphic 
organizer provided, which asks you to identify connotation-rich 
language you encounter in out-of-school situations, note the relevant 
denotations and connotations, and refl ect on why the connotation 
of the language you identifi ed is important to the effectiveness of 
the larger communication context (such as the conversation, song, 
discussion, or text message) in which it was used. 

  Connotation-rich language you identified    

  Context    
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  Denotation    

  Connotation    

  Why the connotation of the language you 
identified is important to the effectiveness 
of the communication context in which it 
was used  

  

  

  Connotation-rich language you identified    

  Context    

  Denotation    

  Connotation    

  Why the connotation of the language you 
identified is important to the effectiveness 
of the communication context in which it 
was used  
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  Figure 2.2  Graphic Organizer for Student Identification and Analysis of Dialect and/or Informal 
Language        

 Investigative Work: Identifying and Analyzing Dialect and 
Informal Language 

 ◆  We’ve been thinking lately about the importance of dialect and 
informal language: we looked at a published text that contains 
these language features and discussed why the author may have 
chosen to use dialect and informal language in that work. 

 ◆  In this activity, you’re going to apply our knowledge of this topic 
to the language you encounter in your out-of-school life. 

 ◆  First, you’ll identify an example of dialect or informal language 
you hear or read in your everyday life. (Some possible situations 
in which you might notice these language forms are conversations 
in which you participate, dialogue that takes place around you, 
interactions in fi lms or television shows, songs you hear, text 
messages you receive, and communication you fi nd on social 
media. There are many other possibilities as well!) Then, you’ll 
note the context in which that language was used. Finally, you’ll 
then refl ect on why the language used was important to the 
effectiveness of the communication—in other words, why the 
speaker or author chose to use dialect and inform 

 ◆  You’ll do this identifi cation and analysis twice using the graphic 
organizer below and the one on the next page. 

  Example of dialect or informal 
language  

  

  Context in which it was used    
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  Why the language used was 
important to the effectiveness of 
the communication  

  

  Example of dialect or informal 
language  

  

  Context in which it was used    

  Why the language used was 
important to the effectiveness of 
the communication  
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  Figure 3.1  Making Connections Graphic Organizer 

  Your name: 

 Book you’re reading: 

  Connection type    Connection you made    Explanation of the connection  

 Text-to-text     

 Text-to-self     

 Text-to-world     
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     Figure 3.2  Inferences Graphic Organizer 

  Your name: 

 Book you’re reading: 

  An inference you made    Textual evidence for 
that inference  

  Explanation of how 
the textual evidence 
led you to make that 

inference  

      

      

      



Sean Ruday (2019), Culturally Relevant Teaching in the English Language Arts Classroom: A Guide for Teachers, Routledge

  Figure 3.3  Mood Graphic Organizer 

  Your name: 

 Book you’re reading: 

  Mood the author 
creates  

  Language the author 
uses to create the mood  

  Why you believe these 
language choices create 

the mood  
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     Figure 4.1  Graphic Organizer for Making Connections to an Out-of-School Text 

  Your name: 

 Out-of-school text you chose: 

  Connection type    Connection you made    Explanation of the 
connection  

 Text-to-text     

 Text-to-self     

 Text-to-world     
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     Figure 4.2  Graphic Organizer for Creating Inferences with an Out-of-School Text 

  Your name: 

 Out-of-school text you chose: 

  An inference you made    Textual evidence for 
that inference  

  Explanation of how 
the textual evidence 
led you to make that 

inference  
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  Figure 4.3  Graphic Organizer for Analyzing Mood in an Out-of-School Text 

  Your name: 

 Out-of-school text you chose: 

  Mood created in the 
piece  

  Language used to 
create the mood  

  Why you believe these 
language choices create 

the mood  
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  Figure 5.1  Graphic Organizer: Funds of Knowledge and Language 

  Fund of Knowledge    Key Terms Related to 
the Fund of Knowledge 

and Th eir Meanings  

  Why Each Term 
is Important to 

Understanding the 
Topic  
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  Figure 6.1  Selected High-Frequency Greek and Latin-Based Word Roots 

  Root    Meaning    Used in a Word  

 Anti  Against  Antisocial 

 Arch  Most important  Archenemy 

 Biblio  Book  Bibliography 

 Bio  Life  Biology 

 Celer  Fast  Accelerate 

 Cert  Sure  Certain 

 Dem, Demo  People  Democracy 

 Ego  I  Egotistic 

 Extra, Extro  Beyond  Extraterrestrial 

 Geo  Related to the earth  Geology 

 Mal  Bad, wrongful  Malevolent 

 Max  Largest  Maximize 

 Mem  Mind  Memory 

 Nov  New  Novice 

 Omni  All  Omnivore 

 Path  Emotion  Empathy 

 Post  After  Postpone 

 Sol  Sun  Solar 

 Un  Opposite  Unfair 

 Ver  Truth  Verify 
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  Figure 6.2  Graphic Organizer for Connecting Word Roots with Students’ Out-of-School Lives, 
Backgrounds, and Cultures 

  Word root    

  The root’s meaning    

  Word you’ve encountered outside 
of school (in English or another 
language) that contains this root  

  

  Where you encountered the word    

  The word’s meaning    

  Connection between the word and 
the root it contains  

  




