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Name: Kaylee Date: January 15

VOCABULARY BOOKMARK

Title: Ruby Holler

Author: Sharon Creech

Word: Worrywart

Definition: Someone who worries
unnecessarily about some 
small incident that might
happen.

Sentence: “Listen to us,” Sairy said.
“A couple of worrywarts.”

Figure 8.9 Sample vocabulary bookmark.

INTERVENTION STRATEGIES AND ACTIVITIES

Teachers need to use a wide variety of strategies to prevent students from becoming complacent about word 
study. Teachers should also enjoy word study and make it engaging for students (Brabham et al., 2012; Fez-
ell, 2012; Graves & Watts-Taffe, 2008). As noted earlier in this chapter, learning words in an isolated context 
is rarely beneficial. The practice of giving students 10 vocabulary words on Monday and testing them on 
Friday often leads to frustration and no sense of personal ownership of the words. Words learned in the con-
text of a social studies or science unit or from stories and poems are words students will use and remember. 
All of the strategies explained in this section should be associated with topics being studied.

ACTIVITY Grades 4–6

Vocabulary Bookmarks
Draw students’ attention to new vocabulary words as they listen to a teacher read and as they read indepen-
dently. One strategy to increase upper-elementary students’ expressive and receptive vocabulary is to have them 
“collect” interesting words and make a bookmark with the words and definition (Baumann, Ware, & Carr-
Edwards, 2007). This activity should help students develop independence in acquiring vocabulary knowledge, as 
specified in the CCR Anchor Standards for Language.

During shared reading and independent reading, invite students to note descriptive verbs such as saunter, 
slithered, and lollygag. Then have them create a bookmark that includes the information seen in Figure 8.9.

Alternately, during independent reading students can create a specific vocabulary bookmark that they keep 
with the book and refer back to as they continue reading. See Appendix D.17 for a template.

Language Gestalts Grades 1–8
Use a language gestalt activity when teaching groups of words. Language gestalts are clusters of words; for 
example, tier two words (those that students should know, but are not domain-specific) or tier three words 
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(domain-specific) that are related (Brabham et al., 2012) and/or words unique to the unit of study. For example, 
a language gestalt for primary students studying reptiles could have the following tier three words: habitats, prey, 
predator, python, anaconda, black mamba, cobra, alligator, crocodile, gecko, chameleon, iguana, lizard, tortoise, 
turtle, and any other words associated with reptiles. A gestalt for middle-school students studying the various 
types of figurative language could have the following words: personification, metaphor, similes, onomatopoeia, 
oxymoron, and hyperbole. Language gestalts for tier two words could be grouped as happy words (e.g., exuber-
ant, ecstatic) and speaking words (e.g., whisper, stuttered). To help students learn clusters of words, create color-
ful posters of the word groups and display them around your classroom. The purpose of gestalt word posters is 
to brighten the classroom with words!

ACTIVITY Grades 3–8

Morphology Tic-Tac-Toe or Bingo
As you introduce students to prefix, suffix, and root families, review the definitions of the word parts through 
a game of tic-tac-toe or bingo. For primary students, use tic-tac-toe cards so the game moves quickly; for upper 
grades use bingo cards, which have more spaces. Both games help students learn to analyze word parts as speci-
fied in the CCR Anchor Standards for Language.

To play either game, put a list of words that have been studied on the board. Provide at least twelve to fifteen 
words per tic-tac-toe card (Figure 8.10), and thirty per bingo card (Figure 8.11). Have students choose words 

transmit

remit

submit

permit

intermittent

emit

omit

admit

commit

Figure 8.10 Example morphology tic-tac-toe card.

B I N G O

phobia claustrophobia acrophobia aquaphobia postpone

component opponent proponent expose impose

deposit posture position expound impound

sentiment consent resent dissent sentimental

sense sensation sensitive sensory dissension

Figure 8.11 Example morphology bingo card.
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from the board to fill in the spaces of their card, in any order they choose. Then call out the meaning of word 
parts; for example, for the word emit, say “out,” and for the word transmit, say “across” and “send.” Students 
who have the words on their cards will mark them. In either game the winner is the first student who fills in a 
row, column, or diagonal. Appendix D.13 provides a blank template for the bingo game.

ACTIVITY Grades 6–8

Example of Meaning
As stated earlier, Kucan (2012) encourages teachers to consider five features (semantics, phonological, ortho-
graphic morphology, and syntax) of a word when studying vocabulary. To focus on semantics, generate situations, 
context, or examples of a word to get students to learn the context in which it can be used. Begin by giving students 
three words they have been studying and three sentences presenting situations, a context, or examples of the word. 
For example, you may select the words dignity, audacious, indignant, and provide the following three sentences:

1. The coach’s face turned bright red when his top player missed the free throw at the end of the game.
2. James walked over to the opponent, shook his hand, and said, “Congratulations,” even though he lost the 

tennis match.
3. Maggie walked boldly into the principal’s office with glaring eyes, determined to argue with the principal that 

she did not deserve detention even though she knew she broke the rule.

Students match the sentence with the word that best describes what the sentence communicates.
After modeling a few examples, have students pair up and create descriptive sentences about the vocabulary 

words they are studying. Students can challenge their classmates with their sentences.

ACTIVITY Grades 4–8

Word Box
In order to keep students aware of new, interesting words they encounter during their independent reading time 
or during conversation at home, create a word box for the classroom (Fezell, 2012).

 1. Label a box as “word box” and place a stack of 3 × 5 cards by it.
 2. Throughout the week, instruct students to collect words, and write the word with the sentence in which they 

found the word, the source (e.g., book/author, conversation with family member), and their name on a 3 × 
5 card.

 3. At the end of the week, go through the words, and select five tier two words to teach the following 
week.

 4. On an index card, write the word, an explanation/definition that students can understand, the sentence in 
which the word was found, the source/author, and the name of the student who added the word. Put the 
index cards on the chalk tray rail or other ledge in your classroom.

 5. On Monday, introduce the words and discuss them with the class.
 6. On Tuesday, using a flip chart or whiteboard, write a different sentence in a different context than the one 

the student provided on the card.
 7. On Wednesday and Thursday, engage students in various activities to “play” with the words.
 8. On Friday, prepare questions for ten words (the five for the week and five from previous weeks).
 9. Give each student a set of small red, green, and yellow cards. Call on one student to answer each question 

and ask the other students to hold up one of three cards—red for the wrong answer, green for the correct 
answer, or yellow for not sure.

10. From the display of cards, assess students’ understanding of the words. If the majority of the students did 
not have the correct answer, discuss the word.

11. Discuss any words that were added to the word box but not chosen for the exercise with the students who 
submitted them. This keeps all students interested in participating.
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ACTIVITY Grades 4–8

Figurative Speech
Authors spice up their narratives and poems with many types of figurative language. Introduce figurative lan-
guage, give examples, write original examples, and encourage students to find all of the following in the text they 
are reading: synonyms, antonyms, homophones, alliteration, slang, similes, metaphors, hyperbole, idioms, oxy-
morons, homographs, acronyms, and personification. Create a word wall where students can add their original 
creations or ones they find in books. Christopher Paul Curtis’ books Bud, not Buddy (1999), The Watsons Go 
to Birmingham—1963 (1995), and Elijah from Buxton (2007), and Richard Peck’s A Long Way from Chicago 
(1998) have many slang words and examples of figurative speech that pique students’ interest. For example, in 
Elijah, Curtis describes Ma’s reaction to the toady-frog on her lap this way: “[she] jumped straight out of the 
rocker. Yarn and needles and buttons and the toady-frog and the half-knit sweater flewed all over the stoop like 
your guts do after you been hoop snake bit! Ma’s knitting spectacles jumped partway up her forehead and she 
started hopping up and down and slapping at her skirt like it’s afire” (2007, p. 14). This activity can help students 
understand figurative language and how an author’s word choice can influence the tone and meaning of a text, 
both specified in the CCSS related to vocabulary.

ACTIVITIES Grades K–3

Language Experience Approach (LEA)
The language experience approach (LEA) can be traced back to the late 1930s (Lamoreaux & Lee, 1943). LEA 
was widely used in New Zealand in the late 1960s and 1970s (Ashton-Warner, 1963; Holdaway, 1979) as an 
effective technique to introduce children to their oral vocabulary in written form. In the 1970s Roach Van Allen 
(1976) used it as an approach to teaching literacy in the United States. Today, LEA is used in many different con-
texts. LEA views reading, writing, and the other language arts as interrelated, and it uses students’ experiences 
as the basis for reading materials.

For example, after you and your students share an experience, such as a science experiment or a schoolyard 
safari focused on environmental noise or identifying types of trees, flowers, or insects, discuss what you have 
seen. If you use technical terms, then the students will begin to use them as well. Facilitate the creation of a 
word-web about the experience. Next, have a student think of a sentence about the experience and write it down 
exactly as the student says it. Have the student read the passage aloud. If the student thinks the sentence does 
not sound right, he may change it to be more grammatically correct. When used for vocabulary instruction, the 
purpose of the LEA is for a student to dictate a passage that includes words from his expanding vocabulary and 
then read it back to the teacher. This activity can also be done with a small group of students, and it is especially 
good for English learners.

The following four ideas are variations of the LEA and can be performed with individual struggling readers. 
The teacher acts as the scribe for each activity, while the student reads and rereads the passage.

ACTIVITY Grades 1–8

Wordless Books
Wordless books are useful for students with limited language experiences and students who are learning 
English (see Appendices A.5 and A.6 for title lists). Some wordless books, such as Deep in the Forest (1976) 
by Brinton Turkle and The Bear and the Fly (1976) by Paula Winter, are appropriate for younger children, 
while older children enjoy Freefall (1988), Tuesday (1991), Sector 7 (1997), Flotsam (2006), and The Three 
Pigs (2001), all by David Wiesner. (Wiesner’s books appeal to upper-elementary and middle-school students 
because of their more developed plots.) When using wordless books, talk through the book a number of times 
with the student. During these discussions, point out different aspects of the pictures while introducing new 
words to the student. Then have the student dictate the story to you. Using adhesive notes, post the text on 
each page. Finally, have the student read her story a number of times in order to learn the new vocabulary 
words in print.
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ACTIVITY Grades 1–3

Science Experiment
After reading The Empty Pot (1990) by Demi, help your students plant lima beans in clear plastic cups. Each 
day have them dictate notes on their observations and discuss them with you. Use technical terms such as soil 
(instead of dirt), seed (instead of bean), sprout, embryo, and root. Each day the students should read their previ-
ous entries. Note: lima beans grow quickly, so students with short attention spans see results fast.

ACTIVITY Grades 1–3

Schoolyard Safari
In the fall or spring during the changing seasons, take your students outside and write a book based on the fol-
lowing pattern. Encourage vivid use of adjectives (e.g., decomposing leaves, howling winds, multicolored hues, 
or budding blossoms).

On the playground, I see _____________, _____________, and _____________.
On the playground, I hear _____________, _____________, and _____________.
On the playground, I smell _____________, _____________, and _____________.
On the playground, I feel _____________, _____________, and _____________.

Grades 1–4

ACTIVITIES Grades K–6 English Learners

Total Physical Response
As the name suggests, Total Physical Response (TPR), developed by James Asher (1982), is a strategy that empha-
sizes using the body to act out a word or phrase so that it is easy for English learners to understand its meaning. 
If a student has limited English skills, use TPR to demonstrate the meaning of common commands the student 
must know. TPR steps include the following:

1. Pronounce the vocabulary word and then use actions to demonstrate its meaning.
2. Repeat the word and actions.
3. Invite the students to perform the action simultaneously with you.
4. Say the word or phrase without performing the action but have the group do it.
5. Say the word or phrase and ask an individual student to perform the action.

The following is an example of a teacher using TPR with a small group of kindergarten English learners who 
have never cut with scissors. The key vocabulary concepts the teacher wants the students to grasp are scissors, 
cut, and kite.

TEACHER: Take scissors. (Action: takes scissors from the center of the table.)
TEACHER: Take scissors. (Action: repeats taking scissors from the center of the table.)
TEACHER: Take scissors. (Action: teacher and students each take scissors from the table.)
TEACHER: Take scissors. (Action: the students, without the teacher, take scissors from the table.)
TEACHER: Juan, take scissors. (Action: Juan takes scissors from the table.)
TEACHER: Take scissors and paper and cut the paper. (Students already know the word paper.) (Action: teacher 

takes scissors and paper and cuts a blank sheet of paper.)
TEACHER: Take scissors and paper and cut the paper. (Action: teacher takes scissors and paper and cuts the paper.)
TEACHER: Take scissors and paper and cut the paper. (Action: teacher and students take scissors and paper and 

cut the paper.)
TEACHER: Take scissors and paper and cut the paper. (Action: students, without the teacher, take scissors and 

paper and cut the paper.)
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TEACHER: Marie, take scissors and paper and cut the paper. (Action: Marie takes scissors and paper and cuts the 
paper.)

TEACHER: Take scissors and a paper with a picture of a kite and cut out the kite. (Action: teacher takes scissors 
and a piece of paper with a picture of a kite and cuts out the kite.)

TEACHER: Take scissors and a paper with a picture of a kite and cut out the kite. (Action: teacher takes scissors 
and another piece of paper with a picture of a kite and cuts out the kite.)

TEACHER: Take scissors and a paper with a picture of a kite and cut out the kite. (Action: teacher and group of 
students take scissors and a piece of paper with a picture of a kite and cut out the kite.)

TEACHER: Take scissors and a paper with a picture of a kite and cut out the kite. (Action: group of students, 
without the teacher, take scissors and another piece of paper with a picture of a kite and cut out the kite.)

TEACHER: Rose, take scissors and a paper with a picture of a kite and cut out the kite. (Action: Rose takes scis-
sors and a piece of paper with a picture of a kite and cuts out the kite.)

Once the students know a number of commands or phrases, the teacher can assess their knowledge of the words 
by saying all of the words or phrases and asking the students to perform the task.

ACTIVITY Grades 2–8

Categorizing
Older students especially need practice in categorizing to connect known words to unknown words so they can 
learn relationships among words. This activity provides main headings of areas students have studied and asks 
them to name as many items as possible for each category. Figure 8.12 offers examples.

Name as many items as possible for each category.

AIR TRANSPORTATION WATER TRANSPORTATION ROAD TRANSPORTATION DOGS

airplane ship bike Collie
hot air balloon boat car Retriever
space ship wave runner truck Labrador
helicopter sail boat RV Poodle

ocean liner

POETS AUTHORS GENRE IM NERALS

Bruce Lansky Avi poetry iron
Shel Silverstein Gary Paulsen science fiction nickel
Brog Bagert Anna Meyer realistic fiction zinc

Richard Peck historical fiction copper
Sharon Creech drama
Lois Lowry biography
Linda Sue Parks autobiography

VEGETABLES FRUITS CARBOHYDRATES

carrot apple bread
potato orange rice
squash banana pasta
pea peach cereal
corn pear

Figure 8.12 Categorizing.
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  NEW VOCABULARY WORDS KNOWN WORDS

cumulus clouds
stratus rain
cirrus weather
nimbostratus thunder

Nathaniel’s sentences: We can tell what kind of weather is coming by looking at 
the clouds. Cumulus and stratus clouds bring us rain. Cirrus and nimbostratus 
clouds bring us thunder and storms.

Anton’s sentences: Some clouds do not bring bad weather, but other clouds do bring 
us bad weather. Cumulus clouds are just white, pretty clouds that come on sunny 
days. Stratus clouds look like rib cages and bring us rain. Cirrus and nimbostratus
clouds are black clouds that bring us thunder and hurricanes.

Figure 8.13 Possible sentences based on new vocabulary.

ACTIVITY Grades 2–8

Possible Sentences
This activity, designed by Moore and Moore (1986), is a strategy to preview new words from a story, concept 
book, or informational text.

1. Create a list of six or seven new words to the students and explain them.
2. Give them another list of six or seven words they already know.
3. Have them write sentences, each containing one or more words from each list.
4. After they read the passage you have been previewing, have them decide which of their sentences are “true” 

in regard to word usage.
5. Ask them to change the sentences so all information is correct.

Figure 8.13 shows an example of words and sentences appropriate for Tomie dePaola’s Clouds (1984). Both 
Nathaniel and Anton are applying what they know about clouds, and both will need to modify their sentences 
after they read the book.

ACTIVITY Grades 3–8

Analogies
Standardized tests often assess students’ vocabulary through analogies; therefore, it is advantageous to introduce 
struggling readers to the types of analogies they will encounter in these tests. Analogies are written as A: B:: C: D 
(say, “A is to B as C is to D”). Analogies display the ways that words are related. Following are six relationships 
that elementary students are asked to complete on standardized tests:

1. Part to whole: Leaf is to tree as hand is to human.
2. Synonym: Black is to raven as red is to crimson.
3. Antonym: Black is to white as up is to down.
4. Action: Bird is to fly as fish is to swim.
5. Cause and effect: Hurricane is to wind as blizzard is to snow.
6. Geography: London is to England as Washington, DC, is to the United States.

Once students are familiar with analogies, they can write their own. Writing analogies helps students under-
stand words at a deeper level. Students must be able to justify each analogy by explaining the relevant relationship. 
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The following are examples of analogies written by fourth graders who were studying analogies before they took 
standardized tests. The teacher knew that if students could write their own, they would better understand how 
to complete them on the test.

Cloud is to sky as dew is to _______ (grass or earth).
Seed is to apple as pit is to _______ (cherry, peach, apricot).
Barn is to cow as _______ is to bird (nest).

This next set would be appropriate as samples to use with middle-school students.

Fragrance is to stench as sour is to __________ (sweet).
Plankton is to microscopic as redwood is to __________ (gigantic).
Football is to touchdown as hockey is to _________ (goal).

ACTIVITY Grades 3–8

Origin of Words
Exploring the origin of words with struggling readers interests them in new vocabulary, especially if you 
choose familiar words with interesting origins. Students and teachers may find it fascinating that candy is 
named after the seventeenth-century Prince Charles de Conde (pronounced con-DAY), who loved sugary 
treats. His chef glazed bits of meats and vegetables with egg whites, sugar, and nuts so the young prince 
would eat the “healthy” foods. Older struggling readers may enjoy learning how the bikini swimsuit got its 
name, and younger children may enjoy learning how hamburgers and sandwiches got their names. Guppies 
in Tuxedos: Funny Eponyms (1988) by Marvin Terban explains the origins of many words that are familiar 
to all students.

Often schools are named after national or state heroes. Exploring the background of these heroes 
can also be fun. For instance, many schools named after heroes in the Oklahoma City area have some 
interesting stories—Angie Debo Elementary, Cooper Middle School, Gene Autry Elementary, Sequoyah 
Middle School, and Cheyenne Middle School. Encourage students to learn about local heroines or heroes 
and create books about them. You might also encourage them to research the origins of words that inter-
est them and write their own booklets. “Exploring the origin of words with students helps them develop 
indelible memories as they link specific words with stories of the words’ origin” (Rasinski  & Padak, 
2003, p. 147).

ACTIVITY Grades 2–8

Synonym/Definition Concentration

For this activity first read and discuss with students a story or informational book that includes new vocabulary. 
The purpose of this version of Concentration is to have students match the word with its definition or its synonym.

1. During the reading, explain any vocabulary word that students do not understand.
2. After reading the book, choose ten to fifteen important words from the text and write them on square 

cards.
3. Create an equal number of cards with a synonym or concise definition of each word.
4. Turn all twenty to thirty cards face down.
5. Have a student turn over the cards one by one and match the words with the correct synonym or definition.

This activity can be used to prepare students for a test on a unit or chapter. Two or three students can engage 
in this activity together, or a teacher or tutor can watch and encourage a student as she matches the terms. Mr. 
Watts designed the cards in Figure 8.14 as a way for his sixth-grade students to recall the terms they learned 
during their unit on mythology.
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Helen of Troy

Pegasus

Greek warrior 
who could be 
killed only by 
a wound to 
the heel.

Daughter 
of Zeus 
and Leda.

Winged horse 
that flew 
above the 
earth.

Hercules

Penelope

Female Greek 
warriors who 

were powerfully 
built and 
ferocious.

Son of Zeus 
and Alcmene, 

who showed his 
strength doing 
the impossible.

Wife of 
Odysseus; 
symbol of 
fidelity.

Jason

Phoenix

Greek king 
who led his 
men in the 
Trojan War.

Greek hero 
who found 
the golden 
fleece of a 
magical ram.

Bird that 
could set 

itself on fire.

Muses

Priam

Giant who 
could hold 
earth and 
sky on his 
shoulders.

Nine daughters 
of Zeus and 
Mnemosyne, 

each 
representing

a different art.

King of Troy.

Odysseus

Prometheus

Prophet in 
Troy whom 

no one 
believed.

Greek, also 
called Ulysses.

Giant who 
stole fire from 
gods and gave 
it to humans.

Paris

Saturn

Agamemnon’s 
daughter, who 
helped kill 
her mother.

He killed 
Achilles with 

an arrow.

Father of 
Jupiter.

Achilles Amazon Agamemnon Atlas Cassandra Electra

Figure 8.14 Sample synonym/definition Concentration cards.
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ACTIVITY Grades 1–5

Cognate Picture Cards
(Adapted from Bear, Helman, Templeton, Invernizzi, and Johnston, 2007)

As stated previously, one way to help build English learners’ vocabulary is to have them examine cognates 
their languages share with English. The following activity uses picture cards of several common cognates in vari-
ous languages, including Spanish, German, Italian, French, Norwegian, and Dutch.

1. Use the picture and cognate cards for a bank, musical notes, a park, a train, a computer, and a telephone, 
found in Appendix D.18.

2. Have the students sort the cards, placing the cognates together with the appropriate picture card. Because the 
words are similar in spelling, students should be able to correctly match the words and pictures.

3. Help students practice pronouncing the various words.
4. Ask them what they notice about the words and discuss how cognates can help them as they learn new 

languages.
5. Have them perform an online search to hunt for the cognates for bank, music, park, train, computer, and 

telephone in other languages. They may also search for other cognates, such as coincidence, industrious, and 
fortunate.

ACTIVITY Grades 6–8

Word Expert Cards
Word expert cards (Richek, 2005) encourage students to become an expert in a word and then teach the word 
to peers.

•	 Before reading a story, novel, or informational text, choose new key words and assign one or two words to 
each student.

•	 Have students look up each word’s definition, state it in their own words, find synonyms and antonyms, and 
use the word in a sentence.

•	 After approving their answers, give each student a 4 × 6 index card and instruct them to fold it in half so it 
resembles a booklet.

•	 On the cover, have them write the word in large print and illustrate it. Inside they write the definition, syno-
nym, antonym, and the sentence. On the back they write their name and the title of the novel, story, or 
content-area passage.

•	 Then ask students to teach their words to classmates. An effective method is to form groups of three students with 
each taking turns. Then they rotate to different groups until everyone has taught his or her word to the entire class.

•	 Alternative: Have students create a slideshow presentation with a voiceover of their word booklets.

ACTIVITIES

Collaborative Activities
Middle-school English learners need less memorizing of academic (content area) word lists and more meaningful, 
engaging learning experiences (Townsend, 2009). Middle-school students are social and enjoy being with friends; 
capitalize on this preference by choosing collaborative activities. Picture puzzlers and the following activities are 
especially good for middle-school English learners. To effectively monitor students’ development, divide them 
into small groups.
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Music Puzzlers Grades 6–8 English Learners
To play music puzzlers (Townsend, 2009), select several songs the group likes and discuss a tier two word found 
in multiple disciplines. For example, in many classes students are asked to interpret, compare, or contrast differ-
ent topics. For the word interpret, students interpret the song; for the word contrast, students explain how the 
song is different from another song; and for compare, they compare the song to another song.

Matching Game Grades 6–8 English Learners
In the matching game (Townsend, 2009), put selected words on individual 2 × 3 cards. Write the definitions of the 
words on a second set of cards and a sentence with a blank where a word fits in on a third set of cards. For example:

Word: Octagon
Definition: An octagon is a shape that has eight sides and eight angles.
Sentence: A stop sign is in the shape of a(n) ________________.

Distribute the word cards, definition cards, and sentence cards among the students. The goal is for them to 
find the matches for their card. Then each trio with a set of matching cards performs a skit to dramatize their 
word, and the rest of the class guesses the word. Other times the small group can draw a picture instead of acting 
out the word. For variation, the game can be played in silence, or a word card can be taped to a student’s back 
and she must determine what it is by asking questions of the others in the group. These variations will prevent 
students from becoming tired of playing the “same old game again.”

Two Cube Game Grades 6–8 English Learners
When playing the two-cube game (Townsend, 2009), create two cubes using the template in Appendix D.7. Tape 
target words on each side of one of the cubes, and instructions on each side of the other cube, such as “draw a 
picture,” “write a sentence,” “act it out,” and so on. A small group of students rolls the cubes and performs the 
action while the class tries to decipher the word.

Action Jeopardy Grades 6–8 English Learners
In Action Jeopardy (Townsend, 2009), set up a game board, which can be a large poster board divided into five 
columns and four or five rows. Label the columns with the following categories: definition, synonym, antonym, 
sentences, and context. In each row write a definition, a synonym, an antonym, a sentence with a blank that 
needs to be filled in with the focused word, and the topic in which the word would be found. Each row becomes 
more difficult and the points increase, just like on the Jeopardy TV game show. Students work in teams of three 
as they choose the answer and state the question in one minute or less. Use words students need to learn for their 
content areas.


