
AUTISM ACCREDITATION: APPLICATION FORM FOR ADVANCED STATUS

In order to achieve an Advanced Award you must show that you are an
outstanding and innovative provision that goes well beyond similar provisions. Please
complete this form to give examples of initiatives that make you stand out and most
important of all the impact they have had for autistic people. Copy and paste
where you may have more than one example. However the entire application
including case-studies should not exceed a 1000 words.

Please note you are also required to include case-studies (please refer to additional
guidance) as part of your application. It is also important to recognise that the
application form and case-studies are only part of a bigger picture, with
considerable emphasis being given within the award process to observation of
practice, personal centred support plans and surveys.

Part 1: Professional Development
Initiatives or innovations that ensure that specialist approaches or techniques are fully
understood, consistently implemented and regularly reviewed.
Description:
Our focus was to adapt and so create a whole school, researched based approach to SCERTS to
make it accessible for a school. SCERTS is an evidence based, multi disciplinary framework,
which seeks to increase pupils’ active engagement, participation, well-being, independence,
relationships and outcomes.

A second focus was to understand the Intent, Implementation and Impact of using the SCERTS
framework. This was to promote the understanding of the ‘Why’ and ‘What’ and build the
staff’s knowledge base to become more research focused where they could evaluate and
question their own practice. What we wanted to achieve was an active understanding and
approach that would have longevity and be embedded as school wide, common practice.

This initiative was led and developed through University College London and in collaboration
with a lead SCERTS practitioner based in Kent.

Due to the success of this initiative, further collaboration with UCL is still planned and we are
implementing a joint initiative to work with Learning Support Assistants and Families over the
coming year to collect data and research material to publish.

Implementing the initiative involved setting research projects for all learning support staff over
the year. Teachers were all set similar projects but these were linked to their appraisal targets.



These were facilitated through access to training and mentoring for the staff. The outcome of
the project, which has been held up due to COVID, is to publish the research findings and
disseminate to schools within the autism community and beyond.

Impact
The impact of this initiative is the school wide adaptation and integration of the SCERTS
approach and the confidence and knowledge base of the staff to ensure its success,
particularly with reference to clarity in articulating “what, how and why (3is)”.
As a result we have seen a sharp rise in progress for all pupils and this is documented in a now
well developed recording system. Furthermore we have seen;

● Improved levels of pupil engagement
● Improved positive engagement from pupils
● Improved positive relationships with peers
● Increased levels of independence
● Over 90% of pupils at school made at least good academic progress as a result of this

initiative.

Part 2: Outcomes for individuals
Initiatives or innovations that empower autistic people as experts in their own lives e.g.
examples of co-production; working in partnership; developing effective consultation
tools and processes to ensure that autistic people have a voice etc
Description
This initiative was led and developed through The University of Birmingham as part of a MEd in
autism and education.
The focus of this initiative was to understand the gaps around preparation for adulthood within
the school. Our main driver was to challenge the poor statistics of autistic adults in meaningful
and sustained employment. We wanted to further improve on the success of our Transition to
Adulthood plans, designed in 2018 using the preparing for adulthood framework. We wanted
to create an even better person centred target setting process to provide a clear road map for
success for all learners into either post compulsory education, careers, and the wider world.

The implementation of this project took place over one year and included questionnaires,
online surveys and focus group sessions to elicit the opinions of parents, teachers and other
practitioners. During this time, our P16 lead attended national BASE training and has used this
to extend the wider professional network working with the school to support our learners.
The data generated from this research was key to discovering the gaps in understanding
around this subject.

Our research highlighted that more needed to be done in helping families, teachers, and
practitioners in setting achievable yet aspirational targets on transition to adulthood plans.



It identified the lack of information for parents, families and schools, both nationally and
locally around autism and adulthood; highlighting the need for more information to be
produced and more time given to preparation in the skills needed for adulthood.

Impact
The impact of this study has enabled the people who work closely with our learners to be
better informed to make recommendations and set targets which will help to improve the
outcomes of the individual learners.

As a result we have implemented the following changes:

● Transition to Adulthood plans are developed without trained careers lead and fully

reviewed through a PCP format three times a year.

● Vocational profiles developed and used alongside EHCPs and transition plans for

individual pupils to create a bespoke profile of strengths, interests and skills with

regards to future employment.

● Comprehensive training and support programme for teachers and families.

● Fully integrated careers progression curriculum that now focuses on supporting skills

towards adulthood from KS1.

● Roadmap directory of local services is now being collated which we hope once

complete could be disseminated to all SEND parents in the Borough.

Part 3: Sharing of Expertise and development of knowledge and understanding
Initiatives or innovations that have significantly increased knowledge and
understanding of best practice in supporting autistic people e.g. involvement in action
research; development of resources; partnership work; publications  etc.
Description
A borough wide implementation of PBS in special schools, The Grove Pastoral Lead is part of the
steering group and lead for the Haringey parent ambassadors.

Collaboration with
● Educational Psychology
● CAMHS
● Haringey special schools
● Commissioner for vulnerable children

The aim of Positive Behaviour Support (PBS) is to improve the quality of a person’s life and that
of the people around them. This includes children, young people and adults.



PBS provides the right support for a person, their family and friends to help people lead a
meaningful life and learn new skills without unnecessary restrictions. It is not simply about
getting rid of problematic behaviour.

● PBS seeks to understand the reasons for behaviour so that unmet needs can be met
● Explores life history, physical health & emotional needs
● proactive and preventative, focusing on teaching new skills to replace behaviours that

challenge
● combines perspective of different professionals

Grove Pastoral Lead is a member of the steering group and also leads the Haringey parent
ambassador representatives. Six members of staff are trained as practitioners and the Pastoral
Lead is trained as a Supervisor (training completes in November).

The evidence gathered in the beginning stages is gained from the family and the staff working
with the young person completing forms such as Motivation Assessment Scale (MAS) or the
Functional Assessment Screening Tool (FAST).

Impact

There are six staff members who are about to complete their final session of training in
November. The training implemented has given staff the tools and strategies to support pupils
and work alongside families to hypothesise reasons behind behaviour. Each practitioner has
completed a research project in school.

Staff knowledge and understanding of behaviours has extended beyond the PBS team as LSA’s
were all able to create and implement projects exploring behaviours of concern. Staff are able
to unpick why and where behaviours might happen exploring antecedents, using this to share
with class teams and the pastoral team.

● 5 x Positive Behaviour Support reports
● Qualitative and quantitative data reports used to analysis behaviour so supporting a

decline in negative incidents and dysregulation
● Quicker analysis as staff expertise is developed; staff can support and plan using SCERTS

to support behaviours



Criteria for Autism Accreditation Advanced Award

CRITERIA NOTES
Statutory Inspectors consider service to
have outstanding features. Nothing is
scored as less than good.

The Committee will consider ratings from
the last statutory report and quality of life
outcomes for the autsitic individuals
attending the provision.

There are many considerable areas of
strength with no or minor actions for
development. Highlighted areas of
development are likely to address issues
that the service is already working on or
fine-tuning practice which is already of a
very good standard.

The Committee will consider evidence of
what the provision does well and what it
needs to work on from the latest Autism
Accreditation assessment.

A high-quality programme of continuous
Professional Development is in place. It
ensures that staff have a robust specialist
knowledge of autism specific best
practice methods and approaches.
Overall support is clearly based on
methods and approaches that produce
positive outcomes for autistic people.

The Committee will consider evidence
from the latest Autism Accreditation
report of what training and professional
development staff receive and how this is
evident in observed practice. It will also
refer to Section 1 of the Application form.

Although there may be a few minor areas
for improvement, the overwhelming
majority of practice is informed by an
excellent understanding of how each
autistic person communicates and
socially interacts

The Committee will consider evidence
from the relevant section of the latest
Autism Accreditation report, Section 2 of
the Application form and relevant
case-studies.

Although there may be a few minor areas
for improvement, the overwhelming
majority of practice is informed by an
excellent understanding of how to
support autistic people to become more
independent,

The Committee will consider evidence
from the relevant section of the latest
Autism Accreditation report, Section 2 of
the Application form and relevant
case-studies.

Although there may be a few minor areas
for improvement, the overwhelming
majority of practice is informed by an
excellent understanding of how to

The Committee will consider evidence
from the relevant section of the latest
Autism Accreditation report, Section 2 of
the Application form and relevant
case-studies.



support autistic people in their sensory
regulation
Although there may be a few minor areas
for improvement, the overwhelming
majority of practice is informed by an
excellent understanding of how to
support autistic people in their emotional
well-being

The Committee will consider evidence
from the relevant section of the latest
Autism Accreditation report, Section 2 of
the Application form and relevant
case-studies.

Feedback from families and/or autistic
people shows that an overwhelming
majority are happy with the service e.g.
over half very happy and the rest happy/
Only a tiny minority are unhappy e.g. one
or two respondents.

The Committee will consider surveys
carried out by Autism Accreditation. An
overwhelming majority would normally be
defined as 75 % or more respondents.

The service shares expertise through
quality consultation and training as well
as actively contributing to research into
autism and innovations in practice.

The Committee will consider part 3 of the
Application form and relevant case
studies.


