
Copyright material from [Beverly A. DeVries (2019), Literacy Assessment and Intervention for Classroom Teachers, Routledge]

SCENARIO

M
s. Young is the principal at Rockwell Elementary, a large school with eight fourth-grade classrooms. She 
is pleased with all her teachers, but every time she walks past Miss Brooke’s fourth-grade room, she 
notices a hum of student activity; neither Miss Brooke nor the students are ever sitting still. Students 

are reading together, designing graphic organizers together, or searching for information on the internet together. 
Throughout the school year, Ms. Young becomes familiar with Miss Brooke’s idea of active learning.

One day in early fall, Ms. Young notices that a number of Miss Brooke’s parents have checked into the school. 
She finds them in the school pit, a small amphitheater, where they are watching the students perform fairy tales with 
unique twists. The skits are hilarious, and the children are wearing paper plate masks. The students later tell Ms. 
Young that after reading The True Story of the Three Little Pigs, Miss Brooke invited them to write their own mod-
ern fairy tales. The students were so pleased with their fairy tales they asked Miss Brooke if they could turn them 
into scripts and then perform them for the parents. Miss Brooke tells Ms. Young that she had used the humorous 
story to engage her students in a critical literacy activity. It would be perfect, she believed, to illustrate how most 
stories can be told from a different perspective.

Just before Thanksgiving break, Ms. Young witnesses Miss Brooke and her students visiting Ms. Hackler’s 
first-grade classroom. Miss Brooke says to the first graders, “Each of my students has recorded a book that they 
think you will enjoy, and we’re here to give you copies of the books and show you how to listen to the stories 
online. We found the books at garage sales, and you can keep them. My students worked hard to read the books 
with expression and they added background music to fit the story. Each student will read the name of his or her 
book and place it in your listening center.” As the fourth graders introduce their books, their pride is obvious.

In January Miss Brooke’s class invites the second graders to the school pit and performs their own versions 
of familiar songs. They have written funny rhyming lyrics to such tunes as “London Bridge” and “On Top of Old 
Smokey.” They teach the second graders some of the words and have them sing along.

A few weeks later Ms. Young walks past Miss Brooke’s room and sees students in pairs around the computers, 
scanning in photos, writing essays and poetry, recording audio, and creating slideshow presentations. Ms. Young 
asks a student what they are doing and he explains, “We took pictures around our neighborhoods and wrote poems 
and essays about them. Now we’re putting them into a slideshow with sound and we’re going to critique them, 
revise them, and share them with our pen pals in Florida. They don’t know what the desert looks like.” Ms. Young 
asks them to invite her to see the slideshow presentations.

Yet another time Ms. Young observes groups of Miss Brooke’s students browsing through newspaper adver-
tisements. Each group is planning a party and trying to find the cheapest food and party favors from the ads, add 
up the cost, and see which group can give the grandest party for the least amount of money. Miss Brooke will use 
the winning group’s list to buy items for the party, which is to reward the class for reading two thousand pages 
during independent reading time, both in and out of school. Miss Brooke has documented the titles of the books 
and the number of pages read by each student.

When Ms. Young walks past the room in the spring, she notices another buzz of excitement. All the students 
are dressed in white tee-shirts that look like lab coats and the room is set up like a science fair. At each desk, 
or “station,” are materials necessary for an experiment and colorful brochures illustrating how to perform it. 
The students have searched the internet and Miss Brooke’s science experiment books and each has selected an 
experiment to perform at his or her station. They have each designed and printed a brochure so the other visiting 
fourth graders can do the experiment at home. For the afternoon, Miss Brooke’s students are scientists perform-
ing experiments for their visitors.

In addition to all these activities, several times throughout the year Ms. Young observes Miss Brooke’s class 
headed to the kindergarten and first-grade classrooms—books in hand to read to their buddies. They are always 
greeted with a flutter of excitement. When the state reading and writing test scores are announced at the end of 
the year, it is no surprise to Ms. Young that Miss Brooke’s class has outscored all the other fourth-grade classes 
in the district.

As you read this chapter, consider the following questions:

Guiding questions

1. What practices does Miss Brooke use to motivate her students to read and write?
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2. What other recommendations do you have to ensure that her students remain engaged in various activities?

3. In your opinion, what are the primary reasons Miss Brooke’s students’ scores were high?

4. What qualities and teaching practices make Miss Brooke an effective teacher?
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