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SCENARIO

M
r. Burns is an eighth-grade language arts teacher who loves to write, and his goal each year is to get his 
students to love writing too. He uses the writing workshop as his framework, and his students always 
produce some interesting tall tales, stories, poems, plays, research reports, and persuasive pieces. How-

ever, he is baffled each year when his students do not perform well on the state-mandated writing test. After the 
second year of lower-than-expected scores, he analyzes the situation and comes up with a solution. He looks at 
what the students are required to do on the PARCC writing test, the test his state uses, and realizes that the test 
asks students to complete tasks they never do in the writing workshop. If students must respond to narrative text, 
they may be required to read a poem and a short story and explain how the two texts are similar. Or after reading 
three short stories, they may be asked to compare and contrast how the three authors developed the main char-
acters. If students must respond to informational text, they may be required to synthesize information from two 
or three different sources; or they may be required to analyze how the charts, diagrams, and photographs develop 
the main topic of the passage. He now knows he has to prepare his students for that type of writing—writing on 
demand without conferencing with peers and the teacher!

During the summer he turns to his professional journals to find a strategy to help his students gain higher 
scores on the test. He feels the test scores do not reflect their ability to write, because his students never write 
under those conditions in the classroom; he always requires them to conference with peers and with him. In the 
Journal of Adolescent and Adult Literacy, he reads an article about Quick Writes (Mason, Benedek-Wood, & 
Valasa, 2010). He decides to use two Quick Write strategies mentioned in the article, the POW strategy and 
the TREE strategy (see the Intervention section of this chapter for details) for fifteen minutes every Wednesday. 
Before the school year starts, he talks with the school’s social studies and science teachers and tells them about 
his plan. He asks them to provide two or three short passages each week related to what the students are study-
ing. Some passages need to include opposing points of view for the TREE strategy, which requires students to 
choose a point of view and persuade readers to support it. He will create prompts from those topics and have the 
students write for fifteen minutes.

Mr. Burns introduces the POW strategy at the beginning of the year and has the students use it for nine 
weeks. Then he introduces the TREE strategy and uses it for nine weeks. During the second semester, he switches 
them again. He shares the students’ writings with the science and social studies teachers. They are amazed at how 
much the students have improved with these Quick Writes over the year. They are not surprised when they see 
the state test results; the writing scores are greatly improved over the previous year’s scores.

As you read this chapter, consider the following questions:

Guiding questions

1. What writing skills do Mr. Burns’s students learn from participating in writing workshops? What skills do 
they learn from the Quick Write strategies?

2. If Mr. Burns wants to incorporate more technology in his writing workshops, what recommendations would 
you suggest?
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3. For the English learners in his class, what practices should Mr. Burns incorporate in his writing instruction?

4. How might the 6 + 1 Trait Writing Assessment and Instruction Framework help his students with expository 
writing? With narrative writing?
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