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ACTIVITY Grades PRE-K–2

Interactive Writing (“Sharing the Pen”)
Interactive writing is a collaborative strategy involving a teacher and student working together to create a writ-
ten piece. The teacher asks a student what he would like to write about concerning an event they shared (e.g., a 
story they read together). The student then dictates a sentence with the teacher writing most of it. As she writes 
she asks the student to listen to the beginning sounds of words, which she stretches so he can distinguish them. 
She also invites the student to write the letters he knows. While he writes the teacher emphasizes the letter–sound 
relationships. As the student learns more letter–sound relationships, the teacher gradually turns the pen over to 
him so that he can write more, until the teacher is adding only a few unknown words.

ACTIVITY Grades 1–8

Variation for English Learners
English learners need opportunities to engage in many writing activities. Sharing the Pen in a small group is one 
way they can write a passage with the help of classmates (Williams & Pilonieta, 2012). The small group can use 
Sharing the Pen with any type of writing; the group decides what they will write and students take turns writing 
the passage. The passage should be on a whiteboard or interactive whiteboard so all members can see the scribe. 
The students not holding the pen help the writer with spelling, punctuation, word choice, and so on.

ACTIVITY Grades 5–8

Quick Writes (Writing on Demand)
As mentioned in the opening scenario, many students struggle with state-mandated writing tests that require 
them to write to a given prompt for a predetermined amount of time. Students used to the writing workshop may 
have a difficult time writing under those conditions, because state exams do not allow them to conference with a 
peer or teacher to receive feedback. All students must write and proofread their own work independently. In the 
opening scenario Mr. Burns used two writing strategies to prepare his students for writing on the state tests—
POW and TREE, presented as follows—in addition to writing workshops (Mason et al., 2010). When using these 
two quick write strategies, the teacher selects the topics and gives students ten minutes to complete the task.

POW
POW can be used when the prompt asks students to write what they know about a certain topic after reading 
two or three informational texts. POW stands for

• Pick your ideas
• Organize your thoughts, using notes
• Write your ideas

POW can be used when students are learning new material; it encourages them to plan their passage by making 
notes about their main ideas, organizing them into a logical sequence, and then using them to write the passage. 
Like Mr. Burns, you can collaborate with the science and social studies teachers to get short passages about a topic. 
Students would be required to read the short passages and then write an essay, explaining what they learned.

INTERVENTION STRATEGIES AND ACTIVITIES

The strategies in this section focus on connecting reading and writing. Many struggling writers do not enjoy 
writing because they do not know what to write about, they see writing as a big task, and they struggle 
with spelling. For these students, begin with small tasks that connect reading to writing. Interactive writing 
activities make writing tasks manageable and less intimidating for students and give you opportunities to 
model writing strategies.
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TREE
When students need to respond with a persuasive passage, they can use TREE. TREE stands for

T = write a topic sentence that states your point of view
R = state the reasons, at least three, for your stance
E = explain each of the reasons with details that have been learned from the reading material
E = end your passage by writing a good summary sentence

Again, like Mr. Burns, you can present two passages with opposing points of view on a topic. Instruct students 
to choose one of the points of view and persuade the reader why that point of view is correct.

ACTIVITY Grades 6–8

Read, Flip, Write
Often students are guilty of plagiarism when they first write research reports. Matson (2012) uses the Read, 
Flip, Write activity to teach students how to paraphrase instead of copy. This technique requires the follow-
ing steps:

1. Have students discuss a good television show or movie that they recently viewed.
2. Tell them that they just paraphrased the information and then invite them to write about the movie or 

show.
3. Next, give students a handout containing an urban legend. (Check internet for interesting legends.)
4. After the class reads and discusses the story, collect the handout and ask students to paraphrase the 

legend.
5. Next, give them a short informational passage to read. Instruct them to not have any writing utensil in their 

hands while they read.
6. Have them to flip over the paper and write down the passage’s main points. Instruct students that to avoid 

plagiarism they need to paraphrase as they had been doing during the three summarizing exercises. Conclude 
by telling students that they should use the same technique when they are taking notes, especially for writing 
assignments.

ACTIVITY Grades 3–8

Activities for 6 + 1 Traits of Writing
Teachers must build on what students can do, one step at a time. The best way to do this is to focus on one 
trait at a time and revisit traits that have already been taught. When teaching the traits to any struggling writer, 
whatever the student’s age, begin with the first trait—ideas and content—and then emphasize subsequent traits 
one at a time.

ACTIVITY Grades 5–8

Using Mentor Texts
Help students with their narratives and poems by developing writing workshop mini lessons in which they share 
mentor texts (Clark, Jones, & Reutzel, 2013; Culham, 2016; Dollins, 2016). The following books include exam-
ples of many different authors’ styles.

1. Two books that share various poetic forms are Jazz ABZ (Marsalis, 2005) and A Kick in the Head: An Everyday 
Guide to Poetic Forms (Janeczko, 2005). In Jazz ABZ Marsalis writes for the letter V: “her vestal vexing vigor-
ates my soul and voids the vagrant values that restrain my heart” (n.p.). A Kick in the Head includes the poem 
“Ode,” which uses vivid adjectives: Shoes are “rain-beaten, sun-beaten”; and “Villanelle” contains strong verbs 
such as “lurking, smirking” and “what is plaguing you.” Descriptive words create images in a reader’s mind.
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2. Hey, There, Stick Bug! (Bulion, 2006) is a multi-genre book that features poems about different bugs and facts 
about them. You can use this book to demonstrate how students can write on the same topic across genres—
poetry and informational text.

3. Red Sings from Treetops: A Year in Colors (Sidman, 2009) is another book of poems that show how authors 
use vivid adjectives to paint pictures in readers’ minds. In “Fall” Sidman writes: “Green is tired, dusty, crisp 
around the edges. (In fall,/the wind feels Black:/star-spangled, full of secrets” (n.p.).)

4. City I Love (Bennett-Hopkins, 2009) is a book of poems integrating social studies and writing. The poems take 
students on an international tour of cities around the world. They “travel” to New York, San Francisco, Tokyo, 
Cairo, Johannesburg, and Rio de Janeiro. The end pages feature a map of the world with the cities marked.

5. Eats, Shoots and Leaves: Why, Commas Really Do Make a Difference! (Truss, 2006) is a great book for dem-
onstrating the importance of using commas correctly. Each double page has the same sentence punctuated two 
different ways to illustrate how the meaning changes when commas are moved or removed (e.g., “The student, 
said the teacher, is crazy” and “The student said the teacher is crazy” [pp. 19–20]).

6. David Harrison (2008) in Pirates uses poetry to spark students’ imaginations in writing a sequence of poems 
that tell the story of pirates or some other person, object, or event of the sea. An example is “Through the 
Glass.” Harrison writes: “in these waters,/let fog be our friend,/wrap us in its blanket/cold and gray as a cem-
etery,/cloak our secret journey home/heavy with gold for the king” (n.p.).

ACTIVITY Grades 1–6

Guided Writing
Guided writing is based on the same format as guided reading (Fountas & Pinnell, 2001), in which you work 
with a small group of students who have the same writing needs. You present a concept or skill and then guide 
students as they apply it. The lesson is based on the needs of the group. For example, one group of students may 
need help with certain homophones, while another may need help with quotation marks. Guided writing differs 
from the traditional method of “teach and drill” because it does not follow a script or predetermined sequence. 
You impart what the students need to know when they need to use the skill. However, the sequence of a guided 
writing lesson does follow the format of traditional teaching:

1. Teach the concept.
2. Demonstrate how to use it.
3. Guide students as they practice it.
4. Expect students to use it in independent writing.

Students should keep a personal record of conventions learned in guided writing sessions so they can refer to 
them when they work independently (Calkins, 1994). Figure 12.13 is such a log. Guided writing also helps you 
manage class time because you work with small groups instead of individual students.

ACTIVITY Grades 2–3

Expository Frames (Cecil, 2015)
Expository frames help students understand expository structure by providing a systematic way to write about 
content they have read. This is also an effective way to introduce young students to informational writing (Cudd, 
1990). Expository frames provide a scaffold for creating different ways to organize text.

1. Write a simple paragraph about a topic that lends itself to sequential ordering, using the signal words first, 
next, then, and last.

2. Copy the sentences onto sentence strips.
3. Review the topic and logical sequence of events with the class.
4. Have the students arrange the sentences in correct order in a pocket chart.
5. Read the completed paragraph together.
6. Have the students record the paragraph on their own and paste it on construction paper in paragraph form.
7. Invite the students to illustrate the details or some important part of the paragraph.
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Gradually introduce a sequentially ordered expository frame for the students to complete independently, as in 
Figure 12.14.

Other frames using different organizational models, such as cause/effect patterns, problem/solution patterns, 
and comparison/contrast patterns, are also helpful for assisting students writing expository text. Figure 12.15 is 
an example of a comparison/contrast pattern, and Figure 12.16 is an example of an enumeration pattern.

ACTIVITY Grades 2–3

Modeling Professional Writers’ Picture Books
In the Elephant and Piggie series, Mo Willems tells the story through illustrations and speech bubbles. Invite 
student to write a story about two different characters, using speech bubbles and illustrations to tell the story.

First, the gardener needs to prepare the ground by hoeing the soil. 
Second, the gardener digs one-inch-wide rows across the garden. 
After this, the gardener plants the seeds one inch apart. 
Next, the gardener gently covers the seeds. 
Then, he waters the garden. 
Finally, he enjoys the flowers.

Figure 12.14 An expository text frame for sequence.

(Title)
Comparing Insects with Spiders
Insects differ from spiders in many ways. First, 
insects fly while spiders don’t. Second, insects. don’t 
spin webs but spiders do. I think the easiest way 
to tell an insect from a spider is to count. The legs. 
A spider has eight legs. An insect only has six.

Figure 12.15 A student’s expository frame for comparison/
contrast.

Source: Nancy Cecil, Striking a Balance: A Comprehensive 
Approach to Early Literacy, 5e. Copyright © 2015 by Holcomb 
Hathaway (Scottsdale, AZ).

Trees are useful in many ways. For example,  
 
 
 
Also,  
 
In addition,  
 
Finally,  

Figure 12.16 A student’s expository frame for enumeration.

Source: Nancy Cecil, Striking a Balance: A Comprehensive 
Approach to Early Literacy, 5e. Copyright © 2015 by Holcomb 
Hathaway (Scottsdale, AZ).
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ACTIVITY Grades 3–8

After reading and sharing the funny picture book Help Me, Mr. Mutt: Expert Answers for Dogs with People 
Problems (Stevens & Stevens-Crummel, 2008), a book of response letters from disgruntled dogs, invite students 
to participate in a form of writing that requires higher-level thinking. In the book, dogs are writing Mr. Mutt 
about issues they have with humans. Invite students to think of what other issues dogs may have with humans, 
and have them write a complaint letter to Mr. Mutt, using a dog’s point of view. Of course, students need also to 
write a response letter assuming the perspective of Mr. Mutt. Third graders’ letters may not be as sophisticated 
as eighth graders’ letters, but all students will need to write from a point of view that differs from their own. To 
extend this activity, students can give their dog-complaint letter to a classmate for their Mr. Mutt response. This 
is another activity that you can turn into a digital or printed class book.

ACTIVITY Grades 4–6

Writing Parodies
As stated previously, students in the intermediate grades enjoy tall tales and writing parodies of tall tales. Use the 
following steps to engage your students in this form of narrative writing:

1. Together with students, analyze the common elements of several tall tales. Include the following in the 
discussion:
•	 the style is characterized by exaggeration through the use of hyperbole
•	 all characters have a problem to solve
•	 the main character is larger than life and superhuman
•	 the plot is humorous
•	 in the end, the main character solves the problem
•	 the story has a lot of action

2. After the discussion, invite students in small groups to brainstorm characters they could use in a story, decide 
what superhuman strengths the character has, decide on the problem the main character must solve, plan a 
sequence of action-filled humorous events that the character experiences, and decide how the problem will be 
solved.

3. After planning the tall tale, invite students to write and illustrate their tales.
4. Enlist the help of the technology teacher to make the final project a multimodal presentation, including back-

ground music and photographs or illustrations. Collaborating with peers and experimenting with multilitera-
cies will make the task more enjoyable.

5. Have students share their presentations with other classes and parents or post on the class blog, wiki, or 
website.

ACTIVITY Grades 1–4

Acrostic Poems
Acrostic poems are formed by writing a single word or short phrase vertically and using its letters to start the 
horizontal lines of the poem. After reading informational text, invite students to write an acrostic poem that con-
veys detailed information (Frye, Trathen, & Schlagal, 2010). Encourage students to use alliteration, assonance, 
and metaphors and/or to answer the five W’s: Who? What? When? Why? and How?

Tornadoes

Twisting, twirling, threatening tornado
Ominous black clouds dipping down to touch earth
Rotating winds at 200 to 300 miles per hour
Nothing can withstand the tornado’s force
All-time worst tornado outbreaks on May 18–20 and May 26–31, 2013
Destroying everything in its track
Organized when warm, moist ground air rushes upward to kiss cool dry air
Every continent except Antarctica can have a tornado
Spawned by giant thunderstorms called supercells
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ACTIVITY Grades 2–5

Cinquain Poems
A cinquain is a five-line poem that follows a grammatical formula. The formula is somewhat flexible and two 
versions appear as follows. The first formula is easier for young students because they do not need to count 
syllables.

Formula 1

Line 1: a one-word subject
Line 2: two adjectives describing the subject
Line 3: three verbs that describe actions of the subject
Line 4: four words expressing a feeling or observation about the subject
Line 5: one word that renames the subject

Formula 2

Line 1: a one-word subject with two syllables
Line 2: four syllables describing the subject
Line 3: six syllables describing an action
Line 4: eight syllables expressing a feeling or an observation about the subject
Line 5: two syllables describing or renaming the subject

AN EXAMPLE OF FORMULA 1 AN EXAMPLE OF FORMULA 2

Connie Novels

Humorous, kind Thin, thick, old, new

Biking, swimming, running Inviting me to read

Always there for me They carry me to new places.

Friend Best friends

ACTIVITY Grades 2–5

Diamante
A diamante is a seven-line poem that follows a formula and is written in the shape of a diamond. This poem helps 
students focus on parts of speech and antonyms. The formula is as follows:

Line 1: One noun subject
Line 2: Two adjectives describing the subject on line one
Line 3: Three participles (ending in “ing”) that describe the subject
Line 4: Four nouns; the first two nouns relate to the subject in the first line; the third and fourth nouns relate 

to the antonym in line seven
Line 5: Three participles (ending in “ing”) that tell about the antonym in line seven
Line 6: Two adjectives describing the antonym in line seven
Line 7: An “antonym” of line one (The term antonym is used loosely in this case. Many nouns do not have a 

true antonym and the poem will use a word that, in students’ minds, contrasts with the noun in line one.)

Example

Pizza
Delicious, spicy

Bubbling, steaming, tantalizing
Cheese, mushrooms—scraps, litter

Molding, rotting, decaying
Smelly, yucky

Garbage
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ACTIVITY Grades 4–8

Biopoems
Students in upper-elementary grades who have studied famous inventors, explorers, or historical figures, can write 
biopoems (Fordham, Wellman, & Sandmann, 2002). The following is the template for the poem and an example.

Line 1: First name
Line 2: Four traits that describe the character
Line 3: Relative (brother, sister, daughter, etc.) of
Line 4: Lover of _______ (list three things or people)
Line 5: Who feels ______________ (3 items)
Line 6: Who needs _____________ (3 items)
Line 7: Who fears _____________ (3 items)
Line 8: Who gives ____________ (3 items)
Line 9: Who would like to see ___________ (3 items)
Line 10: Resident of _______________
Line 11: Last name

Example: Biopoem of Benjamin Franklin

Benjamin
Inquisitive, precocious, practical, witty
Brother of seventeen siblings
Lover of literacy, experiments, and country
Who feels passionately about freedom of speech, science, and the Constitution
Who needs books, adventure, and humor
Who fears the British, slavery, and tariffs
Who gives the world bifocals, public hospitals, lightning rods, and public libraries
Who would like to see “truth spoken in every instance,” “no one speaking ill of others,” and “everyone doing 

good to Man”
Resident of Philadelphia
Franklin

ACTIVITY Grades 1–8

Informational Poetic Riddles
Integrating science with language arts increases students’ content knowledge (Frye et al., 2016). When students 
write about concepts they learned in social studies and science.

Write “I Am” poems to understand historical events and to improve writing skills (Frye & Hash, 2013). As 
with any new type of composition, teachers need to model in front of students so students hear and see the pro-
cess. “What Am I?” riddles purpose is to assist students to understand scientific concepts and how to frame the 
information into riddles in order to challenge classmates. The following explains the steps.

1. Find both traditional and digital text about the targeted topic.
2. As a mentor text, they used Joyce Sidman’s (2006) Butterfly Eyes and Other Secrets of the Meadow, a con-

cept book in which Sidman takes a concept and across a two-page spread writes two poems in various poetic 
forms. The poems end with “What am I?” or similar question.

3. As they conducted research on the targeted topic, they engaged in many reading strategies: activate back-
ground knowledge, predict, inferring, clarify, question, visualize, monitor, summarize, and synthesize.

4. Students had to study the mentor text to understand the author’s craft.
5. When writing, they focused on content, word choice, figurative language, poetic form, organizing information, 

and posing statements in riddle format.

Following are an example of a social studies poem and a science poem.

Social Studies poem
Who Am I?
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I was a stage and motion picture actor.
I was a humorist and newspaper columnist.
I was a cowboy.
I never met a man I did not like.
I loved to fly.
I died in flight with Wiley Post.
Who Am I?

Sources: F. Keating (2002). Will Rogers. San Diego, CA: Harcourt, Inc. and CMG Worldwide (2018). Will 
Rogers: The Official Website of Will Rogers. Indianapolis, IN: CMG Worldwide. www.cmgww.com/historic/

rogers/about/biography.

Science Poem

What Am I?
I am an endangered species.
I lurk in fresh water ponds and streams.
I am an opportunist.
I feed on fish, snakes, turtles, small mammals and birds.
I have jaws for which no creature can escape.
What Am I?

Source: CBS News (2016, June 15): Things To Know About Florida’s Alligators. www.cbsnews.com/news/
things-to-know-about-florida-alligators/

ACTIVITY Grades 2–3

Friendly Letters
This strategy teaches students the correct format for friendly letters and how to write with a particular audi-
ence in mind. It will help students develop the skills required by the fourth CCR Anchor Standard for Writing 
to “produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience” (NGACBP & CCSSO, CCRA for Writing, 2010, p. 41). For example, after reading 
Yours Truly, Goldilocks (1998) by Alma Flora Ada, students can write a letter to one of their favorite fairy tale 
characters. Figure 12.17 is a sample of a third grader’s response to Pig One, Pig Two, and Pig Three’s invitation 
to a house-warming party. The writer has been told that Goldilocks, Baby Bear, Little Red Riding Hood, and 
Peter Rabbit will all be attending.

If this task is daunting for a student, use an interactive approach by sharing the pen with him as he writes 
his letter.

April 10
Dear Little Pigs,
I was happy to get your invitation to the Birthday Picnic for Goldilocks. She is one of my very best friends! I was on 

the same adventure through the woods when we decided to enter the little cabin. But I never ate the food, sat in 
the chairs, or went upstairs. When she went upstairs, I heard my mother calling me, and I remember she warned 
me never ever to go into a stranger’s house. I ran home before the Bear family returned home.

There are three on your guest list that I have always wanted to meet. I am eager to meet Little Red Riding Hood and 
see her unique red cape with the hood. I have only ever seen pictures of it. I am also eager to meet Peter Rabbit; 
I think we may share something in common—an acute case of adventure. I am also eager to meet Baby Bear 
because Goldilocks reported that he is so friendly and sweet!

Please let me know if you would like me to take some pork chops to barbeque. Or don’t you eat pork? If you want 
me to take lettuce and carrots, I can buy some garden-fresh from my neighbor Mr. Macgregor. Just let me know 
what you need for the picnic.

Your friend,
Betsy

Figure 12.17 Response to the Three Little Pigs’ invitation to a birthday picnic based on CCR Anchor Standard for Writing 4.
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ACTIVITY Grades 2–5

Wordless Books
Wordless books aid students, especially English Learners (Sierschynski, 2015), who cannot think of a plot for 
a story because the story line is already suggested. Students can easily progress through all the steps of the 
writing process. First, they can “read” the pictures with you and discuss the plot. Next, they can jot down 
possible ideas for each page. Then, using sticky notes of different colors, they can write the first draft on 
each page. After that they should reread their story and make revisions, adding or deleting as necessary. Have 
students edit using a different color pen so marks will stand out, attending to grammar, punctuation, capi-
talization, and spelling. Students write the final draft on yet another set of sticky notes and share the story 
with their classmates. Appendix A.5 lists a number of wordless books. It is important to select a book that is 
appropriate for the particular student.

ACTIVITY Grades K–6

Classroom Alphabet Books
 Wilcox and Monroe (2011) suggest that teachers integrate subject material with writing by creating class alpha-
bet books about content-area subjects. After sharing some alphabet books featuring states (e.g., M Is for Mag-
nolia: A Mississippi Alphabet Book [Shoulders, 2003]; B Is for Bluegrass: A Kentucky Alphabet Book [Riehle, 
2002]), for example, a fourth-grade class can create a math alphabet book. Each student can be given a letter of 
the alphabet and one vocabulary word or concept that begins with that letter. They are then instructed to explain 
the term and illustrate it in a creative manner. For example, A = angle; G = gallon; P = pint; Y = yard. Alphabet 
books can also be created for science and social studies (see the earlier discussion about creating a state alphabet 
book after a history unit).

You may also create class alphabet books about national parks, sea creatures, or the national monuments 
in Washington, DC, by having students choose one alphabet-related aspect of the large topic, researching it, 
and writing one page for the class book. This activity can be adapted for grades K–2 if the books are writ-
ten as a class.

ACTIVITY Grades 4–8

Creating Brochures
Groups of students can create brochures about a science experiment (Duke, Purcell-Gates, Hall, & Tower, 2006). 
This should be an experiment they conducted in class or performed at home with a parent. The brochure should 
list the materials needed and the steps required to perform the experiment. Students can illustrate the steps to 
make them easier to follow and conclude with an explanation of the experiment’s results. Teachers can laminate 
these brochures and keep them at the science center for other students to use.

ACTIVITY Grades 3–8

Literacy Through Photography
Wiseman, Makinen, and Kupianen (2016) year-long study with third graders indicates that using photography 
increased students’ ability to expand their stories by including more details about setting, characters, and char-
acters’ motives. They used the photographs “to support reflection and critical thinking as well as connect to the 
multiple context of children’s lives” (p. 537). It is imperative that when using photography, that teachers guide 
students’ thinking through higher-level questions to see details that are only seen through “deep observations” 
and questions that require students to interpret the picture by referring to details in the photograph and the 
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background knowledge, and to explain why they interpret the action of the photograph as they did. To replicate 
this strategy, teachers can follow these steps.

1. Choose a photograph that has details that support the type of narrative the students are writing. For exam-
ple, if encouraging students to write mysteries in which clues and details are important, teachers can choose 
a picture from a book that has not been shared with students. For example, the first page of The Eleventh 
Hour: A Curious Mystery (Base, 1988) shows an elephant with back toward reader, leaning over a desk. The 
teacher should first ask questions about what details they see in the picture, and then ask students what they 
think elephant is doing, Students should be able to give reasons for their responses, based on the details of the 
illustration. In this picture there are a multitude of details that can get students to surmise what the mystery 
may be.

2. After discussing the picture, students can be invited to create a story.
3. Teachers should provide a rubric that focuses on writing a good mystery. The rubric can be the 6 + 1 (Appen-

dix C.44) or the rubric for writing stories (Appendix C.49).

ACTIVITY Grades 4–8

Blogs
Online journals and blogs can increase the depth of your students’ responses to reading. As they write entries, 
encourage them to (1) relate a story to their personal experiences; (2) tell how a character changes; (3) explain 
how a text is similar to other texts by the same author or by other authors; (4) compare how a book is similar to 
a movie; and (5) describe favorite passages. Blogging is a useful way to motivate reluctant writers to respond to 
their reading because they often enjoy using technology (Lacina & Griffith, 2012/2013; Zawilinski, 2009). Blog 
entries are usually short, so students are not overwhelmed attempting to compose them.

When responding to a blog, writers must acknowledge the author; explain if they agree or disagree with the 
posting and say why, give details, ask questions, and/or add information. Demonstrate proper etiquette to your 
students by following these general principles: be appropriate, polite, and avoid mechanical errors. The postings 
should reflect the students’ grade level accurately.

First explain the mechanics of blog postings. Lacina and Griffith (2012/2013) suggest introducing blogging 
by using paper and pencil. Each student begins a blog on paper; after a short period of time, students move over 
one chair and respond to what the blogger has written. This movement continues for a couple more turns. Col-
lect and analyze the entries in order to give feedback to the students. After you feel the students have taken on the 
appropriate academic register, set up an online classroom blog and invite students to dialogue with classmates 
about a chapter book or novel they are reading in class. Pose queries and have students respond. As students 
become familiar with the process and format of blogging, invite them to post their favorite poem or story so they 
can be read by classmates and even parents (if they are allowed access to the blog).

ACTIVITY Grades 3–8

Digital Storytelling
Digital storytelling may be the one activity that motivates struggling writers to create dynamic stories because 
they get to combine traditional story writing with new literacies (Sylvester & Greenidge, 2009). Most students, 
even reluctant writers, know how to use computers, video games, digital music players, cell phones, digital cam-
eras, and other electronic devices. Encourage students to use their technology skills to create digital stories using 
either Windows Movie Maker or Apple’s iMovie. Using the writing process a student begins writing a story, 
which eventually becomes the project’s narration. After the story is complete, the author decides how to divide it 
into scenes and which photographs or illustrations will go along with them. Then the student finds photographs 
or clip art or draws illustrations to complement each page of text and scans all illustrations to get them into 
digital form. Next, the student records the story, using expression that conveys the story’s mood and action and 
that will captivate the listeners. When the story is recorded error-free, the student is ready to make the movie. 
Some students may want to enhance their movie by adding appropriate music and/or sound effects just like a real 
movie. The last step is for the student to add a title frame, transitions between frames, and rolling credits that cite 
all the sources for their clip art, photographs, and so on. Finally, the student publishes his work by inviting peers 
to watch his movie either online or on an interactive whiteboard.


