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Our Vision 

At Bierton Church of England Combined School, we want to develop children as citizens who 

make a difference to themselves; their peers and their community.  We are all different; we 

are all unique; we all have strengths. We want our children to find their light and let it shine; 

and let God and ourselves be proud of who they are. 

‘Let your light shine before others, that they may see your good deeds and glorify your 

Father in heaven’ Matthew 5:16 

 

Rationale  

Our policy is underpinned by the evidence of best practice from the Education Endowment 

Foundation and other expert organisations. The Education Endowment Foundation research 

shows that effective feedback should: 

o Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal 

o Be specific, accurate and clear 

o Encourage and support further effort 

o Be given sparingly so that it is meaningful 

o Put the onus on students to correct their own mistakes, rather than providing correct 

answers for them 

o Alert the teacher to misconceptions, so that the teacher can address these in subsequent 

lessons. 

 

Notably, the Department for Education’s research into teacher workload has highlighted 

written marking as a key contributing factor to workload. As such we have investigated 

alternatives to written marking which can provide effective feedback in line with the EEF’s 

recommendations, and those of the DfE’s expert group which emphasises that marking 

should be: Meaningful, manageable and motivating. We have also taken note of the advice 

provided by the NCETM (National Centre for Excellence in Teaching Mathematics) that the 

most important activity for teachers is the teaching itself, supported by the design and 

preparation of lessons. 

 

 

Key Principles 

 

Our policy on feedback has at its core a number of principles: 

 The sole focus of feedback should be to further children’s learning; 

 Evidence of feedback is incidental to the process; we do not provide additional 

evidence for external verification; 



 Feedback should empower children to take responsibility for improving their own work. 

Adults should not take this responsibility away by doing the hard-thinking for the 

pupil. 

 Written comments should only be used as a last resort for the very few children who 

otherwise are unable to locate their own errors, even after guided modelling by the 

teacher. 

 Children should receive feedback either within the lesson itself or it in the next 

appropriate lesson. The ‘next step’ is usually the next lesson. 

 Feedback is a part of the school’s wider assessment processes which aim to provide an 

appropriate level of challenge to pupils in lessons, allowing them to make good 

progress. 

 

Within these principles, our aim is to make use of the good practice approaches outlined by 

the EEF toolkit to ensure that children are provided with timely and purposeful feedback 

that furthers their learning, and that teachers are able to gather feedback and assessments 

that enable to adjust their teaching both within and across a sequence of lessons 

 

 

Introduction to learning 

Every lesson will begin with a question (LQ) and the success criteria (if this is not generated 

collectively with the children in the lesson). All lessons will encourage children to consider 

the knowledge, skills and understanding that they are learning.  

 

Opportunity for challenge 

In every lesson, children will be appropriately challenged in the form of mini challenges, 

deeper thinking questions or an additional task so that those who have potential to achieve 

Greater Depth Standard are not held back. 

 

Pupil articulation of learning 

Children should be able to answer the following questions in lessons: 

 What am I learning in this lesson? 

 What skills or knowledge am I learning in this lesson? 

 Why am I learning this (what is the final outcome) and how will it help me? 

 How will I know that I have been successful in this learning? 

 Where am I on the learning journey and how can I get to the next stage? 

 

 



Providing feedback to pupils 

At Bierton CE Combined, we believe that pupils make the most gains in lessons when 

feedback is immediate and misconceptions are addressed at the point of learning. Therefore, 

we have adopted an ‘In the Moment’ feedback approach. Throughout independent learning 

stages of a lesson, the class teacher and learning support assistants will use their time to 

support and guide individuals or groups of pupils as errors occur or further challenge is 

required.  

Rapid and responsive interventions may also be used and could be delivered by teachers or 

teaching assistants. These may take the form of a pre-teach, in-lesson intervention and/or a 

post-lesson intervention. Marking may take place at this time too – showing the children the 

successes they have achieved and giving extra direction to support or extend learners. 

 

Feedback strategies 

Teachers will use a range of strategies within their class, e.g. Talk partners, no hands up, 

lollipop sticks, diagnostic questioning and ABC questioning to ensure that all pupils are 

involved in the feedback process. 

ABC questioning: 

Pose a question to the group and select a pupil to respond (A). Ask another pupil to build on 

A’s response (B) and a third pupil to challenge B’s point of view (C). 

Alternatively pose a question and elicit three different responses where each pupil has to 

build on the previous answer. 

 

Whole class feedback 

Whilst looking at books at the end of the lesson, teachers will make notes on the key 

messages to feedback to children at the start of the next lesson or where relevant. This will 

be completed at the discretion of the teacher but the minimum requirement is one per week 

for English, Maths and Foundation. 

After the weekly analysis, the teacher plans a weekly whole class feedback session using the 

notes from the sheet as an aide-memoire.  The start of the next lesson begins with the 

teacher sharing the best work (perhaps using a visualiser), identifying common errors in 

basic skills (e.g. spellings, number facts) and then addressing common misconceptions that 

have been identified.  This session is flexible in how long it takes but a typical session might 

be ten minutes or so giving time for children to redress any misconceptions that had arisen 

and, where useful, check through their work and improve it based on the feedback given. 

 



Marking  

All teachers should mark using purple pen; all teaching assistants should mark using black 

pen. 

At Bierton CE Combined School, all work will be marked, however, due to ‘in the moment 

feedback’ that has been given, there is no expectation for written feedback in books. A 

lengthy next step is not necessary as misconceptions will be addressed in the next lesson. 

However, basic skills errors must be highlighted in green, e.g. spellings that they should 

know, letter/ number formation etc. 

In addition, Dojo points, WOWs, stickers, Headteacher award should be rewarded where 

necessary to indicate who has worked extremely hard and has shown great progress within a 

lesson. 

 

Presentation 

To ensure all books are consistent and to save independent working time, we are introducing 

presentation stickers this year. For each lesson and in every year group,  

 

Marking Policy Approach to Maths 

1. Pupils self-mark their Maths work 

With our new system, Maths teachers now have answers to problems available. This 

means that, after three or four calculations, pupils can check their answers 

themselves. That way, if they have a misconception or misunderstand something they 

can alert the teacher immediately. This avoids the situation where a child has 

diligently worked through reams of calculations, as the class teacher works with a 

group, but has done entirely the wrong thing. This is worse still if it happens with a 

whole group. Self-checking means that mistakes are realised ten minutes into the 

lesson, rather than at the end. It’s so much better for the pupils. This approach also 

has the benefit of improving pupils’ confidence. 

2. Pupils self-check their Maths work 

Teaching self-checking involves teaching pupils to think deeply about the work they 

have just learnt. Otherwise, they might just scan through their work, reading but not 

really thinking. When you think deeply about something, it is much more likely to get 

stored in your long term memory. As Daniel Willingham says ‘memory is the residue of 

thought.’ To get pupils thinking about their work, we sometimes use a visualiser to 

model ways of checking (as an alternative to providing answers). We expect pupils to 

do the same. For example, pupils might repeat a calculation in a green pen and check 



they’ve got the same answer. Here, we remind them that for addition calculations 

involving more than two numbers, adding the numbers in a different order is an even 

better way of checking. 

3. Providing marking sheets for children 

Provide prompt sheets to help pupils who are struggling to identify their mistakes. In 

effect, these are just a process success criteria, but recasting them as an error-

spotting checklist means pupils properly use it. 

 

 

4. After the lesson, teachers will complete presentation sticker and acknowledge which 

children deserve a wowzer and which children need further consolidation. Teachers 

also need to add to the weekly analysis sheet. 

 

 

 

 



Marking Policy Approach to Literacy and foundation subjects 

1. Use a live marking approach 

Every lesson should include guided groups by the teacher and the teaching assistant 

(if one is available). We know that there will be the odd exception to this but on the 

whole there should be guided groups happening. When a teacher works with a guided 

group – The adult in that guided group circles the purple stickman on the presentation 

sticker. During the guided session, if the teacher gives any verbal feedback to the 

child, they write a sentence, word, calculation that shows that feedback given.  

For example:  

When working with a group to improve writing, if you ask a particular child to 

include speech marks in the next sentence, the teacher would write speech marks 

in Purple in that child’s book. The child would then go on to write their sentence 

that includes the speech marks. This shows the feedback given to the child and the 

instant impact that it has had. 

When working with a child, the adult needs to underline in pink highlighter all of the 

positive work, particularly linked to the learning question. The writing that needs 

editing or improving needs to be underlined in green  

2. Use a redrafting approach to model primary school writing tasks 

With writing, we use a redrafting approach. When the teacher looks at the books 

after a lesson, the teacher makes notes on the weekly analysis sheet for the whole 

class about what went well and what still needs work. This might include things to 

do with the technical accuracy of the writing; spelling errors, punctuation 

omissions, and other transcription mishaps, as well as any content improvements. 

Where individual children have done particularly well or poorly, the teacher will 

make a note and use these in the lesson as a teaching point (where it is an error, 

they might use the mistake anonymously or write a similar sentence with the same 

error). 

3. Showcase good practice in writing 

In the next lesson the teacher will share extracts from pupils’ work who earnt a 

‘wowzer’ in the previous lesson, using either the visualiser, airserver or just a few 

typed lines to show examples of good work. For example, they might showcase 

someone whose letter heights have the ascenders and descenders just right. The 

teacher can then ask pupils to look at their work and rewrite one sentence from it, 

making sure they pay attention to letter heights. The teacher can move on to 

character description and show examples of work where this has been done well, 

pointing out what made the description so vivid. 

 



4. Use a redrafting approach for mistakes in writing approach 

For mistakes, the teacher might share an example from an anonymous or fictional 

piece where the child has confused describing a character with listing their 

clothing, piling up adjective after adjective. The children would then suggest how 

this might be improved. They might spend time with a partner – seeing if they 

included good description in their writing. Together the pupils reflect if the text 

would be improved by adding any additional description. Finally, in pairs they read 

each other’s work together and suggest improvements, alterations and refinements 

which the author of the piece then adds – in green pen. Spending every other 

writing lesson editing their work means they get through less than if the teacher 

had marked it for them. However, we think they learn more by forensically 

inspecting their own work and improving it, rather than simply writing more. It’s 

quality over quantity. Plus, repetitive writing can lead to pupils simply recreating 

the same mistakes over and over again, no matter how many times the teacher’s 

marking tells them about full stops and capital letters. The whole point of this 

approach is that the next step is the next lesson. You don’t need to write down the 

next step for each pupil either; you can either give them the opportunity to put it 

into action or teach them whatever the next step is for them. 

 

Editing  

For editing to work well, children have to be responsible for changing and improving their own 

work. We encourage this to happen in a few stages and each time the writing gets slowly 

better.  

After the children have completed their Independent Write, the teacher must “mark” the 

work by completing the weekly analysis sheet and presentation sticker.  

 

Editing Session 

The teacher will use all the notes from the whole class analysis identifying strengths and 

weaknesses of the class independent writing and create an example text that includes errors 

and misconceptions that were found in the pupils work. The teacher will use this piece of 

writing as an opportunity to model the editing approach and address misconceptions with the 

pupils, sharing strategies for making improvements within their work. 

 

Editing Stations 

Following the teacher modelling and the shared editing and improving of the example, the 

pupils will edit their own work independently.  



There will be different stations. At each station the children may select resources to 

support them or ask a peer for support, however at this stage the teacher must not support 

the process. The stations will be decided based on the whole class analysis. NB children will 

not move round the classroom; instead they will be given a time period to complete each 

focus. 

(*NB In the early stages of introducing this approach the pupils may need teacher support 

during this phase, however this eventually will become an independent process)  

 

 Final Teacher Assessment of Independent Write  

After the pupils have had the opportunity to complete their redraft and editing of their 

work the teacher will assess the pupils work against age related expectations. This will 

inform planning, targets and next steps for pupils.  The children need to have a purpose for 

their writing, whether it is for a class book, for a display or to celebrate in their best book. 

Moderation should be carried out as much as possible (at least half termly) with the other 

teachers within the year group. Moderation of independent writing will be carried out at 

phase and whole-school level. 

 

Evaluative Learning 

Reflections 

In every lesson, children circle where they are in the learning pit. Eg. LP = 2. This would mean 

that the child felt at the end of the lesson that they were beginning to climb out of the 

learning pit but hadn’t quite reached the top. 

Children will also receive regular opportunities to peer assess in lessons to help support one 

another on their learning journey. 

Teachers will complete a weekly reflection in Maths, Literacy and Foundation with their 

class. This will help the children process and recall what they have learnt and what they need 

further support with. Developing this metacognition approach to learning will help children 

think more deeply about the learning process and therefore find their own ways to reach 

mastery, particularly in KS2. 

 

Independence  

We have a wealth of experience at Bierton: Teaching Staff; Learning Support Assistants; 

Trainee Teachers and Tutors. Different groups work with different support. If a child works 

independently, they circle a green stickman on the presentation sticker. If a teacher works 

with a child, they circle a purple stickman on the presentation sticker and if an LSA works 



with a child, they circle a black stickman. All children, including children with an EHCP, should 

be encouraged to work at least one lesson per week independently per subject. 

 

Support 

All children need to have an opportunity to work with an adult at least once a week in each 

subject. This would consist of five minutes 1:1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Whole Class Feedback Sheet (example) 
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Teacher Marking Code for KS2 

Code What it means 

  
I have worked independently in this lesson. 

  
I have been supported by a Teaching Assistant in 

this lesson. 

  
I have worked with my Class teacher in this 

lesson. 

LP = 1  Child self-assesses themselves as stuck in the 

learning pit  

LP = 2  Child self-assesses themselves as climbing out of 

the learning pit 

LP = 3  Child self-assesses themselves as stuck in the 

learning pit 

P+  This tells me my presentation has improved.  

P=  This tells me my presentation has stayed the 

same.  

P-  This tells me my presentation has got worse and I 

need to improve it in the next lesson. 

Writing underlined work Tickled Pink – This shows which parts of my 

writing my teacher is really impressed with and a 

target I have achieved. (Progress Pink) 

Writing underlined work Green for Growth – This shows me which part of 

my writing my teacher thinks needs to be edited 

or improved. I do this straight away. 

 I’ve missed out some punctuation or a capital 

letter. 

 I’ve missed a word out 

Underlined word in black or purple pen I made a spelling mistake of a word I should know 

how to spell 

Comment in the margin, e.g. adjectives This means I need to edit my writing, e.g. 

addmore adjectives into my writing 

 

 



Teacher Marking Code for Maths 

Code What it means 

  
I have worked independently in this lesson. 

  
I have been supported by a Teaching Assistant in 

this lesson. 

  
I have worked with my Class teacher in this 

lesson. 

LP = 1  Child self-assesses themselves as stuck in the 

learning pit  

LP = 2  Child self-assesses themselves as climbing out of 

the learning pit 

LP = 3  Child self-assesses themselves as stuck in the 

learning pit 

P+  This tells me my presentation has improved.  

P=  This tells me my presentation has stayed the 

same.  

P-  This tells me my presentation has got worse and I 

need to improve it in the next lesson. 

 This means I have got the question correct 

x I got it wrong and need to self-correct 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 



EYFS/ KS1 Teacher Marking 
 

Code What it means 

 (in the top left hand corner) 
I have worked independently in this lesson. 

 (in the top left hand corner) 
I have been supported by a Teaching Assistant in 

this lesson. 

 (in the top left hand corner) 
I have worked with my Class teacher in this 

lesson. 

LP = 1 (second line in the margin) Child self-assesses themselves as stuck in the 

learning pit  

LP = 2 (second line in the margin) Child self-assesses themselves as climbing out of 

the learning pit 

LP = 3 (second line in the margin) Child self-assesses themselves as stuck in the 

learning pit 

P+ (third line in the margin) This tells me my presentation has improved.  

P= (third line in the margin) This tells me my presentation has stayed the 

same.  

P- (third line in the margin) This tells me my presentation has got worse and I 

need to improve it in the next lesson. 

Writing underlined work Tickled Pink – This shows which parts of my 

writing my teacher is really impressed with and a 

target I have achieved. (Progress Pink) 

Writing underlined work Green for Growth – This shows me which part of 

my writing my teacher thinks needs to be edited 

or improved. 

. (in the margin) 

I’ve missed a full stop 

ABC (in the margin) I’ve missed a capital letter 

+ (in the margin) Add a conjunction – and, because... 

 (in the margin) 

I need to add finger spaces 



Ph (in the margin) I need to look at the letters, make the sounds 

and blend the sounds together 

SP (in the margin) High frequency spelling mistake 

 

 

 

 

 

 

 

 

 

 

 

 

 


