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Introduction

There has been discussion for years in AERA about the appropriate standards of judgment for evaluating the quality and validity of the educational knowledge generated by practitioner-researchers in different cultural settings. Schön (1995) called for the development of a new epistemology for the scholarship of teaching. Snow (2001) called for the development of methodologies for making public the professional knowledge of teachers. Lee and Rochon (2009) have now called for the integration within educational research of understanding complex ecologies in a changing world. Our aim here is to contribute to the development of the epistemologies and methodologies of self-study educational research and knowledge in the complex, relationally dynamic ecologies of the public, personal, socio-historical socio-cultural and environmental terrains in which we live and work. In our understandings of complex ecologies we draw on Guattari’s three ecologies of the environment, the social and the mental, through which he claims that:

There will have to be a massive reconstruction of social mechanisms (rouages) if we are to confront the damage caused by IWC (Integrated World Capitalism). It will not come about through centralized reform, through laws, decrees and bureaucratic programmes, but rather through the promotion of innovatory practices, the expansion of alternative experiences centred around a respect for singularity, and through the continuous production of an autonomizing subjectivity that can articulate itself appropriately in relation to the rest of society. (Guattari, 2000, p. 59).

One of the contributions offered in this presentation to this reconstruction is a form of educational accountability that emphasizes the importance of the ontological values of the self-study researcher as the explanatory principles and living standards of judgment in the generation of educational knowledge. 

The form of accountability we are offering is grounded in educational responsibility  (Biesta, 2006, p. ix) and is communicated in the form of multi-media narratives of our living educational theories (Whitehead, 1989). By living educational theory we are meaning the explanation that an individual gives for their educational influence in their own learning, in the learning of others and in the learning of the social formations in which we live and work. Our evidence-based narratives of our educational influences have emerged from our self-study research into improving our practice as teacher educators generating knowledge.
We are accounting here for our influences in contributing to educational knowledge focused on: 

· The generation of a new epistemology for educational knowledge.

· The explication of a living theory methodology for making public the embodied knowledge of professional practitioners. 

· Developing educational forms of evaluation and accountability in the complex ecologies of living educational theories.

If you are reading this in a browser you should be able to access the multi-media narratives we use below to communicate the meanings of our energy-flowing values in explanatory principles of our educational influences in learning. Reading the words through a text-based medium restricts the meanings of our communications. This is particularly significant in the communication of the meanings of living standards of judgment (Laidlaw, 1996).

The generation of a new epistemology for educational knowledge.

A keynote symposium at the 2009 Annual Conference of the British Educational Research Association focused on the explication of a new epistemology for educational knowledge. You can access the successful proposal and presentations at http://www.actionresearch.net/writings/bera/bera09keyprop.htm.

At least three logics (Whitehead, 2007) are used in the epistemology for educational knowledge, where logic is understood as a mode of thought that is appropriate for comprehending the real as rational (Marcuse, 1964, p. 105). We use a propositional logic in making sense of theories in the traditional disciplines of education that are grounded in Aristotelean logic with its elimination of contradictions in correct thought. We use a dialectical logic, influenced by the insights of Ilyenkov (1977), for comprehending critical social theorists whose ideas are grounded in contradictions. We use living logics of inclusionality (Whitehead and Rayner, 2009) for comprehending the ideas of living theorists that include a relationally dynamic awareness of space and boundaries and the energy-flowing values of explanatory principles in explanations of educational influences in learning.  The living logics of inclusionality include insights from ideas expressed in ways that conform to both propositional and dialectical logics without relating to these logics as if they are mutually exclusive.

At the heart of the new epistemology are the logics, units of appraisal and standards of judgment that constitute the epistemology. The logics have been described above. The units of appraisal are the explanations that individual produce for their educational influences. The standards of judgment include relationally dynamic, energy-flowing values that are used to evaluate the validity of the contributions to educational knowledge.  In generating such contributions to educational knowledge through living educational theories we make this knowledge public with the explication of a living theory methodology.

The explication of a living theory methodology for making public the embodied knowledge of professional practitioners.

The distinguishing characteristics of a living theory methodology include Dadds’ and Hart’s (2001) meanings of methodological inventiveness. That is, each individual is generating their own unique methodological approach to both improving their practice and generating knowledge about their educational influences in their enquiry. 

In employing a living theory methodology we are holding ourselves to account in terms of living our ontological values as fully as we can in contributing to a relationally dynamic epistemology for educational knowledge in:

i) Expressing our embodied ontological values in our practice;

ii) Clarifying the meanings of our ontological energy-flowing values in the course of their emergence in our practice;

iii) Using these values as explanatory principles in explanations of our educational influences in learning;

iv) Using these explanatory principles as living standards of judgment in evaluating the validity of our knowledge-claims.

It is our contention that there is now sufficient evidence in the living educational theories produced by practitioner-researchers for us to justify the claim that we have contributed to the creation of a new relationally dynamic epistemology for educational knowledge. Huxtable (2009a) has provided evidence-based explanations of her educational influence with teacher-researchers who are studying for Masters degrees. Whitehead (2009b) has provided an evidence-based explanation of his educational influence in supporting practitioner-researchers in their use and development of a living theory methodology in the generation of their own living theories in the complex ecologies of the public and private spaces of self-studies. At the heart of this generation of living theories are educational forms of evaluation and accountability.

Developing educational forms of evaluation and accountability in the complex ecologies of living educational theories.

Evaluation of educational practice we understand to be concerned with judgments related to change and values. Educational narratives offer evidence of changes created and experienced by the individual or group in relation to their values. The forms of evaluation we offer here enable us to hold ourselves accountable as we accept responsibility for what we do and create values based explanations for why we do what we do. Educational forms of evaluation and accountability focus on their contribution to improving, as well as justifying, our practice.

In this section we focus on answering the question, ‘What can our multi media living theory narratives contribute to the development of educational forms of evaluation and accountability in the diverse landscape of teacher education?’

We are answering this question in response to contributions to the November 2009 issue of Educational Researcher on Discourse on Narrative Research (Educational Researcher, 2009).  We are claiming that the focus on Narrative Research omits the educational use of narrative research in the generation of educational knowledge.  For example, Coulter & Smith, (2009) focus on the literary elements in narrative research. They do this well and persuasively within the limits of ‘literary elements’. Clandinin and Murphy (2009), correctly in our view, criticize these limits because they can be read, ‘as reducing the complexity of narrative research to a literary analysis of the ways that narrative researchers represent their lived experience of the research’ (p. 598). We agree with Clandinin and Murphy that, ‘epistemological and ontological questions need to be situated in a more expansive view of narrative research’ (ibid). This is why we like Barone’s (2009) focus on narrative researchers as both witnesses of injustice and agents of social change. 

Our energy-flowing ontological values include the expressions of social justice in our educational practices. We are suggesting that discourses on narrative research within educational research should explicitly connect narrative to the generation of educational knowledge through the creation of living educational theory (McNiff, 2007). Whitehead (2009) has expressed this relationship between narrative research and the generation of living educational theories in educational research in a response to Cresswell’s ideas on research methodologies by pointing out that ‘not all narratives are living theories, but all living theories are narratives.’(p.2) 

Our answer to the above question is focused on the movement between dialectics and natural inclusionality described by Whitehead and Rayner (2009) in developing a naturally inclusive approach to educational accountability where each flows responsively being receptive to the others’ influence. This can be seen in the multi media living theory narrative at 

http://www.actionresearch.net/writings/jack/jwdutpaperAopt.pdf
The narrative is part of Jack’s self-study of his educational influence in a workshop in South Africa in 2009. From a perspective of natural inclusionality he is advocating a multi-media approach to making public the embodied knowledge of educators in Durban University of Technology who are engaged in self-studies of transformative higher education. The diverse landscape of teacher education includes: doctoral research into literacy; responding to the HIV/AIDS pandemic in supervision; recognizing land issues in the sociocultural influences in teacher education; providing appropriate learning resources in rural schools; making original contributions to educational knowledge in global communities of educational researchers. Jack’s accountability in relation to his influence in making public these self-studies include the use of digital technologies in the way he outlines in his reflections above. 

At the heart of our understanding of educational accountability are the explanations, the living theories, that individuals produce for their educational influences in learning which contribute to generative and transformational theories of learning in a diverse landscape of teacher education;

We tend to focus on our ontological values in the living standards of judgment that are formed and communicated through their emergence in practice because of their importance in accounting for ourselves in terms of our educational influences. We agree with Bullough and Pinnegar (2004) that:

‘The consideration of ontology, of one’s being in and toward the world, should be a central feature of any discussion of the value of self-study research.’(p. 319)

In living theories we make a distinction between what is personal and what is private; the personal is that which says something of the person, such as their ontological values, those values which give meaning and purpose to their life; the private is that which the person does not wish to be made public. For example, Jack has published a narrative of his engagement with power relations within his workplace that could have constrained his academic freedom (Whitehead, 1993). This is personal to Jack but he does not consider it private. 

The meanings of the value of academic freedom emerged in the course of his practice and are part of his being in and toward the world. Marie has published an account of her values of, ‘…emancipating the individual in their learning and life and enhancing the ability of the individual to make their unique, valued and valuable contribution to evolving a humane and sustainable world’ (Huxtable, 2009a, p.216), as they emerged in the course of researching her practice.  

The expression of ontological values in educational practice and their meanings can be clarified in the course of their emergence through practice, time and interaction. The meanings of these ontological values form the explanatory principles that individuals use in explaining their educational influences in their own learning, in the learning of others and in the learning of the social formations in which they live and work.  The public communication of the values-laden explanatory principles allows them to be used by others as living standards of judgment  (Laidlaw, 1996) to evaluate the validity of the contributions to educational knowledge.  For example, Naidoo (2005) focuses on compassion, Walton (2008) on spiritual resilience and loving dynamic energy, Adler-Collins  (2007) on creating a safe space, Lohr  (2006) on love’s purpose, and Sullivan (2006) on justice. As far as we know no other educational researchers have articulated this relationships between the expression of ontological, energy-flowing values, explanatory principles and living standards of judgment. The use of these ideas by other researchers is evidence of our influence. We can further illustrate what we are meaning by reference to the gifts, talents and education accounts of the self-study researchers we work with created as part of their Masters programme, accessible at: http://www.actionresearch.net/writings/mastermod.shtml.

As well as being accountable to ourselves we are also accountable to standards derived from societal values expressed in public spaces, such as those of our employers and professional bodies, which on occasions the individual may experience as a contradiction to their ontological values. In the UK there is a national recognition of the damage that has been done to teacher education by the government’s imposition of a ‘raft of detailed requirements’ (House of Lords, 2009, p.15). We have explored, (for example, Whitehead, 2008; Huxtable, 2008; Hymer, Whitehead and Huxtable, 2009) and continue to explore resolutions to such tensions. 

We hold ourselves accountable for our educational influences in bringing an awareness of these sociocultural influences from public spaces into the accounts of the self-study researchers we tutor for their masters units and dissertations. Evaluative evidence of our educational influence can be found in the accounts of educators we work with at http://www.actionresearch.net/writings/mastermod.shtml
At the heart of our understandings of educational evaluation are shared meanings of the practical principles that can be used to distinguish something as education.  We use experiences of empathetic resonance, in responses to visual narratives, for the communication of shared meanings of practical principles in explanations of educational influence. We first encountered the idea of empathetic resonance in the writings of Sardello (2008).  For Sardello, empathetic resonance, is the resonance of the individual soul coming into resonance with the Soul of the World (p. 13). We are using empathetic resonance to communicate a feeling of the immediate presence of the other in communicating the living values that the other experiences as giving meaning and purpose to their life.

We also use Dadd’s idea of empathetic validity. For Dadds this is the potential of practitioner research in its processes and outcomes to transform the emotional dispositions of people towards each other, such that greater empathy and regard are created. Dadds distinguishes between internal empathetic validity as that which changes the practitioner researcher and research beneficiaries and external empathetic validity as that which influences audiences with whom the practitioner research is shared. (Dadds, 2009, p. 279).

We use a living theory approach (Whitehead 1989, 2009; Whitehead & McNiff, 2006) in the generation of our multi-media explanations of educational influences in learning. This draws on various research methods for the self-study of practice (Tidwell, Heston & Fitzgerald, 2009), including a living theory methodology (Whitehead, 2009b). 

The visual narratives with empathetic resonance have already been used to make public the embodied and evolving knowledge by Jack (for example, Whitehead, 2010), Marie (for example, Huxtable, 2008b) and others, for instance, Hartog, (2004), Riding, K. (2008) and Riding S. (2008). 

The characteristics include a decision, grounded as Polanyi’s Personal Knowledge (1959), to understand the world from one’s own point of view as a personal claiming originality and exercising judgment, responsibly, with universal intent. They include the use of Habermas’ (1976) four criteria of social validity of comprehensibility, truth, rightness and authenticity in validation groups that meet to help individuals to strengthen the validity of their accounts. Winter’s (1989) six principles of dialectical and reflexive critiques, risk, plural structure, multiple resource and theory practice transformation are also often used to enhance the rigor of the explanations (Leong, 1991).

In relation to meanings of complex ecologies we use Guattari’s (2005) distinction between three ecologies of mind, society and environment in the relational dynamic of the creation of our living educational theories.

Jack has provided evidence-based explanations (Whitehead, 2008, 2010) to demonstrate how a living theory methodology, using visual narratives with empathetic resonance and validity, can help to make public the professional knowledge of teachers in different cultural settings. Marie has contributed (Huxtable, 2009b) a response to the challenge of how to create and offer communicable accounts that can be legitimated by academic researching communities. 

Conclusion

We have stressed that the contributions of our self-studies are to educational knowledge. We distinguish our explanations as educational explanations from the explanations offered by adherents to disciplines of education in their education research. We have offered our evidence-based explanations of our educational influences in learning to fulfill our responsibility as self-study researchers to account for ourselves in our professional practices. We have done this in terms of the ontological values we use to give our lives their meaning and purpose. These accounts are generated within, and in response to, the influences of complex ecologies that need to be understood by an engagement with the most advanced social theories of the day. This engagement enables insights from these theories to be included in the generation of living educational theories that can explain educational influences in one’s own learning, in the learning of others and in the learning of the social formations in which we live and work.
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