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ACTIVITY Grades K–2

Clapping Syllables to Familiar Songs and Rhymes
Teach the children the following rhymes, then have them clap their hands or slap their knees for each syllable. All 
of the following rhymes can be found in My Very First Mother Goose (1996), edited by Iona Opie and illustrated 
by Rosemary Wells.

•	 “Jack and Jill Went up the Hill.” (Most words have one syllable.)
•	 “Hey Diddle, Diddle.” (Many two-syllable words.)
•	 “Humpty Dumpty.” (Many one- and two-syllable words.)
•	 “Down at the Station, Early in the Morning.” (A great combination of one- and two-syllable words.)

ACTIVITY Grades 3–6

Clapping Syllables to Multisyllable Words
Older students also need to hear syllables within words as they analyze multisyllable words and write them. 
For this age group, find multisyllable words in poems that you read together. You say the multisyllable word 
and the student taps his fingers as he repeats the word. For example, streptococcus is a fun word in “My 
Brother Doesn’t Like to Share” (Lansky, 2000). Say the word and have the student tap as he pronounces 
strep-to-coc-cus.

ACTIVITY Grades K–1

How Many Syllables in the Zoo?
Using the game board and picture cards found in Appendix D.4 and the directions for using them in Appendix 
D.3, have the student select a picture card from the stack. She says the word and claps the number of syllables. 
If she claps the correct number, she moves forward that number of spaces on the game board. If she claps the 
number of syllables incorrectly, she moves backward that number of spaces. You may need to help the student 
with unfamiliar animals.

INTERVENTION STRATEGIES AND ACTIVITIES

The following section includes a number of activities that correspond to the seven dimensions of phonemic 
awareness. You may believe it is not necessary for students to develop all seven dimensions. However, some 
students, especially English learners and those who are inattentive in a large group, may benefit from these 
language activities, especially one-on-one or in a small group, which gives them more intensive exposure to 
language sounds (Hadaway et al., 2001; Taylor et al., 2000). Many children become aware of the sounds of 
the English language through game-like activities and sustained exposure to singing and rhymes. Remember 
that games are a part of childhood play and meant for entertainment, not direct instruction. Therefore, the 
emphasis should not be on teaching phonemic awareness, but rather on playing with language in an enjoy-
able, relaxed manner. Instructions written for small groups can be modified for use with individuals and vice 
versa.
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ACTIVITY Grades K–3

Sound Boxes
Sound boxes, developed by Elkonin (1973), demonstrate how words are made up of smaller pieces. When work-
ing with sound boxes, begin with three-letter words in the consonant–vowel–consonant (CVC) pattern.

1. Fold up the bottom of a large sheet of construction paper to make a pocket and staple the ends. (See Fig-
ure 5.8.) Use different colors of paper to represent different sounds, although the same color does not always 
have to match a particular sound.

2. Place three different colored slips of paper in the 
pocket, one over “Beginning,” one over “Middle,” 
and one over “End.” Because the focus is on sounds 
and not letter names, it is not necessary to put the 
letters on the slips of paper.

3. Select words systematically. McCarthy (2008) sug-
gests teachers choose first from level one words, 
which are the easiest for young students to dic-
tate, to level three words, which are a little more 
difficult.
a. Level 1: words with three phonemes that begin 

with /s/, /f/, or /m/ because the “flow of breath 
is not constricted” (p. 347) as these sounds are 
made.

b. Level 2: words with three phonemes that begin 
with /d/, /k/, or /t/. These phonemes are “stop-
consonant sounds” that feature a distinct break 
between these initial phonemes and the next 
phoneme.

c. Level 3: words that begin or end with a conso-
nant blend, such as /gr/ and /mp/. Blends are so 
closely connected that young students have a difficult time segmenting them.

4. After sharing a song, poem, or book with rimes, select one word with the CVC pattern, such as sun. Bear et al. 
(2011) suggest singing the following song to the tune of “Are You Sleeping, Brother John?”
Beginning, middle, end; beginning, middle, end.
Where is the sound? Where is the sound?
Where’s the ssss in sun?
Where’s the ssss in sun?
Let’s find out. Let’s find out. (p. 123)

5. After singing this verse, the child selects the position of the sound by selecting the first card. This activity can 
also be used when listening for final consonant sounds by changing the third line appropriately.

ACTIVITY Grades K–3

Alphabet Sound Booklets
1. Give the child a magazine and have her find three or four pictures that begin with a designated consonant.
2. Have the child tear or cut out the pictures and glue them onto 3 × 5 index cards.
3. Put the letter on an index card and use it as a cover for the booklet.
4. Make a booklet for each consonant by using a comb binding to secure the pages.

Beginning Middle End

Figure 5.8 Sound boxes.
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ACTIVITY Grades 1–3

Spanish/English Concept Books
Many concept books (books that help children discriminate among letters, numbers, colors, shapes, and other 
concepts by featuring illustrations of the concept) are bilingual (Spanish and English). These books are great to 
use when tutoring, because most authors use objects that have phonemes common to both English and Spanish.

Recommended concept books are presented in Appendix A.8. You may pair two native Spanish speakers—
one who knows some English and another who knows very little English. Instruct the student who knows some 
English to look at the pictures and pronounce both the English and Spanish words for the images, and then to 
have his buddy say the word in English. Explain to the “student teacher” how important it is for him to pro-
nounce the English word to the best of his ability because he is helping his classmate.

ACTIVITY Grades K–1

Remember the Beginning Sound!
This activity is played like the popular game of Memory or Concentration.

1. The picture cards (see Appendix D.5) are placed face down on the table or floor.
2. The teacher and student take turns turning over two cards at a time. The player says the words on the cards; 

if the two words begin with the same sound, the player must isolate the beginning sound by saying it.
3. If the player recognizes that the words do begin with the same sound, the player keeps the two cards.
4. If the player does not pick up two cards that begin with the same sound or if the player does not recognize 

that the words begin with the same sound, the player turns the cards back over in their places.
5. The objective is for the players to collect as many cards as possible. Begin the first game with cards of two 

different letters and then proceed to cards with three and four different letters.

ACTIVITY Grades K–2

Initial Sound Bingo
Make copies of the picture bingo cards provided in Appendix D.6 and laminate them. Make more than one set 
if a large group is going to play. Call out words from the following list. Each participant puts a marker on any 
image of a word that begins with the same letter sound. Participants try to get five in a row in a vertical, hori-
zontal, or diagonal line.

WORD LIST

basket kick tip doughnut potato
cards love very farmer rooster
Dad move want game Santa
First no yell jelly telephone
Go pick zip lace water
Hard rise bump mom yellow
Jump stand camel nice zap

Note: Because the game focuses on initial sounds, accept responses that confuse c and k words.

ACTIVITY Grades K–2

Toss the Cube
Using cubes like those found in Appendix D.7, students toss a cube, say the sound the letter makes, and name 
one word that begins with that sound.
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ACTIVITY Grades K–1

Go Fish
For kinesthetic learners in the semi-phonemic stage, Go Fish reinforces initial sounds of words. First, using pic-
tures of objects known to students as “fish,” attach a magnetic strip on the back. Place the fish on a large piece 
of blue butcher paper. Have the students use the fishing pole (a stick attached to a piece of string, with a magnet 
as a hook) to fish for a word. Students then say the initial sound and name the first letter of the word. Appendix 
D.8 has templates of fish for each letter of the alphabet.

ACTIVITY Grades 1–8

Identifying Rhyming Words in Poetry
One useful activity for any age students who cannot hear rhyme is for you to read an age-appropriate poem to 
students and ask them to listen for rhyming words. An example in “My Grandma’s Teeth” (Lansky, 2000) uses 
rhyme (bright/night) and similes: Teeth like stars that are “sparkling bright,” and teeth like stars that “come out 
at night” (p. 27).

Using poetry to help middle-school students listen for rhyme can aid their spelling skills. Choose short 
poems intended for adolescents and instruct them to listen carefully for words that sound the same at the end. 
For example, “Good Models,” a poem in Bagert (1997), is appropriate for older students because it references 
Elizabeth Browning, Emily Dickinson, and Walt Whitman. It includes the rhymes frowning/Browning, change/
strange, weird/beard, and rule/school.

Verify that the student understands the rhyme by asking for another word that rhymes with rule. Then use 
one of Bruce Lansky’s poems, whose humor appeals to middle-school students, and ask the student to identify 
the rhyming words. Here are a few suggested poems, all from Bruce Lansky’s My Dog Ate My Homework! 
(2009) collection. Each of these poems has the ABCB pattern.

•	 “My Dog Chewed Up My Homework”
•	 “Measles”
•	 “There’s a New Cook in the Cafeteria”
•	 “Confession”
•	 “A Bad Case of the Giggles”

ACTIVITY Grades K–1

Humpty Dumpty Board Game
After reading “Humpty Dumpty,” assemble the game board provided in Appendix D.9 and follow these directions.

•	 The game is for two participants.
•	 Turn all Humpty Dumpty halves upside down.
•	 Assign one side of the board to each participant.
•	 Decide who goes first.
•	 The first participant picks up a Humpty Dumpty half, pronounces the word, and checks to see if there is a half 

on her side of the wall that rhymes with it. If the participant has a rhyming picture and can correctly match it 
with its half on her side of the board game, she receives another turn. If she does not have a match or cannot 
identify the matching piece, her half is again turned upside down and put back in the playing pack.

•	 The objective for players is to get all the matches on their side of the wall.
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ACTIVITY Grades 1–3

Odd-Card Out!
Using the picture cards from “Remember the Beginning Sound” (Appendix D.5), place three cards in front of the 
student. Two begin with the same initial sound, and the other is the “odd” picture card. The student must pick 
out the picture card that does not begin with the same initial sound as the other two.

As an example, place the cards with a picture of a fish, boat, and bat in front of the student. She must pick 
out the fish card as the “odd” card. Work with any particular sounds that give the student trouble.

ACTIVITY Grades K–1

Children Are Sounds
Some students learn best through kinesthetic activities. This activity will help both kinesthetic and visual learn-
ers; it is designed for small- or whole-group learning.

1. Call three students to stand in a straight line in the front of the group. You then stand behind them.
2. Assign each student a sound (e.g., first child is /h/; second child is a short /a/; and the third child is /t/).
3. Tell the group each student’s sound, and then ask them to say the sounds as you point to each student. Point 

slowly at first and repeat a few times. Go faster each time.
4. Ask the group what word (e.g., hat) the three students represent.
5. Ask the group to say the three sounds again while you point, then give a swooping gesture to have the group 

say the word.
6. Repeat with other students and other words.

ACTIVITY Grades K–1

Blending with Puppets
This activity works well with young English learners in the shy, silent stage, who may be reluctant to speak for 
themselves but willing to talk through a puppet (Vaughn et al., 2005). The activity works best with one child at 
a time, but can be performed with a small group of up to five students.

1. Put on three finger puppets (any puppets will do) and explain to the student(s) that the puppets can only say 
sounds, no words.

2. Instruct the student(s) to listen carefully as the puppet says its sound. For example: Puppet #1 is /p/, Puppet 
#2 is a short /a/, Puppet #3 is /n/.

3. Have the student(s) repeat the sound as each puppet says its sound.
4. Repeat steps 2 and 3 a little faster each time.
5. Then ask the student(s) what word the three puppets make together (pan).
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ACTIVITY Grades 1–3

Onset and Rime Blending Card Game
Use the words listed below from the picture cards provided in Appendix D.5. Place three cards in front of the stu-
dent; for example, the cards with pictures of the fish, cat, and hat. Then say the onset and the rime for one of the 
cards. For example, say, “I see a /k/ plus at.” The student must pick up the cat card and say the word. Continue 
the activity by placing a new card with the fish and hat cards; for example, the bed card.

PICTURE CARDS TO USE

ball cat frog key net rake top

bag cup gate king nose rat vase

bat dog goat lock pail ring vest

bed fan ham log pan rug web

bee fin hand map pen sink well

box fish hat mouse pig socks wing

cake fork jar nest pin sun wig

ACTIVITY Grades 1–3

Blending Individual Sounds Card Game
Use the picture cards named below from Appendix D.5. Draw two cards and place them in front of the student. 
For example, the two cards may be the pictures of the bell and the bat. Ask, “Which picture is /b/ plus /a/ plus 
/t/?” (say each sound separately, but do not distort the sounds). The student must say the word and select the 
correct card.

PICTURE CARDS TO USE

ball (/b/ + /a/ + /l/) cat gate log pig top

bat coat goat lock pin tub

boat (/b/ + /o/ + /t/) cup gum map pipe tie

bell dog ham moon rat web

bed dime hat net rake wig

bag duck jet nose road zoo

box fan jug nut rope

bee fin kite pan rug

cake five key pen sun

ACTIVITY Grades 1–3

Segmenting Individual Sounds (Card Game)
Use the same picture cards from Appendix D.5. The student draws a card from the deck and segments each sound 
of the word. For example, if she draws the picture card of the pig, she must say, “/p/ plus /i/ plus /g/.”

Next, reverse roles with the student. Draw a card and say each individual sound. The student must determine 
if you are correct. Try making some errors to see if the student recognizes them.
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ACTIVITY Grades K–1

Children and Sounds
This activity is similar to “Children Are Sounds” and is good for kinesthetic learners. It also has students delete 
sounds.

1. Choose a three-letter word, such as bat, sit, or ham, and assign one letter sound to each child. For example, 
Carolyn is the /b/ sound, Victor is the short /a/ sound, and Juan is the /t/ sound.

2. Line up the three children in a row in the correct order: b a t.
3. Ask them the following set of questions.

• What sound is Carolyn?
• What sound is Victor?
• What sound is Juan?
• What word do the three sounds make?
• Now let’s have Carolyn sit down.
• What word do Victor and Juan make?
• Now let’s have Carolyn stand back up. What word do we have now?

This activity can be done with any word in which one letter can be deleted to form another word (e.g., sand, ball, 
Jill, sit, meat). Words such as right and sound, of course, do not work.

ACTIVITY Grades 1–3

Moving the Tiles
1. Cut seven 2 × 3 × 2 tiles from seven different colors of poster board. You can laminate the pieces so they can 

be used over a period of time.
2. Lay out three different colored tiles in front of the student (e.g., blue, red, and yellow). Assign a letter sound 

to blue (e.g., the /b/ sound), another sound to the red tile (e.g., the short /a/ sound), and a third sound to the 
third yellow tile (e.g., the /t/ sound).

3. Ask him to say the word that the tiles make.
4. Remove the blue tile and replace it with a white tile, calling it the /f/ sound. Again ask the student to pro-

nounce the new word. Do this activity first with three tiles and later add the fourth tile to form four-letter 
words.

The following are lists of suggested words. Note that the child is to replace the initial sound of each of the 
words in the list with the sound of the letter that is on top of the list.

S M B P H

Pat Late late (bait) Sat Sat

Pit Neat meat meat Pit

Neat Ball call ball (Paul) Meat

Ham Bat sat Bat Sam

Boar Bake cake ham Late

Bake Fan fill Bill Neat

Ring Cart sit Sit Ball

Round Night soar cart cart (heart)

Right Round turn Cup Fill

pear bear Farm

wig Wig Fair

site night (height)
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ACTIVITY Grades K–1

Attending to Differences between What They Expect to Hear and What They Actually Hear
In a small group, so you can do some “kid-watching assessment,” read familiar rhymes out loud, but occasion-
ally reverse, substitute, or swap words (Adams, Foorman, Lundberg, & Beeler, 2013). Assess whether students 
are listening carefully to what you are saying. Here are a few examples (be sure students are familiar with the 
original rhymes):

Baa sheep black
Old Queen Cole was a merry ole soul
Mary had a little dog
Dub-a-dub-rub
The five little kittens who mittens their lost

If students do not catch the word reversal or substitutions, they may not be listening carefully. Poor listening may 
result in students not hearing phonemes, so be sure nothing is distracting students from the task at hand.


