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Model Purpose Observers

Bristol Central High School  
Walk-Through

Bristol Central High School  
Bristol, CT

To collect data on instructional 
effectiveness; provide relevant 
feedback to school; create 
school culture that encour-
ages reflection and dialogue 
on effective instruction; iden-
tify professional development 
needs.

Principal and assistant prin-
cipals; department chairs and 
district curriculum coordina-
tors; and/or teachers.

Data-in-a-Day (DIAD)

Northwest Regional Educational  
Laboratory (NWREL)
Portland, OR

To provide a short but inten-
sive self-study opportunity for 
a school interested in gather-
ing and reporting data about 
themes that both students 
and staff have determined as 
important for school improve-
ment.

Students, parents, and teach-
ers of the school serve as 
research teams for a one-time 
24-hour day. In a school with 
36 classrooms, 12 research 
teams visit three classrooms 
each.

Downey Three-Minute Class-
room Walk-Through (CWT) 
with Reflective Practice

Palo Verde Associates
La Jolla, CA

To provide short, focused, 
informal observations that 
result in follow-up conversa-
tions for reflection, a focus on 
curriculum and instruction, 
and an informal and collabora-
tive process.

Principal, coaches, mentors, 
and/or teachers.

All rights reserved. www.routledge.com
and Learning. Copyright 2010 by Routledge
Reproduced with permission from Kachur, Stout and Edwards, Classroom Walkthroughs to Improve Teaching



 
 

Look-fors
Visit/ 

Frequency
Data 

Gathering Feedback

Include objectives of les-
son, learning environ-
ment, level of student 
engagement, choice of 
instructional activities, 
and student work.

Administrative teams 
conduct 10 class-
room walks for about 
5–10 minutes each. 
Department chair and 
district curriculum 
coordinator conduct 
walks twice a year.

The focus and related 
look-fors are depen-
dent upon the group 
or individual con-
ducting the walk-
through. Teams 
develop their own 
data gathering forms. 
.   

The walkthrough 
team discusses obser-
vations and decides 
on the form of follow-
up, which can either 
be e-mail or face-to-
face. A reflective ques-
tion is often provided 
as part of feedback.

Based on the themes 
identified by the school 
that are often related to 
the school’s improve-
ment plan or profes-
sional development 
activities.

Research teams visit 
all of the classrooms 
in one day. Visits last 
a minimum of 20 min-
utes.

Research teams note 
specific examples of 
evidence that illus-
trate the key themes 
that are the focus of 
their walk. Observa-
tion instruments are 
developed specifi-
cally for each school 
using language stu-
dents and parents can 
understand. 

Research team mem-
bers summarize find-
ings and report back 
to all staff at the end 
of the school day.

Include five areas for 
observation: (1) student 
orientation to work;  
(2) curricular deci-
sions; (3) instructional 
decisions; (4) walk the 
walls; and (5) health and 
safety conditions in the 
classroom.

Visits are from two 
to three minutes—as 
long as it takes to 
collect sufficient cur-
riculum decisions. 
Frequency of visits 
is not interruptive to 
the classroom instruc-
tional period.

Observers may take 
notes for their own 
memory; however, 
no copy of notes is 
given to the teacher 
or placed in a file.

Feedback involves 
reflective questions 
and conversations 
between observer and 
teacher. Conversation 
is aimed at moving 
the teachers to self-
reflection, self-analy-
sis, and self-direction 
to change or improve 
the choices they make 
as they teach.
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Model Purpose Observers

Equity Learning Walk
 
Kansas City, Kansas Public 
Schools 
Kansas City, KS

To provide a school profile that 
would reveal equity in terms of 
instruction and opportunities for 
all students in the school.

Designed to be used by a 
team—principal, instruc-
tional coach, teachers, and 
others.

Hall Walk-Through
 
Sheridan Elementary School 
Spokane, WA

To encourage self-reflection, 
build teacher capacity, and aid in 
the teacher evaluation process. 
The model serves a dual utility 
for developmental and evalua-
tive purposes.

The school administrator or 
supervisors responsible for 
the development and evalu-
ation of teachers.

High School Walkthrough
 
Northern High School 
Prince Frederick, MD
 
Featured in ASCD Videotape/
DVD titled “How to Conduct 
Effective High School Walk-
throughs.” Visit http://www.
ascd.org/

To collect patterns of data on the 
application to classroom prac-
tices of knowledge and skills 
learned through professional 
development initiatives.

The high school’s whole 
administrative team, princi-
pal and assistant principals.
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Look-fors
Visit/ 

Frequency
Data 

Gathering Feedback

Include attention to 
different learning 
styles, relationships 
between students 
and teachers, high 
expectations for all 
students, availability 
of resources to sup-
port different levels 
of language, and the 
use of differentiated 
instruction.

Visits are conducted 
once a semester or 
scheduled when 
changes have begun. 
Visits last 10 minutes at 
a maximum.

Observers record 
concrete examples of 
evidence revealing 
equity in the school.

Each member of the 
touring team discusses 
what s/he learned from 
the process and offers 
warm and cool feed-
back to the host school 
team. The principal 
and school leadership 
team has options on 
how to share feedback 
with teachers.

Stem from pre-obser-
vation conversations 
between the adminis-
trator and the teach-
ers related to their 
own goals. They can 
also be from a grade-
level team’s goal 
or from the entire 
school staff.

Visits last from 5–15 
minutes. The goal is 
to conduct intentional 
walkthrough visits of 
three to five different 
classrooms per day.

Observers use the 
Hall Walk-Through 
Reflection Form for 
narrative recordings. 

At the end of the 
walkthrough, the 
administrator writes 
a brief, intentional, 
feedback-focused note 
on the Reflection Form 
and leaves a copy on 
the teacher’s desk. The 
follow-up is designed 
to guide the teachers 
into reflective practice.

Based on the staff 
development teach-
ers experienced. The 
administrative team 
identifies the specific 
look-fors.

5 x 5 Observation 
Method is used: Observ-
ers visit daily five class-
rooms for five minutes 
each and record five 
things observed.

Observers record 
five different pieces 
of information they 
have collected that 
show evidence of a 
new initiative within 
the school.

A written note or 
e-mail is provided to 
the teachers summariz-
ing the evidence that 
supports particular 
look-fors. Administra-
tive team conducts 
debriefing after at least 
25 walks to determine 
general patterns of 
what was observed. 
This leads to the rec-
ommendation for 
the next level of staff 
development.
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Model Purpose Observers

Instructional Practices Inven-
tory (IPI) Process
 
University of Missouri 
Columbia, MO

To increase engagement in 
meaningful learning by creat-
ing school-wide data profiles of 
student engagement for collab-
orative faculty study and prob-
lem-solving.

Best conducted by teacher-
leaders in their respective 
schools. In some instances, 
principals, central office 
staff, and others may also 
serve as data collectors. IPI 
observers are required to 
be “certified” to collect data 
and facilitate faculty study 
of the data.

Instructional Walkthrough
 
Eagle View Elementary School 
Fairfax, Virginia
 
Featured in ASCD Videotape/
DVD titled “How to Conduct 
Effective Walkthroughs. “ Visit 
http://www.ascd.org/

To maintain awareness of 
what is going on in classrooms 
throughout the school and to 
monitor the progress of specific 
school initiatives.

The school principal alone 
or teamed with classroom 
teachers.

Learning Keys’ Data Walk
 
Learning Keys
Phoenix, AZ

To create a picture of the current 
reality of instruction in a build-
ing.

All administrative person-
nel within the district and 
building.
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Look-fors
Visit/ 

Frequency
Data 

Gathering Feedback

Focus on six coding 
categories on how 
students are engaged 
in learning activi-
ties. The observer 
is trained to under-
stand the IPI coding 
process.

The observer moves 
from room to room 
throughout the school 
day and throughout the 
whole school collect-
ing data, following the 
same systematic pat-
terns so each classrom is 
observed multiple times. 
A typical obervation day 
can result in approxi-
mately 125–150 observa-
tions (1–3 minutes each), 
and with a minimum 
of 100 observations 
expected.

Data is gathered 
through the lens of 
the six IPI categories. 
For each category, 
there is a distinct 
way of codifying 
how the majority of 
the students in the 
learning setting are 
engaged.

Profiles of student 
engagement are pro-
vided for staff to col-
laboratively engage 
in the analysis and 
redesign of instruction 
using the IPI process. 
Based on IPI profiles, a 
series of steps is rec-
ommended for struc-
tured study, reflection, 
and problem-solving 
by all faculty.

Include instructional 
practices, cur-
riculum, assessment 
practices, and learn-
ing environment and 
how these impact 
student achievement.

Visits usually last 5–10 
minutes and are sched-
uled often enough that 
instruction continues 
and no one wonders 
why observers are there.

Observers make 
notes on a form that 
includes look-fors 
identifed by teachers.

Notes are placed in 
teachers’ mailboxes 
indicating key obser-
vations. The princi-
pal may make visits 
with teachers and/or 
hold a joint meeting 
of all teachers at the 
end of the school day 
to discuss what was 
observed.

Focus on learner 
objectives; rate at 
which objectives
are being address-ed; 
assessment methods 
being used; research-
based instructional 
strategies used; level 
of student engage-
ment; and richness of 
learning enironment.

The protocol involves 
visits of 3–4 minutes 
during which the 
instructional process, 
student involvement 
and engagement, and 
classroom environment 
are measured based on 
a pre-determined stan-
dard which has been 
shared with all staff 
members.

Observations are 
recorded on a PDA 
or Blackberry so data 
can be uploaded 
to a desktop com-
puter and then to the 
building/district data 
system to electroni-
cally create reports 
sorted and separated 
by building, district, 
and date.

Data is shared as com-
posite picture of the 
building/district only; 
never shared by class-
room or teachers. The 
data is used to identify 
needs, measure prog-
ress, and plan staff 
development.
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Model Purpose Observers

The Learning Walk® Routine
 
Institute for Learning 
University of Pittsburgh 
Pittsburgh, PA

To inform decisions about 
professional development 
based on evidence of teach-
ing and learning and to 
explore the extent to which 
new practices and content 
from professional develop-
ment have found their way 
into classrooms.

Participants vary according 
to the learning needs of the 
participants and/or of the 
school staff. Learning walks 
may be led by administra-
tors or teacher-leaders.  

Look2Learning (L2L)  
(formerly SMART Walks) 

Colleagues on Call 
Phoenix, AZ

To improve student achieve-
ment by generating and 
analyzing data on rigor, rel-
evance, and student engage-
ment.

Principals, instructional 
coaches, and/or team leaders

Mayerson Academy Classroom  
Walkthrough (CWT)
 
Mayerson Academy 
Cincinnati, OH

To: (1) develop a learn-
ing community focused on 
improving learning and 
instruction; (2) involve 
teachers and principals in a 
discussion about teaching 
and learning and meeting 
the needs of all learners; 
and (3) provide support for 
every child in every class-
room to meet or exceed high 
standards.

Principals, teachers, coun-
selors, central services, and 
board members.

All rights reserved. www.routledge.com
and Learning. Copyright 2010 by Routledge
Reproduced with permission from Kachur, Stout and Edwards, Classroom Walkthroughs to Improve Teaching



 
 

Look-fors
Visit/ 

Frequency
Data 

Gathering Feedback

Focus on one or 
more of the Insti-
tute’s Nine Principles 
of Learning and is 
content-specific and 
generated from the 
professional develop-
ment offered.

Participants spend 
5–25 minutes in each 
of several classrooms 
looking at student 
work and classroom 
artifacts and talking 
with students and 
teachers.

Participants use an 
open-ended form that 
lends itself to notes 
about any type of 
evidence. The form 
identifies neither 
specific room numbers 
nor teachers and is for 
participants’ use only.

The traditional method 
for feedback is The 
Learning Walk® letter 
sent by the principal to 
the entire school com-
munity. It includes a 
summary of patterns 
and reflective questions, 
follow-up professional 
development topics, and 
information on the next 
learning walk.

Focus on student 
learning, engage-
ment, and work 
rather than teach-
ing. Collected data 
includes high-impact, 
leading indicators 
of learning, analy-
sis of curriculum 
alignment, levels of 
thinking, qualities of 
student work, learner 
engagement, and the 
instructional cycle.

Visits are 4 minutes 
and are frequent. 
Information about stu-
dent learning, student 
engagement, and stu-
dent work is collected.  

Observers use a sim-
ple recording format, 
or they can collect the 
data electronically 
using L2L software on 
a PDA, smart phone, 
or desktop computer. 

Cumulative, anonymous 
data is summarized and 
displayed graphically 
so grade-level teams, 
departments, and/
or professional learn-
ing communities can 
analyze and reflect on 
classroom trends and 
collaboratively iden-
tify and monitor how 
to strengthen practices 
school-wide to improve 
student learning.

Based on questions 
asked when inter-
viewing students. 
These questions 
address rigorous 
content, higher-level 
thinking, student 
awareness of good 
work, and their abil-
ity to assess their 
own learning.

The length of the 
observation (usually 
about 5–10 minutes) 
is agreed upon in 
advance.

Observers use 3 forms: 
a CWT Building 
Summary form that 
has notes of what the 
observer saw/heard 
and recommendations 
for improvement; a 
form to determine use 
of Bloom’s Taxonomy 
of thinking; and a stu-
dent interview form 
for recording answers 
aimed at the students.

A follow-up sheet 
provides descriptive 
notes about what was 
observed and raises 
questions to advance 
efforts to improve learn-
ing and instruction. If a 
CWT group of observers 
are assembled, they give 
an overview and specific 
evidence of what was 
seen, identify trends, 
areas of strength, and 
pose a reflective ques-
tion. 
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Model Purpose Observers

(McRel) Power Walkthrough®
 
Mid-continent Research for Edu-
cation and Learning (McRel)  
Denver, CO

To observe, evaluate, and 
record the extent to which 
teachers are using Classroom 
Instruction That Works strate-
gies, the use of technology 
by teachers and students, 
levels of Bloom’s Taxonomy, 
evidence of student learning, 
and other look-fors required 
by the district.  

School and district admin-
istrators and curriculum 
directors and teachers.

Palisades School District Walk-
through
 
Palisades School District 
Kintnersville, PA

To determine district-wide 
curricular changes and 
staff development needs by 
listening to students reveal 
how they learn, how teach-
ers expect them to learn, and 
how they believe they could 
learn better.

Interview teams composed 
of the district’s own educa-
tors, volunteers, parents, 
and school board members 
as well as educators from 
other schools and districts, 
and higher education.

School-Wide Walk-Through
 
James Hubert Blake High School,  
Montgomery County Public 
Schools  
Rockville, MD

To unite all instructional 
staff to observe, discuss, 
and analyze teaching and 
learning to determine how 
educators’ beliefs shape 
instructional decisions. 

Every teacher in the high 
school. Teams are usually 
four people, each represent-
ing a different department, 
different levels, different 
experiences.  
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Look-fors
Visit/ 

Frequency
Data 

Gathering Feedback

Relate to the nine 
strategies of Class-
room Instruction 
That Works and 
teachers’ and stu-
dents’ use of tech-
nology.

Visits are 3–5 min-
utes in duration in 
each classroom in the 
school.

Observations are 
recorded on a PDA, 
Tablet PC, IPhone, 
Blackberry, or device 
loaded with McREL’s 
web-based software.
Data is transmitted to 
the Internet to build 
reports/graphs of the 
school’s instructional 
activity to determine 
the extent to which 
professional devel-
opment is evident in 
classrooms. 

(McREL) Power Walk-
through™ reports enable 
a school/district to share 
the observations with 
groups or individual 
teachers and coach 
them to higher levels of 
performance. Several 
reports help the admin-
istrator plan for coach-
ing conversations and 
post reflective questions 
for teachers and tar-
get staff development 
efforts.

Focus on interview-
ing students in 
one-on-one con-
versations about 
their learning, their 
awareness of the 
standards used 
to create it, how 
their work is evalu-
ated, and how to 
improve it.

Interviews typically 
take about 15 minutes 
and are guided by a 
consistent set of ques-
tions that have been 
compiled jointly by 
teachers and adminis-
trators.

Observers record 
student responses to 
specific questions. 
Student responses 
are documented and 
summarized for both 
quantitative and quali-
tative analysis.   

The walkthrough team 
reconvenes about an 
hour before dismissal 
to share observations, 
strengths, and areas in 
need of attention. Com-
ments are summarized 
and shared with faculty 
at an end-of-the-day 
meeting.

Focus on student 
motivation by 
observing teaching 
strategies or deci-
sions in action in 
each of the catego-
ries of classroom 
climate, relation-
ships, literacy, and 
expectations.

Each group visits 3 or 
4 assigned classrooms 
for 7–10 minutes each.

A capture sheet is 
used for visiting team 
members to write 
what they observed 
regarding teaching 
strategies or teach-
ers’ decisions in each 
of the categories of 
classroom climate, 
relationships, literacy, 
and expectations.

Upon completing walks, 
visiting teams discuss 
their observations and 
findings. Capture sheets 
are used for sharing data 
at a voluntary debrief-
ing held at the end of 
the day with all partici-
pants invited. Areas of 
improvement are confi-
dential.
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Model Purpose Observers

Teachscape Classroom Walk-
through (CWT)

To improve student achieve-
ment by improving the 
instructional practices that 
shape student learning.  

Instructional leaders—
principals, assistant 
principals, department 
heads, coaches, and lead 
teachers. At the discre-
tion of the school or dis-
trict, other professionals 
may conduct the walks.

UCLA SMP Classroom Walk-
Through

To help teachers gain a deeper 
understanding of the results 
of their current practice 
and implement the kind of 
changes to improve practice 
that improves results.

Teams of classroom 
teachers are the primary 
participants of the walk-
throughs.

Walkthrough Observation Tool
 
Principals Academy of Western  
Pennsylvania
University of Pittsburgh 
Pittsburgh, PA

To see the school in opera-
tion and to begin collecting 
base-line data around a spec-
trum of effective instructional 
practices.

Principal, teachers, and 
others.  
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Look-fors
Visit/ 

Frequency
Data 

Gathering Feedback

Include elements 
of research-based 
practices in use of 
questioning, stu-
dent engagement, 
categories of effec-
tive instructional 
strategies, and 
degree of differen-
tiation.

School determines 
frequency and length 
of time for walk-
throughs. Visits range 
from 4–7 minutes.

Using the Teachs-
cape software, walk-
ers record data on a 
handheld device. Data 
is then transmitted to 
the Internet to build a 
picture of the school’s 
instructional activ-
ity. The data may be 
shaped into reports 
and graphs.

Grade-level teachers and 
faculty committees exam-
ine the data to create a 
shared goal of improving 
instruction and boosting 
student achievement. 
Reflective discussions 
about the data lead to 
action planning that 
guides instruction and 
classroom practice.

Focus on evidence 
of student learn-
ing impacted by 
instructional or cur-
ricular initiatives, 
assessment efforts, 
or professional 
development.

Visits are 5–7 minutes 
in each classroom. The 
frequency is deter-
mined by the purpose. 
It is recommended 
that they occur no less 
than once a month. 

Observers record their 
observations without 
interpretation and 
connect those observa-
tions with any notes, 
thoughts, and ques-
tions. There are no 
checklists. 

Non-evaluative observa-
tion data is compiled and 
shared in a debriefing 
session with teachers by 
the next day. Patterns 
seen within and across 
classrooms are noted. 
Reflective conversations 
among school staff fol-
low to arrive at recom-
mendations to further 
classroom practice that 
increases student under-
standing.

Include students’ 
learning behaviors 
and products, level 
of engagement, and 
quality of work.

Number of visitations 
may vary, but usually 
8–12 classroom visits 
of approximately 5 
minutes each.  

Specific examples of 
effective practice and 
exact details about the 
implementation/use 
of effective instruction 
are recorded.

A variety of strategies is 
used for debriefing with 
teachers and in some 
instances with students. 
Examples include oral 
and/or written follow-up, 
teacher reflection form, 
and meeting with faculty.
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