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SCENARIO

M
r. Leu is excited about his first teaching position. He is one of eight third-grade teachers at Ranchlane 
Elementary, a large school with a diverse population. The school has two reading specialists and five 
reading interventionists. During the in-service days before the school year started, Mr. Leu learned that 
the reading specialists would be calling students out of each classroom to administer reading assess-

ments and would share the results with the teachers after they were scored. The third graders are to be tested 
during the fourth week of school. Mr. Leu is relieved that he does not have to administer the tests, but he thinks 
that four weeks is a long time to wait to find out his students’ reading levels, strengths, and needs.

During the first two weeks of school, Mr. Leu becomes aware of the wide range of reading abilities in his class 
and realizes he cannot wait for the test results from the reading specialists. He feels he needs to do some in-class 
assessments to immediately address his students’ needs.

During one of his university reading classes, Mr. Leu had tutored a struggling third-grade student from the 
university lab school. He had been required to administer two miscue analyses as pre- and post-tests and to take 
a running record over the passage a student reread. He found both of those assessments were great tools in help-
ing him understand the student’s reading needs. He remembered that during the first miscue analysis his tutee, 
Alice, had enjoyed filming herself reading a passage using the computer’s photo booth software program. Alice 
liked watching and hearing herself read the passage. After that session, Mr. Leu used the Photo Booth software 
during each tutoring session to motivate Alice to determine if she misread any words and if she read with expres-
sion. Mr. Leu thought that his third-grade students would enjoy using Photo Booth as well. As a bonus, it would 
also allow him to later listen to and analyze the students’ reading. He also decided to take a running record from 
one student during each guided reading session. During the course of one week, he would have a running record 
and one other passage from each student that he could analyze.

Using an interactive whiteboard and his laptop, he demonstrated to the students how to use the photo booth 
program. He read a short passage without expression and made a couple of errors. He played it back and asked 
the students for comments. Many students noticed the errors, and one student commented that he sounded like 
he was not interested in the passage because his voice was monotone. Mr. Leu complimented them on their 
observations.

Mr. Leu explained that they would all have a chance to read a passage into Photo Booth during center time 
and would be able to self-assess their reading. He laminated short passages of texts at different reading levels. 
Students were instructed to record the passage and then listen to it. As they listened, they used a Visa pen to circle 
words they misread and commented on their expression. On a separate piece of paper they were asked to write 
a short summary and then to comment if they would or would not recommend the passage to a classmate and 
why. Mr. Leu was pleased to have the students learn to assess themselves. The photo booth exercise allowed him 
to immediately begin tailoring instructional interventions to his students’ strengths and needs. Of course, he was 
also eager to get the test results from the reading specialists.

As you read this chapter, consider the following questions:

Guiding questions

1. Do you think it was prudent of Mr. Leu to assess his students informally before he received the results from 
the reading specialist? Defend your stance.

2. What other methods could Mr. Leu have used to assess his students?
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3. What reading assessments do you remember from elementary and middle school?

4. What is the difference between formative and summative assessments and between formal and informal 
assessments?

5. What are the possible strengths and weaknesses of each of the different formal and informal reading 
assessments?
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