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SCENARIO

r. Morris taught fifth grade for three years but moved to second grade this fall. He is amazed that one 
group of students confuses simple words such as with, when, where, went, and who. Often these stu-
dents keep reading without realizing they have misread the word. From their retellings it is obvious 

they are reading words and not reading for comprehension.
Another group of students looks at him when they do not know a word. They expect him to say the word 

or they simply skip it. Often these words have more than one syllable, such as together, mountain, vacation, 
and important. Mr. Morris knows both groups need extra help. The first group needs help learning simple sight 
words, and the second group needs help learning to recognize syllables within polysyllabic words and other 
strategies that will help them when they encounter an unfamiliar word when engaging in independent reading. 
The second-grade teachers in his building have high school interns who are planning to be teachers, and Mr. 
Morris is fortunate to have three interns working with him for an hour each day. Mr. Morris decides that he will 
ask these interns to read and write with the students who are working at grade level, while he works with the 
struggling readers. For the students who do not recognize their reading errors, he makes a set of flash cards with 
the Fry phrases and sentences (see Appendix B.7). He sorts the cards into groups of five, beginning with the first 
five phrases. He keeps track of which words the students have learned. He has these students read some books 
that are easy for them; he also reads more difficult books with them so they understand that reading entails more 
than recognizing words.

For the students who do not attempt to pronounce unknown words, Mr. Morris makes four sets of cards. 
The first set has compound words such as butterfly, mailbox, backpack, piggyback, backyard, downtown, and 
homework. He helps the students look for two small words in the longer word. Mr. Morris makes a second set of 
cards for them, each featuring one element of a compound word. The cards include these words: butter, fly, box, 
mail, pack, back, yard, piggy, down, town, work, and home. Students are instructed to put two cards together to 
make one longer word. The third set of cards includes words with affixes (e.g., return, disagree, singing, laughed, 
lovely). With this set, he again helps students look for the prefixes and suffixes. The fourth set of cards has base 
words (e.g., turn, do) and affixes (re-, un-, -ing, ly); with these cards, he challenges the students to create as many 
words as possible by combining the base word with prefix and/or suffix. Mr. Morris also teaches students how 
to read to the end of a sentence to see what word would make sense (both in terms of meaning and the part of 
speech).

Mr. Morris knows what both groups need in order to become fluent readers. He also knows that it is wiser 
to have interns read with proficient readers than to have them work with struggling readers who need more 
guidance.

As you read this chapter, consider the following questions:

Guiding questions

1. Do you think it is necessary that young readers recognize simple words automatically?

2. How would you assess a student’s ability to recognize sight words?
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3. What other activities could Mr. Morris use to help the students needing work in learning sight words?

4. What other activities could Mr. Morris use to help those needing work in learning to recognize syllables in 
polysyllabic words? What are some generalizations about polysyllabic words that could aid in his students’ 
visual analysis of them?


	Text Field 2: 
	Text Field 3: 
	Text Field 4: 
	Text Field 5: 


