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Speaking Strategies

ACTIVITY Grades K-2

Wordless Books
Using wordless books increases kindergarteners’ (Lysaker & Hopper, 2015) and English learners’ (Louie & 
Sierschynski, 2015) language development. First, teachers let students preview the book. Then teachers 
have students explain what is happening on each page. During the discussion, teachers can scaffold the 
student’s talk by using the correct words for the items and scenes the student is describing. Appendix A.5 
has a list of wordless books that range from easy plots to more complex plots. For the purpose of increas-
ing young students’ and EL’s language development, it is best to use wordless books with less complex 
plots such as Good Dog, Carl (Day, 1985), A Ball for Daisy (Raschka, 2011), and The Lion and the Mouse 
(Pinkney, 2009).

ACTIVITY Grades 2–8

Storytelling for Fluency and Flair
Students engaging in storytelling increase their oral fluency, oral expression, and confidence (Campbell & Hlusek, 
2015). As students read the story and rehearse their story to a partner or small group, they increase their read-
ing and oral fluency. When encouraged to use expression so the story comes alive to the audience, they work on 
expression, enunciation, and vocal control. Storytelling is especially great for English learners as they practice 
correct pronunciation and vocal inflection. They also gain confidence needed to speak in front of peers. The fol-
lowing are steps to use to get students to succeed in storytelling.

1. Student self-selects a story they really enjoy. It is best not to choose a cumulative/predictable story line as the 
lines must be memorized.

2. Student does repeat readings of the story so they become familiar with the sequence of the story.
3. They read the book to a peer to see if the peer agrees it is a great story to share with the class.
4. Student begins to visualize the main points to the story.
5. Student creates a Mt. Plot (See Chapter 9 for details) or other type of storyboard so she can remember the 

main points.
6. Using Mt. Plot or other storyboard, student practices telling the story, not concerned about using the exact 

words each time.
7. Practice! Practice! Practice to a small group of friends and/or family so student remembers the story and can 

make the story come alive through expression, facial expressions, and appropriate gestures.
8. Students tell the stories to the class!

ACTIVITY Grades 2–8

Book Talks
Hudson (2016) uses book talks to engage students in academic talk. Students choose a narrative text that really 
interested them and they give a one to two minute talk about the book. It is not a book report in which they give 
the entire plot; a book talk gives opportunity for the student to share why they enjoyed the book. The following 
steps should be taken to ensure quality book talks.

1. Teacher models book talks by showing videos from the internet in which students are giving book talks.
2. Students discuss with peers what they observed with the book talk. The title, author, character, and main idea 

of story.
3. Teacher provides direct instruction via a template on what to include in the book talk. The template is com-

plete sentences so students learn the importance of formal presentations. They give the title; author; main 
character(s); the beginning, middle, and end of the story; and one reason why they should read the book.
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4. Students practice in small groups.
5. Students give the book talk while holding the book.
6. If necessary the teacher models a book talk again if students tend to get off track.

ACTIVITY Grades 2–8

Book Discussions
Mills (2009/2010) suggests that when students orally activate prior knowledge about a particular book, students 
learn from peers and may also understand that different cultures may approach a topic from a different perspec-
tive. The discussion also helps students to respect other classmates’ ideas. During a shared reading Mills encour-
ages students to make oral inferences that build students’ knowledge and corrects incorrect inferences. She also 
encourages students to discuss the text structure that the author used and introduces them to new text structures 
such as blogs, wikis, and online synchronous chats.

ACTIVITY Grades 2–8

Group Book Talks
Hudson (2016) suggests that small groups of two or three students who read the same book, give a group book 
talk. One student gives the title, author, and setting. The second student names the character and the main prob-
lem or events. The third student gives the ending to the story. Finally each of the three students give one reason 
why classmates should read the book.

ACTIVITY Grades 2–8

Three-Step-Freeze Frames
Many students enjoy playing charades and having classmates guess the word or idea. In Three-Step-Freeze 
Frames, small groups of students create a freeze frame (still-life pantomime) of a scene within a story (Hudson, 
2009/2010). There is no action and no words. For example, a group of students can do a freeze frame of “The 
Hare and the Tortoise.” One student depicts the Hare running, sleeping, or waking; while another student does 
a freeze of the Hare plodding along. The third student does a freeze, representing another animal cheering on 
the Tortoise.

Listening Strategies

ACTIVITY Grades 2–8

Collaborative Discussions
Speaking Listening Anchor Standard 1 stresses the importance of students listening to others as they discuss a 
topic or books. After kindergarteners have completed a unit on Eric Carle, Tomi DePaola, or Laura Numeroff, 
they can discuss in small groups which was their favorite book and give one reason they like that book. First 
graders would be required to build on the previous statement by saying something like, “Kim, I also liked If You 
Give a Mouse a Cookie (Numeroff, 1985), but I preferred If You Give a Pig a Party (Numeroff, 2005) because 
after I had ice cream at my party, I had to change my clothes too.” If teachers model discussions that build on the 
previous discussion, students can first use the model and then elaborate as they become more skilled at piggy-
backing. By the time students complete eighth grade, they are expected to not only build on previous comments, 
but also refer to evidence found in the text.
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ACTIVITY Grades 2–8

Videos
Teachers who have access to YouTube, can show videos of many of children’s favorite authors, such as Tomi 
dePaola for young students and Richard Peck for older students. Before viewing the YouTube on an author, a 
teacher gives students a K-T-W-L chart, in which students write in the first column everything they know about 
the author. Under the “T” they write everything they think they know, while under the “W” they write everything 
they want to learn. Students then put down their pencils, and view the video. After the video, students record 
everything they learned about the author. Then students can share with the group what they wrote and can write 
down classmates notes that they forgot to record.

Listening to YouTube and videos can also be on any topic being studied in science or social studies. Fig-
ure 4.6 has a K-T-W-L chart, which is discussed in greater length in Chapter 10.

ACTIVITY Grades 2–8

Audio Speeches
In order to meet the listening standard, teachers need to create listening activities around a specific task and 
give the students the task before they are asked to listen and respond. For example, before listening to one 
of Dr. Martin Luther King’s speeches (www.americanrhetoric.com/top100speechesall.html) teachers can ask 
students to listen for the main topic with one or two supporting details that he gives to each main point. 
Later in small-group discussions, students can discuss what they thought to be main ideas with supporting 
points.

K T W L

Author of 
children’s books

Illustrator How many 
books he wrote

Wrote and illustrated 240 books

Signs name 
with heart

First publisher never looked at his  
pictures as she talked on phone. She told 
him to come back when he learned how 
to draw.

Figure 4.6 K-T-W-L Chart.

Topic: Tomi dePaola YouTube

Source: Interview with Author Tomie dePaola Part 1 by B. Kenower (December 18, 2008)

www.youtube.com/watch?v=aGfK26oDhY4

ACTIVITY Grades 2–8

Listening to Informational Text
A different type of listening activity for students can include the teacher reading an informational text about 
some famous Americans, such as Benjamin Franklin and his many inventions, and asking students to fill in a 
graphic organizer that fits a descriptive text. (See Chapter 10 for Descriptive Graphic Organizer.)
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ACTIVITY Grades 2–8

Writing an Ending to a Story
A third type of listening activity could be the teacher reading a book such as The Empty Pot (Demi, 1999) and 
explaining to the students that he will stop reading the book at the climax (as Ping presents his empty pot to the 
Emperor), and they will be asked to write a plausible ending to the story.

ACTIVITY Grades 2–8

Origami
A listening activity that can challenge students is for teachers to give step-by-step directions for a simple origami 
object. Students need to closely listen as each step is read once or twice, depending on the age of the students, 
and do the folds so they create the object. Steps to create simple origami objects can be found at www.easypeasy-
andfun.com/easy-origami-for-kids.
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