Streamlined ID – Integrating Ethics into Your ID Class
Instructor Guide
Many topics related to ethics could certainly fill an entirely separate course, but if you don’t have room in your curriculum for another course, here are some ideas for how you can incorporate ethics into your ID class with some light touches without over-packing the course. For more details, see this open resource from Moore & Tillberg-Webb (2024): Integrating Ethics into Instructional Design Courses and Curricula.

Ethics in Problem Framing
Along with Chapters 1 or 2 in Streamlined ID, incorporate the following activity and readings:
	Framing Activity
	Additional Readings

	We solve the problems that we frame. Are there important ethical considerations that are part of the problem that you’re working on? Are there needs – such as safety, health and well-being, security, or accessibility – that are essential to the instruction you’re designing? For example, if you’re designing a workout routine for student athletes or casual health practices, should safety (e.g. preventing heat exhaustion or injury) be central alongside learning goals?
	Svihla, V. (2021). Problem Framing. Design for Learning: Principles, Processes, and Praxis.https://edtechbooks.org/id/problem_framing
Moore & Tillberg-Webb (2023), Ethics & Ed Tech Ch. 3 – The Designer’s Presence (covers problem framing and ethics)
Stefaniak, J. E. (2021). Conducting Needs Assessments to Inform Instructional Design Practices and Decisions. A Practitioner's Guide to Instructional Design in Higher Education. https://doi.org/10.59668/164.4543



Being a Reflective Practitioner
As part of the introduction (e.g., in weeks 1 or 2), introduce the idea of reflective practitioner.
	Framing
	Possible Additional Readings

	Avoiding “mimetic” or “calculative” instructional design that can wax reductive. Instead, as professionals, we have to be ready to tackle the complexity and approach our work as a craft with moral dimensions.
	McDonald, J. & Costa, I. (2024). A critique of calculation and optionalization applied to online / blended course design. Journal of Computing in Higher Education. https://link.springer.com/article/10.1007/s12528-024-09409-1
Osguthorpe, R. T., Osguthorpe, R. D., Jacob, W. J., & Davies, R. (2003). The Moral Dimensions of Instructional Design. Educational Technology, 43(2), 19–23.


Example Design Cases That Include Ethical Dimensions
When talking about what amazing instructional design looks like, incorporate design cases. These could also be used throughout to highlight how designers consider needs that are not purely instructional, how they design for diversity, and how they navigate tensions in design.
Framing for that week: Exemplary work includes work where designers are navigating difficult or complicated issues or even disagreements between the values and interests of different stakeholder groups. Designers not only bring their own values and interests to a project, but they often must work with a team to negotiate differing perspectives.
	Additional Readings
	Possible Discussion / Activities

	Possible design cases:
· Gallup et al. (2018), Empowerment and constraint: Design of a homecare worker training program. International Journal of Designs for Learning. https://doi.org/10.14434/ijdl.v9i1.23459
· Steele et al. (2018), Accessible making: Designing a makerspace for accessibility. International Journal of Designs for Learning. https://doi.org/10.14434/ijdl.v9i1.22648
· Litts et al. (2024), The design ethics of culturally sustaining / revitalizing (re)presentation. International Journal of Designs for Learning. https://doi.org/10.14434/ijdl.v15i3.37742 
	Discussion: What were some of the ethical tensions the designers discuss? How did they negotiate these with the team, and what design decisions resulted from these negotiations?
Activity: Identifying Ethical Considerations, Articulating a Design Philosophy – In the project you are working on for this class, what are some of the ethical considerations present in your project? If you were to summarize your design philosophy for the project (as an individual or a team), what would it be? Include any statements of shared values, priorities, and commitments.





Ethics in Technology Evaluation and Selection
	Framing
	Additional Readings or Resources

	The example activity above incorporates framing and creates an opportunity for students to apply their learning. This activity can also be incorporated into routine ID or ed tech decision making practices.
	Civics of Technology details on conducting an EdTech audit: https://www.civicsoftechnology.org/edtechaudit
Civics of Technology project and main website: https://www.civicsoftechnology.org/
Krutka, D., Heath, M., and Staudt-Willet, B. (2019). Foregrounding technoethics: Toward critical perspectives in technology and teacher education. Journal of Technology and Teacher Education, 27(4), 555-574.
Moore S. & Tillberg-Webb, H. (2023). Ethics and educational technology, Ch. 9



Questions for evaluating ethical aspects of technology selection:
· Accessibility: Does the tool support diverse learner needs (e.g., captions, screen reader compatibility)?
· Data Rights and Privacy: Can students consent to or opt out of data collection, and is the data used solely for instructional purposes?
· Security: Are sensitive or student-produced data and artifacts protected against breaches?
· Affordability: Is the tool financially accessible for the intended audience?
· Access and Availability: Is the technology available and reliable in the learning environment?
· Dignity and Privacy: Does the tool involve monitoring or surveillance that could compromise learner dignity (e.g., online proctoring systems)?
· Environmental Impact: Does the tool contribute to digital waste or require significant energy to operate, such as generative AIs?



Evaluation – Ethical Considerations
	· Obtaining informed consent
· Conducting an inclusive process
· Identifying potential for discriminatory treatments (House, 2017)
· Considering socio-political context
· Remaining cognizant of potential power imbalances (IATD, 2021)

	· Articulating a clear plan for data collection, management, and storage which takes into account privacy and data security
· Engaging in transparent communication throughout all processes
· Ensuring that any evidence of harm be addressed immediately
· Striving for objectivity in reporting and not letting powerful voices obscure evidence


Revised Kirkpatrick to Incorporate Ethics
Revise evaluation prompts to incorporate ethics. For example, the following are revisions to integrate ethics into prompts on the use of Kirkpatrick’s evaluation model from one ID class.
	Kirkpatrick Level
	Revised to Incorporate Ethics

	Level 1: Learner Reaction
	Evaluations at this level gather feedback from participants about their experience in the program. It’s necessary to obtain informed consent before collecting any data, ensuring participants fully understand what information is being gathered and how it will be used. Additionally, an inclusive process should be designed to give all participants, regardless of their background or status, a voice. Feedback collection methods should not favor certain groups over others. It’s important to recognize and navigate the socio-political context in which the program operates, as participants may come from different cultural or institutional environments that influence how they respond. Throughout this process, we should clearly communicate with participants about how their data will be managed and ensure privacy and data security are prioritized to protect sensitive information. How will you ensure that data that you collect is used to improve the program and also that anyone sharing their honest opinion can be comfortable sharing that opinion without any repercussion, whether it be to their grade in a course, their job in a company or future opportunities for learning?

	Level 2: Learning
	This level of Kirkpatrick measures what participants gained from the program. This would encompass all summative assessments in the training program. Ethical considerations here include creating inclusive and fair assessments that avoid cultural or social biases and do not disadvantage any particular group. Are all learning assessments designed with accessibility in mind, so that learners can be successful? Have we considered the language and examples in the assessments and ensured they are directly aligned to the outcomes and measuring learner’s progress on examples and application connected to that content? When using assessment data from a learning experience to evaluate program success, how are we ensuring that learner data is protected and private, so as to not violate learners’ expected confidentiality of their individual progress?

	Level 3: Behavior
	For Kirkpatrick’s Level 3, we evaluate whether participants are applying what they’ve learned in practice in their job environment or a real-world scenario. This level is also known as “Performance” or “Transfer.” Determining Level 3 results may involve observing participants in their work or personal environments. Ethical issues related to informed consent are critical here—participants must be fully aware of and agree to any form of observation or monitoring. This should be the case if we’re collaborating with managers instead of individual employees as well. Additionally, we want to make sure that it is transparent what behaviors are being assessed and why. Lastly, we would want to make sure that we’re accounting for different cultural and social norms as well as different ways that learners might naturally work. Finally, once this data is collected– how will it be used? If learners did not favorably apply new skills, how will the evaluator ensure trust with the community is sustained while improving the training program to strive for more effective results.

	Level 4: Results
	Level 4 of Kirkpatrick is difficult to attain and also the driving reason for training programs. The broader impact of the training program is the focus of this level of evaluation. Measuring and reporting broad results enables you to justify the cost of the learning experience by demonstrating its value to the sponsoring organization. Your results should clearly illustrate the “impact” of the instruction on the organizational goals it was designed to achieve. Monitor leading indicators of success. Identify desired outcomes and take benchmark measurements at the beginning of the project, and then re-measure following the instruction to demonstrate results/impact. All the same considerations of ethical engagement with stakeholders and handling of data apply to Level 4.
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