
  Whole School Provision Map  

Quality First Teaching (QFT) QFT - Universal Approaches (no additional support with low or rising support) 

What does Quality First teaching look like? 

 Pupils make good progress from their individual starting points. 

  Teachers know where the starting points for individual pupil are. 

  High achievement for all through high expectations and high aspirations. 

  The learning needs of all pupils are considered, ensuring support and challenge to enable optimal progress and progress which is in line with development. 

  Lesson planning, involving everyone working with the pupil takes account of prior learning. This enables learning objectives to be specific, focused and 

differentiated appropriately with a clear success criteria.  

 A purposeful, organised and well-resourced classroom environment which encourages independence. 

  Careful planning includes a range of teaching skills, strategies and approaches which engage all earners.  

 Teachers consider their use of language ensuring it is matched to the needs of the pupil 

  Adults model good practice by working together and setting examples. 

 Teachers provide clear explanations of teaching points and model expectations for all pupils 

  Appropriate and effective questioning techniques are used by all teaching staff.  

 

 

 

 

 

 

 

 

 



 

Quality First Teaching approaches   
 Learning and Cognition needs 
Pupils may: 
Be low level attaining; have short term memory difficulty; have phonological difficulty; 
difficulty acquiring new skills; have some speech and language difficulty e.g. 
generalising; have difficulty forming concepts; have difficulty with abstract ideas; have 
difficulty planning, organising, sequencing; use avoidance, have low-self- esteem; have 
a specific learning difficulty e.g. dyslexia, dyscalculia. 

Quality First Teaching approaches 
Social. Emotional, Mental Health 
Pupils may: 
Experience difficulty with attention and focus on task; may not be able to follow 
instructions and routines; struggle with changes to routines; present as unhappy, 
anxious or stressed; be facing  adverse childhood experiences  or trauma; cause low 
level disruption; have difficulty with use of voice/ language; disengage from 
learning; have poor attendance and punctuality/ tired; vulnerable 

 

 Teach sequencing as a skill e.g. sequencing stories, alphabet.  

 Plan to ensure that links to prior learning are made.  

 Plan to use accessible texts which reflect interest, age range and ability 

 Consider using diagrams and pictures to add meaning alongside text. 

 Plan for alternative ways to demonstrate understanding e.g. diagrams, mind 
maps, use of voice recorders. Alphabet strips stuck to desks. 

 Key words and/or phoneme mats on desks.  

 Think carefully about how to plan an environment that supports all learners. 
Display colour coded word walls in alphabetical order.  

 Provide (and teach the use of) a range of writing frames to aid organisation.  

 Consider planning to supply coloured paper and coloured backgrounds on 
smart boards 

 Minimise copying from the board – some pupils may need a copy next to them 

 Plan to present any text clearly and uncluttered. Use bullet points and clear 
font 

 Plan, teach and model memory techniques.  

 Plan to use IT programs and apps to reinforce and revise what has been taught. 

 Ensure there are opportunities for consolidation and application of new skills. 

 Allow additional time to complete tasks if necessary.  

 Ensure questioning focuses on moving learning forward. 

 Staff take the learners receptive language into account, ensuring that they 
understand instructions etc.  

 Staff use the behaviour policy well 

 Does the CYP make better progress within small group learning? 

 Observations should be carried out in class and in unstructured times to 
begin to understand any patterns of behaviours. 

  Is the CYP seated with appropriate peers? 

  Has the CYP got the resources required to support learning, e.g concrete 
materials, coloured overlays, reading rulers? 

  Is learning differentiated and pitched to the appropriate level to meet their 
need and allow for optimal progress?  

 Staff must begin to identify triggers and underlying factors.  

 ensure Social, Emotional, and Mental Health is supported through PSHE, the 
School Council, SEAL, Thrive, Circle Time, Lunchtime support.  

 Are visual timetables available in all classrooms? CYP need to know what’s 
coming next. Containment is important for all learners.  

 Consider effective deployment of staff. Relationships between staff and CYP 
are crucial.  

 Consider ways to develop and strengthen relationship between staff and 
pupils in all classrooms 

  Is there a pattern of difficulty at specific times? Does the CYP experience 
difficulties in specific areas of learning? 

 There should be a purposeful, organised and well-resourced classroom 
environment which encourages independence. 



 Encourage pupils to take risks and not fear failure. Ensure there is the ethos of 
‘it’s okay to make a mistake.’  

 Allow opportunities for pupils of differing abilities to work alongside each 
other. There is strong and validated research that suggests children who only 
ever work with the same ability grouping make less progress than those who 
work alongside pupils of differing ability. 

 Ensure questioning is appropriate to the CYP and give time for feedback. 

  Instructions are broken down into manageable chunks and given in sequence.  

  Ensure there are occasional opportunities to work with a scribe – perhaps 
within a small group to produce a piece of writing for ‘publication’ e.g. 
displayed on the wall, read to other children. 

 Cloze procedure exercises can be useful to vary writing tasks and demonstrate 
understanding. 

  CYP are taught thinking skills which help them to become aware of their own 
learning responses. 

 To support short term memory, have small whiteboards and pens available for 
notes, to try out spellings, record ideas. 

 Encourage independence by having resources available, not always on desks 
but on view so that the CYP can select a resource when required.  

 Display and explain daily a class visual timetable to support containment for the 
CYP. 

  Teaching considers the use of language ensuring it is matched to the needs 
and circumstances of the learner. 

  Plan to use visuals to support understanding, such as, visual timetables, 
traffic light symbols, photographs of staff etc, to reinforce structure and 
routine. 

  Develop a buddy system to support and develop friendship building. 

 Consider planning to include a feelings board/emotion cards in the 
classroom to support CYP’s understanding of their own feelings at different 
points during the day.  

 Consider creating a calming space for CYP to be able to retreat to if they 
need time to regulate 

  Plan for CYP to have access to calming and regulating resources in the 
classroom; e.g. rice trays; kinetic sand, water beads.  

 Plan to offer fiddle toys, BluTac and other resources to support CYP’s 
regulation. 

 When CYP is exhibiting signs of stress or dysregulation, maintain the level of 
challenge in terms of task, expectation, rules and boundaries. 

  Increase support where necessary rather than reducing challenge. 

  Consider making tasks shorter, introduce breaks and opportunities for 
physical or sensory activities. 

 Teach breathing exercises to allow the CYP to be able to self- regulate. 
Provide regular opportunities for the CYP to be soothed and calmed where 
needed.  

 Staff use eyes and face and body to communicate interest, care, connection 
and value.  

 Teach CYP how to use post-it notes for questions and ideas rather than 
interruptions in lessons. 

 Nurturing Talk, Nurture Room • Thrive • Circle Time • Socially Speaking, 
social skills activities • Understanding and controlling emotions activities • 
Peer support systems - Circle of Friends • Restorative Practice approaches • 
Zones of Regulation  

 Movement Breaks 
 



Quality First Teaching approaches   
Communication and Interaction Speech and Language 
Pupils may: 
Have speech that is difficult to understand; have speech difficulties impeding literacy 
progress e.g. phonics; have difficulty in perceiving speech; have difficulty in saying 
words or sentences/ understanding words and sentences; have difficulty following/ 
processing instructions; have difficulty with vocabulary- both receptive and expressive 
language; have difficulty knowing how to talk and listen in a conversation; may be mute 
or anxious in social situations; fail to understand feelings and emotions in others or the 
social use of language in play; struggle to cope in unfamiliar situations; may have a 
diagnosis of ASD or may display traits affecting social use of language; may be rigid in 
thinking. 

Quality First Teaching approaches    
Physical Sensory 
Pupils may: 
Have mild, moderate or severe hearing loss; have visual impairment; have difficulty 
with speaking and listening/ attention and concentration/ processing; have difficulty 
in social situations; impaired visual/ auditory processing; have difficulty in specific 
environments e.g. bright/ loud etc.; difficulty with gross motor control; difficulty 
with fine motor control; difficulty moving around school;  have sensory processing 
disorder; have no hazard perception; have difficulties with eating and drinking; 
require support for continence and toileting; have difficulty with organisation and 
self-care skills; may require specific classroom resources and adaptations to access 
learning and the school environment 

 CYP can see information and seating is appropriate 

 Noise is considered 

 Communication friendly classroom- visuals  

 Wellcom screening in EYFS 

 Consider using diagrams and pictures to add meaning alongside text.  

 Plan for alternative ways to demonstrate understanding e.g. diagrams, mind 
maps, use of voice recorders. 

  Consider planning for a social communication based support intervention or 
programme; e.g Lego Therapy, Barrier Games, Time to Talk, , 101 Ways to 
Teach Children Social Skills.  

 Consider using various strategies for effective communication, including visual 
support, e.g. task boards, simple check lists, now and next /first and then cards, 
visual timetables and encouraging the CYP to use the means of communication 
that best suits them. 

 Classroom groupings and seating arrangements are used to facilitate good 
communication and learning. This may include paired/group work. 

 . Instructions are given in order. Consider breaking down into manageable 
chunks for the CYP if appropriate. 

  Text should be presented clearly and uncluttered. 

  Bullet points (if appropriate) and clear font used. 

  Minimise copying from the board. 

 Assess the environment for suitable lighting appropriate to individual needs. 
Health and safety and risk assessment policies are in place.  

 School makes reasonable adjustments in line with SEND policy and Access 
policy. 

 Resources are adapted or specifically used to meet needs in the classroom 

 Try out different paper/smartboard colours to try to find best contrast for 
individual need  

 Consider the seating position for the CYP. Can visual prompts and body 
language be seen and understood clearly from their seated position? Is the 
CYP facing the teaching being delivered?  

 Plan time to work with the CYP so that they understand how to convey their 
understanding to learning and/or situations that may arise.  

 Make sure that staff match the level of vocabulary that the pupil is expected 
to read to their understanding of language.  

 Plan for pre-teaching and reinforcing of subject vocabulary and content. 
Plan to ensure that links to prior learning are made.  

 Key learning points are reviewed at appropriate times, during and at the end 
of a lesson or in mini plenaries. 

  Display colour coded word walls in alphabetical order. 

  Plan for alternative ways to demonstrate understanding e.g. diagrams, 
mind maps, use of voice recorders.  



  A range of multi-sensory approaches are used to support spoken language e.g. 
symbols, pictures, concrete apparatus, artefacts, role-play.  

 Teachers ensure that time is given to address speech and language targets set 
by SALT and progress is monitored accordingly.  

 Use of peer support systems across the school encourage the CYP to build 
supportive friendships and friendship networks. E.g. peer mediators and buddy 
systems.  

 Support staff are used effectively to explain and support pupils to ask and 
answer questions, echoing where needed.  

 Keep language clear and concise. Avoid sarcasm and use idioms with thought 
and explanation for the CYP with communication needs.  

 They are mindful to avoid any misinterpretation of language including the use 
of humour. 

  Teachers should ensure that they cue CYP in by name before giving instructions 
or information. 

  Provide scaffolding and models of language structures.  

 Visual cues help the CYP to formulate their responses.  

 CYP are taught thinking skills and social interaction skills to enable them to 
become aware of their own learning processes.  

 Delivery of information is slowed down with time given to allow for processing.  

 Teachers use visual feedback to support learners to understand their successes.  

 Teachers provide CYP with visual demonstrations of expectations for learning.  

 Pupils are encouraged, and shown, how to seek clarification.  

 Support is available for the CYP who requires further assistance to understand a 
task or instruction. Consider teaching the 

 Vocabulary lists and word banks can help with word finding and/or recall 
difficulties. 

  Visual timetables are displayed clearly in the classroom and explained to the 
CYP. 

  Teach the use of writing frames and scaffolds. Never assume a CYP knows how 
to use a support tool. 

  Consider fiddle toys, sensory cushions and weighted lap pads. These may be 
helpful for some CYP to support focus and regulation.  

  Plan to present any text clearly and if necessary use simplified language 
depending on the child’s needs. Diagrams and pictures can be used to add 
meaning alongside text 

  Teach and model memory techniques 

  Minimise copying from the board. Provide individual copies (plan for this.)  

 Plan to offer as many first hand ‘real’ multi-sensory experiences as possible  

 immediate access to water and regular hydration breaks throughout the day 
(dry eye.)  

 Plan for easy access and provision of protective eye wear and accessories for 
e.g. sunglasses in sunny weather or a peaked cap 

 . Consider location of personal belongings such as student drawer, peg and 
place in a position which meets the needs of the student.  

 Where copying is required, ensure appropriate print size photocopy is 
available.  

 Avoid the sharing of texts/monitors unless doing so is a priority for social 
reasons e.g. working together on a project.  

 There should be a focus on healthy attitudes to learn and positive 
behaviours. 

  Take into account the limits of the child’s auditory memory and access to 
speech in order to determine approaches to learning.  

 Ensure that staff have the attention of the CYP before instructions are given. 

  Consider alternative areas within the setting which can be used if a quieter 
environment is needed at times. Encourage pupils to take risks and not fear 
failure. Ensure there is the ethos of ‘it’s okay to make a mistake.’  

 If the CYP uses technology such as a hearing aid, checks should be made to 
ensure it is worn, clean and has working batteries. Use visual aids to support 
understanding.  

 There should be access to Deaf Friends Barnsley in order to offer peer 
support and friendship groups. (Physical and Sensory) –  

 There should be extra time allowed to allow for processing information and 
completing tasks. 
 



 IT programmes and apps should be considered to reinforce and support 
learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Targeted Approaches / SEN Support 

Children and young people have identified learning needs and are described in the Code of Practice at SEN Support. They will require more support but a costed 

provision map would indicate this provision to be below the £6,000 threshold and thus would be funded through Element 2 funding. They are likely to be CYP for 

whom there may be the possibility of an EHC needs assessment in the future and therefore the setting would ensure that the process of evidence gathering is 

implemented in an increasingly robust fashion. 

What does SEN Support look like? 

 Provision Mapping / SFP is in place for the pupil 

 Pupil is being discussed at pupil progress meetings and with SENDCO. 

 Parents / Carers are included in discussions.  

 Pupil has an All about Me or pupil voice updated termly 

  Inclusion Framework Toolkit used to support inclusive practice at Element two. It is used in conjunction with any service professional advice which has 

been sought. 

 Referrals are being considered and/or made to outside service professionals - these could include; EP (Educational Psychologist) SCI (Social, 

Communication and Interaction team), SALT (Speech and Language Therapy) Inclusion Services at Springwell and/or Greenacre, OT / Ph (Occupational 

Therapy / Physiotherapy), CAMHS (Child and Adolescent Mental Health Service)  

  Has an EHA (Early Help Assessment) been considered or started? 

  Consider tailored, personalised learning to meet need 

 Pupils access First Quality Teaching and may work in small groups with an additional adult 

 Learning is differentiated further 

  School staff begin to gather evidence as part of the APDR cycle and to inform further support which may be required. 

  

 

 

 

 

 



School Support approaches   
 Learning and Cognition Interventions 

School Support approaches 
Social. Emotional, Mental Health interventions 

 RWI Phonics – Systematic phonics teaching grouped to ability which 
focuses on blending and word reading skills 

 Reading Rockets – Structured reading intervention focusing on fluency 
and accuracy, including echo reading and early comprehension skills 

 Nessy –ICT based intervention supporting kinaesthetic approaches to 
word reading, sentence reading and spelling.  

 Lexia- ICT based intervention supporting development of early reading 
skills with a focus on phonics and sentence reading. Support material 
available so that the teacher can do further work on areas as a lesson. 

 Reading Comprehension- Pupils work in a small group matched to 
ability and based on YARC data. This may be a 60 second read in KS1 to 
working towards SAT reading papers in Y6. All reading comprehension 
skills are taught and built upon as pupils become fluent and accurate. 

 Reading Zappers – High frequency word intervention. Pupils read key 
words daily and zap them when they are read accurately 4 times.  

 Maths Tutor – 1-1 intervention for pupils with a tutor daily for a 12 
week cycle. Tutor identifies errors and misconceptions and teaches a 
strategy. Pupil practices and applies the strategy.  

 Numbots – ICT based intervention for pupils to practice and reinforce 
taught skills in counting, place value and 4 operations. 

 IXL - ICT based intervention for pupils to practice and reinforce taught 
skills in the appropriate age related maths curriculum. 

 Targetted same day intervention- Pupil works in small group or 1 to 1 
to address learning from the day’s lesson. 

 Mighty Writer – Visual scaffolded approach use alongside Talk for 
Writing. This approach is used in KS1 in daily class work and as a writing 
intervention for Lower KS2. 

 Small group support in PSHE lessons 

 SDQ identifies areas of need- Strength and Difficulties 
questionnaire is a good way of identifying needs and target setting 
accordingly. 

 All about me identifies areas of need- This is a pupil profile which 
is completed by the pastoral team, working on wishes and feelings, 
what’s working. What’s not working. 

 Visual timetables – can be whole class or individual. Helps to 
structure the school day or lesson 

 First and Then – visual and language cues which address 
expectations of pupil to participate in non-preferred activity, 
followed by their preferred activity. E.g. First maths, then 5 mins  
IPAD. 

 5 point scale – A feelings scale used to self- regulate and de-
escalate. The pupil is taught to grade their feelings and identify if 
they are approaching a point where they need to use a strategy to 
manage feelings or behaviour. 

 Reward/Special Time- can be given as a daily or weekly reward of 
preferred activity when pupil has made an effort to/ or has 
succeeded in improving a behaviour target. 

 Nurture – 1-1 or group intervention where pupils identify their 
own targets, are taught skills to manage an achieve these targets, 
and also work together as a team to complete projects which 
make a positive contribution. Nurture can also take the form of a 
daily check in, transition in to school   

 Socially Speaking/ Time to Talk/ 101 Social skills/ 

 Lego Therapy 

 Mindfulness 

 Use of social scripts/ social stories 

 Support for parenting programs 
 



SEN Support Approaches 
Communication and Interaction 

 SEN Support Approaches 
Physical and Sensory 

 Wellcom-EYFS intervention to develop language 

 Funtime/ Music Interaction- intervention to develop sharing and turn taking 

 Time to Talk- KS1  

 Socially Speaking/ Friendship Formula/ Social Use of Language 

 SALT- program and resources developed by Speech and Language Therapy 

 Lego Therapy 

 Social stories/ scripts 

 Adaptation of resources and physical environment 

 Overlays and coloured paper 

 Pencil grips 

 Teoderescu/ Handwriting Program 

 Fine Motor Skills program 

 Jump Ahead 

 Sensory Circuit- Using alerting, coordinating and calming techniques to 
support gross motor/ balance and readiness for learning 

Individual Approaches / Exceptional Support 

Children/young people who have complex and long-term needs and who have an Education, Health and Care (EHC) Plan in place or who will be considered for an 

EHC needs assessment in the future. A costed provision map would indicate levels of support above the £6,000 threshold with a need for additional top-up funding 

required from the local authority. 

What does Exceptional support look like? 

• When SEN Support funds have been exhausted and the CYP is still not making the desired progress against SMART outcomes and targets then an EHCNA 

(Education and Health Care Needs Assessment) can be made to the Local Authority EHC Team. The School must gather evidence which has been collated on the 

journey of SEN for the CYP and submit this for consideration.  

• If the application is robust and there is evidence to suggest the CYP has a SEN then the assessment timeline will commence. 

 • After six weeks, the EHC Team will consider the application and further information relating to the CYP. An EHCP (Education, Health and Care Plan) will be issued 

if there is a clear need which requires funding from the Local Authority for the CYP to make the desired progress. 

 

The provision and support identified on an EHCP may represent a range of different of adult support, resources and intervention. These are usually supported by 

universal agencies and other assessments.  

This provision is reviewed annually.  

 


